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T o the Reader, Instructor, or  Helper: 
Instructions for Use 

What’s the point of What’s the Point? Book Two?  
This is the second WorkText in a two– or three-book reading skills package.  

It’s for secondary or adult native and non-native speakers of English who are                  
able and eager to read simplified English prose and fiction for literal meaning.                  
For new readers, the reading material in this text is probably at a low-
intermediate level of difficulty. For non-native speakers (English language 
learners), this is an intermediate level reading textbook. 

To get right to the point, What’s the Point? Book Two is about getting the point                   
of reading material easily and quickly. After understanding the important 
information and ideas of a reading selection, we need to be able to retell these in 
our own words—to ourselves and/or to others. Therefore, the next step in 
effective reading is making good use of information. We also need to remember 
valuable ideas and to integrate them into what we already know. And usually, we 
have reactions to what we have read. We should be able to express these thoughts 
and opinions so that they’re easily understood and helpful to others.  

What’s the best way to get maximum advantage from the What’s the Point?                 
Book Two WorkText? That depends on the learning styles of readers and 
teaching styles of tutors or teachers. Whether you’re a new reader,  an ESL 
(English as a Second Language) student, a helper, or a classroom instructor,                   
feel free to use the material in ways that seem most beneficial to you. You’ll  
probably think of variations that haven’t occurred to the text authors.   

Following are some suggested steps for use of What’s the Point? Book Two:   

If you’re working through What’s the Point? Book Two yourself:  
1. Previewing the Text: Before you begin reading or studying, take time to 

preview the WorkText. Look at both covers, the front pages, the Table of 
Contents, and the Unit Openers. Notice that there are three Parts in each of 
the first three Units and that each Part focuses on a specific reading skill. 
Notice the variety of sections in each Part—the explanations about reading 
skills, the different kinds of reading material, the questions or exercises, and                             
the reading notes (in the long, shaded boxes, or SideBars). The material in                  
each separate Part is about a different topic or subtopic of the Unit topic.  

This short “preview” or “survey” of the WorkText will make it easier for you  
to understand the reading and to study the text later on. 

2. Getting Ready to Read.  Most of the Parts of What’s the Point? Book Two 
begin with a “Getting Ready to Read” section. You may or may not want to 
“warm up” for reading by following these instructions—in writing or by 
talking with someone about the topic of the Part. Read the sample “papers,”                    
if there are any. At the very least, this section will help you to think about 
your answers to the questions.  
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3. The Information on Reading Skills. Next in each part comes advice                         
on improving reading abilities. Read these ideas and suggestions carefully.                       
To check that you’ve gotten the point, follow the instructions in the section. 
Then read the explanations of the correct answers that follow. 

4. The “SideBars.” You can read the “SideBars” (the information in the long, 
shaded boxes at the side of some pages) at any time. These SideBars contain 
additional information about reading skills.  

5. The Reading Selections. Each Part contains six to ten reading selections            
on  a specific topic. Follow instructions to read and show that you understand 
them.  Don’t forget to use illustrations as reading aids. The pictures will help 
you to understand the meaning of many selections more quickly and easily.  

The first time you read each selection, read it quickly for meaning.                               
Try to get the main point(s) and the other important information as                    
fast as you can. Don’t stop to look up new or difficult words. Instead,                             
try to guess their general meaning from the context—the other words in                  
the sentence or paragraph and the points that you already understand. 

If you are using this WorkText for English language study, you may want                 
to read the same selections again. This time, it’s all right to pay attention to 
sentence structure and to look up new vocabulary items in a dictionary.  

6. Remembering What you Read. In the “Remembering What You Read” 
section of each part, you can compare your answers to the exercises to the text-
author’s suggested responses that follow. Usually, the words in your answers 
will be a little different from the given responses, but you’ll be able to tell if  
you got the general idea—the point of each reading selection. In the same 
section, there are exercises that will help you to recognize and remember                    
the important details of the reading selections. Follow those instructions. 

7. Now It’s Your Turn. In the “Now It’s Your Turn” section of each part,       
there are opinion questions. You can answer these for yourself, write down 
your answers, and/or discuss your views and thoughts with someone else.  
These questions will give you a chance to integrate the new information                  
you’ve read into what you already know or believe about the topic (subject).                   
Be sure to express your opinions or views in English words or sentences.  

8. Going Beyond the Text. Do you want more practice in the same kind                           
of reading?  The “Going Beyond the Text” section tells you where to find                    
more information about the topic of that Part. It also suggests questions                          
to ask yourself about the reading selections you choose.  

