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The following extract is taken from Teaching in the Knowledge Society by Andy Hargreaves 
(2003).  

 

'What might it mean in practical terms for teachers to be catalysts of the knowledge society, to 
be the key agents who can bring it into being? How would this mandate affect their role, as well 
as their own and other people’s understandings of what being a professional entails?  

In general, as catalysts of successful knowledge societies, teachers must be able to build a 
special kind of professionalism. This cannot be the professionalism of old, where teachers had 
the autonomy to teach in the ways they wished, or that were most familiar to them. There is no 
value in reviving the Julie Andrews curriculum – “these are few of my favourite things” – where 
teachers could teach anything they liked. Rather, teachers must build a new professionalism, 
the main components of which are outlined below. 

Teachers as catalysts of the knowledge society:  

• promote deep cognitive learning 
• learn to teach in ways they were not taught 
• commit to continuous professional learning 
• work and learn in collegial teams 
• treat parents as partners in learning 
• develop and draw on collective intelligence 
• build a capacity for change and risk 
• foster trust in process 

 
More and more governments, businesses and educators are urging teachers in the knowledge 
society to commit themselves to standards-based learning, where all pupils (not just a few) 
achieve high standards of cognitive learning, and where they create knowledge, apply it to 
unfamiliar problems and communicate it effectively to others, instead of treating knowledge as 
something that pupils should memorize and regurgitate. New approaches to learning 
necessitate new approaches to teaching. These include teaching that emphasises higher-order 
thinking skills, metacognition (thinking about thinking), constructivist approaches to learning 
and understanding, brain-based learning, cooperative learning strategies, multiple intelligences 
and different “habits of mind”, employing a wide range of assessment techniques, and using 
computer-based and other information technologies that enable pupils to access information 
independently. 

For many teachers, the impact of new developments in the science of learning has meant 
learning to teach differently from how they were taught as pupils. In the past, teachers learned 
the rudiments of teaching by watching the teachers who taught them. Teaching for today’s 
knowledge society is technically more complex and wide-ranging than teaching has ever been. 
It draws on a base of research and experience about effective teaching that is always changing 
and expanding.  

Today’s teachers therefore need to be committed to and continually engaged in pursuing, 
upgrading, self-monitoring and reviewing their own professional learning. This includes, but is 
not restricted to, participating in face-to-face and virtual professional learning networks, 
adopting continuous professional development portfolios where teachers accumulate and review 
their own professional learning, consulting and critically applying the evidence of educational 
research so their practice is always informed by it, undertaking action research and inquiry of 
their own, and connecting professional learning with levels of reward in teacher pay.' (pp 15-
16) 
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