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Course Information 

Course Description 

This course focuses on effective strategies for English language instruction. Whether you are 
considering a career move to ELL instruction or seeking strategies to support ELL student’s language 
skills within your classroom, you will find many valuable frameworks and practical advice. Participants 
will go beyond a one-size-fits-all approach to explore and implement innovative ways of teaching 
vocabulary and grammar, listening and speaking, reading, and writing, and designing fair and 
accurate assessments. Learn more about ELL students and their needs and how to choose the most 
appropriate materials for the classroom. Explore how teachers can choose the principles that exactly 
fit their teaching situation. Participants will rethink the traditional native vs. non-native distinction, see 
why teaching English is so different from teaching other subjects, and explore innovative approaches 
like Communicative Language. 

 
Target Grade Levels 

K-12 

 
Integration of Danielson Framework for Teaching Components 

Alignment to the Charlotte Danielson Framework for Teaching 
Domain 1 - Planning and Preparation: 

1a Knowledge of Content and Pedagogy 

http://www.cecreditsonline.org/
mailto:support@cecreditsonline.org
https://danielsongroup.org/framework/


1b Demonstrating Knowledge of Students 
Domain 2: Classroom Environment 

2a Creating an Environment of Respect and Rapport 
2b Establishing a Culture for Learning 

Domain 3 – Instruction: 
3a Communicating with Students 
3b -Using Questioning and Discussion Techniques 
3c- Engaging Students in Learning 
3d -Using Assessments in Instruction 
3e - Demonstrating Flexibility and Responsiveness 

 
Integration of Standards (Student standards should address Next Generation learning Standards) 

Alignment to the Next Generation Learning Standards: 
NG-ELAK W1: Use a combination of drawing, dictating, oral expression, and/or emergent writing  
 
NG-ELAK 2R1: Develop and answer questions to demonstrate an understanding of key ideas and 
details in a text. 
 
NG-ELAK 1RF2: Demonstrate understanding of spoken words, syllables, and sounds (phonemes). 
 
NG-ELAK 3R4: Determine the meaning of words, phrases, figurative language, and academic and 
content-specific words 
 
NG-ELAK 5RF3: Know and apply grade-level phonics and word analysis skills in decoding words.  
 
5RF3a: Use combined knowledge of all letter-sound correspondences, syllabication patterns, and 
morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in context and 
out of context. 
 
NG-ELAK 5RF4: Read grade-level text with sufficient accuracy and fluency to support 
comprehension. 
 
NG-ELAK Anchor Standard 1 (3-5L1): Demonstrate command of the conventions of academic English 
grammar and usage when writing or speaking. * 
 
NG-ELAK Anchor Standard 2 (3-5L2): Demonstrate command of the conventions of academic English 
capitalization, punctuation, and spelling when writing. 
 
NG-ELAK 3L3: Recognize differences between the conventions of spoken conversational English and 
academic English; signal this awareness by selecting conversational or academic forms when 
speaking or writing. 
 
NG-ELAK 3L4: Determine or clarify the meaning of unknown and multiple-meaning words and 
phrases, choosing flexibly from a range of strategies, 
 

Alignment to the New York State Professional Development Standards 
NYSPDS 2c. Professional development provides ongoing opportunities for educators to examine a 
variety of classroom assessments, practice using them in their classrooms, and analyze the results to 
1) understand and report on student achievement based on New York State Learning Standards, 2) 
identify gaps in student learning, and 3) adjust instruction.  
 



NYSPDS 2d. Professional development provides differentiated instructional strategies to meet the 
needs of diverse learners.  
 
NYSPDS 3a. Professional development is based on current research in teaching, learning, and 
leadership.  
 
NYSPDS 5a. Professional development focuses on developing educators’ knowledge of the learning 
styles, needs, and abilities of their students, as well as the diverse cultural, linguistic, and experiential 
resources that their students bring to the classroom.  
 
NYSPDS 5b. Professional development provides opportunities for educators to develop the 
knowledge and skills necessary to design and implement differentiated instructional and assessment 
strategies that utilize diverse student, family, and community resources, and that meet diverse student 
learning needs.  
 
NYSPDS 5c. Professional development provides opportunities for educators to examine their practice 
in setting and maintaining high expectations for all students to enable them to attain high levels of 
achievement.  
 
NYSPDS 6a. Professional development provides opportunities for educators to create a safe, 
inclusive, equitable learning community where everyone participates in maintaining a climate of 
caring, respect, and high achievement.  
 
Alignment to the A Plus Instructional Priorities 
A PLUS KS1 Knowledge of Content and Content-Specific Pedagogy: Building content knowledge and 
aligned instructional practices to support students with disabilities and multilingual learners. 
 
A PLUS KS1 Knowledge of Content and Content-Specific Pedagogy: Engaging Students in Learning: 
Build capacity to design instructional activities, scaffolds, and assessments, create suitable student 
groups and select instructional resources and materials that promote multiple perspectives, critical 
consciousness, relevancy, and student intellectual engagement with important and challenging 
content 
 
A PLUS KS2 Analyzing and improving instruction through a culturally responsive lens that highlights 
and supports teachers in knowing their students -  
 
A PLUS KS2 Instruction that Reflects Students: Developing a student-centered approach to rigorous 
content instruction that acknowledges and affirms students. 
 
A PLUS KS2 Using Data, Informed by Multiple Perspectives, to Understand Students: Understanding 
how to effectively utilize a range of qualitative and quantitative data sources to inform and adapt 
instruction & assessments; Ensuring that multiple perspectives must shape not only which data 
teachers collect, but also how teachers analyze and interpret data. 
 
A PLUS KS2 Knowing Your Students 
Classroom Communities: Developing a classroom culture that welcomes and affirms the individual 
identities and strengths of each student. 

 
Pedagogical Approach 

The participants experience a three-step approach to learning where they acquire information, make 
meaning, and transfer to their own practice. The course content is delivered through presentations 
and linked reading selections, which include empirical research studies, blog posts, and descriptions 



of practice by experts. Through reflection questions and discussion boards, the participants make 
meaning of the content. In this course, reflection, and discussion centers on analysis of instructional 
practice. We firmly believe in authentic assessment that results in products that can be transferred to 
real life situations. In this course, the two authentic tasks and the final project allow participants to 
apply the learning directly to a classroom environment plan and lesson plans to benefit students 
directly.  

 
Application to Instruction and Student Learning 

Course Objectives 
In this course, learners will: 
 

• Learn how to participate in a brave learning space 
• Describe the English Language learning continuum across the world 
• Analyze experiences of multicultural ELLs as expressed in their own voices 
• Describe the CR-SE Framework  
• Plan affirming classroom environments for diverse ELLs 
• Compare various types of language learning programs 
• Explain the difference between ELL, ESL, and EFL 
• Analyze the effects of age on language acquisition 
• Describe research-based programming for English Language Learners 
• Describe the traditional methods of grammar-translation, direct, and audio-lingual language 

instruction. 
• Analyze the change to humanistic methods including The Silent Method, TPR, TPR-S, and 

Community Language Learning 
• Determine the methods of language instruction that will benefit ELLs in your classroom. 
• Analyze how Communicative Language Teaching supports the language and academic goals 

of ELLs. 
• Analyze the importance of academic vocabulary for ELLs 
• Evaluate best practices in vocabulary instruction for ELLs 
• Help students develop word learning strategies 
• Understand the specific aspects of English grammar that are difficult for most ELLs 
• Evaluate the importance of grammar patterns to language acquisition 
• Analyze instructional strategies that support ELLs in listening, speaking, and pronunciation 
• Analyze instructional strategies to support ELLs in reading and writing  
• Revise and plan lessons that incorporate teaching practices specifically designed to support 