Remember: if you choose unsimplified reading material outside the text,                        
the grammar and vocabulary will probably be more difficult than that                              
of  the selections of What’s the Point ? BookTwo. Even so, the best way to 
improve your reading abilities is to read a lot of material that interests you.                    

If you already know something about the general topic and if you use the 
reading skills you’re developing with this WorkText, you’ll get the main                    
points and general ideas of even unsimplified material.   

viii 

The precursor to this 
WorkText, What’s 
the Point, Book 

One, offers 
instruction in  kinds 
of reading that often 
precede connected 
text in paragraphs: 

Symbols, Signs, 
Visuals, Captions, 
One-Liners, etc.  
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If you’re leading a reading group or teaching a 
reading-skills course: 

1. Previewing the Text. Help learners survey the WorkText 
before studying it. Ask questions about the the title and 
subtitles (of the book, the Units, and the Parts), the Table 
of Contents, the various kinds of sections, and so on. 
Learners may compete individually or in groups to find the 
answers as fast as they can. 

2. Getting Ready to Read. In a group or class, it makes sense 
to cover this section before reading or studying each Part. 
Explain that “prereading” activities improve reading 
comprehension and speed because they focus attention on 
the topic. They make it easier to “read actively”—i.e., to 
ask questions (silently or aloud) before or during the 
reading process.  

If your course includes writing, the “Getting Ready to 
Read” section offers an opportunity to assign 
composition topics—before, while, or after reading. Not 
only the “sample papers” in this section but also the 
reading selections of the Part can serve as writing 
models. 

Would you like more reading material on the topic? 
After covering the selections in that part, you can use 
learners’ papers as a kind of “Reading Kit.” After       
their paragraphs or compositions are corrected (and 
perhaps rewritten), number them—beginning with                   
the number 1. Then pass the papers around the group 
or class. Learners read quickly for meaning and fill                  
out a “Reading Comprehension Chart” with headings 
like these. (A few examples are included.) 

The charts can be collected, corrected, scored, or graded 
as a kind of “reading quiz.” Or your group or class may 
want to discuss the papers after everyone has had a 
chance to read and comment on them. 

Number of The Point of                  My Opinions, 

8 The writer has many different 
first, middle, and last names.  

Why did you keep all your various 
names throughout the years? 

1 Most names in his culture are 
typical for Southeast Asia.  

How does the order and form                
of names reflect history? 

4   
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3. The Information on Reading Skills. If you’re using the worktext 
in a reading skills course, the information before the reading 
selections is its “core.” The ten questions in the “Review Test” 
for the book or the course (on pages 178-179 of Part 10), can 
be answered from the information in these sections. Explain 
the main points to your group or class, have them read and 
study them silently—in class or for homework, have them 
explain the points in their own words, and give occasional 
“oral quizzes” on the information. In other words, if learners 
have been using ineffective or inefficient reading methods 
before taking your course, use any means you can think of to 
make sure they get the point of the book—that by using the 
appropriate reading skills and strategies, anyone can learn to 
read better and faster. 

4. The “Sidebars.” Sidebars (extra, unessential material for more 
advanced or especially curious learners) are included in this 
worktext because they are a “modern” way of conveying 
information. Use them in any way that works for your 
particular group or situation.  

5. The Reading Selections. Readings are the “meat” of each Part.  
Learners should follow instructions to read and show that 
they’ve understood them.  For variety, you may want to 
present the groups of readings in different ways. Here are 
some suggested (and class tested) possibilities: 

Quickly, have learners look over the selections in a part 
without reading them. Ask questions like “What page do     
the readings begin (or end) on?  What’s their general topic? 
How many are there? What’s the title of Selection B (or C                  
or E, etc.)? Is there a selection about food (or smoking or 
medicine or some other topic)? What do the pictures show?” 
and so on. Then use any of the following  methods—or 
methods of your own—to present the material. 

Allow time for learners to read the selections to 
themselves—silently, and as fast as they can to get the main 
ideas. You may want to have them time themselves or even 
give a small prize to those that finish first. You can have 
learners complete the exercises after their first or second 
reading. Go over their answers with the whole group.  

