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	Section	1:		Family	life	and	life-threatening	diagnosis	
Summary	 The	first	section	offers	the	reader	an	insight	into	the	family	life	before	and	shortly	after	Daddy’s	diagnosis.		The	

setting	of	the	beach	suggests	connections	to	nature	and	the	family’s	relationships	mirror	the	summer	beach:	
warm,	rhythmic	and	reliable.		The	section	turns	at	Jasper’s	second	birthday	with	the	recognition	that	“something	
was	different.	Daddy	was	not	there’	which	signals	the	deterioration	that	is	to	come.		The	motif	of	the	rainbow	is	
introduced	just	before	the	birthday	party	and	this	becomes	a	most	significant	aspect	of	their	grief.		The	
movement	of	the	seasons	heralds	the	loss	that	is	to	come.		

Author’s	notes:	 From	the	time	Wes	and	I	met	we	were	rarely	apart.	It	seemed	that	our	lives	had	already	been	running	parallel.	Just	on	three	months	into	
our	relationship	I	discovered	Wes	having	seizures.	He	had	been	telling	his	family	and	friends	he	had	been	feeling	anxious	over	the	past	
year	or	so	and	put	this	down	to	panic	attacks.	It	was	very	frightening.	
	
Upon	diagnosis	of	a	recurrent	anaplastic	astrocytoma,	Wes	was	urgently	sent	to	Royal	Melbourne	Hospital	where	he	had	his	first	of	five	
brain	surgeries.	Chemotherapy	and	radiation	followed.	Two	years	later	he	was	able	to	say	there	was	only	a	dull	shadow	where	the	tumor	
had	been.	
	
Both	of	us	knew	what	the	word	recurrent	meant	and	in	many	ways,	together,	we	chose	to	live	life	NOW.	Against	all	odds	and	medical	
statistics	we	fell	pregnant	a	few	months	after	Wes	finished	treatment,	and	gave	birth	joyfully	to	our	first	son.	Our	gorgeous	second	son	
was	born	18	months	later.			
	
Wes	was	amazingly	focused	and	determined	to	live	his	life	as	normal	as	possible	and	continued	to	work	throughout	his	treatments.	He	
was	never	one	to	 feel	sorry	 for	himself	and	everyone	who	knew	him	would	state	“He	never	once	said	why	me?”	Rather	he	was	more	
concerned	with	keeping	everyone	around	him	happy	and	not	worried.		
	
Wes’s	 cancer	 returned	 just	 after	 the	 shock	 of	 losing	 his	 father	 to	 illness.	He	was	 operated	 on	 the	 night	 before	 our	 eldest	 son’s	 third	
birthday.	 I	vividly	remember	organising	the	daycare	centre	to	throw	a	party	for	our	 little	boy	so	 I	could	get	to	the	hospital	 to	be	with	
Wes.	It	was	a	surreal	moment.	Watching	our	son’s	joy	when	he	arrived	that	morning	with	balloons	everywhere,	the	kids	singing	happy	
birthday	and	me	knowing	that	I	had	to	drive	to	Melbourne	to	see	his	dad,	post-surgery,	fighting	for	his	life.	It	is	the	joyful	moments	that	I	
hold	onto.	
	
Wes	 fought	 for	 his	 life	 but	 this	 time	 round	he	was	 starting	 the	 cancer	 journey	 knowing	 clearly	what	 struggles	 lay	 ahead	and	he	 felt	
depleted.	It	scared	him	terribly	even	though	he	would	rarely	show	it.	Wes’s	final	decline	in	health	meant	he	spent	his	final	months	living	
at	the	Anglesea	aged	care	facility	at	the	young	age	of	37.		
	



Classroom	activities	
Reading	and	viewing	 Writing	 Speaking	and	

Listening		
General	Capabilities	
	

Level	1	 Level	1	and	2	
On	P6	explore	the	
illustration	of	the	three	
together.		Have	students	
explain	how	they	know	
that	they	were	all	very	
happy	together?		
Find	family	photos	that	
show	you	happy	with	
a/some	members	of	your	
family.	
	(VCELA180)	
	
	
Ask	about	student	
experiences	at	the	beach	
at	summer.		Do	the	
illustrations	of	the	beach	
reflect	their	experiences?		
(VCELY186)	
Share	with	a	partner	
what	is	unique	that	your	
family	does	together.	

Explain	what	difference	it	
would	make	on	P3/4	if	
the	declaration,	“I’m	
coming	to	get	you”	was	
finished	with	a	question	
mark	or	explanation	
mark?		
(VCELA190)	
	
Choose	one	page	from	
this	section	and	have	
students	draw	a	picture	
of	when	they	felt	
connected	with	family,	
from	their	own	version	of	
the	experience.	
(VCELT192)	

On	P5	explore	the	
illustration	of	the	boys	at	
the	beach.		What	
emotions	are	Kai	and	
Jasper	showing	in	this	
image?	Choose	a	colour	
that	represents	the	
emotion	discussed.	
(VCELA201)	
	
	
If	the	boys	could	speak	
on	these	pages,	what	do	
you	think	they	might	say	
about:	

• the	beach	
• Daddy	
• The	brothers	

Draw	the	characters	with	
talking	bubbles.	
	
(VCELT5205)		

Personal	and	Social	Capability:	
• Identify	personal	strengths	and	

describe	how	these	strengths	are	
useful	in	school	or	family	life.		
	
	
	
	

• Identify	how	families	can	have	a	
range	of	relationships	
	
	
	

• Listen	to	others’	ideas,	and	
recognise	that	others	may	see	things	
differently.	

	
	
Ethical	Capability:	
• Explore	the	meaning	of	right	and	

wrong,	good	and	bad,	as	concepts	
concerned	with	the	outcomes	of	
acts	
	
	

	
Critical	and	Creative	Thinking:	
• Identify	and	use	different	kinds	of	

question	stems	to	gather	
information	and	ideas.	

	

Explore	the	images	on	P	9.		Here	
Daddy	is	very	sick	but	he	is	
holding	his	son.	Explain	the	
personal	strength	demonstrated	
here.		Have	student’s	role,	play	
being	a	mummy	or	daddy,	how	
they	would	care	for	their	child.	
	
Explore	how	Kai	and	Jasper,	as	
brothers,	get	along	on	P11	–	12	
and	how	this	differs	from	their	
relationship	with	Daddy.	
	
Focus	on	P13.		Look	at	the	boys’	
faces.		Are	they	having	different	
feelings?			
	
