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Course Information 

Course Description 

The goal of this course is to provide participants with the necessary skill set to identify, assess, and 
meet the needs of students at promise. The first half of the course focuses on exploring the personal, 
cultural, and institutional norms and biases associated with the traditional “at-risk” label, establishing a 
fairer characterization of students at-promise, identifying the causes and manifestations of the risks 
students face, and empathizing with the personal, cultural, academic, and behavioral needs of at-
promise students. In the second half of the course, participants will explore a variety of classroom-, 
district-, and community-based strategies and programs for students at-promise. Throughout the 
course, participants will also be asked to reflect on their prior experience with at-promise students, as 
well as how their own culture, experience, and biases affect their ability to effectively engage students 
at-promise and apply the concepts and skills they learn to improve current practices. 
In the final project, participants will put the knowledge and skills gained throughout the course to use 
in order to create a holistic student plan. The student plan will demonstrate the participant’s 
knowledge of the various strategies explored throughout the course and incorporate their 
understanding of the personal, cultural, and academic experiences of their students in order to 
effectively address the needs of those at-promise. 

 
Target Grade Levels 

K-12 

 

http://www.cecreditsonline.org/
mailto:support@cecreditsonline.org


Integration of Danielson Framework for Teaching Components 

Primary Standards 

Domain 1: Planning and Preparation 

1b Demonstrating Knowledge of Students 

The course explores high-level definitions for and characteristics of at-risk learners, as well as 

strategies for engaging them. However, throughout the course, participants are required to 

reflect on their experiences with their own student population and apply the knowledge gained 

to their benefit. Through this consistent reflective practice, participants will improve their ability 

to recognize and diagnose the unique needs of their former, current, and future students. 

 

Domain 2: Classroom Environment 

2b Establishing a Culture for Learning 

After learning how to recognize and diagnose the needs of at-risk students, participants 

explore a wide range of classroom-, district-, and community-based strategies for addressing 

those needs. They are also required to examine the impact that at-risk learners can have on 

their classmates and anticipate the challenges they may face as a teacher. A major theme 

through the course material and assessments is that a multi-faceted, holistic approach to 

engaging at-risk students will ultimately create a healthier culture of learning. 

 

Domain 3: Instruction 

3c Engaging Students in Learning 

The “risk” in the traditional “at-risk” label is students dropping out of school or falling behind 

academically. In most cases, this risk is caused by the student’s inability to effectively engage 

in learning (whether by their own actions or those outside of their control). It is through this 

lens that participants explore strategies and programs to mitigate the risks that many students 

face. At its core, the course is about finding ways to engage students who struggle to stay 

connected. This is evident in every discussion board, both Authentic Tasks, and the Final 

Project. 

 

Domain 4: Professional Responsibilities 

4e Growing and Developing Professionally 

In a short period of time, this course takes students from an examination of what it has 

traditionally meant to be “at-risk” to a comprehensive Final Project that requires them to 

diagnose the needs and risk factors faced by a fictional student and then prescribe a holistic 

student plan that will address each of that student’s unique needs through classroom-, district-

, and community-based programs and strategies. Participants who successfully complete the 

course will have acquired a power skill set that will allow them to better serve their students. 

 

Additional Standards 

Domain 2: Classroom Environment 

● 2a Creating an Environment of Respect and Rapport 

● 2c Managing Classroom Procedures 

● 2d Managing Student Behavior 

 

Domain 3: Instruction 

● 3e Demonstrating Flexibility and Responsiveness 



 

Domain 4: Professional Responsibilities 

● 4a Reflecting on Teaching 

● 4c Communicating with Families 

 
Integration of Standards 

Standard 1: Designing Professional Development 
● 1b - Professional development design is based on the learning styles of adult learners as well 

as the diverse cultural, linguistic, and experiential resources that they bring to the professional 
development activity. 

 
Standard 2: Content Knowledge and Quality Teaching 

● 2d - Professional development provides differentiated instructional strategies to meet the 
needs of diverse learners.  

 
Standard 3: Research-Based Professional Learning 

● 3a - Professional development is based on current research in teaching, learning, and 
leadership.  

● 3b - Effective professional development ensures that all educators have the knowledge, skill, 
and opportunity to apply research to instructional decision making.  

 
Standard 4: Collaboration 

● 4b - Professional development provides ongoing opportunities for educators to work with 
colleagues including teachers, principals, teaching assistants, librarians, counselors, social 
workers, psychologists, higher education faculty, and others critical to student success.  

 
Standard 5: Diverse Learning 

● 5a - Professional development focuses on developing educators’ knowledge of the learning 
styles, needs, and abilities of their students, as well as the diverse cultural, linguistic, and 
experiential resources that their students bring to the classroom.  

 
Standard 6: Student Learning Environments 

● 6a - Professional development provides opportunities for educators to create a safe, inclusive, 
equitable learning community where everyone participates in maintaining a climate of caring, 
respect, and high achievement.  

● 6c - Professional development provides opportunities for educators to analyze and use data 
about student behavior (such as discipline referrals, suspension information, school climate 
surveys, and social-emotional data) to refine educational practices and promote optimal 
learning environments.  

 
Standard 7: Parent, Family and Community Engagement 

● 7a - Professional development provides opportunities for educators to develop communication 
and collaboration skills that enable them to build partnerships with parents, guardians, and the 
community.  

 
Standard 8: Data-driven Professional Practice 

● 8e - Professional development provides ongoing opportunities for educators to use 
disaggregated student data by race, gender, English language learning, special needs, 
eligibility for free or reduced-price meals, and other factors in order to improve student 
learning. 

 
A Plus Instructional Priorities 



Key Shift 1: Focus on Strengthening the Instructional Core 

• Engaging Students in Learning 

• Teacher Instructional Leadership 
 
Key Shift 2: Knowing Your Students 

• Instruction that Reflects Students 

• Social and Emotional Learning 

• Classroom Communities 

• Welcoming Families 

 
Pedagogical Approach 

This course consists of six modules, each one developed around a variety of strategies to meet the 
diverse needs of adult learners with an emphasis to support more equitable practices for all students, 
in particular those who have been historically underserved and marginalized in the NYC DOE. Each 
module contains three interactive presentations made up of relevant readings, scenarios, case 
studies, and videos, as well as reflection and analysis questions and downloaded journals to 
encourage reflective practice and ongoing evaluation. The course also includes two Authentic Tasks 
that require participants to apply the skills and concepts they’ve learned to a variety of scenarios and 
personal experiences, discussion boards, and a comprehensive Final Project. 
 
Learning is scaffolded throughout the course and across each module with purposeful implementation 
of activities to bring awareness to how pedagogical review can recognize underlying personal and 
institutional beliefs, norms, practices and assumptions that contribute to inequity. Participants interact 
with a variety of learning materials through which to explore and reflect on the ideas and strategies 
presented. That exploration is accompanied by a reflective journal activity and followed by an 
opportunity to apply what they’ve learned through a variety of scenario-based discussions and 
activities. From module to module, participants build from a basic definition of what it has traditionally 
meant to be at-risk up to an analysis of classroom-, district-, and community-based strategies and 
programs. All of the learning materials, reflective questions, discussion board prompts, and major 
assessments are designed to elicit genuine reflection on participant's current teaching practices and 
student population with the goal of implementing meaningful change through use of the strategies 
explored throughout the course. 
 
Participants collaborate with colleagues at multiple times throughout the course: in the discussion 
board prompts in which they are asked to share ideas or strategies to address the question(s) they 
posted using the ideas and strategies being explored. 

 
Application to Instruction and Student Learning 

Course Objectives 

As a result of this course, participants will: 

● Examine potential factors and needs-deficiencies that at-promise students face. 

● Assess the impact of various risk factors on the at-promise student and the overall classroom 

environment. 

● Apply effective strategies for assessing the unique strengths and needs of at-promise students 

in their classrooms. 

● Explore a variety of district- and community-based programs designed to meet the needs of 

at-promise students. 

● Review and analyze current practices to help students affirm racial and cultural identities and 

leverage that to cultivate critical inquiry. 



● Create a plan for the effective implementation of various classroom-, district-, and community-

based strategies to address the unique strengths and needs of an at-promise student. 

 

Course Outcomes 

By the end of this course, learners will: 

● Develop a working journal of concepts, ideas, and strategies for addressing the unique 

strengths and needs of at-promise students in his or her classroom and community that 

welcomes diversity of races, identities, and beliefs. 

● Construct a Student Profile that accurately characterizes risk factors and needs of a given 

population. 

● Outline a presentation to advocate for the unique needs of an at-promise student. 

● Create a comprehensive student plan that effectively diagnoses risk and prescribes holistic 
strategies to address a given at-promise student’s needs. 

 
Assessment 

Participants receive formative feedback throughout presentations and in discussion boards. 

Participants are summatively assessed on Discussion Board participation (Appendix A), two Authentic 

Tasks and a Classroom Practice Analysis (Appendix B); and a Final Project (Appendix C) through 

rubric-based feedback from course facilitators. Authentic Tasks, the Classroom Practice Analysis, and 

Final Project feedback includes constructive feedback throughout the submission, a scored rubric, 

and a detailed summative comment.  Participant receive feedback in 1-7 days of submission (review 

the Feedback section for more details). 

Participants also complete both a pre- and post-assessment in the course. The pre-assessment 
enables participants to reflect on their prior knowledge, comfort level, and current level of 
competency, and the post-assessment allows them to determine what knowledge and skills they have 
gained by taking the course. 

 
Connection to Culturally Responsive-Sustaining Dispositions & Practices (CR-SDP) 

In the context of determining potential risk factors for their students, as well as the exploration of 
appropriate classroom strategies for addressing the needs presented by those risks, participants will 
have multiple opportunities to examine the impact of culture, biases, lived experiences and 
stereotypes on students at-promise. Participants will reflect on their own background, cultural 
upbringing, experience, and assumptions about the at-promise population, as well as the unique 
cultures and experiences of their students, in an effort to better understand and effectively address 
their unique strengths and needs. 

 

Major Assignment Due Date 

Authentic Task #1: At-Promise Student Profile Self-paced. Due by May 26, 2023 

Authentic Task #2: Student Advocacy Self-paced. Due by May 26, 2023 

Classroom Practice Analysis Self-paced. Due by May 26, 2023 

Final Project: Student Plan Self-paced. Due by May 26, 2023 

 
Feedback 



Participants receive formative feedback throughout presentations and in discussion boards. 

Participants are summatively assessed on Discussion Board participation (Appendix A), two Authentic 

Tasks and a Classroom Practice Analysis (Appendix B); and a Final Project (Appendix C) through 

rubric-based feedback from course facilitators. Authentic Tasks, the Classroom Practice Analysis, and 

Final Project feedback includes constructive feedback throughout the submission, a scored rubric, 

and a detailed summative comment. 

Facilitators have received revised instructions and grading rubric and will now respond to every 

comment in each discussion board. Facilitators will inform each participant who has had a comment 

added to their post to return to the discussion board to continue the conversation and reply to their 

colleague’s comment to their post. 

