
WHAT’S THE POINT? A Reading Skills Worktext. BOOK ONE—Beginning to Read for Meaning 

T o Readers & Helpers: 
Instructions for Use 
What’s the point of What’s the Point?  

What’s the Point? BOOK ONE  is the first 
worktext in a two-book reading skills package.                            
It is for secondary or adult native and non-native 
speakers of English who are (or will be) able to read 
simplified English prose and fiction for literal meaning.  

For new readers, the reading material in this text is probably                                                
at a high-beginning level of difficulty. For English language 
learners, this is a low-intermediate level reading textbook. 

To get right to the point, What’s the Point, Book One is based 
on some fundamental assumptions about reading: 
Almost all printed matter has meaning. Printed material can be pictures and 

other visuals—and symbols including letters of the alphabet and numbers.  
Letters form words and larger units, like sentences, paragraphs, articles,                    

letters, and stories. In well-written English, organized combinations of phrases 
and sentences make a point or send a message.  

People create pictures and write words for the purpose of communicating 
information, thoughts, and ideas. For this reason, the purpose of most reading                    
is to get the meaning, the main idea, the point, or the message.   
To demonstrate success in comprehension of material, readers can try to                       
answer three questions: [a] What does it say? [b] What does it mean?                                 
[c] What do you think of the material?  (What’s your reaction or opinion?)   

There are other strategies that help people “get meaning from reading,” such                 
as as skimming, scanning, asking and answering questions, organizing, and more.   

What is the best way to get maximum advantage from the What’s the Point, BOOK 
ONE Worktext? That depends, as always, on readers’ learning styles and/or 
helpers’ teaching or mentoring styles.  Whether you are                         
a new reader, an ESL (English as a Second Language) 
student, a tutor, or a classroom instructor, feel free to use                  
any material in this text in ways that prove most beneficial                      
to you and yours. You will probably think of methods and 
activities that haven’t occurred to authors of this text.  
Following are ideas and instructions to try out:   
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If you are working through the text on your own:  
1.  Previewing the Text: First, look over the worktext. Look at the cover, the front 

pages, the Table of Contents, and the eight (8) Part openers. Notice that each Part 
focuses on getting the point of a different kind of  reading material. Notice the three 
kinds of print matter in each part: 

on the first page, an explanation of the kind of     
reading material in that part, with examples  

instructions for exercises, from basic to expressive, 
in multi-colored boxes. Exercise items follow.  

extra information about reading—in long boxes                    
to the side.  Each box begins with a question. 
Then comes the answer.    

Look quickly at some of the pictures. Notice the organization of some of  the pages. 
This short “preview” or “survey” of the book will make it easier to understand the 
reading and to study the text later on. 

2. Reading About Reading. Each Part of the text has the same aim. It’s to help readers 
get the point or message of a certain kind of reading. To find out about that kind of 
material, first look at the pictures.  Read the explanation on the first page. You can 
read and refer to the “READING ABOUT READING” boxes on the side at any time.  

3. Reading and Understanding. Can you read and get the point of the kind of material 
in each Part? To make sure, read the instructions for each exercise. Notice that                
the steps strive to lead readers through 3 stages of comprehension and learning:   
The first one or two steps will produce a general grasp of the material’s meaning, 

significance, and/or typical form. These apply to both visuals and text, of course.    
The next is probably an objective “mastery check” (multiple choice, fill-in, etc.) to 

show that readers understand the “literal meaning” of the typical samples to follow.    
You can check your choices with those on corresponding WTP? Answer Key pages.  

The final step(s) go beyond the supplied materials to get your reactions and 
interpretations. In the WTP? Answer Key are suggestions for possible responses to 
open-ended questions: although your answers will often have different words,                
the main idea should be similar. And there’s plenty of background/cultural info.  

4. Talk about the info and ideas with others—family, friends, classmates, instructors.  

5. Reading Outside the Text. Are you getting good at reading images and words for 
meaning? Are you now familiar with the kind of reading in one part of the text?                   
Did you get the point of most of the items? Then try some other reading matter                    
of the same kind. Where can you find it? The text gives suggestions.  
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If you’re leading a reading group or teaching a skills course: 
1. Previewing the Text.  Help learners to preview or survey the worktext before                    

they begin studying it. Ask questions about titles and subtitles (of the Worktext,                   
its Parts, and its exercises), the Table of Contents, various kinds of sections,  
illustrations, etc. Participants may work individually or compete in groups.   

2.  Reading About Reading. Each Part (chapter) of the text has the same purpose—                         
to help readers get the point or message of a certain kind of reading material. 
Together,  look at the pictures on the first page. Help learners talk about the images.                     
Read aloud the introductory explanation—or allow time for learners to read it 
silently. Ask questions about the main points.  

You can help or direct learners to look at the “READING ABOUT READING” boxes 
(sidebars) at any time. You may want to discuss the information or advice.  Urge 
learners to ask questions about reading skills + cultural or background info—not                    
just about vocabulary and content of the accompanying reading matter.    

3. Reading and Understanding. For the reading material of the eight Parts of the text,  
rely on your knowledge of students’ learning styles. You could read aloud the 
instructions for each exercise and have learners tell what they are going to do before 
they begin doing it. You/they may or may not want to follow all of the steps in order. 
The group may think of more helpful or more fun ways to cover the material. 
For English-language learners, you might want to read aloud some material of                        
an exercise—so they can connect printed words and sentences to native-speaker 
pronunciation, intonation, pausing, timing, and the like. (An expressive reading by                     
a fluent speaker of the language can help beginners to get the meaning more easily.) 
CDs of the material may be available—or you can record your own.  
Sometimes, it might help to complete some or all of a section with the whole group.                    
At other times, students may do well to work together.  You could time individuals                 
as they read and write answers.  Or exercises can be assigned as homework. 
Responses can be checked and discussed and/or learners can check their own work 
with the WTP? Answer Key . If they do their own comparing of “essay” answers, they 
may need help in deciding if their answers make about the same point as suggested 
ones. Eventually, they should be able to judge them as “close enough” or “too far off.”  

4. Reading Outside the Text. When (nearly) everyone has gotten the general idea                 
of a type of reading material, it’s time to bring additional readings of that kind.                   
These can be short, simple samples from real sources (signs, papers, children’s                  
books, blog entries, etc.). Or their language can be adapted to learners’ skill levels.  

5. What’s the Point? As often as possible, encourage learners to try to summarize what 
they have read. For most kinds of reading from the text and comparable material 
from other sources, the following three questions may prove helpful:  [a] What does it 
say? [b] What does it mean? [c] What do you think of the material? (What’s your opinion 
of or reaction to it?)  Readers should answer the questions in their own words. 
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