	
	
The	family	in	the	story	is	a	very	
happy	and	loving	one.		Ask	
students	why	this	is	good	and	
how	that	benefits	all	the	
members	of	the	family.		Share	
feelings	of	how	it	feels	to	be	
loved	and	cared	for.	
	
	
Have	students	discuss	the	kinds	
of	questions	they	might	ask	if	
they	want	to	know:	

Level	2	
Discuss	the	fact	that	this	
is	a	picture	book.		What	
do	the	students	expect	to	
be	the	features	of	this	
text	type?	
(VCELA212)	
	
	

What	difference	would	it	
make	if	the	capital	letters	
on	P11	and	12	were	
written	in	sentence	case?			
(VCELA224)	
	
	
	

Consider	the	character	of	
Daddy.		What	words	
could	students	use	to	
describe	what	kind	of	
person	Daddy	was	
(qualities	and	values).		
Fill	cut	out	love	hearts	
with	words	describing	



What	actions	can	the	
students	see	Kai	and	
Jasper	engaging	in?		List	
the	verbs.		
(VCELA215)	
	
What	adjectives	can	
students	use	to	describe	

• The	beach	
• Kai	
• Jasper	
• Daddy	

(VCELA216)	
	

Put	up	an	image	of	a	
forest,	eg:			

		
Discuss	how	the	forest	
might	be	used	as	a	
metaphor	in	the	same	
way	as	the	beach	has	
been?	
(VCELT229)	

this.	
(VCELA236)	
	
The	author	seems	to	
want	this	section	to	be	
about	happy	memories.		
Do	you	think	she	has	
achieved	this?		Why	do	
you	think	so?	
Create	a	happy	box	full	of	
important	memories.	
(VCELT240)	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
Intercultural	Capability:	
• Imagine	and	explain	what	their	

responses	might	be	if	they	were	
placed	in	a	different	cultural	
situation	or	setting	

	
	
	

a) What	is	going	on	for	
Daddy?	

b) How	Jasper	and	Kai	are	
feeling?	

c) What	the	author	
wanted	to	explore	in	
this	section	of	the	text.	

d) Have	students	share	
examples	of	when	a	
family	member	has	
helped	them	or	when	
they	have	been	brave	
for	a	family	member.			

	
	
On	Ps	1	–	7	we	see	the	family’s	
life.		Explore	how	this	is	the	
same/different	to	students’	own	
life.		Make	a	paper	chain	of	
people	holding	hands	
representing	students’	own	
unique	family,	name	and	label	
details	of	values.	
	

Level	3	 Level	3	and	4	
The	narrative	point	of	
view	is	Mummy’s.		Retell	
part	of	the	story	from	
Daddy,	Jasper’s,	Kai’s	or	
the	point	of	view	of	
someone	on	the	beach.	
Role-play	the	characters	
viewpoints.	
(VCELY255)	
	
How	would	the	story	

Choose	one	page	and	
write	a	short	story	based	
on	what	they	see	in	the	
images	and	words.		
(VCELT265)	
	
	
	
Create	a	list	of	verbs	to	
describe	what	the	
characters	are	doing.		

Have	students	discuss	the	
messages	of	the	section	
observing	the	
conventions	of	
conversation	and	
cooperation.	
(VCELA271)	
	
Ask	students	to	consider	
why	Newnham	as	
decided	to	start	her	book	

Personal	and	social	
capability:		
• Identify	and	explore	

the	expression	of	
emotions	in	social	
situations	and	the	
impact	on	self	and	
others	
	

• Identify	personal	

	
	
Discuss:	As	the	children	become	more	aware	
of	their	father’s	illness,	what	would	they	be	
feeling	and	how	might	they	express	those	
feelings?		What	colours	would	these	feelings	
be?	Write	them	down	on	appropriate	colour	
paper	and	share	with	the	class.	How	would	
that	make	Daddy	and	Mummy	feel?	
	
Identify	the	personal	strengths	that	Daddy	



change	if	it	was	told	in	
the	present	tense	rather	
than	the	past	tense?	
(VCELA246)	

(VCELA262)	 in	this	way	–	so	
positively?			
(VCELT274)	
	
	
	
	

strengths	and	select	
personal	qualities	
that	could	be	
further	developed.	
	

	
	
Ethical	Capability:	
Discuss	the	role	of	
personal	values	in	ethical	
decision-making	and	
actions.		
	
Critical	and	Creative	
Thinking:	
• Distinguish	between	

main	and	peripheral	
ideas	in	own	and	
others	information	
and	points	of	view	

	
Intercultural	
Understanding:	
• Explain	the	role	of	

cultural	traditions	in	
the	development	of	
personal,	group	and	
national	identities	

	
	

Ethic	

shows	in	facing	his	illness.		What	personal	
strengths	will	Mummy,	Jasper	and	Kai	need	to	
develop	to	cope	with	what	is	going	to	happen	
to	Daddy?	Draw	up	a	superhero	character	of	
Mummy,	Jasper	or	Kai	and	decorate	them	
with	words	that	show	these	strengths.	
	
	
Daddy	is	very	involved	in	his	sons’	lives	and	
spends	time	with	them	to	make	them	a	happy	
family.		What	kind	of	person	puts	their	sons’	
needs	before	their	own?	
	
	
	
Discuss	what	the	students	think	the	main	idea	
of	this	section	is?		Explore	where	other	ideas	
come	into	the	text	and	what	they	add	to	their	
understanding.		
	
	
	
	
On	P8	we	see	Kai’s	second	birthday.		Have	
students	share	their	families’	birthday		
traditions.			