ELLs. 
• Consider barriers caused by bias, incorrect assumptions, or improper pedagogy for English 

language learners 
• Analyze how different types of testing impact ELLs 
• Compare the purpose of various assessments 
• Determine how language barriers can cause improper placements 
• Use effective authentic assessment practices 
• Evaluate effective accommodation strategies 

 
Assessment 

Participants receive formative feedback on their completion of interactive presentation activities, in 
which they engage with several activities to support the integration of CCSS in their practice. 
Participants are summatively assessed on discussion board participation (Appendix A); two authentic 
tasks (Appendix B); and a final project (Appendix C) through rubric-based feedback from instructional 
coaches. All benchmark and final project feedback includes in-line comments on the submission, a 



scored rubric, and a detailed summative comment.  Feedback is provided in 1-7 days based on the 
type of activity (see the Feedback section for more detail). 
Participants also complete both a pre- and post-assessment in the course. The pre-assessment 
enables participants to reflect on their prior knowledge, comfort level, and current level of 
competency, and the post-assessment allows them to determine what knowledge and skills they have 
gained by taking the course. 

 
Connection to Culturally Responsive-Sustaining Dispositions & Practices (CR-SDP) 

This course is designed to support teachers in developing effective classroom practices to serve 
multilingual learners.  Learners participate in a brave learning community based on clearly established 
norms to study systems of inequity and break down barriers for multilingual students by using current 
researched based practices. 
Content and resources in the course content are made up of a variety of sources which center the 
experience of non-dominant cultures and English language learners.  These materials include stories 
from English Language Learners, articles that present school through the lens of language learners, 
and current scholarship that describes practices to help English Language Learners.  The participants 
use this information, such as the CRS-E Framework and the experiences of English language 
learners, to create a culturally affirming classroom environment plan. 
Participants learn about historical conceptions and underlying beliefs about English language 
instruction and language learners and compare those ideas to current research-based frameworks for 
instruction.  Through reflection questions and discussions, the participants will identify traditional 
practices that have created barriers for English language learners and describe how they will 
implement culturally responsive and effective practices in their own classrooms. 
The second half of the course focuses on practical strategies for all domains of language instruction 
which apply to ELL supplemental classes and content area classes.  The strategies for instruction and 
assessment all focus on access to rigorous curriculum through culturally responsive teaching and fair 
use of assessment.  Teachers are encouraged to advocate for high expectations and equitable 
instructional placements and practices for multilingual students. 
The products produced from the authentic tasks and final project will be directly transferable to 
classroom practice.  Each participant will leave the course with an affirming classroom environment 
plan and a portfolio of culturally responsive and research-based lesson plans in order to work toward 
equitable treatment and outcomes for English Language Learners. 

 

Major Assignment Due Date 

Authentic Task #1: Culturally Affirming 
Environment for ELLs 

Self-paced. Due by May 26, 2023 

Authentic Task #2: Revising Lesson Plans Self-paced. Due by May 26, 2023 

Classroom Practice Analysis Self-paced. Due by May 26, 2023 

Final Project: LESSON PLAN PORTFOLIO Self-paced. Due by May 26, 2023 

 
Feedback 

Participants receive formative feedback throughout presentations and in discussion boards. 

Participants are summatively assessed on Discussion Board participation (Appendix A), two Authentic 

Tasks and a Classroom Practice Analysis (Appendix B); and a Final Project (Appendix C) through 

rubric-based feedback from course facilitators. Authentic Tasks, the Classroom Practice Analysis, and 

Final Project feedback includes constructive feedback throughout the submission, a scored rubric, 

and a detailed summative comment. 



Facilitators have received revised instructions and grading rubric and will respond to every comment 

in each discussion board. Facilitators will inform each participant who has had a comment added to 

their post to return to the discussion board to continue the conversation and reply to their colleague’s 

comment to their post. 

Formative Feedback: 

Participants receive formative feedback throughout the course as part of the design of the interactive 

presentations (e.g., feedback on reflection/analysis questions, etc.). Participants also receive 

consistent and targeted formative feedback from Facilitators in the Discussion Boards, as facilitators 

provide public comments/responses/additional questions to drive thinking, collaboration, and 

connection to practice. This course makes a special effort to give formative feedback in the form of 

concept quizzes and final project components in every module.   

 

Summative Feedback: 

Participants receive rubric-driven summative feedback on their 12 Discussion Boards within 1-3 days 
of submission.  For the two Authentic Tasks, Classroom Practice Analysis and Final Project, 
participants receive rubric driven feedback within one week of submission. Facilitators work with 
participants to support their successful completion of all tasks/Discussion Boards by providing 
opportunities for participants to resubmit work, based on targeted feedback, that falls below standards 
outlined in the course’s rubrics. 

 
Grades 

 
 

Assignment(s) Percentage of final grade 
Authentic Tasks 30% 
Classroom Practice Analysis 15% 
Discussion Board Participation 20% 
Final project 35% 

 



Course Calendar 

Module #1: The ELL Experience 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 7 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
Domain 2: Classroom Environment 

2a Creating an Environment of Respect 
and Rapport 
2b Establishing a Culture for Learning 

 

Alignment to the New York State 
Professional Development Standards 

6a. Professional development provides 
opportunities for educators to create a 
safe, inclusive, equitable learning 
community where everyone participates 
in maintaining a climate of caring, 
respect, and high achievement. 

Alignment to the A Plus Instructional Priorities 
A PLUS KS1 Knowledge of Content and Content-
Specific Pedagogy: Building content knowledge 
and aligned instructional practices to support 
students with disabilities and multilingual learners. 
A PLUS KS2 Knowing Your Students-Analyzing 
and improving instruction through a culturally 
responsive lens that highlights and supports 
teachers in knowing their students  
A PLUS KS2 Knowing Your Students- Classroom 
Communities: Developing a classroom culture that 
welcomes and affirms the individual identities and 
strengths of each student. 

Objectives:  

In this Module, participants will: 

• Learn how to participate in a brave learning space 

• Describe the English Language Learning Continuum 

• Analyze experiences of ELLs in their own words 

• Describe the CR-SE 

• Plan affirming classroom environments for diverse ELLs 

Topics and Agenda:  

• Presentation 1.1 Brave Learning Space 

• Discussion Board 1: Introduction 

• Presentation 1.2 Language Learning Continuum 

• Presentation 1.3 ELL Stories 

• Discussion Board 2: Reacting to ELL Stories 

• Presentation 1.4 Culturally Responsive-Sustaining Education for ELLs 

• Begin Authentic Task 1: Culturally Affirming Environment Plan for ELLs (Due End of Module 2) 

https://danielsongroup.org/framework/
https://danielsongroup.org/framework/


Connection to Culturally Responsive-Sustaining Dispositions & Practices (CR-SDP):  

Criteria from Rubric (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 
 
* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity  

Activity (list the corresponding activities for each 
criterion below): 

• Presentation 1.1 Brave Learning Space 
o Reading: Understanding Race and 

Privilege 
o Video: Critical Social Justice Chat - 

Get Hip to Brave Spaces! 

• Presentation 1.2 Language Learning 
Continuum 

o Reflection Question 
Now that you have considered the 
diversity of English Language use 
across the world, reflect on how 
educator’s assumptions about the 
English language may impact 
students. 

▪ Did you have any preconceived 
notions about “correct” versions 
of English? If so, how could 
that affect students from 
varying linguistic backgrounds? 

