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Letter from the Author

Dear Readers,

Because I have been “retained” in first of experiences than by repeate
grade for well over 20 years, I've learned Frequent but intermittent r
first-hand the importance of phonemic more beneficial.

awareness. This aptitude either “opens the _ '
door” and welcomes children to a new world Finally, keep in
of reading, or it slams that door shut, leaving
them “outside” and unable to function in
their reading environment. Many times,
beginning readers struggle because they lack
the thousands of hours of “prereading
prerequisites” many of their peers have
experienced. Phonemic awareness is the key,
that allows these children to understand j
the reading world works—to reach out, Of

the door, and confidently walk in essly, but effectively, integrated into

of reading. e reading program.

This book has been design cerely hope this resource on

emic awareness serves as a spring-
students develop a w pring

ard for learning, and that many more
excellent literacy-promoting ideas and
experiences evolve.

?o Filsputived

Jo Fitzpatrick

ill be helped more by a variety




Phonemic-Awareness Overview

What Is Phonemic Awareness? attention to the formation of your mouth when
you say the words. Even though both words

Students need to have a strong under- . :
begin with the same letter, the /s/ sound

standing of spoken language before they can lihtly different. As /s/ i
understand written language. This knowledge stightly difierent. 45 /8/ 15 Pronotince
of how language works is called phonemic

. . . changing the oral sound of the ph
awareness. Phonemic awareness is not a skill. ] p

It is the ability The path to phonemic awareness i

sequential, beginning wjith awareness of

® t0 examine language independent
. spoken words, then
of meaning (hear the sounds that

make up the words).

® to attend to sounds in the context
of a word (see relationships
between sounds).

® to manipulate component sounds
(alter and rearrange sounds to cre
new words).

The significance of phonemi
lies not in the ability to recogni

in sounds (phonemes), but in kn
onset is all of the sounds in a word that come
e first vowel. A rime is the first vowel in a word
and all the sounds that follow. (For example, in the word
lint, the onset is spl- and the rime is -int.)

sounds are manipulative elements
language. Children g be able to
sounds, know thei

the role they play




/\/\_/\N—\/\_/\/\/\/-\/\

Phonemic Awareness and Phonics Why Teach Phonemic Awareness?

Phonemic awareness and phonics are

not the same but are mutually dependent.
Phonemic awareness focuses on the sound
units (phonemes) used to form spoken words;
phonics instruction associates sounds to
written symbols (i.e., the alphabet). Together,
they help children develop word-recognition
skills, namely the ability to “sound out”
unknown words. Once beginning readers have
mastered sound-symbol relationships and
applied them to print, they can approximate
the pronunciation of most printed words.

Before phonics can be taught, pho
awareness is essential. Children m or example, when we say the word dog,
e distinct sounds that form the word
before they can relate them to d separately—the phonemes are
instruction builds on a child’s a aliditorally divisible. The only way the
segment and blend to unds /d/ /o/ /g/ are heard is by thinking
hears. Without thi them separately, one at a time. This
segmenting of sounds does not come easily.

It takes training and modeling before students
are capable of thinking of sounds separately
within a word. Once students can identify
individual sounds, they can break the word
into separate phonemic elements and

manipulate them within the context of
orrespondence lead to

) . the word.
both in word recognition
er words, a prereader’s Students need to know phonemic sounds,
of letters and their names is but it is vital to successful decoding (reading)

but not enough. Familiarity with and encoding (spelling) that they know how to
mbined with a sensitivity to phonetic apply their phonological skills. Studies show
ure, is essential for early reading success. that an absence of phonemic awareness is
characteristic of students who are failing, or
have failed, to learn to read. The implication is
clear—phonemic awareness can significantly
bridge the critical gap between inadequate
preparation for literacy and success in
beginning reading.
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How Is Phonemic Awareness Taught?

The goal of phonemic awareness is to
help children develop an “ear” for language—
to hear specific sounds, identify sound
sequence, and understand the role phonemes
play in word formation. Although it can have
visual overtones, phonemic awareness is
basically oral in nature and presents itself
well in meaningful, interactive games
and activities.