Level	4	
Choose	one	image	and	
explore	the	choices	
Newnham	as	made	
around	framing	and	
composition	of	the	page.	
(VCELA279)	
	
	
	
How	does	Newnham	use	
the	colours	and	images	
on	P8	to	contrast	with	
these	two	sentences:		
But	something	was	
different.	
Daddy	was	not	there.”		
(VCELT283)	

Ask	students	if	any	have	
experience	of	being	ill	
themselves.		How	does	it	
feel	to	be	unwell	and	in	
bed	when	everyone	else	
is	up	and	about.		Describe	
those	feelings.	
(VCELT297)	
	
For	the	description	of	
those	feelings	(above),	
create	an	image	that	
complements	it.		
(VCELY300)	

Have	students	present	
their	description	and	
feelings	(Writing,	Level	4	
activities)	to	the	class	and	
explain	the	connections	
between	them.		
Have	students	write	
down	how	they	could	
support	someone	ill,	on	
strips	of	coloured	paper,	
join	all	of	these	together	
to	make	a	chain	of	
support.	
(VCELY308)	
	
Have	students	listen	to	
you	as	you	read	the	text	
to	them.		Play	with	the	
speed,	pace	and	pitch	of	
your	voice.		Ask	students	
to	comment	on	how	that	
changes	their	response	to	
the	text.		
(VCELY307)	
	
	



Level	5	 Level	5	and	6	
Ask	students	if	this	is	a	
formal	or	informal	text?		
On	what	do	they	
determine	that	
conclusion?	
(VCELA309)	
	
	
	
	
Newnham	has	included	
the	superhero	motif	in	
this	section.		How	does	
this	contribute	to	their	
understanding	of	the	
characters	of	Kai	and	
Jasper?		
(VCELT314)	

How	does	the	use	of	
seasons	contribute	to	the	
emotional	sense	of	this	
section	as	we	move	from	
summer	to	winter?	
(VCELA324)	
	
	
	
	
Have	students	think	of	a	
different	motif	or	symbol	
that	has	a	similar	effect.		
(VCELT327)	
	

Mummy	explains	to	Kai	
that	Jasper	“just	wanted	
to	be	cool	like	his	big	
brother.”		Why	does	she	
say	this?		What	other	
explanation	could	you	
have	for	Jasper’s	
behaviour?	
(VCELA335)	
	
Have	students	explore	
the	role	of	superheroes	in	
children’s	lives.		Why	are	
they	so	popular?		Ask	
them	to	explain	which	
superhero	was	their	
favourite	and	why.	
(VCELT337)	

Personal	and	Social	
Capability:		
• Explore	the	links	

between	emotions	
and	behaviours.	

• Explore	and	discuss	
behaviours	that	
demonstrate	
sensitivity	to	
individual,	social	and	
cultural	differences.	

• Describe	the	
characteristics	of	
respectful	
relationships	and	
suggest	ways	that	
respectful	
relationships	can	be	
achieved.	

	
Ethical	Capability:	
• Examine	the	

contested	meaning	of	
concepts…and	the	
extent	to	which	these	
concepts	are	and	
should	be	valued.	

	
Critical	and	Creative	
Thinking	
• Experiment	with	

alternative	ideas	and	
actions	by	setting	
preconceptions	to	
one	side.	

	
	
Explore	with	students	how	Daddy	might	be	
feeling	during	this	time	and	how	this	informs	
his	behaviour.		
	
Discuss	how	his	behaviour	demonstrates	
sensitivity	to	his	sons’	feelings	and	their	
needs.		
	
	
How	does	Daddy’s	decision	to	be	sensitive	to	
his	sons	despite	his	own	needs	and	fears	
demonstrate	the	respectfulness	of	his	
relationships	with	them.		
	
	
	
	
	
In	this	section	that	boys	are	happy.		What	can	
students	understand	about	the	concept	of	
happiness	for	the	boys	and	in	their	own	lives?		
How	important	is	happiness	in	a	life?	
	
	
	
	
Newnham	begins	by	depicting	the	happy	
relationship	between	Daddy	and	the	boys.		
Why	do	you	think	she	drew	Mummy	out	of	
this	section	except	for	her	explanation	on	P	11	
–	12?		What	difference	would	it	make	if	
Mummy	were	in	this	section	too	–	if	we	saw	
her	or	heard	her	feelings	too?	

Level	6	
On	P12	the	author	splits	
the	page	between	the	
boys	and	Daddy	in	the	
hospital.		Why	did	
Newnham	choose	to	
have	Daddy	in	this	one	
colour?	
(VCELY345)	
	
	
How	do	you	know	that	
Jasper,	on	his	second	
birthday,	was	not	aware	
that	Daddy	was	sick?	
(VCELY347)	

On	Jasper’s	second	
birthday	there	are	four	
sentences.		Have	
students	play	with	these	
shorter	sentences	to	
make	longer	sentences.		
Do	they	think	their	
version	is	preferable?		
Why?	
	
On	P	9	and	10	have	
students	evaluate	how	
the	images	support	the	
written	text.		
(VCELY357)	

Explain	the	events	of	this	
section	to	a	Prep	student	
and	a	teacher.		Have	
them	reflect	how	their	
language	has	to	change	
for	the	two	audiences.	
(VCELA364)	
	
	
	
What	aspects	of	this	
section	can	students	
relate	to	their	own	lives?		
(VCELT365)	



	

	

	 	

	
Intercultural	Capability:	
• Explain	how	

intercultural	
experiences	can	
influence	beliefs	and	
behaviours,	including	
developing	a	critical	
perspective	on	and	
respect	for	their	own	
and	others	cultures.	

	

	
	
Different	cultures	believe	different	things	
about	dying	and	death.		Explore	some	of	these	
with	your	students.		



Section	2:		Death	and	initial	responses	
Summary	 In	this	section	the	children	learn	of	their	father’s	illness	and	death	from	brain	cancer.	The	boys	offer	to	build	a	

‘determinator’	to	‘fix	Daddy	and	bring	him	home’	but	are	told	that	the	cancer	is	gone	now	Daddy	has	died.		Mummy	
reassures	the	boys	that	in	the	rainbow	they	will	‘find	happy	memories	of	Daddy’	as	a	way	of	maintaining	the	boys’	
connection	with	their	father.		

Author’s	notes:	 	
	In	the	blurry	days	between	the	passing	of	Wes	and	his	funeral,	I	was	confronted	with	the	reality	that	it	was	now	only	me,	and	our	two	little	boys,	
aged	2	and	3	years.	I	was	now	solely	responsible	for	their	wellbeing	at	a	time	when	I	felt	so	incredibly	vulnerable.		
	
When	the	one	person	you	love	most	leaves	your	world,	even	with	time	to	prepare	for	their	passing,	it	feels	like	an	abrupt	slam	of	the	door	that	
continually	echoes	in	an	empty	chamber	that	you	all	used	to	call	home.	Home	loses	its	former	definition	because	that	is	where	you	all	would	be	
together.	My	eldest	son	said	to	me	“Mum,	we	are	not	a	family	anymore,	we	need	to	be	four	and	now	we	are	only	three.”	
	
