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Chapter Two

What is State of Mind?

tate of  mind, stated simply, is whatever mental and emotional state we

find ourselves experiencing, on a moment-to-moment basis. Bored, reflective,

inspired, discouraged, sad, depressed, agitated, angry, under the in-

fluence, loving, indifferent, curious, open, and on and on. As human

beings, we have access to an infinite range of  “states of  mind”—

including both resilient states, and states that seem “stuck,” or un-

creative and hopeless, even desperate.

As human beings, we have all been in “states of  mind” in which

we felt inspired and energized, creative and insightful. We may have

wondered how we suddenly stole into that inner space, and perhaps

we felt the cause was serendipitous, or circumstantial.

When our mood dropped again, and we began to feel more seri-

ous and stressed out, or that life again was effortful and hard, we

may have thought that this “lower” mood, or state of  mind, was

actually normal, only to be expected—a shift back into “reality.”

In truth, there is no rulebook1 for humanity to dictate what kind

of  state of  mind anyone should be in at any time, nor most of  the

time, nor for any particular reason.

Indeed, understanding the neutral fact of  state of  mind, and its

source, allows us a certain freedom from taking any state of  mind

too seriously—and allows increased access to a flow of  wise and

creative thinking that occurs from an open and innocent state of

mind, or a quiet mind—the background to all states of  mind.

In this book, we will describe how states of  mind change, how

states of  mind are created as a result of  something going on inside

us, not “outside” in our situation, nor in our job, nor as a direct re-

sult of  what anyone else is doing—with us, against us or to us.

Certainly, children, young people and adults who are subject to

extremely negative, or adverse conditions might be expected to gen-

erally live in more negative and fearful states of  mind. However,
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for anyone to transcend circumstances, to find a way out, to find

solutions, to learn and grow from such experiences, state of  mind

must change toward the hopeful and positive. “Scars” from the past

are actually states of  mind (thoughts) that are carried and repeated

through time. They may impact the body and the cells. Certainly

they impact the brain. But this Thought energy can be transformed.

Gaining an understanding of  the root source of  state of  mind

does not mean that we are now to blame for our mental states, nor

even that we will have immediate control over them, but merely

that we have learned how something works—our very own

minds—and by learning, we become empowered.

State of  Mind and Innate Health (Resiliency)

Some people always seem to be in a good mood, in a buoyant,

optimistic and enthusiastic state of  mind. They may even annoy us

with their persistent positivity! We might think they are unrealistic

or naïve, or we may secretly envy their happiness. The truth is that

a positive state of  mind is natural and innate in all of  us. It is the

“default” state of  mind, or the background for all other states of

mind. So, what gets in the way?

In Chapter Four, we clarify how the real source of  anyone’s be-

havior is how they are thinking about, viewing or perceiving themselves or a

situation, in the moment. Even though a person’s thinking may be

self-defeating or cause themselves and others a lot of  pain and trou-

ble, we will show how thinking can feel absolutely real and com-

pelling to them. We will also explore how all of  that can change,

sometimes even within an instant.

We will illustrate how our capacity for thought and states of  mind

are unalterably connected. We will then explore how gaining un-

derstanding as a teacher or administrator impacts the state of  mind

of  students and/or staff  to create a healthier (i.e. calmer, more car-

ing and motivating) school climate.

As we’ve stated, anyone can access a more positive and insightful

state of  mind. What comes naturally, automatically, with a clear

mind is wisdom, compassion and the ability to see, with empathy,

why others’ behaviors makes sense to them.
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make (perhaps a distorted, or illogical kind of) sense to them, we know

better how to address such behavior so we can help them, with com-

passion and also, if  necessary, with firmness and efficacy.

The Missing Dimension in Education: Wisdom

A wealth of  techniques and methods teach leadership and moti-

vational skills. Both teachers and administrators are exposed to hun-

dreds of  techniques in professional development programs. And

yet, no technique is as powerful as wisdom.

A teacher in England, Dean Rees-Evans, met Roger during a two-

day training for educators in the U.K. Here are Dean’s words for

what understanding state of  mind and thought did for him, and the

unique form of  “wisdom” that was unleashed in him:

On the Monday morning, after eating breakfast in a blissful new

silence, I stood washing a few things in the sink, with nothing partic-

ular on my mind, when it happened—arising up in me like the joy of

a thousand lifetimes all concentrated into one tiny spot of time. And

I laughed. In fact, I laughed so hard that I had to hold on to the sink

to hold myself upright, and keep from falling onto the kitchen floor.