• Presentation 1.3 ELL Stories 
o Reading and Review:  
o ELL Students in their own words 
o An ELL student looks back 

• Discussion Board: Reacting to ELL Stories 

• Presentation 1.4 Culturally Responsive-
Sustaining Education for ELLs 

o Reading: Culturally Responsive-
Sustaining Education Framework 

o Reflection Questions 
Now you have read the suggested 
actions you can take to create a 
welcoming and affirming classroom 
environment. Stop and reflect on your 
own practice. 
▪ Does your classroom physical 

environment help affirm ELL 
student’s linguistic and cultural 
identity? If not, what is a specific 
action you can take to do so? 

▪ What efforts have you made to 
create close connections with the 
parents of ELL students? What 
different actions or approaches 
may benefit these families? 

Application to Instruction and Student Learning:  

The activities in this module assist participants in their efforts to set the stage for learning with a 
culturally affirming environment. Participants analyze school from the perspective of English 

https://www.nasponline.org/resources-and-publications/resources-and-podcasts/diversity/social-justice/understanding-race-and-privilege
https://www.nasponline.org/resources-and-publications/resources-and-podcasts/diversity/social-justice/understanding-race-and-privilege
https://www.youtube.com/watch?v=OkQ33oSEt3s
https://www.youtube.com/watch?v=OkQ33oSEt3s
https://ctmirror.org/2017/07/31/in-their-words-english-learners-share-their-stories-about-school/
https://www.gse.harvard.edu/news/uk/17/02/bilingual-learners-journey
http://www.nysed.gov/curriculum-instruction/culturally-responsive-sustaining-education-framework
http://www.nysed.gov/curriculum-instruction/culturally-responsive-sustaining-education-framework


Language Learners, then use the CR-SE framework to plan a welcoming and affirming classroom 
environment. The plan can be immediately implemented to benefit students. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. 

 

Module #2: Framework for Teaching the English Language 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 7 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
Domain 1 - Planning and Preparation: 

1a Knowledge of Content and Pedagogy 
1b Demonstrating Knowledge of 
Students 

Domain 2: Classroom Environment 
2a Creating an Environment of Respect 
and Rapport 
2b Establishing a Culture for Learning 

Alignment to the A Plus Instructional Priorities 
A PLUS KS1 Knowledge of Content and Content-
Specific Pedagogy: Building content knowledge 
and aligned instructional practices to support 
students with disabilities and multilingual learners. 
A PLUS KS2 Analyzing and improving instruction 
through a culturally responsive lens that highlights 
and supports teachers in knowing their students -  
A PLUS KS2 Knowing Your Students 
Classroom Communities: Developing a classroom 
culture that welcomes and affirms the individual 
identities and strengths of each student. 

Objectives:  

By the end of Module 2, you will be able to: 

• Compare various types of language learning programs 

• Explain the difference between ELL, ESL, and EFL 

• Analyze the effects of age on language acquisition 

• Describe research-based programming for English Language Learners 

• Continue planning an affirming environment for ELL students  

Topics and Agenda:  

• Presentation 2.1 Four Types of English Language Instruction Programs 

• Discussion Board 2.1 The ELLS in Your Class and School 

• Presentation 2.2 What is ELL, ESL, EFL, and ELT?  

• Presentation 2.3 Effects of Age on Language Learning 

• Presentation 2.4 What Does the Research on ELL Programs Demonstrate? 

• Discussion Board 2.2: ELL Program Best Practice 

• Hand in Authentic Task 1:  Culturally Affirming Environment Plan for ELLs 

Connection to Culturally Responsive-Sustaining Dispositions & Practices (CR-SDP): 

Criteria from Rubric (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 

Activity (list the corresponding activities for each 
criterion below): 

• Presentation 2.1 Four Types of English 
Language Instruction Programs 

https://danielsongroup.org/framework/
https://danielsongroup.org/framework/


* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity 

▪ Reflection Question 
Sheltered Instruction is a collection of 
methods which help students learn content 
in the grade level classroom with 
embedded English language instruction. 
Reflect on some of the implications of this 
protocol: 
▪ Can sheltered instruction practices 

within a general setting be better than 
bi-lingual only classes? What are the 
pros and cons? 

▪ How can embedded language 
instruction provide more full access to 
the curriculum and school programs 
for English language learners? 

• Discussion Board 2.1 The ELLS in Your Class 
and School 

• Presentation 2.3 Effects of Age on Language 
Learning 

▪ Reflection Question 
After the Critical Period, language learners 
will likely retain an accent and some 
grammatical features from their first 
language. Consider how this may impact 
the speakers: 
▪ Can you think of any scenarios where 

a non-native accent may be a 
hindrance or barrier due to incorrect 
assumptions made by the listener? 

▪ If you are a native English speaker, 
how do you think your experiences in 
school, employment, and the 
community may be different than a 
non-native speaker? 

• Authentic Task 1:  Culturally Affirming 
Environment Plan for ELLs 

Application to Instruction and Student Learning:  

Participants delve into the research-based practices for English Language Learner programs and 
instruction.  After evaluating the practices and comparing them to their own school, participants are 
encouraged to advocate for sound equitable practices. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. 

 

Module #3: Methods of Language Instruction 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 7 

Time: Self-paced Assignments due today: May 26, 2023 



Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
Domain 1 - Planning and Preparation: 

1a Knowledge of Content and Pedagogy 
1b Demonstrating Knowledge of 
Students 

Domain 2: Classroom Environment 
2a Creating an Environment of Respect 
and Rapport 
2b Establishing a Culture for Learning 

Alignment to the A Plus Instructional Priorities 
A PLUS KS1 Knowledge of Content and Content-
Specific Pedagogy: Building content knowledge 
and aligned instructional practices to support 
students with disabilities and multilingual learners. 
A PLUS KS1 Knowledge of Content and Content-
Specific Pedagogy: Engaging Students in Learning: 
Build capacity to design instructional activities, 
scaffolds and assessments, create suitable student 
groups and select instructional resources and 
materials that promote multiple perspectives, 
critical consciousness, relevancy, and student 
intellectual engagement with important and 
challenging content 
A PLUS KS2 Analyzing and improving instruction 
through a culturally responsive lens that highlights 
and supports teachers in knowing their students -  
A PLUS KS2 Instruction that Reflects Students: 
Developing a student-centered approach to 
rigorous content instruction that acknowledges and 
affirms students 

Objectives:  

By the end of Module 3, you will be able to: 
• Describe the traditional methods of grammar-translation, direct, and audio-lingual language 

instruction. 
• Analyze the change to humanistic methods including The Silent Method, TPR, TPR-S, and 

Community Language Learning. 
• Determine the methods of language instruction that will benefit ELLs in your classroom. 
• Analyze how Communicative Language Teaching supports the language and academic goals 

of ELLs. 

Topics and Agenda:  

• Presentation 3.1 The Grammar-Translation and Direct Methods 

• Presentation 3.2 Audio-Lingual Method 

• Discussion Board 3.1 Moving Past Traditional Methods 

• Presentation 3.3 Humanistic Methods 

• Presentation 3.4 Communicative Language Teaching 

• Discussion Board 3.2 Choosing Your Method 

Connection to Culturally Responsive-Sustaining Dispositions & Practices (CR-SDP): 

Criteria from Rubric (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 

Activity (list the corresponding activities for 
each criterion below): 

• Discussion Board 3.1 Moving Past Traditional 
Methods 

• Presentation 3.3 Humanistic Methods 

• Presentation 3.4 Communicative Language 
Teaching 

• Discussion Board 3.2 Comparing Methods 

https://danielsongroup.org/framework/
https://danielsongroup.org/framework/


* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity 

Application to Instruction and Student Learning:  

Participants compare and evaluate various methods for ELL instruction. This includes specific ideas to 
implement for humanistic and communicative instruction. These strategies can be directly applied to 
lessons which will help English Language Learners. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. 