The	activity	of	drawing	rainbows	started	with	my	eldest	son	when	his	grandfather	passed	away.	In	that	one-year	we	lost	a	grandfather,	our	two	
dogs	and	Wes’s	brain	cancer	became	active	again.	It	is	here	that	I	introduced	drawing	rainbows	as	a	place	that	my	eldest	would	be	able	to	see	
them	happy.	
	
Whilst	in	hospital,	not	long	after	when	we	had	been	told	Wes	was	going	to	die,	I	told	him	to	come	to	us,	to	show	us	and	to	guide	us	when	we	
needed	it.	I	told	him	to	come	to	us	in	the	rainbows.	
	
Months	later	after	Wes	had	passed	away;	I	would	say	to	the	boys	that	their	dad	could	be	found	in	the	rainbow.	The	boys	were	quick	to	come	up	
with	a	plan	to	rescue	him	in	superhero	style	and	it	was	here,	on	advice	from	a	councilor	that	we	had	to	unpack	the	fact	that	the	cancer	was	now	
dead	and	was	no	longer	a	threat.		
	
Ironically,	rainbows	began	to	appear	everywhere	in	the	house;	broadly	splashing	and	vibrating	across	the	front	entrance	wall	every	afternoon.	I	
had	never	noticed	them	before.	We	would	put	our	hands	in	the	rainbow	and	talk	to	daddy	and	tell	him	about	our	day.	I	would	always	end	with	a	
funny	story	 so	we	 reinforced	 the	good	 times.	 I	had	been	 reading	 the	book	Second	Firsts	 (Christina	Rasmussen),	about	how	grief	 changes	 the	
pathways	in	your	brain	and	how	you	could	counter	this,	with	happy	stories	told	at	the	same	time,	as	feeling	the	associated	emotions	of	grief.	
 
 
 
 
 
 
 



Classroom	activities	
Reading	and	viewing	 Writing	 Speaking	and	

Listening		
General	Capabilities	
	

Level	1	 Level	1	and	2	
Read	Pgs.	13	–	16.		Find	
the	parts	of	the	
sentences	that	tell	you	
what	has	happened	and	
the	circumstances	of	the	
text.	
(VCELA177)	
	
	
How	do	the	images	on	
Pages	14	and	1`5	
contribute	to	the	
meaning	of	what	is	being	
said?	
(VCELA180)	

Watch	some	YouTube	
videos	of	the	1966	
Batman	and	Robin	series,	
particularly	fight	scenes.		
Compare	these	to	the	
Determinator	depictions	
on	Pgs.	15	–	18.	
(VCELT192)	
	
Describe	superhero	
special	gifts	and	why	they	
are	valuable.		What	
superhero	gifts	do	the	
students	have	that	are	
about	personal	values	
rather	than	superhuman	
talents?	Create	your	own	
superhero	–	describe	
him/her/it	and	his/her/its	
special	qualities.	
(VCELT193)	

Create	a	mantra	or	saying	
for	the	superhero	created	
in	(Writing,	Level	1).	Put	a	
gesture	with	it	and	
present	it	to	the	class.		
(VCELA201)	
	
	
	
How	did	Newnham	use	
words	and	language	to	
create	the	
‘Determinator’?	
(VCELT205)	

Personal	and	Social	
Capability:	
• Identify	how	families	

can	have	a	range	of	
relationships		

	
	
Ethical	Capability:	
• 	Explore	the	effects	

that	personal	feelings	
can	have	on	how	
people	behave	in	
situations	where	
ethical	issues	are	
involved.	
		

Critical	and	Creative	
Thinking:	
• Compare	and	contrast	

information	and	ideas	
in	own	and	others	
reasoning.	

	
Intercultural	Capability:	
• Describe	their	

experiences	of	
intercultural	
encounters	in	which	
they	have	been	
involved	

	
	
On	P13	we	are	told	that	“Grandma	came	to	stay.”		
Explore	with	the	students,	the	different	kind	of	
relationship	that	grandchildren	have	with	their	
grandparents	in	comparison	to	their	parents.		
	
	
Mummy	tells	the	boys	that	“Daddy	was	too	tired	to	
fight	anymore	and	we	could	not	ask	him	to	try	any	
harder.”		Would	the	boys	have	wanted	to	ask	him	to	
try	harder?		Discuss	concepts	such	as	personal	desire	
and	generosity	of	spirit.		
	
	
	
	
	
Talk	about	Mummy’s	use	of	the	octopus	as	a	
metaphor	for	cancer	and	why	she	would	choose	that	
animal	for	this	purpose.	
	
	
	
Death	is	a	universal	experience	and	different	cultures	
have	different	beliefs	about	death.		Have	students	
share	their	cultural	beliefs	about	death	and	the	
afterlife	(or	not).			

Level	2	
On	Pg.	13	identify	the	
emotions	of	the	family.		
How	do	the	images	add	
to	the	meaning	of	the	
words?	
(VCELA215)	
	
	
	

Have	students	write	
these	words	using	their	
visual	memory:		

• die	
• try	
• won	
• two	
• see	
• saw	

From	the	point	of	view	of	
the	character	established	
in	Writing,	Level	2,	work	
with	a	partner	to	have	a	
conversation	about	what	
has	happened	to	Jasper	
and	Kai’s	family.	
(VCELA237)	
	



	
	
Explore	Pgs.	23	–	24.	
What	do	the	colours,	
words	and	images	tell	the	
students	about	how	the	
characters	are	feeling?	
(VCELY222)	

(VCELA227)	
	
On	Pg.	24	there	are	three	
figures.		Ask	student	to	
imagine	who	this	third	
figure	might	be.		Make	
him/her	a	character	by	
giving	him/her	a	name,	a	
relationship	with	Kai	and	
Jasper	and	explain	how	
he/she	feels	about	what	
has	happened	to	the	
boys.	
(VCELT229)	

	
	
Have	the	class	discuss	the	
process	of	creating	a	
character	from	the	
previous	activity.		How	
hard	is	it	to	‘make’	a	
character	up?		How	
different	were	the	
students’	characters	
given	the	very	particular	
setting	and	location	of	
the	character	in	the	text?	
(VCELT242)	

Level	3	 Level	3	and	4	
Explore	Pg.	22.		What	
does	the	inclusion	of	the	
image	suggest	the	boys	
are	feeling?		What	words	
tell	you	what	Mummy	is	
feeling	given	this	is	from	
her	point	of	view?	
(VCELY257)	
	
Mummy	uses	two	
metaphors:	the	octopus	
for	brain	cancer	and	the	
rainbow	for	connection	
through	happy	memories	
of	Daddy.		Explain	how	
metaphors	operate	and	
ask	students	if	their	
parents/teachers	have	
ever	used	metaphor	to	
explain	difficult	ideas.	
(VCELT251)	