Participants also complete both a pre- and post-assessment in the course. The pre-assessment 

enables participants to reflect on their prior knowledge, comfort level, and current level of 

competency, and the post-assessment allows them to determine what knowledge and skills they have 

gained by taking the course. 

 

Formative Feedback: 

Participants receive formative feedback throughout the course as part of the design of the interactive 

presentations (e.g., feedback on reflection/analysis questions, etc.). Participants also receive 

consistent and targeted formative feedback from Facilitators in the Discussion Boards, as facilitators 

provide public comments/responses/additional questions to drive thinking, collaboration, and 

connection to practice.  This course makes a special effort to give formative feedback in the form of 

concept quizzes and final project components in every module.   

 

Summative Feedback: 

Participants receive rubric-driven summative feedback on their 12 Discussion Boards within 1-3 days 
of submission.  For the two Authentic Tasks, Classroom Practice Analysis and Final Project, 
participants receive rubric driven feedback within one week of submission. Facilitators work with 
participants to support their successful completion of all tasks/Discussion Boards by providing 
opportunities for participants to resubmit work, based on targeted feedback, that falls below standards 
outlined in the course’s rubrics. 

 
Grades 

 

Assignment(s) Percentage of final grade 
Authentic Tasks 30% 
Classroom Practice Analysis 15% 
Discussion Board Participation 20% 
Final project 35% 

 



Course Calendar 

Module #1 Re-Defining “At-Risk” 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 7 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
 
Primary Standards 

Domain 1: Planning and Preparation 

● 1b Demonstrating Knowledge of 

Students 

 

Domain 3: Instruction 

● 3c Engaging Students in Learning 

 

Domain 4: Professional Responsibilities 

● 4e Growing and Developing 

Professionally 

 

Additional Standards 

Domain 2: Classroom Environment 

● 2a Creating an Environment of Respect 

and Rapport 

 

Domain 4: Professional Responsibilities 

● 4a Reflecting on Teaching 

Alignment to the New York State Professional 
Development Standards and Indicators 
 
Standard 1: Designing Professional 
Development 

● 1b - Professional development design is 
based on the learning styles of adult 
learners as well as the diverse cultural, 
linguistic, and experiential resources that 
they bring to the professional development 
activity. 

 
Standard 2: Content Knowledge and Quality 
Teaching 

● 2d - Professional development provides 
differentiated instructional strategies to 
meet the needs of diverse learners.  

 
Standard 3: Research-Based Professional 
Learning 

● 3a - Professional development is based on 
current research in teaching, learning, and 
leadership.  

 
Standard 5: Diverse Learning 

● 5a - Professional development focuses on 
developing educators’ knowledge of the 
learning styles, needs, and abilities of their 
students, as well as the diverse cultural, 
linguistic, and experiential resources that 
their students bring to the classroom.  

 
Standard 6: Student Learning Environments 

● 6c - Professional development provides 
opportunities for educators to analyze and 
use data about student behavior (such as 
discipline referrals, suspension information, 
school climate surveys, and social-
emotional data) to refine educational 
practices and promote optimal learning 
environments.  

 
Standard 8: Data-driven Professional Practice 



● 8e - Professional development provides 
ongoing opportunities for educators to use 
disaggregated student data by race, 
gender, English language learning, special 
needs, eligibility for free or reduced-price 
meals, and other factors in order to 
improve student learning. 

Objectives:  

In this Module, learners will: 

● Re-define “at-risk” to avoid deficit language. 
● Examine a variety of factors that students at-promise face. 
● Reflect on the prior strategies of assistance by teachers and schools to help instructors 

recognize the historical trend of teachers and institutions being guided in their identification of 
“at-risk” students by personal beliefs, norms, practices, and assumptions. 

● Explore the potential risks among a given student population. 

Topics and Agenda:  

The following activities will take place during this Module: 
● Creating a Brave Learning Space 

○ Reading: Understanding Race and Privilege 

● Interactive Presentation: What Does “At-Risk” Mean? 

● Discussion Board: A New Definition 

● Downloadable Resource: Risk Factors Journal 

● Reflection: Historical “At-Risk” Labeling Based on Beliefs, Norms, Practices, and Assumptions. 

● Interactive Presentation: Identifying Risk Factors 

● Interactive Presentation: Assessing Risk 

● Discussion Board: Calculating Student Risk 

Connection to Critical Consciousness/CRSE:  

Criteria from Rubric  (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 
 
* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity  

 

Activity: 
 
● Creating a Brave Learning Space 
● Presentation: What Does “At-Promise” Mean? 

Reflection Question:  

• What does it mean for a student to be 
“at-risk”? What are they at-risk of? 

• What, if anything, is the importance of 
having an accurate definition of 
students with unique strengths and 
needs? 

• Consider historical instructional design 
based on beliefs, norms, practices, 
and assumptions. Where can you find 
personal or institutional bias that has 
negatively impacted the traditionally 
underserved or marginalized?  

Reading: Why it’s Wrong to label students “at-
risk” 

https://www.nasponline.org/resources-and-publications/resources-and-podcasts/diversity/social-justice/understanding-race-and-privilege
https://theconversation.com/why-its-wrong-to-label-students-at-risk-109621
https://theconversation.com/why-its-wrong-to-label-students-at-risk-109621


Reading: Understanding Race and Privilege 

● Module 1 Discussion: A New Definition 

Application to Instruction and Student Learning:  

In this introductory module, participants will explore potential re-definitions of “at-risk” and the factors 
that have traditionally contributed to the label. Based on the results of their exploration, participants 
will begin the practice of identifying the risk factors that exist among their own students, as well as the 
potential strengths and needs of the students they serve. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. Participants will receive feedback on Discussion 
Board responses within 1-3 days of submission. 

 

Module #2 Maslow’s Hierarchy and At-Promise Students 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 7 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
 
Primary Standards 

Domain 1: Planning and Preparation 

● 1b Demonstrating Knowledge of 

Students 

 

Domain 2: Classroom Environment 

● 2b Establishing a Culture for Learning 

 

Domain 3: Instruction 

● 3c Engaging Students in Learning 

 

Domain 4: Professional Responsibilities 

● 4e Growing and Developing 

Professionally 

 

Additional Standards 

Domain 2: Classroom Environment 

● 2a Creating an Environment of Respect 

and Rapport 

 

Domain 3: Instruction 

● 3e Demonstrating Flexibility and 

Responsiveness 

 

Alignment to the New York State Professional 
Development Standards and Indicators 
 
Standard 1: Designing Professional 
Development 

● 1b - Professional development design is 
based on the learning styles of adult 
learners as well as the diverse cultural, 
linguistic, and experiential resources that 
they bring to the professional development 
activity. 

 
Standard 2: Content Knowledge and Quality 
Teaching 

● 2d - Professional development provides 
differentiated instructional strategies to 
meet the needs of diverse learners.  

 
Standard 3: Research-Based Professional 
Learning 

● 3a - Professional development is based on 
current research in teaching, learning, and 
leadership.  

 
Standard 5: Diverse Learning 

● 5a - Professional development focuses on 
developing educators’ knowledge of the 
learning styles, needs, and abilities of their 
students, as well as the diverse cultural, 
linguistic, and experiential resources that 
their students bring to the classroom.  

https://www.nasponline.org/resources-and-publications/resources-and-podcasts/diversity/social-justice/understanding-race-and-privilege


Domain 4: Professional Responsibilities 

● 4a Reflecting on Teaching 

 
Standard 6: Student Learning Environments 

● 6c - Professional development provides 
opportunities for educators to analyze and 
use data about student behavior (such as 
discipline referrals, suspension information, 
school climate surveys, and social-
emotional data) to refine educational 
practices and promote optimal learning 
environments.  

 
Standard 8: Data-driven Professional Practice 

● 8e - Professional development provides 
ongoing opportunities for educators to use 
disaggregated student data by race, 
gender, English language learning, special 
needs, eligibility for free or reduced-price 
meals, and other factors in order to 
improve student learning. 

Objectives:  

In this Module, learners will: 
● Characterize the stages of Maslow’s Hierarchy of Needs. 
● Differentiate between risks and needs. 
● Reflect on the complexities of student identities and cultures. 
● Explore potential strategies for addressing needs as a way to mitigate student risk factors. 

Topics and Agenda:  

The following activities will take place during this Module: 
● Downloadable Resource: Maslow’s Hierarchy Self-Assessment Journal 
● Interactive Presentation: Introduction to Maslow’s Hierarchy of Needs 

● Interactive Presentation: Risks vs. Needs 

● Article Review: Teaching Multicultural Kids 

● Record in Personal Journal: Census and Description of Student Cultures and Identities 

● Discussion Board: Identifying Needs 

● Interactive Presentation: What You Can (and Can’t) Control 

● Discussion Board: Addressing Needs to Mitigate Risks 

● Authentic Task #1: At-Promise Student Profile 

Connection to Critical Consciousness/CRSE: 

Criteria from Rubric  (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 

* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

Activity: 
 
o Module 2 Discussion: Addressing Needs 
o Presentation: Introduction to Maslow’s 

Hierarchy of Needs 
o Maslow's Hierarchy Self-Assessment 

Journal 
Reviewing and Analyzing Your Student 
Backgrounds 
Record in a personal journal: a census 
and description of your student cultures 

https://www.accreditedschoolsonline.org/education-teaching-degree/multicultural-students/


* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity 

and identities. During this process 
consider these items: 
▪ Your current representation and 

portrayal of students’ cultures and 
histories in instructional choices. 

▪ What are you learning about students 
and their families? 

▪ How can this develop your cultural 
competence? 

▪ Identify the most salient information 
you need to know? 

▪ How can you help develop your 
students’ socio-political 
consciousness? 

▪ How can you develop and include 
activities that relate to your students’ 
lives (e.g., youth culture)? 

o Reading: Teaching Multicultural Students 
Following up on your classroom population 
analysis you can see that often we have a 
variety of belief systems, cultural 
backgrounds, and ethnicities that we want 
to recognize and be sure to provide 
equitable opportunities for learning. 
Review this article to enhance your 
pedagogical approach. 

o Authentic Task #1: Student Profile 

Application to Instruction and Student Learning:  

In this module, participants will explore the relationship between basic human needs and the risk 
factors they identified in the previous module. By identifying the root causes of risk factors as 
potentially unmet needs, participants will be prepared to more effectively diagnose and address the 
unique strengths and needs of their at-promise students. These skills are the foundation of the 
remainder of the course, which explores strategies and programs for addressing risk factors and their 
root causes in the classroom, throughout the district, and in the broader community. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. Participants will receive feedback on Discussion 
Board responses within 1-3 days of submission. 