Groups of second-language learners often appreciate 
hearing material read aloud by a native speaker. You                 
can play the audio that accompany this book or read                    
the selections aloud yourself. Be sure to read at a natural 
speed—but a speed that learners can follow. Don’t forget  
to use intonation, emphasis, and pausing to make the text 
meaning as understandable as possible. You may even want 
to record your readings. Then learners can listen to—and 
try to imitate—a clear, expressive accent again and again.  

x 
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Before or after learners have read the selections to 
themselves, you can have them play “the Expert Game.”                    
In this multi-skills activity, each learner becomes an 
“expert” in a different topic. He or she reads the selection 
on that topic silently, takes notes on the important points, 
and then “presents” or “teaches” the information to a 
group or the class from his or her notes—not by reading 
the selection aloud. Listeners ask questions to make sure 
they get the main points. Then they complete the exercises.  

For more multi-skills practice in the topics of the ten parts 
of this worktext, you can use the “Reading Kits” that (will) 
accompany the book. Each kit consists of ten to twenty 
more readings, written in the same style and at about                    
the same level as the text selections. Just follow the 
instructions for use that comes with each Kit. 

6. Remembering What You Read. This section begins with 
suggested responses to the exercises that follow the reading 
selections of each part. As learners compare their answers to 
the suggested ones, they will find that they have used different 
words. Help them to figure out if they have really gotten the 
main points. And help them to retell (or paraphrase) what 
they have read in their own words. 

7. Now It’s Your Turn. Learners can answer the opinion 
questions in this section in several different ways.  

If they write their answers to some or all of the questions 
in paragraph or list form, they may want you to correct 
their writing for spelling, grammar, vocabulary, etc. You 
may want to use these questions as “cues” for paragraph 
writing lessons—in which learners include a “topic 
sentence” and supporting detail for their opinions in each 
paragraph.  

If they tell their answers to each question in small groups, 
each learner should repeat (or paraphrase) the point of 
what the previous speaker said before adding his or her 
own ideas or opinions.  

You can divide up the questions so that an equal number 
of learners are responsible for answering each one. Then 
in turn, each person gives a “mini-speech” in response to 
his or her question(s). Listeners ask questions to make 
sure they get the point. Then they can make comments and 
give their own opinions on the topic. You might also have 
them create “Listening Charts” in which they list each 
speaker’s name and the main points of his or her 
presentation. 

xi  
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Can’t the teacher               
or  a leader just have 

students read materal 
aloud (like we used to 

do in the old days)? 

Unless you’re using the 
text for an acting or a 

voice-over course— or 
“teaching” accent 

(pronunciation) through 
“error correction,” 

having language 
learners read aloud to  
a group may have few 
positive or even some 

negative effects.    

First, self-conscious 
students may be so 

nervous about 
“performing” that they 

can’t read for meaning. 
They themselves can 

hardly understand what 
they’re reading, let 

alone their listeners. 

Second, having 
learners read aloud 

slows the pace of the 
lesson because 

listeners often tune out, 
letting their minds 

wander. It’s likely to be 
detrimental to efficient, 
effective instruction or 

improvement. 

And finally, reading 
aloud is not active, 

focused reading for 
defined purposes.  

Probably, the best 
procedure is reading 

silently and efficiently 
to get the main points 

and to learn what’s 
significant. These are 
the positive goals of 

What’s the Point? to 
keep in mind.     

8. Going Beyond the Text. There are 
many ways, of course, to go “beyond 
the text” in a reading group or 
course. Learners can follow the 
different kinds of suggestions in 
these sections on their own or work 
together to invent even better ways 
further their language abilities and 
make learning progress.  

One option that presents itself                
easily is to make additional use                    
of the papers participant wrote                        
as a “warm-up” to each PART 1-10.  
Whether the topic is Naming Names, 
Problems & Solutions, Better Health, 
Emergencies, Stories with a Point, or 
any other subjects that come up, 
following the instructions suggested 
on page ix—or using even more 
creative procedures—will help to 
personalize learning and stimulate 
communication.     

And there are endless sources of 
information and ideas on these and 
other topics, many of them 
mentioned in Going Beyond the                  
Text sections. Learners can ease                 
into  reading newspapers, magazine 
articles, readily available (free)               
print matter, or other (adapted or 
unsimplified) materials together. 
Cooperatively, they can make                     
good use of online computer     
research or even what their handheld 
devices have to offer. The class or 
group can even visit libraries or 
attend events that include reading. 

8. Just One More Thing. With learners,     
go over the last section, which 
usually contains cartoons, jokes, or 
other short amusing items on the 
part topic. Be sure to supply the 
background information and other 
cultural knowledge they need to get 
the point of this material. It will also 
lead to interesting discussions, and 
learners may want to add items.  

There’s an endless variety of 
appealing reading material                 

available in print and/or online.  