Ask	the	students	what	
rainbows	mean	to	them.		
Describe	how	rainbows	
make	them	feel.		
(VCELT265)	
	
	
	
	
Write	a	paragraph	that	
uses	adjectives	to	
describe	the	images	on	
Pg.	20.	
(VCELY267)	

Ask	students	if	they	think	
that	Newnham	has	been	
successful	in	explaining	
brain	cancer	to	her	
children	and	them.		
Discuss.	
(VCELY275)	
	
	
Discuss	the	images	on	
Pgs.	15	–	18.		Which	
character	do	you	think	
this	depicts?		Explain	to	a	
partner	why	they	think	as	
they	do.		
(VCELT274)	

Personal	and	social	
capability:		
• Identify	how	

persistence	and	
adaptability	can	be	
used	when	faced	
with	challenging	
situations	and	
change.	
	

Ethical	Capability:	
• Explore	the	

contested	meaning	
of	concepts	
including	fairness	
and	harm	and	how	
they	can	seem	to	
differ	in	different	
situations.	
	

	
	
Discuss	the	ways	in	which	the	boys’	lives	will	change	
now	that	Daddy	has	died.		What	demands	are	now	
going	to	be	placed	on	Mummy	that	are	going	to	be	
different	to	before?	
	
	
	
	
	
Many	would	think,	when	faced	with	the	experience	of	
this	family,	that	cancer	isn’t	‘fair’	and	that	losing	
Daddy	wasn’t	fair.		Discuss	this	concept	and	how	
different	people	might	see	this	differently,	for	
example,	how	lucky	the	boys	are	to	have	such	a	strong	
and	caring	mother	and	how	their	experience	might	
differ	if	the	situation	was	different.		
	
	
	



Level	4	 Critical	and	Creative	
Thinking:	
	
• Explore	reactions	to	

a	given	situation	or	
problem	and	
consider	the	effect	
of	pre-established	
preferences.	
	

Intercultural	Capability:	
• Identify	how	

understandings	
between	
culturally	
diverse	groups	
can	be	
encouraged	and	
achieved	

	
	

Ethic	

	
	
	
What	emotional	responses	were	students	expecting	
on	the	delivery	of	the	news	that	Daddy	had	died?	Are	
the	boys’	reactions	as	they	expected?		
	
	
	
	
	
In	In	the	Rainbow,	Newnham	attempts	to	explain	very	
difficult	concepts	to	help	other	children	understand	
their	own	feelings	about	dying,	death	and	grief.		How	
might	her	book	help	people	from	other	cultures	with	
different	ideas,	understand	how	other	cultures	view	
these	experiences?	
	
	
	
	
	
	

The	purpose	of	this	
section	is	to	explain	
cancer	and	death.		Is	
Newnham	successful	in	
achieving	her	purpose?		
What	makes	the	students	
think	as	they	do?	
(VCELA277)	
	
What	do	the	students	
think	about	Mummy’s	
idea	that	the	boys	can	
“find	happy	memories	of	
Daddy	when	you	see	a	
rainbow’?		Do	they	think	
it	will	help	makes	the	
boys	feel	less	sad?		
Why/why	not?	
(VCELT283)	

What	meaning/s	do	the	
following	words	have	in	
different	contexts:	

• small	
• strong	
• fight	
• won	

	
	
The	children	want	to	‘fix	
Daddy	and	bring	him	
home’	but	Mummy	has	
to	tell	them	that	they	
cannot	bring	him	home.		
We	do	not	hear	how	the	
boys	feel	about	this.		
Have	students	write	what	
they	think	the	boys	or	
one	of	the	boys	felt	on	
hearing	this.	
(VCELT327)	

Share	your	response	to	
Writing,	Level	4	with	a	
partner.		Discuss	the	
differences	and	
similarities	in	the	
responses	and	how	they	
developed	their	ideas.	
(VCELT336)	
	
Have	students	discuss	the	
boys’	initial	response	to	
Daddy’s	death.		Is	there	
anything	in	their	
response	that	surprises	
them?			
(VCELT306)	

Level	5	 Level	5	and	6	
How	else	could	you	
describe	brain	cancer	to	
someone?		What	devices	
could	be	used	to	do	this	–	
metaphors,	similes	and	
images?	
(VCELT316)	
	
	
	
	
Explain	the	image	on	Pg.	

Create	possessives	from	
the	following	
combinations:	
• octopus/tentacles	
• Mummy/sons	
• Daddy/brain	
• Kai/Determinator	
• Boys/rainbow	
• Bath/bubbles	
	
	
Using	what	the	students	

In	groups	of	three,	have	
each	student	assume	one	
of	the	characters	on	Pg.	
20.		Have	each	student	
try	to	work	out	how	their	
character	is	feeling	using	
the	images	to	help	them.		
They	then	explain	to	the	
others	in	their	‘family’	
how	they	are	feeling.	
(VCELA335)	
	

Personal	and	Social	
Capability:		
• Describe	what	it	

means	to	be	
confident,	adaptable	
and	persistent	and	
why	these	attributes	
are	important	in	
dealing	with	new	or	
challenging	situations.		

	
Ethical	Capability:	

	
	
In	what	ways	does	Mummy	show	herself	to	be	
resilient	in	this	situation?		Ask	students	about	
Mummy’s	ability	to	adapt	in	this	very	difficult	
situation?		Why	do	they	think	she	behaves	in	this	
way?		How	does	she	use	the	metaphor	of	the	octopus	
and	the	rainbow	to	help	her	boys	adapt?		Why	is	this	
important	for	her	and	for	them?		
	
	
	



	

	

	

19.		What	do	the	
students	think	it	might	
mean?	
(VCELY318)	

have	learned,	write	an	
informative	paragraph	
about	brain	cancer.	
(VCELY329)	

Students	research	
different	beliefs	about	
death	and	the	afterlife.		
They	prepare	a	short	
presentation,	rehearse	
and	present	their	findings	
to	the	class.		
(VCELY338)	

• Discuss	the	role	and	
significance	of	
conscience	and	
reasoning	in	ethical	
decision-making.	

	
	
	Critical	and	Creative	
Thinking:	
• Investigate	thinking	

processes	using	
models	and	language	
strategies.		