Phonemic awareness is multi-leveled
and progresses through five sequential stages.
(See Levels of Phonemic Awareness, pages 8-12,
for a detailed explanation of each phonemic-
awareness level.) Before starting instruction,
it is important to assess students to determi
their awareness level. This helps indicate
where your instruction should begin and
what areas need emphasis. The P i
Awareness Inventory (pages 6
comprehensive tool that assesses
phonological performance. This ass
should be given ora i
each child. (You
volunteers or inst
administer assessma

After assessment, use the activities and

reproducibles to help promote stronger
phonemic knowledge. These activitie
designed to help students develop,
knowledge as well as a conscious u.
standing of how language works. They
grouped in two categories—those that are
or pictorial in natur s 19-54), and those
involving letter rec

relationships (pa




Levels of Phonemic Awareness

The activities in this book are grouped according to the following levels of phonemic
awareness. Review this information thoroughly before assessing students’ abilities aad
incorporating phonemic-awareness activities into your reading program.

1 Level |
Rhythm and Rhyme

At level one, children develop an “ear” for language.

hear, identify, an
similar word patterns (e.g., thymes, alliterations). They for, detect, and, co
syllables within words. The goal is to help children devel

and awareness. Exposure and experience are the

contrasting the overall sounds in words.

ead many stories aloud, especially those
ing rhyming words (e.g., cat, bat) and

rning devices (e.g., chants, songs, picture
rds, puppets) to help students focus on and
compare sound patterns. Have children listen
for, tap out, and count syllables in spoken
words. Syllables are acoustically and
articulatorily distinct in the flow of oral
language, making them easier to identify and
distinguish than individual letter sounds
(phonemes).

Say words pairs (e.g., fox, box;

bear, chair; horse, house), and ask
children to identify those that
rhyme. Have more advanced
learners think of a rhyming word
to match a given word.




L 2 Level 2
Parts of a Word

At level two, children listen for sounds within a word. They discover that speec

broken down into smaller “sound units”—words to syllables, syllables to onsets a
onsets and rimes to phonemes. They experiment with oral synthesis, blending sound
to form spoken words.

Oral synthesis is the backbone of decoding—it focuses on hearin
blending them together to make a word. Oral synthesis contains all
decoding except letter recognition. This skill provides support for the
who have no concept of words or sounds—it also helps therg
principle.

Instruction Guidelines

Begin by having children blend toget
onsets and rimes—the “sound units” deri
from splitting syllables. For example, say sp
to form the word spill. It is muc
children to hear the distinctio
and rimes than to hear separate

ounds. Use two-phoneme words
t (e.q., /i’~/s/, /a/-/t/, Ju/-/p/),
followed by three- and four-phoneme
words divided into onsets and
rimes (e.g., m-an, c-at, sl-eep). As
student abilities improve, move to
completely segmented words (e.g.,
fj/~/ee/~/p/, /b/-/ar/~/k/, /sh/-fi/~/p/).

Focus on blending sounds rather than
taking words apart—splitting words into

ying onsets
? rimes (syllable
splitting)

phonemes requires more knowledge and
insight (see Level 4) than simply combining
“strange little sounds” together to form a

® Blending individual
sounds to form a word
(phoneme blending)

word. Say words slowly, stretching out and
enunciating each separate sound. Have
children blend the sounds together to identify
the word.
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LEVEL

3 Level 3
Sequence of Sounds

Students in the early stages of phonemic development have diffic
Many times a word will sound like one big sound, especially when k
is limited. At level three, children direct their attention to specific positio

word. This is early training for segmenting sounds independently. Once reco
beginning, middle, and ending sounds is acquired, childr
hear them separately.

and

target sound,

e children identify
the sound is heard at the beginning,
a given sound is e, or end of the word. Children do not
heard in a word know the names of letters to master
(approximatio the emphasis is on listening, not
ecognition. Have them repeat the
sound heard, not the letter name, when

® |dentifying where

Identifyifgabegin

idd ]
:: N\ identifying phonemes.

(phone

Say the word book and ask
children, What sound did you
hear first? (/b/). After a correct
response, continue with beginning
and middle sounds. Repeat with
other words, having children
randomly identify the beginning,
middle, and ending sounds.

