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Rourke Educational Media is the developer and sole provider of e-Read and Report®. With 

more than 30 years of success in educational publishing, Rourke is an industry leader in 

meeting our customer's growing needs for educational technology including e-Book 

nonfiction and fiction resources, print, software and ELL instructional programs, available 

through customized distribution delivery. Rourke's editorial focus of strong instructional 

content, such as science, travels the global educational universe. The Rourke Educational 

Media delivery platforms of e-Book PDF's, Interactive e-Books, and Reading Web reaches 

our international distribution partners in the Far East, Mexico, South Africa, Mideast, and 

Canada.   

 

For further information or additional copies, contact Rourke Educational Media at (772) 
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Background 
  

Rourke Educational Media launched e-Read and 

Report in fall 2012.  During the most recent school year (2015-

16), 32 school districts, representing 104 unique 

schools/buildings across the country were using the 

interactive, web-based product.  During the school year, the 

number of unique user logins ranged from a high of 187 to a 

low of 1, with a median of 22.64.  

 The e-Read and Report electronic book repository 

contains 1,001 books rated by Guided Reading Level (GRL) 

and provides independent e-reading with comprehension and 

vocabulary assessment.  Vocabulary and comprehension are 

two of the five essential components of reading instruction. 

These core components include phonemic awareness, phonics, 

fluency, vocabulary and comprehensive.1  Both of these 

instructional components are becoming more prevalent in language arts standards across the 

country. 

Vocabulary Instruction 
 

Vocabulary knowledge is critical to our understanding of many aspects of our lives.  It 

provides access to the schema and allows us to express our thoughts and ideas.  There is a 

tremendous need for more vocabulary instruction at all grade levels. The number of words that 

students need to learn is exceedingly large; on average students should add 2,000 to 3,000 new 

words a year to their reading vocabularies.2 

 There is a strong correlation between vocabulary and reading comprehension. It is 

imperative that as readers we have a comprehensive vocabulary.  When readers understand 

the words that are part of reading, they comprehend the text more easily.  Reading 

comprehension is more than just being able to recognize words and understand their meanings.  
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If a reader is struggling with the meanings of words, reading comprehension is not possible. 

Experts in the reading field believe that a reader must know 90 to 95 percent of the words to 

comprehend the text.3 

 

Comprehension Instruction  
  

For students to comprehend the text they are reading, they need certain strategies.  

Strategic readers make connections, infer, question, visualize, and synthesize continuously as 

they read.  According to Harvey and Goudavis in Strategies That Work, proficient readers do 

the following:  

 Search for connection between what they know and the new information they 

encounter in the texts they read 

 Ask questions of themselves, the authors they encounter, and they texts they read 

 Draw inferences during and after reading 

 Distinguish important from less important ideas in the text 

 Synthesize information within and across texts and reading experiences 

 These levels of comprehension refer to the thinking processes stimulated to arrive at 

answers to reading comprehension questions.  Researchers have studied how levels of 

comprehension affect reading comprehension, and the most recognized research is that of 

Benjamin Bloom.  Bloom’s Taxonomy demonstrates a hierarchical order of thinking skills 

that students should master to assure learning is thorough.  Research has shown that the 

solution is to produce materials that force students to synthesize and evaluate ideas, hence 

moving them higher on Bloom’s Taxonomy.4 Linking this fact to current educational 

objectives, driven by student-centered learning, the most important result is the learner’s 

ability to progress up the “pyramid” and begin to achieve new knowledge and deeper levels 

of understanding. 

e-Read and Report Overview 
  

Rourke’s e-Read and Report provides the reader with e-Book content on any internet-

enabled device such as computer, tablet, or Smartphone. Once students have read the e-Book, 
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they are provided with the opportunity to take the vocabulary and comprehension assessment.  

 e-Read and Report allows for students to work at their own pace while reading highly 

engaging e-Books.  The students take a quick assessment to measure their understanding of 

the text.  The assessment in e-Read and Report is presented in a multiple-choice format 

designed to mimic standardized state tests.  The student’s responses are recorded, scored, and 

immediately available for student, teacher, and administrator review.  

e-Read and Report Vocabulary Assessment 
  

Vocabulary assessment is the first part of the e-Read and Report assessment.  Students 

read the definition of the vocabulary word and then select the correct usage sentence or 

sentences.  In e-Books with a Guided Reading Level (GRL) of A through M, the student 

completes five vocabulary questions -- each containing visual support from the e-Book.  In e-

Books with GRL of N through Z, the student completes ten vocabulary questions without 

visual support. Professional audio for e-Books and assessments are available GRL Level M. 