	
Intercultural	Capability:	
• Examine	and	discuss	

the	variety	of	ways	in	
which	people	
understand	and	
appreciate	differing	
cultural	values	and	
perspectives,	and	the	
things	which	promote	
or	inhibit	effective	
engagement	with	
diverse	cultural	
groups			

• 	

Mummy	encourages	the	boys	to	see	Daddy	in	the	
rainbows	as	a	means	by	which	they	can	keep	their	
happy	memories	of	him.		Is	this	a	good	idea	for	the	
boys	given	their	situation?		What	effect	might	it	have	
on	the	boys	to	be	encouraged	to	be	happy	in	response	
to	the	death	of	Daddy?	
	
	
	
Ask	students	to	try	to	put	themselves	in	Mummy’s	
position	–	have	them	map	what	she	might	be	thinking	
and	some	ways	in	which	she	could	help	them	stay	
positive	about	Daddy	during	this	time.		
	
	
How	might	people	from	different	cultures	explain	
where	Daddy	has	gone?		Different	cultures	have	very	
different	beliefs	about	death	and	the	
afterlife…explore	some	ways	by	which	student	could	
learn	about	some	of	these	other	beliefs.		

Level	6	
How	do	Pgs.	23	and	24	
emphasise	the	
importance	of	the	
rainbow	in	the	boys’	
lives?	
(VCELA359)	
	
	
How	effective	do	you	
think	this	metaphor	is	for	
the	boys	as	characters	in	
the	story	and	its	role	in	
the	story	itself	for	the	
reader?	
(VCELY345)	

Have	students	create	
their	own	metaphor	for	
happy	memories	and	
how	they	connect	them	
to	someone,	something	
or	somewhere	else.	
(VCELA352)	
	
Compare	the	rainbow	as	
a	metaphor	for	happy	
memory	and	connection	
with	the	short	video	from	
YouTube	where	the	
cartoonist	uses	clouds	
and	starry	skies	as	the	
metaphor.	
(VCELT357)	

In	groups,	discuss	how	
Mummy	would	see	
Daddy’s	death	differently	
to	the	boys’	experience.	
(VCELY366)	
	
	
	
Discuss	what	you	have	
learned	about	brain	
cancer.		What	
information	can	you	pass	
to	a	partner?	
(VCELY365)	
	
	



	

Section	3:		Dealing	with	grief,	healing	and	building	resilience.		
Summary	 In	this	section	Newnham	explores	the	depths	of	the	family’s	grief	over	the	loss	of	Daddy	and	how	Mummy	used	colour		

and	art	to	help	the	boys	work	through	their	very	strong	emotions.	Instead	of	suppressing	their	emotions,	the	boys	are	
encouraged	to	express	them	and	this	leads	to	healing	and	connection	with	their	memories	of	Daddy.		By	the	conclusion	
of	this	section,	the	family	is	able	to	feel	their	love	for	Daddy	with	acceptance	and	joy	in	remembering	who	he	was	and	
his	place	in	their	lives.		
	

Author’s	notes:	 I started drawing to fill the empty space between when the boys went to bed and the time until I was too exhausted to continue. 
When running on adrenaline from shock, winding down at night is the hardest thing to do and avoidance of sitting still to 
acknowledge feelings was an ingrained survival mechanism for me. Drawing became a form of meditation. 
 
I wanted to concentrate on our children because they were the joy that we had and the most important thing in our world. I wanted to 
make sure their lives were the best they could be, even though their dad was unfairly taken from them, too early. 
 
I set up a strategy with my eldest son. When he would feel sad, we would sit, cuddle and draw rainbows. His Daycare was amazing 
and with guidance also reinforced this strategy. They would give him a place to feel safe and paint. Once he had painted his rainbow 
it would be like a release and he would just get up and return to normal play. 
 
It was when I drew our youngest son, and the drawing showed him simmering with anger, that I realised he was feeling really angry 
and betrayed, like I was keeping something from him by choice. Upon reflection, I now know that he was playing out terrible two-
year-old tantrums, but he would relentlessly chant and yell to the sky, “I want my dad, I want my dad, I want my dad”. This would last 
for 40 minutes or more, which felt like hours. I would dig deep to find ways to be patient, understanding and not lose control and 
shout in response. 
  
My heart was shattering in every tough moment. This went on for weeks. Seeking a counsellor for help, we decided to introduce 
drawing and colours to help him refer to his emotions. It worked instantly and it gave him a reference and the ability to perceive his 
emotions in appropriate colours and make decisions about how he was feeling. When he was calm, we would cuddle and draw. 
Again, the rainbow became a metaphor for connection, value and love. From then on the writing and the illustrations purged out of 
me and I have had no choice but to push through my own feelings and insecurities to make this story real.  
 
With ‘In the Rainbow’ in its final stages of going to print, I used the story to redirect my eldest son who is now six. He was upset after 
a school fundraising day for cancer and ended up crying in his teacher’s arms during class. After school we discussed his feelings 
and he was acting out rejecting things, pushing me away and getting angry about small things. I sat and read ‘In the Rainbow’ with 
him and showed him the blue and red pages, once he recognised that these were the feelings he was experiencing, and that it was 



okay to feel this way, he got up and started to play happily again. To be honest, it shocked me how fast the change of feelings from 
sad to happy occurred after reading the story. I had been too nervous to use our story and see if it would work or make him sadder. 
It really worked. It really worked!  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Classroom	activities	
Reading	and	viewing	 Writing	 Speaking	and	

Listening		
General	Capabilities	
	

Level	1	 Level	1	and	2	
In	Pgs.	25	–	29,	Newnham	
uses	colours	to	represent	
emotions.	How	do	they	
help	the	reader	to	feel	
connected	to	the	boys?		
What	colour	do	the	
students	think	happiness	
will	be?		Blow	up	
coloured	balloons	and	
draw	faces	to	represent	
emotions.	
(VCELA180)	
	
Identify	the	key	moment	
of	change	in	this	section	
of	the	text.	How	does	the	
image	of	Daddy	with	the	
sleeping	Kia	change	the	
reader’s	feelings?	
(VCELY186)	

Read	Pgs.	25	–	29	and	
change	all	the	
exclamation	marks	to	
either	full	stops	or	
question	marks.		How	
does	this	change	the	
meaning	of	the	text?	
(VCELA190)	
	
	
Choose	an	emotion	or	
feelings	and	draw	a	
picture	to	represent	it.	
(VCELT192)	

Read	aloud	the	dialogue	
from	Pgs.	25	–	29.	How	
do	the	images	work	to	
enhance	the	dialogue?	
(VCELA199)	
	
	
	
	
	
Have	students	use	their	
bodies	and	facial	
expressions	to	explore	
feelings	and	emotions.	
(VCELA201)	

Personal	and	Social	
Capability:	
• Extend	their	

vocabulary	through	
which	to	recognise	
and	describe	
emotions	and	when,	
how	and	with	whom	it	
is	appropriate	to	
share	emotions	

• Explain	how	being	
prepared	to	try	new	
things	can	help	
identify	strategies	
when	faced	with	
unfamiliar	or	
challenging	situations	

	
Ethical	Capacity:	
• Explore	the	meaning	

of	good	and	bad,	as	
concepts	concerned	
with	the	outcomes	of	
acts.	