After further practice, change

the format by giving the directive
first, followed by the words (e.g.,
Listen to these words and tell me
what sound you hear at the end
of the word).




LEVEL

4 Level 4
Separation of Sounds

By this level, children have acquired a good sense of phonemic awareness and are

to acoustically divide words into separate sounds or phonemes. This skill is reverse
blending, where “sound units” are combined (see Level 2). While separation of sounds
(phoneme segmentation) appears to be a simple feat, many children, even older ones, strug
with this skill. They may be able to identify isolated sounds (recognition),gut cannot break

a word into separate phonemic components.

punds in a word. Say
children listen for, tap

® Counting the
number of
phonemes in a
word (phoneme
counting)

ber of phonemes
ster this skill, move

flt task of identifying

. (Remember to have
® |dentifying

individual soun
within a word

letter names.)

&

&} Fid 4
7l ,a:%, ,:%

oty
EXEY

R e R

&
T

Say two- and three-phoneme words
one at a time. Ask children to orally
separate the sounds so that each
phoneme is repeated. For example,
no /n/-/o/, up /u/~/p/, egg /e/~/g/,

bit /b/~/i/-/V.

There are
+hree sounds
in the word
“tree”

11
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LEVEL

5 Level 5
Manipulation of Sounds

Level five is the highest level of phonemic awareness. Children m
words—adding, exchanging, deleting, or transposing phonemes to fo
should have solid knowledge of how language works before attempting
be adept at mentally blending sounds, modifying words, and segmenting so
make the phonemic transference. The ability to manipulat
beginning reading acquisition.

honemes strongly

® Substituting
beginning, middl task to master than modifying ending

8 (ie., it is easier for children to identify
pat than the /p/ in tap). Once

s have mastered manipulation of
eginning consonant sounds, advance to

nding sounds and then middle sounds.

Give the oral directive, Say cat
without the /c/. After a correct
response, continue with other
examples (e.g., pan without Ip/, fit

without /f/). After sufficient practice,
increase the difficulty by giving
children less specific directions
(e.g., Leave off the first sound in
these words; Can you move the
sounds around in the word eat to
come up with a different word?).




Extending Phonemic Awareness
into Written Lanqguage

When learning to read, children associate After children have manipulated
sounds with printed words. When presented geometric shapes and are comfortabl
with a written word, children must readily see  notion of letters as “parts” that m
the word as a unit, with letters combining whole (words), expand the concept 1
together to make one sound (e.g., the word dog ~ combinations. Allow children to freely €

is read as one blended “unit”). Having become and manipulate letters (g.g., plastic letters,

accustomed to hearing letter sounds, moving  sponge letters, alph,
into written letter combinations and sentence alphabet cards), an
formation can be challenging for young combinations fQ
learners. To ease this transition, students while othex
should be “overly exposed” to letters and
their combination patterns.

Before children can understand the ey are concrete, personal,

alphabetic principle (that letters have names ing readers. Most
and sounds, and sounds make up words), visual image of their
need to understand that letters are more tha
just random symbols. When combj iliar, children are better able to
specific ways, like pieces of a p (e.g., their names) are made up

are tools to communicate with ot . They realize these parts are letters

circle

house

ball

rainbow kite

13
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An excellent way to explore letters and
sounds in names is to use connecting paper
dolls—each letter of a child’s name is written
on a separate doll to illustrate how letters
connect to form words. Once children
understand that sounds and sound patterns
are combined to make words, extend learning

by inviting children to cut apart and rearrange

the “letter dolls,” showing that some letter
combinations make sense (letters T, i, m
combine to form the name Tim), while others
do not (letters T, i, m combined as imT have
no meaning).

Once students have thoroughly explored
and discovered letters—connecte

d extensively practice lower-level
ses until they are automatic. Once

As children learn written language,
continue to integrate phonemic-awareness
activities into the regular reading program.
Consistently practice and reinforce phonemic
awareness—especially segmentation and
manipulation—throughout the reading
process. Proficient reading depends on the
automatic ability to recognize frequently-used
spelling patterns and translate them into
sounds that form words. Studies show that
differences in this ability are what separate
good readers from poor readers. If students
are phonologically proficient, they stand a
much better chance of being good, strong,
successful readers.