[It was] what some call ‘cosmic humor,’ out of the blue, no particular

reason, and totally spontaneous. I laughed so much my belly hurt and

I had tears streaming down my face ...

I felt so freed from all that baggage from my past, and any need to

fixate on anything to do with the future. This was total psychological

freedom in the most positive sense, and I knew my life would never be

the same again ... This was such a fresh way of looking at life and

everyone in my life: on the streets, in school, my family, all my

friends—they were all just doing the best they could, given their think-

ing and conditioning ... If they were all just like me, doing the best

they could, given their current thinking, how could I blame anyone for

that? They may not have been innocent [in] their actions, but they

were psychologically innocent, lost in their own thinking, and out of

that came ... whatever happened.

All of this had an enormous effect upon my work with children. I

noticed almost immediately that [the students] were responding more
45



2 From a letter to the authors. Edited very slightly for clarity.

3 As have many other sages, authors and teachers in the world today, and through-

out time.

positively to me than before. I went from being a relatively liked teacher

to being the most popular teacher “ever” according to the children I was

working with at the time, somewhere around a thousand children.2

Wisdom and School Cultures

As you can see from Dean’s story, “wisdom” may arise as some-

thing quite different from individual to individual. In Dean’s case,

he was flooded with wisdom—practically the wisdom of  the ages—

in a single instant!

Mr. Banks experienced a similar “flooding” of  wisdom and in-

sight that changed him entirely, making him a teacher to others.3

Therefore, it is difficult to define wisdom, except to say that wis-

dom is a flow of thinking that comes from beyond the personal

thought system, from outside of  our “memory banks.” Its common

characteristic is that it emerges from the impersonal, and it func-

tions to guide each of  us home, to our unalterable connection to

each other, to new learning, to joy and to love.

In a school setting, you might call wisdom “a perspective” or van-

tage point that makes it obvious to us why someone (a teacher or

student) is not motivated, or is behaving badly. Because wisdom is

fresh for each one of  us in the moment, we can turn to wisdom in

any situation to discover, from within, what we can do to help, and

calm people down so that their thinking clears up. Wisdom, in fact,

is what exists when divisive, negative thinking does clear up.

Wisdom shows us what others are truly capable of, and how to

bring out their potential. Wisdom—when it emerges—provides a

calm certainty and a sense of  clearly knowing what to do next, al-

most without thinking. Wisdom enables us to see the beauty and

potential in everyone, even when they don’t see it in themselves.

In a chaotic school situation, wisdom is a powerful tool. When wis-

dom is spoken or even just felt from a person, it gives others confidence
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4 According to John Hattie, openness to, and learning from feedback—particularly

feedback from students about what they know and do not know, as well as feedback

directed toward teachers—is one of  the very most effective forms of  positive edu-

cational intervention for teachers.

and trust that things will work out, no matter how bad they are now.

Wisdom encompasses our ability to be creative, too. When we

are unencumbered by repetitive thoughts, space is created in our

minds for a fresh and new flow of  thinking.

Rather than taking all events personally, with wisdom we find the

humility to learn from “feedback” in all forms. We might even seek

out feedback.4 As school leaders, or teachers, we are looking for what

can help everyone the most and bring out the best in others, even if

we must lay our own egos aside to do this—which is often the case.

Rather than losing our own bearings, by finding wisdom we can

help others regain theirs. Wisdom is not only powerful, but also a

universal resource. Everyone can experience wisdom by calming

down, quieting their thinking, and finding an insight or a simple re-

alization from within.

In our work with children, youth and educators of  all ages, we

have not seen that age or background is a factor in openness to wis-

dom. Even the youngest of  children, and most delinquent and mis-

behaving teenagers have surprised us with their capacity for reflecting

on deep, human truths.

In a one-on-one session in San Jose’s Juvenile Hall, a young man

housed in the maximum security unit told Ami that his girlfriend

“outside” had given birth to a child while he was inside, incarcer-

ated. Having children as teens was not unusual for most of  these

kids, but the boy, “Carlos,” went on to explain that his girlfriend

would not talk to him when he tried to call. Finally, he reached the

girl’s mother, who told Carlos reluctantly that the baby was not his.