 

Module #4: Vocabulary and Grammar 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 7 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
Domain 1 - Planning and Preparation: 

1a Knowledge of Content and Pedagogy 
1b Demonstrating Knowledge of 
Students 

Domain 2: Classroom Environment 
2a Creating an Environment of Respect 
and Rapport 
2b Establishing a Culture for Learning 

Domain 3 – Instruction: 
3a Communicating with Students 
3c- Engaging Students in Learning 
3e - Demonstrating Flexibility and 
Responsiveness 

 

Alignment to the A Plus Instructional 
Priorities 
A PLUS KS1 Knowledge of Content and 
Content-Specific Pedagogy: Building content 
knowledge and aligned instructional practices to 

Alignment of the NYSPD Standards 
NYSPDS 2c. Professional development provides 
ongoing opportunities for educators to examine a 
variety of classroom assessments, practice using 
them in their classrooms, and analyze the results to 
1) understand and report on student achievement 
based on New York State Learning Standards, 2) 
identify gaps in student learning, and 3) adjust 
instruction. 
NYSPDS 2d. Professional development provides 
differentiated instructional strategies to meet the 
needs of diverse learners. 
 
Alignment to the Next Generation Learning 
Standards 
NG-ELAK 1RF2: Demonstrate understanding of 
spoken words, syllables, and sounds (phonemes). 
NG-ELAK 3R4: Determine the meaning of words, 
phrases, figurative language, and academic and 
content-specific words 
NG-ELAK 3L4: Determine or clarify the meaning of 
unknown and multiple-meaning words and 

https://danielsongroup.org/framework/
https://danielsongroup.org/framework/


support students with disabilities and multilingual 
learners. 
A PLUS KS1 Knowledge of Content and 
Content-Specific Pedagogy: Engaging Students 
in Learning: Build capacity to design instructional 
activities, scaffolds and assessments, create 
suitable student groups and select instructional 
resources and materials that promote multiple 
perspectives, critical consciousness, relevancy, 
and student intellectual engagement with 
important and challenging content 
A PLUS KS2 Analyzing and improving 
instruction through a culturally responsive lens 
that highlights and supports teachers in knowing 
their students  
A PLUS KS2 Instruction that Reflects Students: 
Developing a student-centered approach to 
rigorous content instruction that acknowledges 
and affirms students 

phrases, choosing flexibly from a range of 
strategies 
NG-ELAK 11-12R4: Determine the meaning of 
words and phrases as they are used in a text, 
including figurative and connotative meanings. 
Analyze the impact of specific word choices on 
meaning, tone, and mood, including words with 
multiple meanings. Analyze how an author uses 
and refines the meaning of technical or key term(s) 
over the course of a text.  
NG-ELAK Anchor Standard 1 (3-5L1): 
Demonstrate command of the conventions of 
academic English grammar and usage when 
writing or speaking. 

Objectives:  

By the end of Module 4, you will: 
 

• Analyze the importance of academic vocabulary for ELLs 
• Evaluate best practices in vocabulary instruction for ELLs 
• Help students develop word learning strategies 
• Understand the specific aspects of English grammar that are difficult for most ELLs 
• Evaluate the importance of grammar patterns to language acquisition 

Topics and Agenda:  

• Presentation 4.1 Understanding the Three Tiers of Vocabulary 

• Discussion Board 4.1: Vocabulary and Equity 

• Presentation 4.2 Teaching Vocabulary 

• Begin Authentic Task 2: Revising Instructional Plans (Due end of Module 5) 

• Presentation 4.3 Grammar Instruction for ELLs 

• Presentation 4.4 Generalizing Grammar 

• Discussion Board 4.2: Grammar Barriers 

Connection to Culturally Responsive-Sustaining Dispositions & Practices (CR-SDP): 

Criteria from Rubric (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 
 
* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

Activity (list the corresponding activities for 
each criterion below: 

• Discussion Board 4.1: Vocabulary and Equity 

• Presentation 4.2 Teaching Vocabulary 

• Presentation 4.3 Grammar Instruction for ELLs 
• Discussion Board 4.2: Grammar Barriers 

• Authentic Task 2: Revising Instructional Plans 



* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity 

Application to Instruction and Student Learning:  

Participants analyze instructional practices for teaching vocabulary and grammar to English Language 
Learners. These strategies are specifically focused on two primary goals in mind.  First, to equip 
educators with teaching strategies that specifically help English Language Learners, and second to do 
so within the rigorous grade level curriculum. Educators can use the strategies to directly help 
students make gains in social and academic English while learning important subject area content. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. 

 

Module #5: Listening, Speaking, and Writing 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 7 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
Domain 1 - Planning and Preparation: 

1a Knowledge of Content and Pedagogy 
1b Demonstrating Knowledge of 
Students 

Domain 3 – Instruction: 
3a Communicating with Students. 
3b -Using Questioning and Discussion 
Techniques 
3c- Engaging Students in Learning 
3e - Demonstrating Flexibility and 
Responsiveness 

 

Alignment to the NYSPD Standards: 
NYSPDS 2c. Professional development provides 
ongoing opportunities for educators to examine a 
variety of classroom assessments, practice 
using them in their classrooms, and analyze the 
results to 1) understand and report on student 
achievement based on New York State Learning 
Standards, 2) identify gaps in student learning, 
and 3) adjust instruction. 

Alignment to the Next Generation Learning 
Standards 
NG-ELAK W1: Use a combination of drawing, 
dictating, oral expression, and/or emergent writing  
NG-ELAK Anchor Standard 1 (3-5L1): 
Demonstrate command of the conventions of 
academic English grammar and usage when 
writing or speaking. 
NG-ELAK Anchor Standard 2 (3-5L2): 
Demonstrate command of the conventions of 
academic English capitalization, punctuation, and 
spelling when writing. 
NG-ELAK 5RF3: Know and apply grade-level 
phonics and word analysis skills in decoding words. 
5RF3a: Use combined knowledge of all letter-
sound correspondences, syllabication patterns, and 
morphology (e.g., roots and affixes) to read 
accurately unfamiliar multisyllabic words in context 
and out of context. 
NG-ELAK 5RF4: Read grade-level text with 
sufficient accuracy and fluency to support 
comprehension. 

https://danielsongroup.org/framework/
https://danielsongroup.org/framework/


NYSPDS 2d. Professional development provides 
differentiated instructional strategies to meet the 
needs of diverse learners. 

Objectives:  

In this module, you will: 
• Analyze instructional strategies that support ELLs in listening, speaking, and pronunciation 
• Analyze instructional strategies to support ELLs in reading and writing 
• Revise and plan lessons that incorporate teaching practices specifically designed to support 

ELLs 
• Consider barriers caused by bias, incorrect assumptions, or improper pedagogy for English 

language learners 

Topics and Agenda:  

• Presentation 5.1 Listening  

• Presentation 5.2 Speaking and Pronunciation 

• Discussion Board 5.1: Building Confidence to Speak 

• Presentation 5.3 Reading and Writing 

• Presentation 5.4 Spelling  

• Discussion Board 5.2:  Focus on the Standard  

• Authentic Task 2: Revising Instructional Plans Due 

Connection to Culturally Responsive-Sustaining Dispositions & Practices (CR-SDP): 

Criteria from Rubric (the criteria marked by an 
asterisk (*) will be evaluated this year but 
providers may address other criteria): 
 
* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity 

Activity (list the corresponding activities for 
each criterion below): 

• Presentation 5.2 Speaking and Pronunciation 
o Video: What it Feels Like to be an ELL. 
o Reflection Question 

Let’s take time to stop and reflect on the 
importance of pronunciation to equitable 
treatment of English language learners. 