 The vocabulary assessment has a strong emphasis on Tier II and Tier III vocabulary 

words.  It is important for students to have access to Tier II and III words as they contain the 

high-frequency words across a variety of domains and also the domain-specific vocabulary 

words.  

 In addition to a total score for vocabulary, students and teachers have access to a listing 

of the specific vocabulary words that the students answered incorrectly in each vocabulary 

assessment.  This provides an opportunity for the educator to guide instruction based on the 

student performance.  

E-read and Report Comprehension Assessment  
  

The comprehension assessment is implemented when the student has completed the 

vocabulary assessment.  The comprehension assessment consists of five comprehension 

questions.  The comprehension assessment questions provide a variety of comprehension 

questions types,.  The types of comprehension questions include: 
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 Using and interpreting text features 

 Determining importance or central idea and identifying key details 

 Synthesizing or summarizing complex concepts or processes 

 Visualizing 

 Making inferences 

 Making connections 

 Asking questions  

e-Read and Report includes these question types to provide the students with practice that 

replicates the comprehension types available on standardized state tests.  In addition to a total 

score for comprehension, the student and teacher can see the specific questions the student 

answered correctly. This provides an opportunity for the educator to guide comprehension 

instruction based on the questions answered correctly and incorrectly.  

Method 
 

In the fall of 2015, Waukegan Community School District 60 (IL) began year two 

implementation of e-Read and Report. This paper focuses on two elementary sites:  Little Fort 

Elementary and Whittier Elementary Schools.  Collectively, the sites represent students in 

Kindergarten through second grade.  

Table 1:  District Overview as Compared to the State of Illinois 

 

 Waukegan 

CUSD 605 

The State of 

Illinois6 

State Testing 

(meets or exceeds) 

“Ready for next level” 

15% 34% 

Total Enrollment 16,819 2,041,779 

Grades Pre-K - 12 Pre-K - 12 

Schools 21 - 

Student Mobility 14% 12% 

Low Income 55.0% 49.9% 

Instructional Spending  $6,902 $7,712 

Operational Spending $12,806 $12,821 

 

Instructional spending per pupil is $6,902; which is $810 less than the state-wide 
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average of $7,712.7 

Table 2:  School Overview 

 

 Little Fort 

Elem  

Whittier  

Elem  

State Testing 

(meets or exceeds) 

“Ready for next level” 

27.3% 8.9% 

Total Enrollment 569  597 

Grades Pre-K - 5 Pre-K - 5 

English Learners 47% 55% 

Attendance Rate 94% 95% 

Student Mobility 21% 23% 

Class Size 20 22 

Low Income 57% 58% 

Teacher Retention 85% 91% 

 

This district has had an average of three principals at the same school over the past 

six years.  District-wide in the last three years, an average of 77% of teachers return to the 

same school each year.8 

Research questions to be answered: 

1) Does e-Read and Report promote guided reading level (GRL) gains among active users? 

2) Does increased frequency of e-Read and Report equate GRL gains among active users? 

3) Does use of e-Read and Report over time equate to GRL gains among active users? 

The sample and data for this study were obtained from the eRead and Report Database, 

assembled and maintained by Rourke Educational Media. The database is large and contains 

information on student guided independent literature-based reading. It was developed 

primarily for the purpose of analyzing student reading practice patterns in schools 

implementing eRead and Report schoolwide. The database contains records of 102,757 

students in 104 U.S. schools in grades K-8 using the eRead and Report computerized 

information system in the 2015-2016 school year.  The data contained in the database 

represent a typical sample of schools participating in the eRead and Report program -- not a 

nationally representative sample of U.S. schools.   
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The database was designed to collect the following data on all unique users: 

 Placement score 

o Date 

o GRL level assessed 

o Vocabulary score 

o Comprehension score 

 Books accessed 

o Date 

o Time in use 

o GRL level 

 Assessments taken 

o Vocabulary score 

o Comprehension score 

 Student grade level 

 Classroom type 

o Monolinguist 

o Dual Language 

o Bilingual  

 Monolinguist indicates instruction in English only. Bilingual is a program to 

transition students from Spanish (in our case) to English. Dual Language is a bilingual 

program where students learn both languages at the same time. Both dual and bilingual 

students maintain their native language while adding another language, and they develop 

pride in their own culture while developing an understanding of others. 