 

Module #3 Manifestations of Risk Factors 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 7 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
 

Alignment to the New York State Professional 
Development Standards and Indicators 
 

https://www.accreditedschoolsonline.org/education-teaching-degree/multicultural-students/


Primary Standards 

Domain 1: Planning and Preparation 

● 1b Demonstrating Knowledge of 

Students 

 

Domain 2: Classroom Environment 

● 2b Establishing a Culture for Learning 

 

Domain 3: Instruction 

● 3c Engaging Students in Learning 

 

Domain 4: Professional Responsibilities 

● 4e Growing and Developing 

Professionally 

 

Additional Standards 

Domain 2: Classroom Environment 

● 2a Creating an Environment of Respect 

and Rapport 

● 2d Managing Student Behavior 

 

Domain 3: Instruction 

● 3e Demonstrating Flexibility and 

Responsiveness 

 

Domain 4: Professional Responsibilities 

● 4a Reflecting on Teaching 

Standard 1: Designing Professional 
Development 

● 1b - Professional development design is 
based on the learning styles of adult 
learners as well as the diverse cultural, 
linguistic, and experiential resources that 
they bring to the professional development 
activity. 

 
Standard 2: Content Knowledge and Quality 
Teaching 

● 2d - Professional development provides 
differentiated instructional strategies to 
meet the needs of diverse learners.  

 
Standard 3: Research-Based Professional 
Learning 

● 3a - Professional development is based on 
current research in teaching, learning, and 
leadership.  

 
Standard 5: Diverse Learning 

● 5a - Professional development focuses on 
developing educators’ knowledge of the 
learning styles, needs, and abilities of their 
students, as well as the diverse cultural, 
linguistic, and experiential resources that 
their students bring to the classroom.  

 
Standard 6: Student Learning Environments 

● 6a - Professional development provides 
opportunities for educators to create a 
safe, inclusive, equitable learning 
community where everyone participates in 
maintaining a climate of caring, respect, 
and high achievement.  

● 6c - Professional development provides 
opportunities for educators to analyze and 
use data about student behavior (such as 
discipline referrals, suspension information, 
school climate surveys, and social-
emotional data) to refine educational 
practices and promote optimal learning 
environments.   

 
Standard 8: Data-driven Professional Practice 

● 8e - Professional development provides 
ongoing opportunities for educators to use 
disaggregated student data by race, 
gender, English language learning, special 
needs, eligibility for free or reduced-price 
meals, and other factors in order to 
improve student learning. 



Objectives:  

In this Module, learners will: 
● Identify the impact of risk factors on student behavior and performance. 
● Examine the potential impact of at-promise students on their classmates. 
● Review the importance of establishing safe, brave, and welcoming learning environments 

through UDL. 

● Prepare for potential obstacles and opportunities for supporting at-promise students. 

Topics and Agenda:  

The following activities will take place during this Module: 

● Downloadable Resource: Manifestations of Risk Factors Journal 
● Interactive Presentation: The At-Promise Student 
● Article Review: Safety & Diversity in the Classroom 

● Discussion Board: At-Promise Students in the Classroom 
● Interactive Presentation: Impact on Classmates 
● Interactive Presentation: Impact on the Teacher/School 

● Discussion Board: Impact of At-Promise Students 

Connection to Critical Consciousness/CRSE: 

Criteria from Rubric  (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 
 
* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity  

 

Activity: 
 
● Presentation: The At-Promise Student 

● Reading: Redefining At-Risk Kids 
In this article, the author presents the 
typical definition and warning signs of 
traditionally “at-risk” students, but also 
warns of two other types of “hidden” at-
promise students. As we explore the 
manifestations of risk factors in the 
classroom, it’s important to note that they 
aren’t always as obvious as you’d think. 

● Reading: New ways to identify struggling 
students 

● Video: Get to Know Your Students 
Getting to know your students makes it 
easier to recognize the signs, no matter 
how subtle. 

● Reading: Safety and Diversity in the 
Classroom 
Safety is a precondition for learning – 
classrooms must be physically and 
emotionally safe places for students. 
Educators can work together with students 
to create a caring and respectful 
classroom community that celebrates the 
diverse backgrounds, different skill sets 
and different strengths of each and every 
student. Classrooms that are safe promote 
student well-being and allow students to 
learn to the very best of their ability. 

https://udlresource.ca/2017/11/safety-and-diversity-in-the-classroom/
https://www.edutopia.org/discussion/redefining-risk-kids
https://hechingerreport.org/new-ways-to-identify-struggling-students/
https://hechingerreport.org/new-ways-to-identify-struggling-students/
https://youtu.be/-K0IYk-83sU
https://udlresource.ca/2017/11/safety-and-diversity-in-the-classroom/
https://udlresource.ca/2017/11/safety-and-diversity-in-the-classroom/


● Presentation: Impact on Classmates 
● Reading: The Importance of Diversity in 

the Classroom 
When nurtured, the diversity of experience 
that students at-promise bring to the 
classroom can create a rich and engaging 
environment that teaches students to 
listen, empathize, and value diverse 
backgrounds, challenges, and 
experiences. While the term “diversity” is 
often synonymous with varied culture and 
race, you’ll notice that the same benefits 
can be reaped from a diverse set of 
experiences and needs. Cultivating this 
type of diversity can benefit all of your 
students, whether they are at-promise or 
not. 

● Presentation: Impact on the Teacher/School 
o Reading: Reaching At-Risk Students by 

Establishing Strong Connections By Paul 
Hernandez 

The author, Paul Hernandez, was 
labeled “at-risk” as a student but 
eventually earned his PhD in part due 
to the teachers he had during his 
formative years. His advice outlines 
the impact that teachers can have by 
thoughtfully and deliberately engaging 
with students who are at-promise. 

o Video: Ellen Meets Extraordinary New 
Jersey Principal Akbar Cook 

In this short talk show segment, Ellen 
DeGeneres highlights the work of the 
principal of a school where much of 
the student body faces serious risk 
factors on a daily basis. As you watch, 
think about the culture that Akbar Cook 
is creating, his underlying philosophy, 
and how the impact it may have for his 
students. 

● Module 3 Discussion: Impact of At-Promise 
Behavior on Others 

Application to Instruction and Student Learning:  

In this module, participants will examine the potential manifestations of risk factors in the classroom - 
beginning with the at-promise student’s behavior and academic performance. Participants will then 
explore the overall potential impact of at-promise students, both positive and negative, on their peers, 
as well as their teachers and the school culture as a whole. This exploration will prepare participants 
to plan for and address a variety of potential issues that may arise in the classroom. 

Assessment and Feedback:  

https://www.teachtci.com/blog/the-importance-of-diversity-in-the-classroom/
https://www.teachtci.com/blog/the-importance-of-diversity-in-the-classroom/
https://medium.com/@heinemann/reaching-at-risk-students-by-establishing-strong-connections-df45ec8b7ddd
https://medium.com/@heinemann/reaching-at-risk-students-by-establishing-strong-connections-df45ec8b7ddd
https://medium.com/@heinemann/reaching-at-risk-students-by-establishing-strong-connections-df45ec8b7ddd
https://www.youtube.com/watch?v=O1P6oZjfR54
https://www.youtube.com/watch?v=O1P6oZjfR54


For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. Participants will receive feedback on Discussion 
Board responses within 1-3 days of submission. 

 

Module #4 Classroom Strategies 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 7 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson Framework 
for Teaching 
 
Primary Standards 

Domain 1: Planning and Preparation 

● 1b Demonstrating Knowledge of Students 

 

Domain 2: Classroom Environment 

● 2b Establishing a Culture for Learning 

 

Domain 3: Instruction 

● 3c Engaging Students in Learning 

 

Domain 4: Professional Responsibilities 

● 4e Growing and Developing Professionally 

 

Additional Standards 

Domain 1: Planning and Preparation 

● 1d Demonstrating Knowledge of Resources 

 

Domain 2: Classroom Environment 

● 2a Creating an Environment of Respect and 

Rapport 

● 2c Managing Classroom Procedures 

● 2d Managing Student Behavior 

 

Domain 3: Instruction 

● 3e Demonstrating Flexibility and 

Responsiveness 

 

Domain 4: Professional Responsibilities 

● 4a Reflecting on Teaching 

● 4c Communicating with Families 

Alignment to the New York State Professional 
Development Standards and Indicators 
 
Standard 1: Designing Professional Development 

● 1b - Professional development design is based 
on the learning styles of adult learners as well 
as the diverse cultural, linguistic, and 
experiential resources that they bring to the 
professional development activity. 

 
Standard 2: Content Knowledge and Quality Teaching 

● 2d - Professional development provides 
differentiated instructional strategies to meet 
the needs of diverse learners.  

 
Standard 3: Research-Based Professional Learning 

● 3a - Professional development is based on 
current research in teaching, learning, and 
leadership.  

● 3b - Effective professional development 
ensures that all educators have the knowledge, 
skill, and opportunity to apply research to 
instructional decision making.  

 
Standard 5: Diverse Learning 

● 5a - Professional development focuses on 
developing educators’ knowledge of the 
learning styles, needs, and abilities of their 
students, as well as the diverse cultural, 
linguistic, and experiential resources that their 
students bring to the classroom.  

 
Standard 6: Student Learning Environments 

● 6a - Professional development provides 
opportunities for educators to create a safe, 
inclusive, equitable learning community where 
everyone participates in maintaining a climate 
of caring, respect, and high achievement.  



● 6c - Professional development provides 
opportunities for educators to analyze and use 
data about student behavior (such as discipline 
referrals, suspension information, school 
climate surveys, and social-emotional data) to 
refine educational practices and promote 
optimal learning environments.   

 
Standard 8: Data-driven Professional Practice 

● 8e - Professional development provides 
ongoing opportunities for educators to use 
disaggregated student data by race, gender, 
English language learning, special needs, 
eligibility for free or reduced-price meals, and 
other factors in order to improve student 
learning. 

Objectives:  

In this Module, learners will: 
● Characterize the role of the classroom teacher in supporting at-promise students. 
● Explore classroom strategies for supporting at-promise students without bias against 

historically underserved and marginalized students. 
● Create a classroom policy that addresses the unique strengths and needs of all students, 

including those at-promise. 

Topics and Agenda:  

The following activities will take place during this Module: 
● Downloadable Resource: Classroom Strategies Journal 

● Article Review: How to Better Support Your Marginalized Students 

● Interactive Presentation: The Role of the Teacher 

● Discussion Board: Student Scenarios 

● Interactive Presentation: Strategies for Individual Students 

● Interactive Presentation: Strategies for the Whole Classroom 

● Discussion Board: Classroom Policy 

Connection to Critical Consciousness/CRSE: 

Criteria from Rubric  (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 

* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

Activity: 
 
Presentation: The Role of the Teacher 

● Reading: How to Better Support Your 
Marginalized Students 
We are aware of traditionally marginalized 
and underserved populations 
(LGBTQ2S+, Black, Indigenous, People of 
Color and other racialized and 
marginalized groups). Now that the 
awareness is there, we must be 

https://theartofeducation.edu/2019/09/02/how-to-better-support-your-marginalized-students/
https://theartofeducation.edu/2019/09/02/how-to-better-support-your-marginalized-students/
https://theartofeducation.edu/2019/09/02/how-to-better-support-your-marginalized-students/


* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity 

responsible for being advocates of change 
and that starts in our classroom.  