▪ What assumptions do you think 
other students and adults may 
make about English language 
learners who speak with a non-
native accent? 

▪ Do language learners face bias 
due to perceptions about people 
who speak with an accent? 

▪ What actions can you take to 
advocate for these learners? 

• Presentation 5.4 Spelling  
o Reflection Question 

We are just at the beginning of our 
presentation on spelling, but it is already a 
great time to reflect on how our ELL 
students face barriers that English 
speaking peers do not. In the last slide we 
mentioned the Latin alphabet as the 
English writing system. Have you 
considered how many ELLs may have a 

https://www.youtube.com/watch?v=pzTbdw3bV7M&list=TLPQMTcxMDIwMjHvnADERFlNnQ&index=3


primary language with a different alphabet 
- or perhaps a different type of writing 
system altogether? 

▪ Put yourself in the place of an ELL 
student who has never 
experienced the Latin alphabet. 
Think about how it would feel to 
come to school and learn with this 
barrier. 

▪ How can you show your support 
and understanding for students 
learning an entirely new spoken 
language and completely new 
writing system? 

▪ How can you celebrate their skills 
of multilingualism and affirm their 
cultural and linguistic identity? 

Application to Instruction and Student Learning:  

Participants learn concepts and specific strategies for teaching speaking, pronunciation, reading, 
writing, and spelling. These strategies can be immediately implemented in class to help English 
Language Learners. These strategies are effective in a variety of classroom contexts including ELL 
supplemental instruction, bi-lingual classes, and in general education. The strategies are designed to 
help students acquire social and academic English and have access to rigorous content area 
instruction. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. 

 

Module #6: Testing and Assessment 

Date: February 6, 2023 – May 26, 2023 Number of hours for this session: 10 (including final) 

Time: Self-paced Assignments due today: May 26, 2023 

Standards and Components Alignment: 

Alignment to the Charlotte Danielson 
Framework for Teaching 
Domain 1 - Planning and Preparation: 

1a Knowledge of Content and Pedagogy 
1b Demonstrating Knowledge of 
Students 

Domain 2: Classroom Environment 
2a Creating an Environment of Respect 
and Rapport 
2b Establishing a Culture for Learning 

Domain 3 – Instruction: 
3a Communicating with Students 

 

Alignment to the A Plus Instructional Priorities 

A PLUS KS1 Knowledge of Content and Content-
Specific Pedagogy: Engaging Students in Learning: 
Build capacity to design instructional activities, 
scaffolds and assessments, create suitable student 
groups and select instructional resources and 
materials that promote multiple perspectives, 
critical consciousness, relevancy, and student 
intellectual engagement with important and 
challenging content 
A PLUS KS2 Analyzing and improving instruction 
through a culturally responsive lens that highlights 
and supports teachers in knowing their students 

https://danielsongroup.org/framework/
https://danielsongroup.org/framework/


Alignment to the NYSPD Standards 
NYSPDS 2c. Professional development provides 
ongoing opportunities for educators to examine a 
variety of classroom assessments, practice 
using them in their classrooms, and analyze the 
results to 1) understand and report on student 
achievement based on New York State Learning 
Standards, 2) identify gaps in student learning, 
and 3) adjust instruction. 
NYSPDS 2d. Professional development provides 
differentiated instructional strategies to meet the 
needs of diverse learners.  

A PLUS KS2 Using Data, Informed by Multiple 
Perspectives, to Understand Students: 
Understanding how to effectively utilize a range of 
qualitative and quantitative data sources to inform 
and adapt instruction & assessments; Ensuring that 
multiple perspectives must shape not only which 
data teachers collect, but also how teachers 
analyze and interpret data. 

Objectives:  

During this module, you will: 
 

• Analyze how different types of testing impact ELLs 
• Compare the purpose of various assessments 
• Determine how language barriers can cause improper placements 
• Use effective authentic assessment practices 
• Evaluate effective accommodation strategies 

Topics and Agenda:  

• Presentation 6.1 Types of Testing 

• Presentation 6.2 Formative and Summative Assessments for ELLs 

• Presentation 6.3 Testing for Placement 

• Discussion Board 6.1:  Testing as a Barrier 

• Presentation 6.4 Accommodations 

• Classroom Practice Analysis 

• Discussion Board 6.2 Making Accommodations 

• Final Project Due 

Connection to Culturally Responsive-Sustaining Dispositions & Practices (CR-SDP): 

Criteria from Rubric (the criteria marked by an 
asterisk (*) will be evaluated this year but providers 
may address other criteria): 
 
* Goals clearly connect to supporting teachers in developing more 
equitable practices for all students, in particular those who have 
been historically underserved and marginalized (including but not 
limited to students of color, students with disabilities, and 
multilingual learners) 

* Course integrates historical and contemporary resources and 
research that reflect and center the experiences and perspectives 
of non-dominant racial and cultural groups  

* Course builds participants’ capacity to identify and question 
underlying personal and institutional beliefs, norms, practices, and 
assumptions that contribute to inequity 

Activity: 

• Presentation 6.1 Types of Testing 
o Reflection Question:  

You have read the overview of types of 
testing in this presentation. Before moving 
on, take a few minutes to reflect: 

▪ Which of these types of testing do I 
use for my students? 

▪ What type of assessment data do I 
have for ELL students? 

▪ How am I making sure that 
assessment data is used fairly and 
equitably for ELLs? 

• Discussion Board 6.1: Testing as a Barrier 

• Presentation 6.3 Testing for Placement 
o Reflection Question:  

Assessments should be helpful to 
students and free of linguistic and 



cultural bias. Even with the best 
efforts, many assessments that ELLs 
take will be harder because they are in 
a target language that the student has 
not yet gained proficiency in. In light of 
this fact, how can you use assessment 
data fairly? Reflect on your practice 
and learning: 

▪ What assessment scores does 
my district use to determine 
placement for special needs or 
basic skills? 

▪ Can use of these particular 
scores negatively impact ELLs? 
If so, how could we interpret 
the scores more fairly? 

• Classroom Practice Analysis 

Application to Instruction and Student Learning:  

Participants learn about the use of formative and summative assessment for English Language 
Learners. Teachers can use formative assessment to plan targeted instruction and provide feedback 
for students to help them progress toward language learning goals and content standard mastery.  
Educators will understand how test scores for English Language Learners must be evaluated with 
proper context so that schools make fair placement decisions.  This will increase access to high level 
courses and reduce improper special needs classifications. Participants learn to implement fair and 
effective authentic assessments to help all students. Additionally, teachers learn universal design 
principles and accommodation strategies that help English Language Learners succeed in the content 
areas. 

Assessment and Feedback:  

For each Authentic Task, Discussion Board, and Classroom Practice Analysis description and rubric, 
click the links in the Topics and Agenda section. 

  



 
Appendix A 

Discussion Board Prompts and Rubric 

 

Module Title Discussion Questions 

1 Introduction • Introduce yourself to the class. Include your role in 
education and grade level. 

• Then explain how you hope this course will help 
you improve your craft and serve students. 