To conduct the analyses, one file was created from the database. Records in the 

student-level file were included only if a student: (a) had placement results; (b) had some 

activity in the eRead and Report between the pre- and posttest dates; and (c) had no missing 

information on the grade level variable. Zero records in the student-level file had no 

information on grade level. The final sample consisted of 27 student records. This sample 

spanned 4 classrooms in the two targeted buildings. The demographic characteristics of the 

students in the analytic sample are listed in Table 3. 
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Table 3: Student Race/Ethnicity and Gender for the Analytic Sample by Grade Level 

 

    

Race Gender Grade 

  1 

Asian Male   

 Female  

 Total  

African 

American 

Male  
 

 Female  

 Total  

Hispanic Male 10 

 Female 16 

 Total 26 

Native 

American 

Male 
 

 Female  

 Total  

White Male  1 

 Female  

 Total 1 

Unknown Male  

 Female  

 Total  

Grant total 130 27 

 

Measures 
 

Dependent variable. The dependent variable in the analysis was the guided reading 

level (GRL) score obtained from the last successful eRead and Report. This system was 

developed by two renowned teaching specialists, Gay Su Pinnell and Irene C. Fountas, in the 
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late 1990s and has been found in classrooms around the world ever since as guided reading9.    

The scores on the eRead and Report achievement test in the present study ranged from an 

GRL of A (1) 0 to a maximum of Z (26) (Table 4). 

Table 4: Guided Reading Level by Grade Level with Lexile Reference 

 

 Guided Reading Level Lexile® 

Kindergarten 

A=1 

n/a 
B=2 

C=3 

D=4 

1st Grade 

A=1 

n/a 

B=2 

C=3 

D=3 

E=4 

F=5 

G=6 

H=7 

I=8 

2nd Grade 

E=4 

420-620 

F=5 

G=6 

H=7 

I=8 

J=9-K=10 

L=11-M=12 

N=13 

  

Student-level variables.  Four student-level variables, summarized in Table 5 for the 

grade-level analyzed, were of interest in this study. Three explanatory variables were 

continuous: (a) GRL placement the fall eRead and Report assessment; (b) actual number of 

books read (calculated from the actual number of books that students read for which they 
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also completed the quiz); and (c) GRL placement the final eRead and Report assessment and 

the GRL.    

Table 5: Descriptive Statistics for Student- and Classroom-Level Variables for Grades K 

to 2 (Analytical Sample) 

 

Student-Level Descriptive Statistics 

Variable Name n M SD Min Max 

GRL Pretest Total Score Correct   27 60 29.1798602 10 80 

Actual Number of Books Read 27 62 29.24409 11 156 

GRL Posttest Total Score Correct 27 60 29.1798602 0 100 

 

Findings 

Outcomes for Students and Classrooms from Grade 1 

 

Table 6: Books Accessed and Average GRL Gains 

Speaking in the aggregate, the 

average gain was 11.04348 GRLs over a 

school year period. Individual gains ranged 

from a high of 13 to a low of 1 (Table 6).   

The average number of books read 

across all participants was 31.11719 (Table 

7); with a high of 156 and a low of 11.  Of 

these students, all 27 demonstrated GRL 

gains. The comparison is made between 

the ending GRL and the initial placement 

test.  

 

 

Books accessed Average GRL gain 

141-160 13 

 121-140 - 

101-120 - 

81-100 12.75 

61-80 12.7 

41-60 12.42857 

21-40 10.66667 

11-20 8.5 
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Table 7: Average Score, GRL Gains and Average Books Read by Grade Level 

 

Grade level Average 

Score 

(Post) 

GRL 

Gains 

Average 

Books 

Read 

1st grade 61.84461 11.04348 31.11719 

  

Additional analysis was conducted using the language variable (Table 8).  Students 

were assigned values depending on the language of instruction.  Monolinguistic students’ 

instruction in English were labeled 1.  Dual-language students were labeled 2, and Bilingual 

students were labeled 3. (For further description, please reference page 9). 