● Reading: Teachers Play a Key Role in 
Helping Students Feel They 'Belong' at 
School 
Oftentimes, students at-promise feel like 
no one understands or cares about what 
they are dealing with. They may feel like 
they don’t belong with their peers, in your 
classroom, or at school. And this feeling 
increases the older they get. Therefore, 
part of your job as a teacher of at-promise 
students is to make them feel connected. 

Presentation: Strategies for the Whole Classroom 
● Reflection Question:  

What are your current classroom 
management and instructional 
philosophies? 
Do these philosophies encompass a wide 
diversity of students? Or were they built 
with more “traditional” majority students in 
mind? 

● Reading: Classroom Culture 
As you develop your classroom policies 
and procedures, be proactive in 
addressing the needs of all types of 
learners, including those at-promise. The 
practices on this page (numbered 6-10) 
are specific to creating a safe and 
inclusive classroom culture. The 
organization responsible for this list 
(Teaching Tolerance) is focused on 
cultural and ethnic diversity in education, 
but the practices translate well to 
addressing the needs of students at-
promise as well.  

● Reading: Road Tested / Five Classroom 
Policies that Uphold Student Dignity 
Think about how some of your current 
classroom policies might be adjusted to 
better meet the needs of students at-
promise. As you read through the policies, 
think about how these policies 
acknowledge the unmet needs and other 
obstacles faced by many at-promise 
students, making it easier for them to be 
successful without being singled out for 
having additional needs or struggles. 

● Video: Flexible Classrooms: Providing the 
Learning Environment that Kids Need 
Consider ways that your physical 
classroom could be more conducive to a 
variety of learners. Rearranging furniture 

https://theconversation.com/teachers-play-a-key-role-in-helping-students-feel-they-belong-at-school-99641
https://theconversation.com/teachers-play-a-key-role-in-helping-students-feel-they-belong-at-school-99641
https://theconversation.com/teachers-play-a-key-role-in-helping-students-feel-they-belong-at-school-99641
https://www.learningforjustice.org/magazine/publications/critical-practices-for-antibias-education/classroom-culture
http://www.ascd.org/publications/newsletters/education-update/dec15/vol57/num12/Five-Classroom-Policies-that-Uphold-Student-Dignity.aspx
http://www.ascd.org/publications/newsletters/education-update/dec15/vol57/num12/Five-Classroom-Policies-that-Uphold-Student-Dignity.aspx
https://youtu.be/4cscJcRKYxA
https://youtu.be/4cscJcRKYxA


or creating different types of spaces in 
your classroom can have several benefits 
- both academic and behavioral. 
Obviously, not all teachers are in a 
position to create this type of learning 
environment but think about how getting 
creative with your classroom structure 
might yield some positive results. 

● Video: Watch Blended Learning & Flipped 
Classroom for a basic overview of these 
two models. As you watch, think about 
how each type of classroom could benefit 
students in your classroom - especially 
those at-promise. What barriers would 
these types of environments help your 
students overcome? What instructional 
advantages might they have? 

● Module 4 Discussion: Student Scenarios 

Application to Instruction and Student Learning:  

In this module, participants will explore their role as a classroom teacher in addressing the unique 
strengths and needs of at-promise students. An emphasis will be placed on proactive strategies for 
addressing at-promise students individually, as well as holistic classroom strategies that create an 
environment in which all students, including those at-promise, can be successful. The module ends 
with the creation and critique of a classroom policy that encompasses a variety of strategies aimed at 
addressing the unique strengths and needs of at-promise learners. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. Participants will receive feedback on Discussion 
Board responses within 1-3 days of submission. 

 

Module #5 District Strategies and Programs 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 7 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
 
Primary Standards 

Domain 1: Planning and Preparation 

● 1b Demonstrating Knowledge of 

Students 

● 1d Demonstrating Knowledge of 

Resources 

 

Domain 2: Classroom Environment 

Alignment to the New York State Professional 
Development Standards and Indicators 
 
Standard 1: Designing Professional 
Development 

● 1b - Professional development design is 
based on the learning styles of adult 
learners as well as the diverse cultural, 
linguistic, and experiential resources that 
they bring to the professional development 
activity. 

 

https://youtu.be/paQCE58334M
https://youtu.be/paQCE58334M


● 2b Establishing a Culture for Learning 

 

Domain 3: Instruction 

● 3c Engaging Students in Learning 

 

Domain 4: Professional Responsibilities 

● 4e Growing and Developing 

Professionally 

 

Additional Standards 

Domain 1: Planning and Preparation 

● 1d Demonstrating Knowledge of 

Resources 

 

Domain 2: Classroom Environment 

● 2a Creating an Environment of Respect 

and Rapport 

 

Domain 3: Instruction 

● 3e Demonstrating Flexibility and 

Responsiveness 

 

Domain 4: Professional Responsibilities 

● 4a Reflecting on Teaching 

● 4c Communicating with Families 

Standard 2: Content Knowledge and Quality 
Teaching 

● 2d - Professional development provides 
differentiated instructional strategies to 
meet the needs of diverse learners.  

 
Standard 3: Research-Based Professional 
Learning 

● 3a - Professional development is based on 
current research in teaching, learning, and 
leadership.  

● 3b - Effective professional development 
ensures that all educators have the 
knowledge, skill, and opportunity to apply 
research to instructional decision making.  

 
Standard 4: Collaboration 

● 4b - Professional development provides 
ongoing opportunities for educators to work 
with colleagues including teachers, 
principals, teaching assistants, librarians, 
counselors, social workers, psychologists, 
higher education faculty, and others critical 
to student success.  

 
Standard 5: Diverse Learning 

● 5a - Professional development focuses on 
developing educators’ knowledge of the 
learning styles, needs, and abilities of their 
students, as well as the diverse cultural, 
linguistic, and experiential resources that 
their students bring to the classroom.  

 
Standard 6: Student Learning Environments 

● 6a - Professional development provides 
opportunities for educators to create a 
safe, inclusive, equitable learning 
community where everyone participates in 
maintaining a climate of caring, respect, 
and high achievement.  

● 6c - Professional development provides 
opportunities for educators to analyze and 
use data about student behavior (such as 
discipline referrals, suspension information, 
school climate surveys, and social-
emotional data) to refine educational 
practices and promote optimal learning 
environments.  

 
Standard 7: Parent, Family and Community 
Engagement 

● 7a - Professional development provides 
opportunities for educators to develop 



communication and collaboration skills that 
enable them to build partnerships with 
parents, guardians, and the community.  

 
Standard 8: Data-driven Professional Practice 

● 8e - Professional development provides 
ongoing opportunities for educators to use 
disaggregated student data by race, 
gender, English language learning, special 
needs, eligibility for free or reduced-price 
meals, and other factors in order to 
improve student learning. 

Objectives:  

In this Module, learners will: 
● Differentiate between a variety of existing district programs designed to benefit at-promise 

students. 

● Assess the pros and cons of district-level programs for at-promise students. 
● Outline a presentation advocating for an at-promise student. 

Topics and Agenda:  

The following activities will take place during this Module: 
● Downloadable Resource: District Strategies and Programs Journal 

● Interactive Presentation: Traditional and “Built-In” Strategies 

● Discussion Board: Current District Programs and Support 

● Interactive Presentation: Reactive Strategies & Programs 

● Interactive Presentation: Proactive Strategies & Programs 

● Discussion Board: District Program Exploration 

● Authentic Task #2: Student Advocacy 

Connection to Critical Consciousness/CRSE: 

Criteria from Rubric  (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 

* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity  

 

Activity: 
 

● Module 5 Discussion: District Program 
Exploration 

● Authentic Task #2: Student Advocacy 



Application to Instruction and Student Learning:  

In this module, participants will evaluate a variety of district programs designed to address the unique 
strengths and needs of at-promise students. By exploring programs available to them in their current 
role, as well as programs being used in other districts, participants will gain a better understanding of 
the role these programs can play in helping at-promise students succeed. The module culminates with 
the creation of a student advocacy plan, in which participants prescribe a district program based on 
the unique needs of a specific at-promise student. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. Participants will receive feedback on Discussion 
Board responses within 1-3 days of submission. 

 

Module #6 Community Programs 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 10 (Including Final) 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
 
Primary Standards 

Domain 1: Planning and Preparation 

● 1b Demonstrating Knowledge of 

Students 

● 1d Demonstrating Knowledge of 

Resources 

 

Domain 2: Classroom Environment 

● 2b Establishing a Culture for Learning 

 

Domain 3: Instruction 

● 3c Engaging Students in Learning 

 

Domain 4: Professional Responsibilities 

● 4e Growing and Developing 

Professionally 

 

Additional Standards 

Domain 1: Planning and Preparation 

● 1d Demonstrating Knowledge of 

Resources 

 

Domain 2: Classroom Environment 

Alignment to the New York State Professional 
Development Standards and Indicators 
 
Standard 1: Designing Professional 
Development 

● 1b - Professional development design is 
based on the learning styles of adult 
learners as well as the diverse cultural, 
linguistic, and experiential resources that 
they bring to the professional development 
activity. 

 
Standard 2: Content Knowledge and Quality 
Teaching 

● 2d - Professional development provides 
differentiated instructional strategies to 
meet the needs of diverse learners.  

 
Standard 3: Research-Based Professional 
Learning 

● 3a - Professional development is based on 
current research in teaching, learning, and 
leadership.  

● 3b - Effective professional development 
ensures that all educators have the 
knowledge, skill, and opportunity to apply 
research to instructional decision making.  

 
Standard 4: Collaboration 

● 4b - Professional development provides 
ongoing opportunities for educators to work 



● 2a Creating an Environment of Respect 

and Rapport 

● 2c Managing Classroom Procedures 

● 2d Managing Student Behavior 

 

Domain 3: Instruction 

● 3e Demonstrating Flexibility and 

Responsiveness 

 

Domain 4: Professional Responsibilities 

● 4a Reflecting on Teaching 

● 4c Communicating with Families 

with colleagues including teachers, 
principals, teaching assistants, librarians, 
counselors, social workers, psychologists, 
higher education faculty, and others critical 
to student success.  

 
Standard 5: Diverse Learning 

● 5a - Professional development focuses on 
developing educators’ knowledge of the 
learning styles, needs, and abilities of their 
students, as well as the diverse cultural, 
linguistic, and experiential resources that 
their students bring to the classroom.  

 
Standard 6: Student Learning Environments 

● 6a - Professional development provides 
opportunities for educators to create a safe, 
inclusive, equitable learning community 
where everyone participates in maintaining 
a climate of caring, respect, and high 
achievement.  

● 6c - Professional development provides 
opportunities for educators to analyze and 
use data about student behavior (such as 
discipline referrals, suspension information, 
school climate surveys, and social-
emotional data) to refine educational 
practices and promote optimal learning 
environments.  

 
Standard 7: Parent, Family and Community 
Engagement 

● 7a - Professional development provides 
opportunities for educators to develop 
communication and collaboration skills that 
enable them to build partnerships with 
parents, guardians, and the community.  

● 7b - Professional development enhances 
educators’ knowledge of varying cultural 
backgrounds of students, families, and the 
community, and of how the diversity of 
these cultural backgrounds can serve as 
foundations and resources for student 
learning and success.  