1 Reacting to ELL Stories You have heard experiences from a diverse range of ELL 
students in the presentation. 

• Choose one example that caused you to change 
your thinking, see things from a new perspective, 
or consider something new. 

• Explain how hearing from the student perspective 
helped shape your thinking. 

• Think about your own personal identity and 
experiences and compare them to how English 
language learners may experience your community 
and school differently. 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 
response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 

2 ELLs in Your Class and 
School 

We are learning how ELL programs can differ based on 
the learner’s age, needs, and unique identity. ELL 
programs exist in a context specific to your own location. 
Consider the ELL students in your class and school, then 
respond: 

• Describe the ELL population you work with by age, 
most common first language, percentage of 
students, and any other patterns you recognize 
which may help you understand the unique 
identities of students in your class. 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 
response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 

2 Best Practices for ELL 
Programs 

After learning the best practices in ELL programs during 
this presentation, reflect on your school’s current services 
then respond with your analysis and description of the 
following: 

• Which of the research-based practices does your 
school do well? 

• What area could you improve to better serve ELL 
students? 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 



response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 

3 Moving Past Traditional 
Methods 

You have just learned about the use of drill, repetition, and 
structure that the audio-lingual, direct, and grammar-
translation methods were built upon. These methods have 
fallen out of favor as researchers and linguists moved to 
more student and humanistic practices. Consider the 
drawbacks of these traditional methods and respond to the 
prompts: 

• In what ways do these traditional methods fail to 
fully account for the needs of the ELL learners in 
your classroom? 

• Why is it important to question traditional 
methodology and long held assumptions in 
education? 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 
response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 

3 Choosing Your Method  You have now learned about numerous methods of 
teaching language acquisition. All these methods have 
strengths that can be used in some way in your 
classroom. The best fit depends on your learners needs 
and your classroom context.  Synthesize and evaluate the 
information in order to state the method you will use. 

• Describe the method, or blend of methods you will 
use for teaching English. 

• Explain how your choice will benefit the English 
language learners in your classroom. 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 
response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 

4 Vocabulary and Equity During this presentation, you were reminded of the key 
role vocabulary plays in the success of English language 
learners.  Strong vocabulary instruction is a key to ELL 
success. However, always remember that these strategies 
can help you serve a wide variety of students. Think about 
the ways vocabulary instruction can be a tool of equity in 
your school beyond ELL instruction. 

• When you implement a strategy to help one group 
of students, does that hurt others? Is it a win-lose 
or win-win situation? 

• Describe how the vocabulary strategies you 
learned can help historically marginalized or 
underserved students in your classroom. 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 
response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 



4 Grammar Barriers Consider the information about barriers that grammar 
acquisition can play in hindering full access to the benefits 
of school for ELL students. Then respond to the 
discussion prompts: 

• Which of these seems like the most significant 
barrier that English learners in your school may 
face? 

• What will you do in your classroom that breaks 
down one or more of these barriers? 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 
response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 

5 Building Confidence to Speak Students learning a new language often go through a 
silent period. However, students can continue to feel 
inhibited about speaking for weeks, months, or years. 
Teachers can play a large role in building confidence for 
ELLs to engage in speaking as they progress. 

• What factors may inhibit an English language 
learner from speaking as they learn the language. 
Consider both social and academic contexts. 

• What can you do to encourage language learners 
to speak in the target language?  Explain both 
classroom environment and academic supports 
you can offer. 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 
response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 

5 Focus on the Standard When instructing content with a diverse class, we 
recommend a strong focus on the learning standard. 
Language learners need accurate feedback about their 
mastery of the content standard without too much teacher 
focus on language skills, which can mask the actual 
attainment of the content learning standard. 

• In what ways can a focus on grammar, spelling, or 
other English language skills hinder a teacher’s 
ability to assess student learning? 

• Describe one example of how you assess an ELL 
student on content mastery without allowing 
language skills to mask the correct feedback? 
Explain the standard you were measuring and the 
strategy you used to assess the ELL students(s). 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 
response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 

6 Testing as a Barrier Various forms of testing and assessment can be barriers 
to access for English Language Learners. Please bullet 
your discussion board prompts as such: 



• How can misuse of test data be a barrier to access 
to the full school curriculum for ELL students? 

• What can educators do to make sure test data is 
analyzed in a way that still fairly provides a vibrant 
and rigorous curriculum for ELLs? 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 
response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 

6 Making Accommodations In this presentation, you have learned about 
accommodations and support for English Language 
Learners. Provide an example of how you apply these 
strategies to assessments to help ELLs. 

• Give an example of an assessment you have 
utilized or are utilizing soon for your students. 
Explain the accommodations you made or will 
make for English language learners. 

• Explain how the accommodations work around 
language barriers while still assessing grade level 
content knowledge. 

• Respond to at least one of your colleagues with a 
question, connection, or suggestion. (Your 
response should be meaningful, with a goal to 
push each other’s thinking. Please see rubric) 

 
Discussion Board Rubric: 

1: Does Not Meet 
Expectations 

2: Partially Meets 
Expectations 

3: Meets 
Expectations 

4: Exceeds Expectations 



Participant rarely 
shares thoughtful 
reflections or 
responds to 
colleagues in a 
respectful and 
engaging way. 
 
Participant provides a 
low level of detail in 
entries. 
  
Participant typically 
does not include 
informative examples 
or foster discussions. 
  
Participant’s 
responses are unclear 
or poorly written. 
 
Participant does not 
respond to colleague. 
 
Participant includes 
no self-reflection or 
consideration of 
issues related to 
critical 
consciousness. 

Participant partially 
shares thoughtful 
reflections and 
responds to 
colleagues in a 
respectful and 
engaging way. 
 
Participant provides 
some level of detail in 
entries. 
  
Examples are 
somewhat helpful and 
informative and 
occasionally foster 
discussions. 
  
Participant’s 
responses are 
somewhat clear and 
well written. 
 
Participant responds 
to a colleague 
providing basic 
information. 
 
Participant includes 
little self-reflection or 
consideration of 
issues related to 
critical consciousness. 

Participant 
satisfactorily shares 
thoughtful reflections 
and responds to 
colleagues in a 
respectful and 
engaging way. 
 
Participant provides an 
adequate level of 
detail in entries. 
  
Examples are 
satisfactorily helpful 
and informative and 
foster discussions. 
  
Participant’s 
responses are clear 
and well written. 
 
Participant responds 
to a colleague in a 
meaningful way and 
provides useful and 
relevant information. 
 
Participant engages in 
self-reflection and 
consideration of issues 
related to critical 
consciousness. 

Participant frequently 
shares thoughtful 
reflections and responds 
to and collaborates with 
colleagues in a respectful 
and engaging way. 
 
Participant provides a high 
level of detail in entries. 
  
Examples are very helpful 
and informative and 
almost always foster 
discussions. 
  
Participant’s responses 
are exceedingly clear and 
well written. 
 
Participant responds to 
colleagues in a meaningful 
way and provides useful 
and relevant information 
while demonstrating 
understanding of the topic 
being discussed. 
 
Participant engages in 
meaningful and extensive 
self-reflection and 
consideration of issues 
related to critical 
consciousness and 
advances the group 
discussion of these issues. 

Participants will not be provided a grade within the discussion boards without having provided a 
comment to a fellow colleague. 
Participants will be informed when a fellow colleague has commented on their board post and 
encouraged to continue the conversation. 
Facilitators will offer comments and guidance on every discussion board submission. 

Facilitators will inform participants where and in what way their response was insufficient. 