Table 8: Average Score, GRL Gains and Average Books Read by Instruction Type 

 

 Average 

Score 

GRL Gains Average Books 

Read 

Monolinguistic 

English 

76.666 10.5 84.5 

Dual language 59.5156 12.2 59.88 

 

Finally, an analysis was run to determine if gender played a role in either of the 

measures. Females out read males and had slightly higher GRL gains; but on average the 

males outscored females (Table 9).  
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Table 9: Average Score, GRL Gains and Average Books by Gender 

 

 Average 

Score 

GRL Gains Average Books 

Read 

Males 60.96373  11.72727 59.45455 

Females 60.66381 12.375 63.25 

Combined 61.84461 10.7757 31.11719 

 

Discussion 
 

 The results of this year-long pilot testing moderately support the overall effectiveness 

of e-Read and Report. The weakness in the overall data is that all grade levels started at GRL 

A (1), which likely distorted the gains value (1 to 13). Secondarily, the post-reading 

assessments scores were overall weak and resulted in little demonstrated gains. The average 

pre and post were each 60. If a successful score was defined as 80% on the combined 

vocabulary and comprehension, 14 of the 27 students (51.85%) would have reached that 

measure. These low gains can likely be attributed to the low-grade levels being studied; first 

graders do little independent reading.  

Future studies will include a greater focus on the fidelity of use by the classroom 

teachers. Teacher directed assignments versus student-selected readings will be monitored, 

as well as a more implicit use of the placement test.  
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e-Read and Report Comprehension and Vocabulary Strategies to the  

Common Core State Standards 

 

At Rourke Educational Media, we know that student’s vocabulary knowledge relates 

strongly to their reading comprehension and overall academic success. We have carefully 

designed our e-Read and Report comprehension and vocabulary assessment piece to meet 

the Common Core Language and Reading Standards and support students as they become 

successful readers. 

 

Grades K-2 

 

Vocabulary 

 

Vocabulary in grades K-2 is the bridge between the word level processes of phonics and the 

cognitive processes of comprehension. Rourke’s Tier I, II, and III vocabulary words and 

strategies meet the Common Core Standards of building vocabulary and determining the 

meaning of words and phrases as they are used in the text. 

 

Comprehension 

 

Rourke’s comprehension strategies were designed to build critical background knowledge 

and develop higher thinking and analytical levels of comprehension. The main K-2 Common 

Core Standards that our comprehension strategies meet are asking, identifying, and 

answering key details in text, making connections between characters or events in the story, 

visualizing, knowing and using various text features, making connections by comparing and 

contrasting, asking and answering questions in order to gather information, and summarizing 

by gathering information in the text. 

 

Grades 3-5 

 

Vocabulary 

 

Rourke vocabulary Tier I, II, and III words are taken from our high quality, complex 

informational text. In grades 3-5, the Common Core vocabulary standards utilized in eRead 
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and Report are determining the meaning of words and phrases as they are used in a text and 

analyzing the impact of specific word choices on meaning and tone.  

 

Comprehension 

 

The main Common Core Standards that our comprehension strategies address in Grades 3-5 

are making connections by comparing and contrasting key details, characters, and topics, 

integrating information from texts and summarizing complex concepts, inference and 

evidence from text, and summarizing complex concepts by writing opinion pieces on topics 

or texts. 

 

Grades 6-8 

 

Vocabulary 

 

The e-Read and Report vocabulary words and strategies in Grades 6-8 are comprised mostly 

of Tier II and III words. Students determine the meaning of symbols, key terms, and other 

domain-specific words and phrases as they are used in a specific scientific or technical 

context. Students determines or clarify the meaning of unknown and multiple-meaning 

words and phrases by using context clues, analyzing meaningful word parts, and consulting 

general and specialized reference materials.  

 

Comprehension 

 

The Common Core Standards addressed in our Comprehension Strategies for Grades 6-8 are 

making connections and inferences by evaluating the argument and specific claims in a text, 

determining the central ideas or conclusions of a text, analyzing the structure of the 

relationships among concepts in a text, point of view and purpose, and structure of texts. 
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