 
Standard 8: Data-driven Professional Practice 

● 8e - Professional development provides 
ongoing opportunities for educators to use 
disaggregated student data by race, 
gender, English language learning, special 
needs, eligibility for free or reduced-price 
meals, and other factors in order to improve 
student learning. 



Objectives:  

In this Module, learners will: 
● Explore a variety of community-based programs aimed at helping at-promise students. 
● Examine the potential for improvement and/or expansion of current community programs. 
● Outline a comprehensive at-promise student plan. 

Topics and Agenda:  

The following activities will take place during this Module: 

● Downloadable Resource: Community Programs Journal 
● Interactive Presentation: The Community and At-Promise Students 
● Interactive Presentation: Traditional Programs 
● Discussion Board: Current Community Programs 
● Interactive Presentation: Towards the Future 

● Discussion Board: Community Program Exploration 

Connection to Critical Consciousness/CRSE: 

Criteria from Rubric  (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 

* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity 

Activity: 
 
● Presentation: The Community and At-Promise 

Students 
Reading: Family and Community Engagement 
As educators of at-promise students, we have 
an obligation to connect to community 
resources and partner with community 
organizations to meet the needs of all our 
students. Read the section of the critical 
practices for anti-bias education from 
Teaching Tolerance. While these practices 
focus on teacher responsibilities, notice how 
big of a role the school-family-community 
connection can play in creating a culture of 
caring and supporting diverse learners. 
Reflection Question: 
Now that you’ve explored the role that the 
community can play in supporting students at 
promise, reflect on the following questions: 
How would you describe the strength of your 
school’s partnerships with and involvement in 
community programs?  
What impact have these partnerships (or lack 
thereof) had on at-promise students? 

● Module 6 Discussion: Current Community 
Programs and Support 

● Presentation: Towards the Future 
Reflection Question:  
Think about some of the community programs 
that exist to support students in your 
community. How long have these programs 
been in existence? 

https://www.learningforjustice.org/magazine/publications/critical-practices-for-antibias-education/family-and-community-engagement


What groups of students are these programs 
designed to support? Who might be getting 
left out? 
Are the programs in your community 
nationally or locally based? Is there a 
difference in the purpose or quality of 
services? 
Reflection Question:  
Now that you’ve explore a few traditional 
programs for at-promise students, reflect on 
the following questions: 
How do the programs you learned about in 
this presentation compare to those in your 
own community? 
Which, if any of these programs do you think 
would be an asset to the families and students 
in your community? Why? 
Reflection Question:  
What are the benefits and drawbacks of the 
“traditional” community program model? 
In what ways could these programs be 
improved or adjusted to meet the needs of at-
promise students in different (or better) ways? 
Video: Watch Engaging At-Risk Students 
Through Color and Design for an overview of 
the Publicolor program, in which at-promise 
students use color to redesign the spaces 
they learn in. Not only does the program 
benefit students, but their schools get a much-
needed facelift. It’s a simple program that 
provides a wide range of benefits. 
Video: Outreach Program Helps At-Risk Youth 
in Mobile. This video outlines the Success 4 
the Future Program that works with a limited 
number of youths beginning at age three and 
stays with them until they are 18. It not only 
gives at-promise youth a safe place outside of 
school, but also provides them with age-
appropriate life skills and prepares them for 
next steps along their academic career.  
Reflection Question: 
Now that you’ve seen some of the newer 
community programs for at-promise students, 
reflect on the following questions: 
What do you see as the biggest advantages 
and disadvantages to the programs you 
learned about in this presentation? 
How might programs like these benefit 
students in your community? What specific 
needs (of students and the community) might 
you be able to address through a program like 
this? 

● Classroom Practice Analysis 

https://www.youtube.com/watch?v=suAq2LZz40E
https://www.youtube.com/watch?v=suAq2LZz40E
https://youtu.be/js4XLtn2ODc
https://youtu.be/js4XLtn2ODc


● Module 6 Discussion: Community Program 
Exploration 

● Final Project 

Application to Instruction and Student Learning:  

In the final module, participants explore community-based programs that address the unique 
strengths and needs of at-promise students. As in the previous module, participants will examine 
programs currently available in their own communities as well as those being implemented elsewhere. 
Based on their exploration, participants will assess the benefits and drawbacks of these programs in 
relation to the needs of their students. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. Participants will receive feedback on Discussion 
Board responses within 1-3 days of submission. 

 
 

APPENDIX A 
Discussion Boards and Rubric 

Discussion Boards 

Module: Discussion Board:  Text: 

1 A New Definition Throughout this course you will be asked to reflect on the 
ways in which the practices you are learning might or 
might not support the tenets of Culturally Responsive-
Sustaining Education Framework. 
 Reflect on what you’ve learned. 

1. What has it meant, traditionally, for a student to be 
labeled “at-risk”?  

2. What, if anything, is the importance of having an 
accurate label for at-promise students? How will 
you identify and question your underlying personal 
and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity? 

3. How does identifying and questioning your own 
feelings support the tenets of CRSE? 

Post to the discussion board. 

1. Briefly describe the current stigma/stereotypes 
that exist around the “at-risk” label. What 
personal, cultural, and/or institutional biases might 
contribute to these stigma/stereotypes? 

2. Create your own definition of what it means to be 
“at-promise”.  

3. Briefly explain how your definition incorporates 
what you’ve learned about at-promise students so 
far, as well as how your definition could lessen the 
impact of current biases, stigma, or stereotypes 
associated with at-promise students. 

http://www.nysed.gov/common/nysed/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf
http://www.nysed.gov/common/nysed/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf
http://www.nysed.gov/common/nysed/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf


4. How many of your current students do you believe 
would be labeled “at-promise” based on your 
definition? Does this “new” population of at-
promise students challenge any of your previous 
assumptions about those traditionally considered 
“at-promise”? 

Respond to at least one of your colleagues' postings. 

1. Your response should extend the discussion (i.e. 
ask a question, provide a similar experience, 
make a suggestion). 

1 Calculating Risk for 
Your Students 

Reflect on what you’ve learned. 

1. Given all of the potential risk factors discussed so 

far, which do you think are the most common 

among your students? 

2. Are there any additional risk factors that are 

unique to your students or community? 

Post to the discussion board. 
1. Identify what you believe to be the three most 

prevalent contributing factors to the at-promise 

students in your classroom or district (poverty, 

single-parent family, learning disabled, etc.). 

2. What do each of these factors put students “at 

risk” of? 

Respond to at least one of your colleagues' postings. 
1. Your response should extend the discussion (i.e. 

ask a question, provide a similar experience, 

make a suggestion). 

2 Identifying Needs Reflect on what you’ve learned. 

1. What is the connection between risk factors and 

Maslow’s Hierarchy of Needs? 

2. Why is it important to understand “at-promise” in 

this context? 

Post to the discussion board. 
1. In Module 1, you identified the three most 

prevalent risks among your students. Briefly 

describe where each of these needs falls on 

Maslow’s Hierarchy. Justify your response. 

2. How might identifying these risk factors in the 

context of Maslow’s Hierarchy help you better 

understand them? What changes could you make 

to your current practices to better address these 

needs? 

Respond to at least one of your colleagues' postings. 



1. Your response should extend the discussion (i.e. 

ask a question, provide a similar experience, 

make a suggestion). 

2 Addressing Needs to 
Mitigate Risks 

Reflect on what you’ve learned. 

1. What should the role of parents, teachers, 

administrators, and other community members or 

organizations be in addressing the needs of at-

promise students?  

Post to the discussion board. 
1. Of the needs outlined in Maslow’s Hierarchy, 

which do you feel most confident in being able to 

address for your students? Explain.  

2. Which of these needs do you feel uncomfortable, 

unequipped, or otherwise unprepared to 

effectively address? Explain. 

3. Reflect on your current practices. In what ways do 
your own experiences, beliefs, culture, and 
assumptions contribute to the strengths and 
weaknesses identified above? How might you use 
this knowledge to improve your ability to address 
the needs of students in your classroom?  

4. Does the Maslow’s Hierarchy align with the tenets 
CRSE? If so, how? 

Respond to at least one of your colleagues' postings. 
1. Your response should extend the discussion (i.e. 

ask a question, provide a similar experience, 

make a suggestion). 

3 At-promise Students in 
the Classroom 

Reflect on what you’ve learned. 

1. Think about the risk factors you identified in your 

Student Profile. How do these factors affect that 

student in your classroom? 

Post to the discussion board. 
1. For each contributing factor you identified in the 

Student Profile, briefly describe how it impacts 

that student’s behavior, attitude, or ability to learn 

(defiant behavior, low motivation, etc.).  

2. Explain the connection between each risk factor 

and the behavior/performance. 

Respond to at least one of your colleagues' postings. 
1. Your response should extend the discussion (i.e. 

ask a question, provide a similar experience, 

make a suggestion). 

3 Impact of At-Promise 
Students 

Reflect on what you’ve learned. 
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1. In what ways can the strengths and struggles that 
at-promise students bring to the classroom impact 
other students, you, and the school/district as a 
whole? 

Post to the discussion board. 
1. Explain how the behaviors or attitudes of the at-

promise student you identified in your Student 
Profile may impact the success or behavior of 
other students in your classroom, both positively 
and negatively.  

2. What opportunities and obstacles might you face, 
in terms of classroom management and 
instruction?  

3. How much of the impact on you and your students 
could be attributed (in some way) to personal, 
institutional, or cultural biases/assumptions? How 
might acknowledging these biases and 
assumptions improve the overall classroom 
environment? 

Respond to at least one of your colleagues' postings. 
1. Your response should extend the discussion (i.e. 

ask a question, provide a similar experience, 
make a suggestion). 

4 Student Scenarios Reflect on what you’ve learned. 
1. What strategies do you currently employ to 

motivate, encourage, and discipline at-promise 
students? 

2. Do these strategies differ from those used with 
other students? Why or why not? 

3. Have these strategies been successful? Why or 
why not? 

Post to the discussion board. 
1. Describe an interaction that you’ve had with an at-

promise student. Who was the student? Was the 
interaction positive or negative? What happened? 

2. Reflect on the interaction. In retrospect, do you 
believe you understood and handled the 
interaction appropriately? What might you have 
done differently and are showing support for the 
tenets of CRSE? Explain. 

Respond to at least one of your colleagues' postings. 
1. Your response should extend the discussion (i.e. 

ask a question, provide a similar experience, 
make a suggestion). 

4 Classroom Policy Reflect on what you’ve learned. 
1. How can you incorporate some of the strategies 

for engaging and supporting the at-promise 
students in your classroom in an effective and 
efficient way? 
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2. How many of these strategies could be 
implemented proactively in order to create a fair 
and inclusive environment for all of your students? 

Post to the discussion board. 
1. Briefly outline a set of student expectations for 

your classroom that incorporates several of the 
strategies you learned about in this module. 

2. What would the consequences be for failing to 
meet these expectations? 

3. How will your policy allow you to have more 
productive and effective interactions with the at-
promise students in your classroom? 