Appendix B 
Assignments and Rubrics  

Classroom Practice Analysis 

For this activity, you will choose one of the downloadable resources from the course to implement in 

your practice. If you are in the classroom currently, you will answer the first set of questions. If you are 

on break or not currently teaching, you will answer the second set of questions.  

In the Classroom: 

● What is the name of the resource? 
● Why did you pick this resource to implement? Please be specific. 
● Before implementing the resource, what were your expectations on how it would impact your 

practice? 
● During implementation did you alter the resource in any way?  

o If so, how? And why? 
o If not, why? 

● How did students/colleagues respond during/after the resource? Do you think it positively 
impacted your audience? Why or why not? 

● How did the resource impact your practice? Please be specific.  
● No resource is neutral, from a critical consciousness perspective. What is the 

viewpoint/background of the author/creator of this resource? How might that 
viewpoint/background affect the way you use this resource, or make it more or less effective 
at working with your students?  

● How do you plan on improving the resource for the future?  
 

Out of the classroom: 

● What is the name of the resource? 
● Why did you pick this resource? Please be specific. 
● No resource is neutral, from a critical consciousness perspective. What is the 

viewpoint/background of the author/creator of this resource? How might that 
viewpoint/background affect the way you use this resource, or make it more or less effective 
at working with students from varying backgrounds?  

● How do you plan on using this resource?  
● What specific modifications will you make to the resource to ensure its effectiveness in the 

classroom/with peers? 
● How do you think this resource will impact your classroom/peers? 
● How will you measure the success of this resource (e.g., assessment, data collection, etc.)? 

 

Classroom Practice Analysis Rubric  

Criteria 4-Exceeds 

Expectations 

3-Meets 

Expectations 

2-Approaching 

Expectations 

1-Does Not Meet 

Expectations 

Resource 

Choice 

Learner 

provides the 

name of a 

relevant 

downloadable 

resource with a 

clearly 

Learner provides 

the name of a 

downloadable 

resource with a 

rationale for why 

Learner provides 

the name of a 

resource with a 

vague rationale for 

why the resource 

was selected. 

Learner does not 

define a 

downloadable 

resource and/or 

fails to provide a 

description of why 



articulated 

rationale for 

why the 

resource was 

selected. 

the resource 

was selected. 

the resource was 

selected. 

Planning  Learner 

includes an 

explicit plan, 

outlining how 

the resource 

will be 

implemented 

with fidelity, 

including a 

thorough 

overview of the 

expected 

impact on peers 

and 

modifications to 

ensure 

effectiveness. 

Learner includes 

a plan, outlining 

how the 

resource will be 

implemented 

with an overview 

of the expected 

impact on peers 

and 

modifications to 

ensure 

effectiveness. 

Learner includes 

an 

underdeveloped 

plan, outlining 

vaguely how the 

resource will be 

implemented with 

an overview of 

some of the 

expected impacts 

on peers. 

Learner does not 

provide a plan that 

outlines how the 

resource will be 

implemented or the 

expected impact on 

peers. 

Analysis Learner 

provides a 

thoughtful 

reflection on 

how the 

resource did/will 

impact their 

classroom, 

peers, and/or 

practice, while 

indicating 

various expert 

ways to 

evaluate and 

modify the 

resource to 

ensure that it is 

effective. 

Learner deeply 

engages with 

the resource on 

issues related 

to 

author/creator 

perspective and 

Learner provides 

a reflection on 

how the 

resource did/will 

impact their 

classroom, 

peers, and/or 

practice, while 

indicating 

various ways to 

evaluate and 

modify the 

resource to 

ensure that it is 

effective. 

Learner engages 

with the 

resource on 

issues related to 

author/creator 

perspective and 

critical 

consciousness. 

Learner provides a 

vague reflection 

on how the 

resource did/will 

impact their 

classroom, peers, 

and/or practice, 

while indicating 

one way to 

evaluate the 

resource to ensure 

that it is effective. 

Learner minimally 

engages with the 

resource on issues 

related to 

author/creator 

perspective and 

critical 

consciousness. 

Learner provides 

no reflection on 

how the resource 

did/will impact their 

classroom, peers, 

and/or practice, 

while failing to 

outline how they 

will evaluate the 

resource to ensure 

that it is effective. 

Learner does not 

engage with the 

resource on issues 

related to 

author/creator 

perspective and 

critical 

consciousness. 



critical 

consciousness. 

Writing Learner’s 

writing is clear 

and concise 

with articulate 

language, 

thoughtful 

expression, and 

a careful 

attention to 

mechanics. 

Learner’s writing 

is clear with 

concise 

language, good 

expression, and 

a few 

mechanical 

errors. 

Learner’s writing is 

underdeveloped, 

contains few 

details, has little 

expression, and 

includes multiple 

mechanical errors. 

Learner’s writing is 

vague, lacks 

details, and 

contains multiple 

mechanical errors. 

 

 
Authentic Task 1: 
Culturally Affirming Environment Plan for ELLs 

Task Goal: To design and implement a learning environment that affirms English Language Learner’s 
linguistic and cultural identities and contributes to their engagement and learning. 
 

• Read starting at page 26 of the CR-S Framework    
• Choose 5 elements from the Welcoming and Affirming Environment section and write them into 

the first column. 
• Then consider how you can implement these elements into your classroom environment.  Write 

specific plans relevant to your classroom and school and explain how your actions will help ELL 
students. 

 

Example: 

• Attend or volunteer at community 
events, when possible, to develop 
relationships with families and the 
community outside of the 
classroom setting. 

I will volunteer at a local sports clinic in the community where 
many of my ELL students live. I will get a chance to interact with 
the families outside of the classroom and right in their 
community in an effort to connect school, family, and 
community. ELL students and their parents can feel 
marginalized and separated from the school, and this action will 
create a teacher to community connection that can result in 
students and parents feeling that their linguistic and cultural 
identity is welcomed and affirmed by the school. 

 

Culturally Affirming Environment Plan for ELLs 
 

Element from CR-S 
Framework 

Action Plan 
• Describe the specific actions that will be taken. 
• Explain how this strategy will specifically benefit English 

language learners. 

http://www.nysed.gov/common/nysed/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf


 
Authentic Task 1 Rubric 

Grading 
Element 

4 - Exemplary 3- Meets the 
Goal 

2- Partially Meets 1 - Basic 

Number of 
Welcoming 
Environment 
strategies 

The plan includes 5 
varied strategies to 
create a 
comprehensive 
welcoming and 
affirming 
environment plan. 

The plan 
includes 5 
strategies to 
create a 
welcoming 
environment. 

The plan 
includes 3-4 
strategies to 
create a 
welcoming 
environment. 

The plan 
includes 1-2 
varied 
strategies to 
create a 
welcoming 
environment. 

Specific Plan The participant 
states well planned, 
clear, and specific 
actions they will 
take to implement 
each element of the 
welcoming 
environment and 
affirming plan. 

The participant 
states the basic 
actions they will 
take to 
implement each 
element of the 
welcoming 
environment 
plan. 

The participant 
states general 
ideas of how the 
welcoming 
environment 
strategies will be 
implemented, but 
without 
specificity. 

The participant 
states only 
strategies with 
no explanation, 
or the 
explanations do 
not match the 
stated 
elements. 

Connection 
to ELLs 

The plan includes 
specific and 
compelling 
explanations of how 
each element will 
help ELL students 
and affirm their 
identity. 

The plan 
includes a basic 
explanation of 
how each 
element applies 
to ELL students 
and the plan will 
result in 
affirmation of the 
student’s identity. 