Carlos looked at Ami, and quietly said: “I know that child is not

mine, but I am not angry. I just want to go home and take care of  that

baby. Somehow, I want to be a part of  that child’s life.” Ami experi-

enced many such moments of  pure wisdom emerging from the

mouths of  “hard” kids—gang bangers and criminals—in juvenile hall.
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5 Dean would go on to write a dissertation: “Exploring the Three Principles-Based

Model in a school environment: Does exposure to the Principles of  Mind, Con-

sciousness, and Thought lead to an increase in psychological well-being for staff  and

pupils?” See bibliography for full citation. See also Chapter Five, pp. 102-103.

A wise principal, faculty leader, head teacher or any kind of  teacher

can not only lead from a wiser vantage place, but can bring wisdom

out in others. When understanding and appreciation for each other

emerge, when mental health and resiliency are the focus, these positive

feelings infect others, like a beneficial virus, on a school campus.

In schools and any organization of  human beings, the authors

have observed that when wisdom and understanding reach even 20

percent of  faculty and staff, they begin to have a multiplier effect.

And it is certainly possible that if  just one member of  the staff  ex-

perienced an insight similar in depth to Dean’s (above), he or she

could influence the school culture dramatically, and certainly make

an impact on many students.5

No matter how cynical or alienated anyone becomes, most people

do want to enjoy their work, enjoy learning, and feel good about

themselves and what they do. We all want to get along with others,

and to feel enthusiastic and gratified within our work and lives.

Finally, when teachers and staff  see how to regain wisdom and

resilient states of  mind in themselves, they begin to see that same

possibility in their students.

At one San Francisco school site where we worked, this ripple ef-

fect from staff  to students was confirmed by teachers. “This helped

me to check my first reactions to students, to take personal respon-

sibility for my own thoughts and feelings,” April Crosby, a 20-year

veteran teacher told us. “And then I discuss this with my students.

Most of  these [court-ordered] students don’t see themselves as

being in control of  their own lives ... With what I have learned, we

can now talk about: ‘How will you think, and feel in this moment?’

Then they can start to take responsibility for their own lives, their

own happiness and decisions.”

Wisdom helps teachers realize that students don’t want to feel

angry, resentful or alienated. When teachers see that students simply
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6 Emphasis added.

feel trapped in such feelings and “victimized” reactions, they also

start to see past such behavior, to the genuinely healthy young per-

son, the learner, underneath.

“When you can be still enough to hear yourself, all kinds of  ques-

tions get answered,” says 11-year, San Francisco-based teacher Matt

Kulis, “And when the students can be still—past all the turmoil—

then you see the glimmerings of  genius and good feelings [in them].

You see that start to come out.”6

As faculty and staff  recognize their own states of  mind, they also

start to realize that, while their role is not to entirely transform into

a social worker or mental health counselor, the quality of  their in-

teractions and the feelings they share with students can make a huge

difference. “When I’m able to stop that 100-mile-an-hour chatter

and momentum and make better choices, I ‘react’ less. I’m just a

nicer person to be around, and the kids feel that ...” Teacher Kulis

continues. “Stepping back allows you to find your more compas-

sionate side, your empathetic side. Giving a harsh, reactive re-

sponse—some of  these kids have been around that kind of

reaction all their lives.”

Respectful, loving or caring and neutral (non-judgmental) inter-

actions and feelings are more likely to engage healthy states of  mind

in students and colleagues.

Punitive, judgmental, critical, blaming interactions tend to rein-

force and “lock in” unhealthy states of  mind. When, as educators,

we are ourselves in unhappy states of  mind, the latter approach

often seems the only recourse. If  we can shift into a clearer, wiser

state of  mind (and we can!), more positive interactions, flowing

from more positive feelings, become the obvious and easier choice.

In a state of  wisdom, or well-being, we see cause and effect

much more clearly.

In Chapter Five, we will examine teacher and staff  roles in de-

veloping the classroom climate and student relationships that elicit

improved thinking, attitudes, behavior and ultimately improved
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learning. We will explore how understanding the principles of  Mind,

Consciousness and Thought enables teachers to maximize learning by

seeing what approach or activity will get through to their students

in any given moment, to see how to engage students creatively, how to

make learning fun and energizing, meaningful and relevant

In Chapter Six, we focus on how this understanding can spread

to impact staff  rapport and the quality of  the overall school climate

to reduce stress and friction, and build a hopeful, thriving work en-

vironment. In Chapter Six, we also explore how these changes and

applying this Principles-based understanding to planning, problem

solving and program development moves schools away form a

focus on crisis management toward pro-active and creative thinking

that can continually result in greater success, a thriving culture,

and rewarding work environment.