Respond to at least one of your colleagues' postings. 
1. Your response should extend the discussion (i.e., 

ask a question, provide a similar experience, 
make a suggestion). 

5 Current District 
Programs and Support 

Reflect on what you’ve learned. 
1. What support programs and services do your 

school currently offer to at-promise students? 
2. How do these programs work and what services 

are offered? 
Post to the discussion board. 

1. Describe one support program or service that is 
currently available to at-promise students in your 
school.  

2. What are the pros and cons of this program or 
service? How does it benefit at-promise students? 
What are the drawbacks or risks? Does the 
program actively combat or perpetuate biases, 
stigma, and stereotypes that surround at-promise 
students? 

Respond to at least one of your colleagues' postings. 
1. Your response should extend the discussion (i.e. 

ask a question, provide a similar experience, 
make a suggestion). 

5 Program Exploration Reflect on what you’ve learned. 
1. Where are opportunities within your district to 

meet the needs of at-promise students in better 
and/or broader ways? 

Post to the discussion board. 
1. Research and provide a brief review of one 

program that you would like to see implemented in 
your school to meet the needs of at-promise 
students. Include a description and/or link to an 
article/website where your classmates can learn 
more. 

2. Explain how this program would be beneficial to 
the at-promise students in your school/district. 

3. Does the program align with the tenets of CRSE 
that your district has implemented? How so? 
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4. Identify potential issues/barriers to implementing 
the program in your school and provide ways in 
which you might address them. 

Respond to at least one of your colleagues' postings. 
1. Your response should extend the discussion (i.e. 

ask a question, provide a similar experience, 
make a suggestion). 

6 Current Community 
Programs and Support 

Reflect on what you’ve learned. 
1. What support programs and services does your 

community currently offer to at-promise students? 
2. How do these programs work and what services 

are offered? 
Post to the discussion board. 

1. Describe one support program or service that is 
currently available to at-promise students in your 
community (not through the school). 

2. In what ways does this program cater to or 
address the needs of the culture(s) that exists 
within the community it serves? 

3. What are the pros and cons of this program or 
service? How does it benefit at-promise students? 
What are the drawbacks or risks? Does the 
program actively combat or perpetuate biases, 
stigma, and stereotypes that surround at-promise 
students? 

Respond to at least one of your colleagues' postings. 
1. Your response should extend the discussion (i.e. 

ask a question, provide a similar experience, 
make a suggestion). 

6 Community Program 
Exploration 

Reflect on what you’ve learned. 
1. Where are opportunities within your community to 

meet the needs of at-promise students in better 
and/or broader ways? 

Post to the discussion board. 
1. Research and provide a brief review of one 

program that you would like to see implemented in 
your community to meet the needs of at-promise 
students. Include a description and/or link to an 
article/website where your classmates can learn 
more. 

2. Explain how this program would be beneficial to 
the at-promise students in your school and how it 
would support the tenets of CRSE. 

3. Identify potential individuals, groups, or 
organizations that would be able to support the 
program. Justify your choice. 

Respond to at least one of your colleagues' postings. 
1. Your response should extend the discussion (i.e. 

ask a question, provide a similar experience, 
make a suggestion). 
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Discussion Board Rubric 

1: Does Not Meet 
Expectations 

2: Partially Meets 
Expectations 

3: Meets 
Expectations 

4: Exceeds Expectations 

Participant rarely 
shares thoughtful 
reflections or 
responds to 
colleagues in a 
respectful and 
engaging way. 
  
Participant provides a 
low level of detail in 
entries. 
  
Participant typically 
does not include 
informative examples 
or foster discussions. 
  
Participant’s 
responses are 
unclear or poorly 
written. 
 
Participant does not 
respond to colleague. 
 
Participant includes 
no self-reflection or 
consideration of 
issues related to 
critical consciousness 
and CRSE. 

Participant partially 
shares thoughtful 
reflections and 
responds to 
colleagues in a 
respectful and 
engaging way. 
  
Participant provides 
some level of detail in 
entries. 
  
Examples are 
somewhat helpful and 
informative and 
occasionally foster 
discussions. 
  
Participant’s 
responses are 
somewhat clear and 
well written. 
 
Participant responds 
to a colleague 
providing basic 
information. 
 
Participant includes 
little self-reflection or 
consideration of 
issues related to 
critical consciousness 
and CRSE. 

Participant 
satisfactorily shares 
thoughtful reflections 
and responds to 
colleagues in a 
respectful and 
engaging way. 
  
Participant provides 
an adequate level of 
detail in entries. 
  
Examples are 
satisfactorily helpful 
and informative and 
foster discussions. 
  
Participant’s 
responses are clear 
and well written. 
 
Participant responds 
to a colleague in a 
meaningful way and 
provides useful and 
relevant information. 
 
Participant engages in  
self-reflection and 
consideration of 
issues related to 
critical consciousness 
and CRSE. 

Participant frequently 
shares thoughtful 
reflections and responds to 
and collaborates with 
colleagues in a respectful 
and engaging way. 
  
Participant provides a high 
level of detail in entries. 
  
Examples are very helpful 
and informative and almost 
always foster discussions. 
  
Participant’s responses are 
exceedingly clear and well 
written. 
 
Participant responds to 
colleagues in a meaningful 
way and provides useful 
and relevant information 
while demonstrating 
understanding of the topic 
being discussed. 
 
Participant engages in 
meaningful and extensive 
self-reflection and 
consideration of issues 
related to critical 
consciousness and CRSE 
and advances the group 
discussion of these issues. 

Participants will not be provided a grade within the discussion boards without having provided a 
comment to a fellow colleague. 
Participants will be informed when a fellow colleague has commented on their board post and 
encouraged to continue the conversation. 
Facilitators will offer comments and guidance on every discussion board submission. 

Facilitators will inform participants where and in what way their response was insufficient. 
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APPENDIX B 

Assignments and Rubrics 

In the Classroom: 

● What is the name of the resource? 

● Why did you pick this resource to implement? Please be specific. 

● Before implementing the resource, what were your expectations on how it would impact your 

practice? 

● During implementation did you alter the resource in any way? 

○ If so, how? And why? 

○ If not, why? 

●  How did students/colleagues respond during/after the resource? Do you think it positively 

impacted your audience? Why or why not? 

● How did the resource impact your practice? Please be specific. 

● No resource is neutral, from a critical consciousness perspective. What is the 

viewpoint/background of the author/creator of this resource? How might that 

viewpoint/background affect the way you use this resource, or make it more or less effective at 

working with your students? 

● How might the resource you chose impact, either positively or negatively, the disparities that 

exist among historically marginalized and underserved populations and/or the Digital Divide? 

● How do you plan on improving the resource for the future? 

 

Out of the classroom: 

● What is the name of the resource? 

●  Why did you pick this resource? Please be specific. 

● No resource is neutral, from a critical consciousness perspective. What is the 

viewpoint/background of the author/creator of this resource? How might that 

viewpoint/background affect the way you use this resource, or make it more or less effective at 

working with students from varying backgrounds? 

● How might the resource you chose impact, either positively or negatively, the disparities that 

exist among historically marginalized and underserved populations and/or the Digital Divide? 

● How do you plan on using this resource? 

● What specific modifications will you make to the resource to ensure its effectiveness in the 

classroom/with peers? 

● How do you think this resource will impact your classroom/peers? 

● How will you measure the success of this resource (e.g., assessment, data collection, etc.)? 

 

Classroom Practice Analysis Rubric 



Criteria 4-Exceeds 
Expectations 

3-Meets 
Expectations 

2-Approaching 
Expectations 

1-Does Not Meet 
Expectations 

Resource 
Choice 

Learner provides the 
name of a relevant 
downloadable 
resource with a 
clearly articulated 
rationale for why the 
resource was 
selected. 

Learner provides 
the name of a 
downloadable 
resource with a 
rationale for why 
the resource was 
selected. 

Learner provides the 
name of a resource 
with a vague 
rationale for why the 
resource was 
selected. 

Learner does not 
define a 
downloadable 
resource and/or 
fails to provide a 
description of why 
the resource was 
selected. 

Planning Learner includes an 
explicit plan, 
outlining how the 
resource will be 
implemented with 
fidelity, including a 
thorough overview 
of the expected 
impact on peers and 
modifications to 
ensure 
effectiveness. 

Learner includes a 
plan, outlining how 
the resource will be 
implemented with 
an overview of the 
expected impact on 
peers and 
modifications to 
ensure 
effectiveness. 

Learner includes an 
underdeveloped 
plan, outlining 
vaguely how the 
resource will be 
implemented with an 
overview of some of 
the expected impacts 
on peers. 

Learner does not 
provide a plan that 
outlines how the 
resource will be 
implemented or the 
expected impact on 
peers. 



Analysis Learner provides a 
thoughtful reflection 
on how the resource 
did/will impact their 
classroom, peers, 
and/or practice, 
while indicating 
various expert ways 
to evaluate and 
modify the resource 
to ensure that it is 
effective. 

Learner deeply 
engages with the 
resource on issues 
related to 
author/creator 
perspective and 
critical 
consciousness. 

Learner provides a 
reflection on how 
the resource did/will 
impact their 
classroom, peers, 
and/or practice, 
while indicating 
various ways to 
evaluate and modify 
the resource to 
ensure that it is 
effective. 

Learner engages 
with the resource 
on issues related to 
author/creator 
perspective and 
critical 
consciousness. 

Learner provides a 
vague reflection on 
how the resource 
did/will impact their 
classroom, peers, 
and/or practice, while 
indicating one way to 
evaluate the 
resource to ensure 
that it is effective. 

Learner minimally 
engages with the 
resource on issues 
related to 
author/creator 
perspective and 
critical 
consciousness. 

Learner provides no 
reflection on how 
the resource did/will 
impact their 
classroom, peers, 
and/or practice, 
while failing to 
outline how they will 
evaluate the 
resource to ensure 
that it is effective. 

Learner does not 
engage with the 
resource on issues 
related to 
author/creator 
perspective and 
critical 
consciousness. 

Writing Learner’s writing is 
clear and concise 
with articulate 
language, thoughtful 
expression, and a 
careful attention to 
mechanics. 

Learner’s writing is 
clear with concise 
language, good 
expression, and a 
few mechanical 
errors. 

Learner’s writing is 
underdeveloped, 
contains few details, 
has little expression, 
and includes multiple 
mechanical errors. 

Learner’s writing is 
vague, lacks 
details, and 
contains multiple 
mechanical errors. 

 

 

Authentic Task #1: Student Profile 

Having a high-level understanding of what it means to be at-promise, as well as the needs and 

environmental factors that contribute to being at-promise, is a crucial first step to addressing several 

important issues in education. However, each at-promise student is unique. Each has his or her own 

unique strengths to highlight, needs to be met, and risk factors to be overcome. Before you can create 

a plan for reaching any at-promise student, you must first understand his or her unique situation. 

 

Therefore, in this assignment, you will be creating an at-promise student profile by completing the steps 

that follow. The profile you create can be completely fictional or based on an at-promise student you 

have worked with in the past. The student you describe below will become the basis of several of the 

strategies discussed throughout the remainder of the course. 