The plan 
includes an 
explanation of 
how strategies 
help ELL 
students for 
some of the 
elements. 

There is no 
explanation of 
how the plan 
will help ELL 
students. 

 
 
 
Authentic Task #2: Revising Lesson Plans 
 
Choose 3 lesson segments you have planned and taught in the past that you would like to modify to 
serve English Language Learners. Use this task as an opportunity to apply the course content directly 
to lessons in order to help your students. 
 
Notes: 

• Utilize the lesson planning format required by your school district. 
• Revise and enhance each lesson using strategies that you learned in Module 4 and Module 5. 

Incorporate strategies for two or more aspects of language including vocabulary, grammar, 
speaking, listening, writing, or spelling. 

• Highlight the revisions that you made. 
• Make sure to consult the rubric for performance expectations for this task. 
• This Task is due at the end of Module 5 

 

Checklist: 



You can use this checklist to monitor your progress: 
 
_____ I chose 3 lesson plans that I want to improve because they lack sufficient.  
 
_____ I made significant revisions based on the course content. 
 
_____ There is a clear connection between the needs of ELLs and the revisions. 
 
_____ Revisions address three or more aspects of language acquisition. 
 
_____ These revisions are highlighted so the instructor can evaluate the improvements. 
 
 
 
Authentic Task #2 Rubric: 
 

4 - Exceeds 
Expectation 

3 - Meets 
Expectation 

2 - Partially 
Meets 
Expectations 

1 - Does Not 
Meet 
Expectations 

Lesson 
Plans 

Three or more 
detailed and 
comprehensive 
lessons with 
significant revisions 
are submitted. 

Three lesson 
plans with clear 
revisions are 
submitted.  

Two lesson plans 
with clear 
revisions are 
submitted. 
 
Or 
 
Three or more 
lessons are 
submitted, but 
revisions are 
minimal. 

One lesson plan 
is submitted with 
adequate 
revisions. 
 
Or 
 
Lesson plans are 
submitted 
without 
highlighted 
revisions. 

Aspects of 
Language 
Acquisition 

Revisions address 
three or more 
aspects of 
language 
acquisition (e.g., 
vocabulary, 
grammar, spelling, 
reading, writing, 
speaking) 

Revisions address 
two aspects of 
language 
acquisition (e.g., 
vocabulary, 
grammar, spelling, 
reading, writing, 
speaking) 

Revisions 
address one 
aspect of 
language 
acquisition (e.g., 
vocabulary, 
grammar, 
spelling, reading, 
writing, 
speaking) 

Does not 
address any of 
form of language 
acquisition (e.g., 
vocabulary, 
grammar, 
spelling, reading, 
writing, 
speaking)  

Application 
of Course 
Strategies. 

Exemplary use of 
course strategies to 
make important 
revisions to all 
lesson plans.   
 
The revisions show 
a clear connection 
to the strategies 

All lesson plans 
show 
improvements 
targeted to help 
English Language 
Learners. 
 
The revisions 
show a clear 
connection to the 

All lesson plans 
show revisions 
that are generally 
helpful for all 
students. 
 
However, a clear 
connection to 
course strategies 
to help ELLs is 

Superficial or 
incorrect 
revisions. 



presented in course 
content. 

strategies 
presented in 
course content. 

not always 
present. 

 
 
 

Appendix C 

Final Project and Rubric 

Final Project: LESSON PLAN PORTFOLIO 
 
For the Final Project, you will synthesize the course content into lesson plans which will directly help 
English Language Learners. Submit a portfolio of 5 lesson plans that incorporate strategies that you 
learned during the course. Then write a 3-5 paragraph synthesis in which you explain how the lesson 
plans demonstrate application of the course content. Make sure to read the rubric for the project 
carefully to see performance expectations. 
 
Notes: 

• The lesson plan content is highly flexible. Plan lessons that match your teaching assignment no 
matter what the grade level and content. ELL instructors can use language acquisition lessons, 
while content area teachers can write plans for your subject area with specific accommodations 
or practices to support ELLs. 

• Include lesson plans that cover at least 4 of the following aspects of language. These aspects 
can be the direct target of instruction in ELL supplemental classes or incorporated as part of 
content instruction. 

• Vocabulary 
• Grammar 
• Listening 
• Speaking 
• Reading 
• Writing 
• Spelling 

• Include universal design, scaffolding, and accommodations for ELLs. 
• Write a synthesis essay which explains how the lesson plan portfolio demonstrates successful 

planning for English Language Learners. Make sure to state the strategies and cite examples 
from your lesson plans. 

____________________________________________________________________________ 
 

SYNTHESIS ESSAY 
 
Directions: In the space below, write an explanation of how you applied course content to the 
lesson plans. State specific information from the course and provide examples from the 
lesson plans. 

 
 
 
 
 
 



  

 
 
Final Project Rubric: 
 

4 Exceeds 
Expectations 

3 Meets 
Expectations 

2 Partially Meets 
Expectations 

1 Does Not Meet 
Expectations 

Number of 
Lesson Plans  

Five to seven 
thorough lesson 
plans are 
submitted  

Four-Five lesson 
plans are 
submitted. 

Two or three 
lesson plans are 
submitted. 

One lesson plan 
is submitted.  

Instructional 
Strategies 

Each lesson plan 
includes 
instructional 
strategies from 
the course 
content which 
strongly match 
the learning 
goals, and  
 
The strategies 
are applied in a 
way that clearly 
benefits English 
Language 
Learners. 

Each lesson 
plans include a 
variety of 
instructional 
strategies from 
the course 
content, and 
 
The strategies 
are applied in a 
way that clearly 
benefits English 
Language 
Learners. 

The lesson plan 
portfolio includes 
several 
strategies from 
the course 
content, but not 
every lesson has 
clear evidence 
of effective 
strategies, or 
 
Strategies are 
not well aligned 
to the learning 
goals of the 
lesson. 

The lesson plans 
include minimal 
or no strategies 
from the course 
content. 

Accommodations Universal design 
and 
Accommodations 
are included in 
all lessons. 
These strategies 
are designed in a 
way that clearly 
helps diverse 
ELLs access the 
curriculum, and 
 
Evidence of 
scaffolding for 
ELL success is 
evident in most 
lessons. 

Universal design 
or 
accommodations 
are included in 
most 
lessons.  These 
strategies are 
designed in a 
way that helps 
diverse ELLs 
access the 
curriculum, and  
 
Evidence of 
scaffolding for 
ELL success is 
evident in a 
majority of 
lessons. 

Universal design 
or 
accommodations 
are included in 
some 
lessons.  These 
strategies are 
generally helpful 
to ELLs but may 
not be clearly 
designed to 
allow full access 
to grade level 
curriculum. 

The lesson plans 
have sporadic or 
unclear use of 
accommodations. 



Synthesis States 4 
strategies from 
the course 
content which 
were used and 
cites clear 
examples from 
the lesson plans 
to support and 
explain the 
strategies. 
 
Synthesizes the 
learning from the 
course by tying 
together a 
philosophy of 
ELL instruction 
relevant to the 
participants 
teaching 
assignment. 

States 4 
strategies from 
the course 
content which 
were used and 
cites clear 
examples from 
the lesson plans 
to support and 
explain the 
strategies. 

States only 2-3 
strategies with 
examples.  The 
examples are 
acceptable 
practices but 
may not align 
directly to the 
strategies.   

Only 1 strategy, 
or 
Incorrect 
strategies, or 
no examples, or  
The strategies 
are not a match 
for the subject 
matter. 
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