Finally, we address the oft-expressed concern many dedicated edu-

cators have shared with us: that it is difficult to use wisdom and cre-

ativity, to be flexible and inventive, when rigid and even oppressive rules

and policies are handed down from the district, State, Federal, or other

levels of  bureaucracy (or, when policies are lacking or incorrect.)

We have found over our 40 combined years in education, even

when restrictive policies are in place, with wisdom, administrators and

faculty can design programs and classroom activities, recruit and

apply resources creatively, and create feelings of  respect, rapport

and caring that still can make a tremendous difference in any school,

in any district.

Over and over, we have seen that it is our thinking about how

these rules and procedures limit us that keep our own creativity

and resourcefulness at bay. In the following two chapters, we ex-

plore the why of  this more fully.

Notes on State of  Mind and Wisdom

• State of  mind, simply, is whatever mental and emotional state

we find ourselves experiencing, on a moment-to-moment basis.
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• Understanding the neutral fact of  state of  mind, and its

source, allows us a certain freedom from taking any state of

mind too seriously—and allows increased access to a flow

of  wise and creative thinking.

• Wisdom, or insight, is a flow of thinking that comes from

beyond the personal thought system, from outside of  our

“memory banks.” Its common characteristic is that it

emerges from the impersonal, and it functions to guide each

of  us home, to our unalterable connection to each other,

to new learning, to joy and to love.

• Wisdom is fresh for each of  us in the moment. We can

become quiet and turn to wisdom in any situation to dis-

cover, from within, what we can do to help, and calm other

people down so that their thinking clears up.

• When wisdom is spoken or even just felt from a person, it

gives others confidence and trust that things will work out,

no matter how bad they are now.

• Wisdom encompasses our ability to be creative, too. When

we are unencumbered by repetitive thoughts, space is cre-

ated in our minds for a fresh and new flow of  thinking.

• Wisdom is not only powerful, but also a universal re-

source. Everyone can experience wisdom by calming down,

quieting their thinking, and finding an insight or a simple

realization from within. It may take time, or all of  this may

occur in an instant.

• Age, culture, race, religion, economic level, education

level, background—none of  these is a determining factor

for simple openness to wisdom.

• Wisdom helps teachers realize that students don’t want to

feel angry, resentful or alienated. We can each, as educators,

also realize that about each other, and about parents and

others in our school community.
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The Source of Behavior and Healthy Learning

“ My listening has deepened quite a bit in the classroom. My mind is clear

more of the time. And that starts to happen for the students. They respond to

that quietness. There’s a lot more quality learning going on, a lot less classroom

management.”

— Faith Escudero, school psychologist and teacher, 

Haverhill, Mass. 

Tomas’ Story:

Tomas is a resource specialist at a court school in San Francisco.

I will give you an example of how I started listening more to kids ... I had a

Nicaraguan kid who kept putting me off for his reading comprehension evalu-

ation. He kept telling me: “I’m already working with a tutor.” So, I finally ac-

cepted the situation and handed all my assessments over to his tutor. This gave

him some trust in me: I might actually be listening to him. He agreed to meet,

and he said, “ If you let me read what I want to read, I can read all you want.”

His reading comprehension assessments were very low. He told me he was

interested in a certain author, a former gang member with the Latin Kings. So

I got on the Internet and ordered these books ... These were really almost adult

level books, but they reflected his life and interests. When he got the books, he

sat down and read me three chapters with, like, 98 percent comprehension. You

know, it really hit me that reading is so much more than just looking at letters

and making sounds. If you care about the content, you’ll read it, you’ll make

sense of it. Now, he trusts me so much and he comes to me for help with all

kinds of different projects.

The Secret to Behavior Management and Natural

Learning

ver three decades of  working in schools, with youth programs,

and in juvenile detention and probation, we have seen every ap-

proach imaginable to behavior management for kids.

These approaches have ranged from behavior modification, using

rewards and punishments, to the use of  fear and even force, to
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