 

Step 1: Biographical Information 



Write a 2-3 paragraph description of the student. Make sure to provide enough information to paint a 

clear picture of the student, including his or her: 

 

● first name (do not use real names), gender, age, and grade level. 

● support network (or lack thereof), including family structure, friends, teachers, counselors, etc. 

● interests, hobbies, strengths, and positive personality traits. 

● classroom performance, both academic and behavioral. 

 

 
 

 

Step 2: Identification of Risk Factors 

In the spaces below, identify the three most prominent risk factors that apply to the student you 

described above. You’ll explore each of these in more detail in subsequent steps. For now, just identify 

them at a basic level (i.e., low attendance, disability, unstable home life, etc.). 

 

1. 

2.  

3.  

 

Step 3: Impact 

Explain how the combination of risk factors listed above uniquely impacts this particular student’s ability 

to succeed academically. What academic opportunities and challenges does he or she face as a result 

of these factors? 

 
 

 

Step 4: Student Needs 

Identify where each of the risk factors you identified (in Step 2) falls within the stages of Maslow’s 

Hierarchy of Needs and how that deficiency might impact the student’s behavior and/or academic 

performance. Keep in mind that some risk factors may affect more than one stage of needs. 

 

RISK FACTOR 1:  

Stage(s) of Maslow’s 
Hierarchy of Needs 

 

Impact of 
behavior/academic 
performance  

 

 

RISK FACTOR 2:  

Stage(s) of Maslow’s 
Hierarchy of Needs 

 



Impact of 
behavior/academic 
performance  

 

 

RISK FACTOR 3:  

Stage(s) of Maslow’s 
Hierarchy of Needs 

 

Impact of 
behavior/academic 
performance  

 

 

Step 5: Reflection 

Write a one-paragraph reflection on the opportunities and challenges you might encounter while 

working with this student. Consider the strengths and weaknesses of your own personality, cultural 

upbringing, biases, teaching style, and lived experience, as well as the current resources available to 

both you and the student. How might your current practices change in anticipation of the opportunities 

and challenges you identified? 

 

 
 

 

 

RUBRIC: STUDENT PROFILE 

Criteria 4-Exceeds 

Expectations 

3-Meets 

Expectations 

2-Approaching 

Expectations 

1-Does not Meet 

Expectations 

Score 

Biographical 

Information 

(Step 1) 

Clearly and 

articulately 

describes all of the 

required 

components of the 

student’s 

biographical 

information 

Succinctly 

describes basic 

components of 

the student’s 

biographical 

information 

Identifies basic 

components of the 

student’s 

biographical 

information but 

may not provide 

enough 

information for a 

complete profile 

Fails to identify 

basic components 

of the student’s 

biographical 

information 

 

Identification 

and Impact of 

Risk Factors 

(Steps 2-3) 

Identifies three 

unique risk factors 

 

Thoughtfully 

considers several 

ways in which 

those risk factors, 

when taken in 

Identifies three 

unique risk factors 

 

Identifies, in 

general, how 

those risk factors 

would impact a 

student’s ability to 

Identifies two 

unique risk factors 

 

AND/OR 

 

Identifies how 

each risk factor 

would impact a 

Identifies fewer 

than two unique 

risk factors 

 

AND/OR 

 

Fails to identify 

how those risk 

 



combination, would 

impact a student’s 

ability to succeed 

succeed student’s ability to 

succeed, but may 

not consider the 

risk factors 

together 

factors would 

impact a student’s 

ability to succeed 

Student Needs 

(Step 4) 

Accurately 

identifies the 

stage(s) of 

Maslow’s 

Hierarchy of Needs 

for each risk factor 

 

Thoughtfully 

considers the 

potential impact of 

each deficiency on 

a student’s 

behavior and 

academic 

performance 

 

Demonstrates a 

clear 

understanding of 

the relationship 

between needs 

and risks 

Identifies the 

stage(s) of 

Maslow’s 

Hierarchy of 

Needs for each 

risk factor 

 

Identifies the 

potential impact of 

each deficiency 

on a student’s 

behavior and/or 

academic 

performance 

 

Demonstrates a 

basic 

understanding of 

the relationship 

between needs 

and risks 

Identifies the 

stage(s) of 

Maslow’s 

Hierarchy of 

Needs for two of 

the three risk 

factors 

 

AND/OR 

 

Identifies general 

effects of each 

deficiency, but 

may not clearly tie 

them to the risk 

factors identified 

Identifies the 

stage(s) of 

Maslow’s 

Hierarchy of 

Needs for fewer 

than two of the 

three risk factors 

 

AND/OR  

 

Fails to identify the 

effects of each 

deficiency on 

student behavior 

or academic 

performance 

 

Reflection 

(Step 5) 

Clearly addresses 

the potential 

opportunities and 

challenges of 

working with the 

student 

 

Demonstrates 

thoughtful 

consideration of 

personal strengths 

and weaknesses in 

relation to the 

student’s needs 

Generally 

addresses both 

the potential 

opportunities and 

challenges of 

working with the 

student 

 

Demonstrates 

consideration of  

personal 

strengths and 

weaknesses in 

relation to the 

student’s needs 

Addresses basic 

opportunities and 

challenges of 

working with the 

student 

 

Fails to adequately 

address 

personal strengths 

and weaknesses in 

relation to the 

student’s needs 

Fails to address 

opportunities 

and/or challenges 

of working with the 

student 

 

AND/OR 

 

Fails to address 

personal strengths 

and weaknesses in 

relation to the 

student’s needs 

  

Total:   



Summative Comment: 

  

  

  

  

  

  

 

 

Authentic Task #2: Student Advocacy 

While there are several strategies that teachers can use in their classrooms to engage and support at-
promise students, there are several needs and risk factors that can be more effectively addressed at 
the district level. Classroom and district strategies for reaching at-promise students should complement 
each other and work in tandem to address student needs holistically. 
 
For this assignment, you’ll be advocating for the student you described in the Student Profile you 
created in your first Authentic Task (after Module 2). Based on that student’s profile, follow the steps 
below to build a case for a district-level program that would, when paired with current classroom 
strategies, more effectively address the student’s needs. How will this program support the tenets of 
CRSE? 
As you progress through the steps that follow, envision yourself preparing and delivering your case for 

this student to your administration. You must present your case methodically, focusing on the student, 

your own expertise, and the district’s role in reaching at-promise students. Your responses should be 

detailed, relevant, and clearly connected to each other. 

 

Step 1: Student Profile 

In a single paragraph, provide a brief summary of the student profile you completed after Module 2. 

Focus on the student’s risk factors and their impact on his or her academic success. 

 

 
 

 

Step 2: Classroom Strategies 

In the space below, describe two classroom strategies that you have (or would have) implemented in 

order to address these risk factors. Make sure to explain why you chose these strategies and how they 

address the student’s unique needs. 

 

 
 

 

Step 3: Remaining Needs 

Identify at least one need that these classroom strategies aren’t currently addressing for the student. 

Explain why the need(s) could be more effectively addressed by the district as opposed to in the 

classroom. 
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Step 4: District Program 

Outline a district program that you believe would address these additional needs for the student. You 

can describe an existing program or one that you would like to see adopted or created by your district. 

Explain how the program works, who is (or would be) responsible for it, and - most importantly - how 

the at-promise student you described in your Student Profile would benefit from it.  

 

 
 

 

Step 5: Summary 

Finalize your proposal by summarizing the need for the program indicated above. Make sure to address 

the student’s unique strengths and needs, your role in addressing them, and the opportunity/obligation 

the district has to support this student and others like him or her. How would this program support the 

tenets of CRSE that the district has implemented? 

 

 
 

 

 

RUBRIC: STUDENT ADVOCACY 

Criteria 4-Exceeds 

Expectations 

3-Meets 

Expectations 

2-Approaching 

Expectations 

1-Does not Meet 

Expectations 

Score 

Student Profile 

(Step 1) 

Clearly and 

articulately 

describes all of the 

required 

components of the 

student’s 

biographical 

information 

Succinctly 

describes basic 

components of 

the student’s 

biographical 

information 

Identifies basic 

components of the 

student’s 

biographical 

information but 

may not provide 

enough 

information for a 

complete profile 

Fails to identify 

basic components 

of the student’s 

biographical 

information 

  

Classroom 

Strategies and 

Remaining 

Needs 

(Steps 2-3) 

Identifies two 

relevant classroom 

strategies for 

addressing the 

student’s needs 

 

Clearly explains 

each strategy and 

Identifies two 

classroom 

strategies for 

addressing the 

student’s needs 

 

Generally 

describes how the 

Identifies one 

classroom 

strategies for 

addressing the 

student’s needs 

 

AND/OR 

 

Fails to identify 

classroom 

strategies for 

addressing the 

student’s needs 

 

AND/OR 
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how it addresses 

the unique needs 

of the student, as 

well as the needs 

that the strategy 

fails to meet 

 

Consistently 

demonstrates an 

understanding of 

the relationship 

between classroom 

and district 

strategies for 

meeting the needs 

of at-promise 

students  

strategies address 

the needs of the 

student, as well 

as the needs that 

the strategies fail 

to meet 

Fails to accurately 

describe how the 

strategies address 

the needs of the 

student and/or how 

the needs that the 

strategies fail to 

meet 

Fails to describe 

the overall 

effectiveness of 

the strategies 

identified 

District 

Program 

 (Step 4) 

Thoroughly 

outlines the 

program, providing 

the reader with a 

clear 

understanding of 

its purpose and 

function 

 

Thoughtfully 

considers the 

potential impact of 

the program on the 

student 

Adequately 

outlines the 

program, its 

purpose and 

function 

 

Identifies the 

potential impact of 

the program on 

the student 

Provides a general 

outline of the 

program, but may 

be lacking critical 

details about its 

purpose and 

function 

 

Identifies general 

benefits of the 

program, but fails 

to address the 

unique needs of 

the student 

Fails to effectively 

outline or describe 

the program 

 

AND/OR  

 

Fails to identify the 

benefits of the 

program 

 

Summary 

(Step 5) 

Clearly and 

articulately 

summarizes the 

student’s needs, as 

well as the role of 

the teacher and the 

proposed program 

in addressing 

those needs and 

support for the 

tenets of CRSE is 

clear. 

 

Accurately 

summarizes the 

student’s needs, 

as well as the role 

of the teacher and 

the proposed 

program in 

addressing those 

needs. How the 

program supports 

the tenets of 

CRSE is 

identified. 

Provides a general 

overview of the 

need for the 

program but may 

lack significant 

detail or 

conviction. Little 

detail is provided 

when addressing 

the tenets of 

CRSE. 

Fails to accurately 

summarize the 

student’s needs, 

role of the teacher, 

and/or the need for 

the proposed 

program. 