	
Critical	and	Creative	
Thinking:	
• Consider	personal	

reactions	to	situations	
or	problems	and	how	
these	reactions	may	

	
	
Kai	and	Jasper	have	very	strong	emotions	when	
grieving	for	their	father.		What	emotions	are	they	
feeling	and	how	does	Mummy	use	art	to	help	them	
express	those	feelings.		
	
	
	
	
Ask	students	whether	they	would	try	to	use	art	to	
express	their	feelings	and	how	that	might	help	them	if	
they	are	faced	with	difficult	experiences.	Have	them	
use	different	colours	of	crayons	or	paint,	or	modelling	
clay	to	explore	what	emotions	they	may	have.	
	
	
	
	
Is	it	good	or	bad	that	Kai	and	Jasper	shouted	and	cried	
out	loud?		Why?		
	
	
	
	
	
	
Ask	students	to	discuss	when	they	have	been	in	
situations	where	they	have	had	very	strong	emotional	
responses.		How	did	that	emotion	make	them	think	
and	what	actions	did	that	lead	to?		

Level	2	
How	do	the	images	add	
to	the	reader’s	
understanding	of	the	
changes	in	events	in	this	
section	of	the	text?	
(VCELA215)	
	
	
	
	

Write	a	paragraph	that	
summarises	what	
happens	during	this	
section	of	the	text.	
(VCELY230)	
	
	
	
	
	

Have	the	students	explain	
to	a	partner	what	they	
think	is	good	about	this	
section.		Have	the	
students	focus	on	the	
kinds	of	words	they	can	
use	to	appraise	this	
section	and	the	modality	
of	those	words.	
	



Explore	how	Newnham	
uses	capitalisation	for	
effect	during	this	part	of	
the	text?	
(VCELT219)	

Re-read	your	paragraph	
(Writing,	Level	2)	and	
check	for	accuracy	in	
your	spelling,	sentence-
boundaries,	punctuation	
and	structure.	
(VCELY231)	

In	this	section	of	the	text	
the	boys	begin	to	feel	
happiness	again.		Discuss	
how	the	images	
demonstrate	this	change.	
(VCELT240)	

influence	thinking.	
	
Intercultural	Capability:	
• Describe	their	

experiences	of	
intercultural	
encounters	in	which	
they	have	been	
involved	

Draw	around	students’	body	and	fill	with	words	that	
explain	how	they	feel	sometimes.		Highlight	the	
positive	words.	
	
Discuss	experiences	students	have	had	with	death,	
funeral	rites	or	loss	in	family	or	friends	from	different	
cultures.		

Level	3	 Level	3	and	4	
What	words	does	
Newnham	use	to	indicate	
that	the	family	is	healing	
and	finding	their	
happiness	again?	
(VCELA246)	
	
	
Have	students	share	
moments	in	their	lives	
when	they	have	had	
similar	experiences	as	
those	depicted	in	this	
section.		
(VCELT251)	

Explore	P32.		Have	
students	identify	the	
verbs	and	the	changing	
tense	on	this	page.	
(VCELA262)	
	
	
	
In	this	section,	have	
students	identify	the	
words	that	use	
apostrophes	for	
contraction.		Have	them	
rewrite	them	in	full,	
identifying	the	letters	
that	were	represented	by	
the	apostrophe.	
(VCELA260)	

In	small	groups	have	
students	discuss	the	
images	that	depict	the	
boys’	strong	emotions	
and	how	the	images	work	
to	show	these	emotions.	
(VCELY275)	
	
Write	and	present	a	short	
story	with	images,	that	
explore	one	of	the	ideas	
from	this	text.	
(VCELY276)	

Personal	and	Social	
Capability:	
• Identify	and	explore	

the	expression	of	
emotions	and	the	
impact	on	self	and	
others.	

• Examine	the	
similarities	and	
differences	between	
individuals	and	groups	
based	on	factors	such	
as	sex,	age…	

	
Ethical	Capability:	
• Explore	the	extent	to	

which	particular	acts	
might	be	regarded	by	
different	people	as	
good	or	bad,	right	or	
wrong,	better	or	
worse	and	explain	
why.	

	
	
	

	
	
How	do	you	think	Mummy	felt	when	Kai	and	Jasper	
were	expressing	their	strong	emotions?		What	do	you	
think	about	her	idea	to	use	colours	to	help	them	talk		
	
	
Kai	is	older	than	Jasper.		Did	the	text	suggest	that	
there	is	a	difference	in	their	response	to	grief?		Did	
Mummy	react	differently?		Why	would	that	be?		Is	it	
because	she	is	female	and	the	boys	are	male	or	
perhaps	is	it	because	of	her	role	in	their	lives?	
	
	
	
Explore	Pgs.	25	–	29	when	the	boys	are	no	longer	
seeing	rainbows	but	strong	emotions	have	taken	their	
place.		Discuss	with	students	the	social	constructs	of	
behaviour	that	might	frown	upon	expressing	strong	
emotions.		Explore	how	different	people	might	see	
these	reactions.	Role-play	the	same	concept	with	
three	different	external	responses.	Discuss	the	various	
results.	
	