Dear Parents,

Did you know that children develop reading skills long before being
introduced to written language? Flaying with and practicing oral lang
children become better readers. In fact, phonemic awareness—the ab
differentiate and manipulate letter sounds—is critical to beginning read
development. Help your child become a better reader by practicing phonemis
awareness activities at home.

® Draw your child’s attention to the sounds of his
silly songs and poems. Include favorites suckez

® Substitute an
own gilly sayings.

Phonemic Awareness © 1997 Creative Teaching Press
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Dear Parents,

Before your child can learn to read, he or she needs to understand tg
connection between sounds and letters. Teaching your child to say ang
the ABCs is not enough. Children need to hear and practice letter so¥
they see and write the symbols. Use the following activities to help your€
associate sounds to written language.

® Have your child trace letters on multi-sensory su
cloth or sand. Ask him or her to say the corresp
each letter is written.

® Construct letters using various materj

he or she feels each letter.

® Place magnetic letters on

Phonemic Awareness © 1997 Creative Teaching Press
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Dear Parents,

As your child enters the wonderful world of reading, share in the
enthusiasm and excitement by reading to him or her regularly. Your chj
treasure these special times together, and you will be helping him or 1
familiar with the sounds of the English language. Use the following tips 4
read aloud and share favorite stories with your child.

® Sclect stories both you and your child will enjoy,
pertaining to a favorite hobby or sport. Include oi
and tongue twisters for extra fun.

® Encourage your child to predict what g
pictures or listening to word clues 4
up the .

® Foint out letter sounds in
have a apcciﬁc phonetic
sound. Have your child ide

® | ook for wor (flow—er, pow—er). Have
your child think h the same sound patterns.

® Drz 8 VOUE VOICE

Who’s been
eating my
porridge?




Dear Parents,

Parent involvement plays an important role in any child's academic
success. You can help your child become a better reader by encourag
her to read to you regularly. Use the following simple techniques to gulé
eupport your child’s reading development.

® Sclect a specific time each night to read with your ghild—one that
is free from interruptions. This will help your chil
appreciate the importance of reading regularly.

Be patient and suppor
or her to self-correct an ( ords. Oftentimes,

o0 your child can focus on one
a paper strip to cover up extra

Phonemic Awareness © 1997 Creative Teaching Press



Seeing Sounds

Task: sound matching

Materials

® hand-held mirrors

Directions

l. Distribute mirrors. Say words and have children
repeat them as they look in the mirror. Point out
teeth, tongue, and mouth positions as they say
different letter sounds.

2. Divide the class into pairs. Have children hold mirrorg e ds again.
Ask children to place their hands in front of their a

3. Have children repeat the process a third time
their chins to feel mouth positions.

Phonemic Awareness © 1997 Creative Teaching Press

ds, two of which rhyme, and have children identify the rhyming pair.

2. 1¢ dren the number of rhyming pairs in a nursery rhyme (e.g., Jill, hill), and challenge
them to listen for and find them as you read it aloud.

3. Distribute noisemakers. Read the nursery rhyme again, and invite children to use their
noisemakers each time they hear the second half of a rhyming pair.

Phonemic Awareness © 1997 Creative Teaching Press
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LEVEL

j @l Getting to Know You

Task: sound matching

Materials

® none

Directions

hobby or treat. Explain that “favorites” must begin with th
(e.g., Patty and peanut butter).

2. Invite children to introduce partners to the class, tg
Sam likes soccer and salamanders.

3. Extend learning by having children draw g

Phonemic Awarsness © 1997 Creative Teaching Press

@ small boxes

® craft supplies

cuss the book More Bugs in Boxes.

1d a small box. Ask him or her to think
g words that begin with the same sound, and decorate the box
the descriptions (e.g., bumpy, blue, button box; sparkly, silver, star box).

3. Have children create matching bugs to place inside their boxes (e.g., a big button bug would
match a bumpy, blue, button box).

4. Invite students to share bug boxes, saying descriptive words that match their creations.

Phonemic Awareness © 1997 Creative Teaching Press
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