No detail is 

provided when 

addressing the 

tenets of CRSE. 
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Effectively 

persuades the 

reader to consider 

the proposal 

Total:   

Summative Comment: 

  

  

  

  

  

  



APPENDIX C 

Final Project and Rubric 

 

Strategies for Reaching Students At-Promise: Final Project 

Throughout this course, you’ve been introduced to the contributing factors to, as well as the strengths 

and needs of at-promise students and explored a variety of strategies for removing barriers and helping 

them succeed. Some of these strategies can be applied in the classroom, while others can be 

implemented at the district or community levels. However, the most effective way to meet the needs of 

at-promise students is to take a holistic approach that promotes the strengths and addresses the needs 

of students both in and out of your classroom, as well as at home and in the larger community.  

 

For your final project, you will create a holistic plan to address the unique strengths and needs of the at-

promise student described below. 

 

Sophie is a student in your classroom. She lives with her older brother, who dropped out of high 

school and currently works a couple of part-time jobs, and her father, who works a 12-hour long 

night shift on a rotating schedule. Sophie wants to do well in school, and both her brother and 

father encourage her - but they are gone a lot, and their own lack of success in the classroom 

make it difficult for them to help. Sophie has also been recently diagnosed with Dyslexia - a 

disorder that went unnoticed for her school career to this point. Because of this, and despite her 

desire to succeed, she sometimes doesn’t think she can. Unfortunately, the teacher she had last 

year didn’t think Sophie had much to offer either, which leads to her getting discouraged and 

easily frustrated.  

 

Based on what you now know about Sophie, follow the steps below to assess her needs and create a 

plan to help her succeed that involves several of the strategies you have learned about for the 

classroom, school district, and community. 

 

Step 1: Identifying Risks Factors  

Re-read Sophie’s profile. In the spaces provided below, identify three potential risk factors that could 

negatively impact her ability to succeed. Note: Parts of the profile were left purposefully vague. You 

should feel free to make inferences and assumptions about Sophie’s risk factors, as long as they are 

based on evidence presented in the profile above.  

 

Then, for each of the risk factors you identify, provide the following: 

 

● Justification: What evidence is there that this risk factor exists? 

● Assessment of Needs: Which stage(s) of Maslow’s Hierarchy of Needs are affected? 

● Impact: How do you expect the risk factor to impact Sophie’s behavior AND academic 

performance?  

 

Be sure to fully support each of your answers based on what you’ve learned throughout the course. 

 

Risk Factor #1  

Justification  



Assessment of Needs  

Impact  

 

 

Risk Factor #2  

Justification  

Assessment of Needs  

Impact  

 

 

Risk Factor #3  

Justification  

Assessment of Needs  

Impact  

 

Step 2: Manifestation of Risk Factors 

Explain how the challenges that Sophie faces, and the impact of those challenges as identified above, 

may impact other students in your classroom, both positively and negatively. 

 

 
 

 

Step 3: Classroom Strategies 

Outline two classroom strategies that you would use to address Sophie’s risk factors and improve her 

chances for success. Make sure to justify each strategy you chose and explain how it would work to 

Sophie’s (and, potentially, her classmates’) benefit.  

 

CLASSROOM STRATEGY #1: 

 
 

 

CLASSROOM STRATEGY #2: 

 
 

 

Step 4: District Strategies and Programs  

Identify a district-wide strategy or program that Sophie would benefit from. Justify your selection by 

explaining how the strategy or program would meet her specific needs. 



 

 
 

 

Step 5: Community Programs 

Identify a community program that Sophie would benefit from being involved with. Justify your selection 

by explaining how the program would meet her specific needs. 

 

 
 

 

Step 6: Analysis 

In the space below, explain how your plan for Sophie effectively addresses her risk factors as you 

identified them. Make sure to explain how the classroom strategies, district programs, and community 

programs you identified work in tandem to address Sophie’s needs holistically.  

 

 
 

 

Step 7: Reflection 

Conclude with a one-paragraph general reflection. Based on what you’ve learned, what do you see as 

the biggest advantages and challenges for your students? What role does understanding your own 

culture, experience, and bias - as well as the cultures, experiences, and biases of your students - play 

in effectively encouraging their strengths and addressing their needs? How will what you’ve learned 

impact your current practices and philosophy? Reflect on the ways in which the practices you learned in 

this course might or might not support the tenets of Culturally Responsive-Sustaining Education 

Framework. 

 

 
 

 

 

RUBRIC: STUDENT PLAN 

Criteria 4-Exceeds 

Expectations 

3-Meets 

Expectations 

2-Approaching 

Expectations 

1-Does not 

Meet 

Expectations 

Score 

Risk Factors 

(Steps 1 and 2) 

Identifies three 

unique risk factors 

based on clear 

evidence from the 

profile 

 

Demonstrates a 

Identifies three risk 

factors based on 

evidence from the 

profile 

 

Demonstrates an 

understanding of 

Identifies three 

general risk factors 

that may be only 

loosely based on 

evidence from the 

profile 

 

Identifies fewer 

than three risk 

factors 

 

AND/OR 

 

Fails to 

 

http://www.nysed.gov/common/nysed/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf
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clear 

understanding of 

the relationship 

between risk 

factors and needs 

 

Thoughtfully 

considers the 

potential impact of 

risk factors on the 

student’s behavior, 

academic 

performance, and 

her classmates 

the relationship 

between risk 

factors and needs 

 

Identifies the 

potential impact of 

risk factors on the 

student’s behavior, 

academic 

performance, and 

her classmates 

Demonstrates a 

flawed 

understanding of 

the relationship 

between risk factors 

and needs 

 

Identifies basic 

impacts of risk 

factors on the 

student’s behavior, 

academic 

performance, and 

her classmates that 

may not be specific 

to the profile 

demonstrate and 

understanding of 

the relationship 

between risk 

factors, needs, 

behavior, 

academic 

performance, 

and other 

students. 

Classroom 

Strategies 

(Step 3) 

Clearly and 

articulately outlines 

two effective 

strategies to 

address the risk 

factors identified 

 

Demonstrates 

careful analysis of 

the impact of those 

strategies on the 

student and her 

classmates 

Effectively outlines 

two strategies to 

address the risk 

factors identified 

 

Accurately 

explains the impact 

of those strategies 

on the student and 

her classmates 

Identifies two 

general strategies 

for addressing risk 

factors, but they 

may not be specific 

to the risk factors 

identified 

 

Demonstrates a 

flawed 

understanding of 

the impact of those 

strategies on the 

student and/or her 

classmates 

Identifies fewer 

than two 

strategies for 

addressing the 

risk factors 

identified 

 

AND/OR 

 

Fails to address 

the impact of 

those strategies 

on the student 

and/or her 

classmates 

  

District 

Strategies and 

Programs 

(Step 4) 

Clearly and 

articulately 

describes an 

effective strategy 

or program to 

address the risk 

factors identified 

 

Demonstrates 

careful analysis of 

the impact of that 

program or 

strategy 

Describes an 

effective strategy 

or program to 

address the risk 

factors identified 

 

Accurately 

explains the impact 

of that program or 

strategy 

Identifies a strategy 

or program 

designed to address 

risk factors, but may 

not be specific to 

the risk factors 

identified 

 

Demonstrates a 

flawed 

understanding of 

the impact of the 

program or strategy 

Fails to identify a 

strategy or 

program to 

address risk 

factors 

 

AND/OR 

 

Fails to address 

the impact of the 

program or 

strategy 

identified 

 



Community 

Programs 

(Step 5) 

Clearly and 

articulately 

describes an 

effective program 

to address the risk 

factors identified 

 

Demonstrates 

careful analysis of 

the impact of that 

program 

Describes an 

effective program 

to address the risk 

factors identified 

 

Accurately 

explains the impact 

of that program 

Identifies a program 

designed to address 

risk factors, but may 

not be specific to 

the risk factors 

identified 

 

Demonstrates a 

flawed 

understanding of 

the impact of the 

program 

Fails to identify a 

program to 

address risk 

factors 

 

AND/OR 

 

Fails to address 

the impact of the 

program 

identified 

 

Analysis 

(Step 6) 

Provides a 

thoughtful, holistic 

analysis that 

addresses all 

aspects of the 

student plan as 

presented 

Provides an 

analysis that 

addresses all 

aspects of the 

student plan 

Provides an 

accurate general 

analysis of the plan, 

but may lack detail 

or clear evidence of 

a holistic strategy 

Fails to provide 

an accurate or 

complete 

analysis 

 

General 

Reflection 

(Step 7) 

Clearly addresses 

all required 

prompts 

 

Demonstrates 

thoughtful 

consideration of 

the audience and 

course content 

Generally 

addresses all 

required prompts 

Addresses required 

prompts, but lacks 

detail or focus 

Fails to address 

all required 

prompts 

  

Total:   

Summative Comment: 

  

  

  

  

  

  



Resources 
Risk Factors Journal 
In this module, you’ll be introduced to several factors that contribute to students becoming at 
risk of falling behind academically and/or dropping out of school. As you learn about these risk 
factors, keep track of those that seem familiar to you from your own experience as a teacher. 
Reflect on how prominent these risk factors are among your own students, how serious you 
consider them to be, and how you have attempted to address them in the past. Your notes will 
be of value to you as we work through the first few modules. 
 
Maslow’s Hierarchy of Needs Self-Assessment Journal 
In this module, you’ll be learning about Maslow’s Hierarchy of Needs - a five-stage model 
representing human needs. At-risk students often have basic needs that aren’t being met. 
However, all of us are attempting to fulfill the same needs, from our physiological needs (at the 
bottom) to self-actualization (at the top). As you progress through the module, reflect on your 
own needs, how (or if) they’re being met, what might be holding you back, and what your next 
steps may be. This self-reflection may help you better empathize with your students. 
 
Manifestations of Risk Factors Journal 
Prior to beginning this module, you completed your first Authentic Task - creating an at-risk 
Student Profile. As part of that task, you identified three potential risk factors for the student 
described in your profile. In this module, you’ll be learning about how these risk factors (and 
others) manifest themselves in the classroom, as well as the impact those manifestations can 
have on the student, his or her classmates, and even on you as the teacher. As you progress 
through this module, use the table below to reflect on how the manifestations of the risk factors 
you identified in your Student Profile might impact your classroom. 
 
Classroom Strategies Journal 
In this module, you’ll be introduced to several classroom strategies for addressing the needs of 
at-risk students. As we progress through the module, use this journal to document the 
strategies that you consider to be the most useful for your students. Then, make notes about 
potential benefits, obstacles, and other ideas that come to you as you reflect on the material. 
As you review, reflect on which of these strategies fit best with your teaching style. 
 
District Programs and Strategies Journal 
In this module, you’ll be introduced to several resources, programs, and strategies that some 
districts use to meet the needs of their at-risk student populations. As we progress through the 
module, use this journal to document the strategies that you consider to be the most useful for 
your students. Then, make notes about potential benefits, obstacles, and other ideas that 
come to you as you reflect on the material. 
 
Community Programs Journal 
In this module, you’ll be introduced to several community programs designed to meet the 
needs of at-risk students. As we progress through the module, use this journal to document the 
programs (or program components) that you consider to be the most useful for your students. 
Then, make notes about potential benefits, obstacles, and other ideas that come to you as you 
reflect on the material. 