	
	

Level	4	
Newnham	says	that	the	
purpose	of	this	text	was	
to	empower	children	to	
understand	the	enormity	
of	their	feelings	of	grief.		
Have	students	discuss	if	

Rewrite	P32	without	
dialogue.		Evaluate	what	
difference	it	makes	to	the	
reader’s	engagement	
with	this	section	without	
dialogue.	(VCELA291)	

Explain	to	a	partner	how	
the	conversation	
between	the	characters	
in	the	text	make	the	text	
more	engaging.	
(VCELA304)	



she	achieved	her	stated	
purpose.		
(VCELA277)	
	
Ask	students	to	describe	
the	effect	that	this	text	
has	had	on	them.		
(VCELT283)	

	
	
Have	students	use	
computer	software	to	
create	a	brochure	for	
young	people	offering	
advice	about	dealing	with	
grief.		Edit	and	proofread	
and	check	for	effective	
layout.		
(VCELY302)	

	
	
Discuss	as	a	class	how	
they	feel	about	In	the	
Rainbow	and	the	effect	is	
may	have	had	on	them.	
Creating	an	empathetic	
and	supportive	
environment	-	Have	each	
student	in	the	class	write	
a	message	on	a	coloured	
piece	of	paper	and	create	
a	helping	chain	to	
support	someone	in	
need.		
(VCELT306)	
	

Critical	and	Creative	
Thinking:	
• Construct	and	use	

open	and	closed	
questions	for	
different	purposes.	

	
Intercultural	Capability:	
• Describe	what	they	

have	learnt	about	
themselves	and	
others	from	
intercultural	
experiences	including	
a	critical	perspective	
on	and	respect	for	
their	own	and	others	
cultures	

	
Have	students	create	a	survey,	which	includes	open	
and	closed	questions	about	how	people	express	
strong	emotions	and	how	people	have	reacted	to	
those	expressions.		Survey	different	year	levels	and	
see	if	there	are	differences	between	them.	
	
	
Ask	students	to	describe	what	they	have	seen	or	
experienced	from	a	different	culture	around	loss	or	
even	attending	a	funeral.	What	did	they	observe	and	
how	much	of	what	they	saw	did	they	understand?		In	
their	sharing	encourage	students	to	explain	what	was	
observed	to	support	their	shared	understanding.	In	
pairs	create	a	PowerPoint	on	different	cultural	beliefs	
about	death.	

Level	5	 Level	5	and	6	
What	features	of	this	text	
make	it	an	informal	one?	
(VCELA309)	
	
	
	
	
Compare	the	image	on	
P32	with	the	image	on	
P20.		What	similarities	
and	differences	can	you	
see?	
(VCELT313)	

Create	your	own	text	that	
seeks	to	help	others	
explore	the	ideas	of	grief	
and	loss.		It	could	be	a	
poem,	story,	play	of	film.	
(VCELT327)	
	
Re-read	your	text	for	
editing	and	proofreading.	
Ask	students	if	they	can	
identify	the	audience	of	
their	text.	
(VCELY330)	

Students	create	a	
PowerPoint	presentation	
on	one	of	the	ideas	in	the	
text	and	present	this	to	
the	class.	
(VCELY338)	
	
In	pairs,	have	students	
make	statements	about	
the	characters,	story	or	
images	in	the	text.		Ask	
students	to	make	a	
statement	and	then	point	
to	some	section	of	the	
text	that	supports	their	
statement.	
(VCELA335)		

Personal	and	Social	
Capability:	
• Explore	the	links	

between	their	
emotions	and	their	
behaviour.	

	
	
	
	
	
Ethical	Capability:	
• Examine	the	

contested	meaning	of	
concepts	including	
truth	and	happiness	

	
The	boys’	emotional	reactions	to	Daddy’s	death	affect	
their	behaviour.		Have	students	explore	these	
connections	and	how	they	change	over	time	in	this	
section	of	the	text.	Create	a	puzzle	and	write	on	each	
piece	a	statement	representing	something	important	
in	your	life.	Such	as	family,	pets,	and	things	you	love.	
Play	with	the	idea	of	how	it	would	feel	if	a	piece	was	
missing,	what	would	be	different?	How	would	it	feel?	
	
	
Kai	says	that	“Daddy	had	wished	him	a	Happy	
Birthday”.		Where	does	‘truth’	lie	in	this	concept?		In	
matters	of	spirituality,	is	there	such	a	thing	as	‘truth’?	
Explore	these	ideas	with	the	class.		The	boys	in	the	
final	pages	look	very	happy.		Can	you	remember	
someone	and	be	sad	for	that	loss	but	happy	in	your	



	

	

Level	6	 and	the	extent	to	
which	these	concepts	
are	and	should	be	
valued.		

	
	
Critical	and	Creative	
Thinking:	
• Examine	how	

different	kinds	of	
questions	can	be	used	
to	identify	and	clarify	
information,	ideas	
and	possibilities.		

	
	
Intercultural	Capability:	
• Explain	the	role	of	

cultural	traditions	in	
the	development	of	
personal,	group	and	
national	identities	

	

life?			Draw	and	colour	a	mandala	that	reflects	your	
love	and	joy	for	someone	dear	to	you	here	now	or	
past.	
	
	
	
Ask	students	to	imagine	that	they	are	a	TV	host	and	
they	are	going	to	interview	one	of	the	characters	from	
the	text.		What	information	would	the	like	to	know	
and	what	questions	could	they	ask	to	get	that	
information?	
	
	
	
	
	
The	three	members	of	this	family	must	find	a	new	way	
to	be	together	without	Daddy	and	their	traditions	may	
change	as	a	result	of	their	loss.	Explore	the	cultural	
traditions	of	the	students	in	response	to	death	and	
dying	and	how	that	gives	them	a	sense	of	belonging.		

Explore	the	images	on	
Pgs.	25	–	29	and	explain	
how	they	convey	
complex	ideas.	
(VCELA339)	
	
	
	
In	this	section	the	author	
uses	repetition	a	lot.		
Have	student	explore	
where	it	is	and	explain	
how	it	affects	the	
reader’s	response	to	the	
text.	
(VCELT342)	

Imagine	this	section	was	
told	by	Kia	or	Jasper.		
Rewrite	one	page	from	
their	point	of	view.		How	
would	this	change	the	
reader’s	response?	
(VCELT355)	
	
Write	a	poem	or	short	
story	about	loss,	family	or	
belonging.		Illustrate	your	
text.		Use	a	waterfall	as	a	
metaphor	and	write	a	
poem	including	all	the	
stages	of	grief	from	the	
initial	fall,	the	turbulent	
spiralling	waters,	bumpy	
rocks	and	calm	waters.	
Colour	an	image	to	go	
with	it.	
(VCELT356)	

Ask	students	to	share	
their	experience	of	this	
text	in	a	small	group.		
(VCELT365)	
	
	
	
	
In	partners,	take	turns	
with	making	a	statement	
about	the	text	with	your	
partner	identifying	
whether	it	is	objective	or	
subjective.	
(VCELT364)	


