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Topics and Learning Objectives

•  Roles and responsibilities 
of paraprofessionals 

• Education law

• Accommodations and Modifications

• The Writing Process

• Communication skills

• Confidentiality

• TEKS/STAAR

• CSCOPE and Vertical Alignment 

• RtI

• Data Collection Basics

• Levels of Support

Day 1 Topics include: 

Paraprofessionals will:

•  Recognize that their actions are under the direction and supervision of the partner 
teachers.

•  Discuss the distinctions between roles and responsibilities of paraprofessionals and 
partner teachers, and how they will vary across settings.

• Identify terms and meanings for many special education acronyms.

•  Identify the basic purposes of education laws: Individuals with Disabilities Education 
Act (IDEA), No Child Left Behind Act (NCLB) of 2001, and Section 504 of the 
Rehabilitation Act of 1973.

• Discern the difference between an accommodation and a modification.

•  Utilize the writing process to begin writing a personal essay for the NCLB certification 
writing sample.

•  Identify and practice effective communication skills with students, families, and school 
and community personnel.

• Discern the difference between TEKS and STAAR and how these terms impact their 
roles. 

• Identify the purpose of CSCOPE and how vertical alignment fits in the big picture.

• Discuss their roles in the Response to Intervention process.

• Identify different types of data collection. 

•  Recognize that paraprofessional support varies across skills and settings for individual 
students.

If utilizing CSCOPE, paraprofessionals will identify ethical practices and responses for 
confidential communication about individuals with disabilities.
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Topics and Learning Objectives

• Stages of Learning

• Differentiated Instruction

• Learning Strategies

• Reading Basics

• Writing Basics

• Review for Test

• Behavior Basics

• Math Basics

• Review for Test

Day 2 Topics include: 

Day 3 Topics include: 

Paraprofessionals will:

•  Recognize that their actions are under the direction and supervision of the partner 
teachers.

•  Recognize the different stages of learning and utilize suggested instructional strategies 
at each stage.

• Identify component of differentiated instruction.

• Identify and apply various learning strategies to scenarios.

• Identify and apply various strategies to reinforce reading skills.

• Identify and apply various strategies to reinforce writing skills.

• Complete final drafts of personal essays as writing samples and turn them in.

• Respond to test items over reading and writing basics.

• Review for and pass the first test. 

Paraprofessionals will:

•  Recognize that their actions are under the direction and supervision of the partner 
teachers.

• Identify and apply various strategies to reinforce behavior skills.

• Identify and apply various strategies to reinforce math skills.

• Review for and pass the second test.
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CSCOPE and Vertical Alignment
CSCOPE

CSCOPE, developed by Texas Education Service Centers and a team of content experts, is a 
comprehensive, customized, user-friendly curriculum management system built on the most 
current research-based practices in the field. Its primary focus is to impact instructional 
practices in the classroom to improve student performance. This multifaceted system 
includes three key components operating seamlessly together:

• Curriculum and Assessment

• Professional Development

• Innovative Technology

It is the district’s responsibility to provide a guaranteed and viable curriculum for teachers.  
The district is also responsible for providing time and resources for teachers to understand 
TEKS student expectations and how they align from grade to grade.  The CSCOPE Curriculum 
involves the what, when, and why in the overall curriculum.  Effective instruction and 
student academic success begin with a guaranteed and viable curriculum.  This includes the 
Texas Essential Knowledge and Skills, Effective sequencing for instruction and performance 
standards.  A district curriculum is critical for the success of our students, especially students 
who have factors that make school more difficult.  

CSCOPE Vertical Alignment Documents:

The CSCOPE Vertical Alignment Documents present clearly articulated and aligned standards 
among grade levels using the TEKS statements and student expectations.  The CSCOPE 
development team, including Education Service Center personnel and other content area 
experts have done extensive work adding specificity to the TEKS student expectations.  With 
this added specificity, Texas educators who use CSCOPE are able to track the development 
and complexity of an objective, or group of similar objectives, as they progress across grade 
levels.  CSCOPE ensures that each standard from the TEKS framework includes specificity 
for each student expectation so standards and instruction are truly aligned between grade 
levels.

In establishing a curriculum continuum, vertical as well as horizontal alignment of student 
performance expectations is critical.  The CSCOPE Vertical Alignment Documents present 
tightly aligned curriculum that delineates student expectations with specificity.  This ensures 
that the teacher understands exactly what is to be taught and can plan effective instruction.  

High-stakes tests, such as the The State of Texas Assessments of Academic Readiness 
(STAAR), measure complex learning acquired over years; in other words, tests such as STAAR 
assess the sum of all prior grade-level knowledge.  CSCOPE is not a curriculum designed 
“to teach the test”; however, the Vertical Alignment Documents allow teachers to see the 
progression of the development of tested student expectations with specificity, so that they 
can understand how essential learning builds throughout a student’s school experience.  The 
specificity of the CSCOPE Vertical Alignment Documents provide a common language and 
delineation of skills which allows building principals to meet their responsibility of ensuring 
that the curriculum is being implemented accurately and consistently in every classroom.
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RtI: What you need to know
So what is RtI? Simply put, Response To Intervention (RtI) is a method of problem 
solving used to determine and implement effective early interventions that improve the 
performance of students who are struggling in reading and mathematics. RtI has also been 
effectively used to address behavioral problems.

RtI and Positive Behavior Supports (PBS) are similar in that both processes involve 
using student data to make decisions on interventions, and both follow a tiered level of 
interventions. An example of one district’s PBS efforts follows. Take a moment to review 
the RtI tiers and note the areas where a paraprofessional can play a role in implementing 
interventions and documenting student behavior in such a program.

Abundant resources are now available that focus specifically on RtI and behavior. Examine 
the RtI resources being utilized at your school.

Early ancestry of RtI dates back to the 1950s when researchers used strict data analysis to 
study the effects of interventions and adjust interventions as needed, particularly within 
social settings. This research evolved into single-subject research techniques that could be 
utilized to monitor individual students’ responses to intervention in schools. 

Schools subsequently began to refine techniques to monitor academic progress over 
shorter periods of times (weeks versus months) to determine whether or not interventions 
were working. This system of progress monitoring has been given several labels such as 
curriculum based measurement (CBM), functional evaluation, practical evaluation, and 
situation-centered evaluation. Its focus is on curriculum and instruction (what teachers do), 
not on characteristics of students. It is considered reliable and valid assessment of student 
progress in basic academic skills such as math, reading, spelling, and writing. 

The big push to implement RtI in schools arose out of concern over the growing number of 
students falling behind in academics or being classified as having learning disabilities through 
a flawed identification process. Although RtI is not mentioned specifically in the No Child Left 
Behind Act (NCLB) passed in 2001, emphasis on school-wide accountability in NCLB mirrors 
the major components of RtI: 

• high quality, research-based instruction by highly qualified teachers;

• the use of universal screening; 

• progress monitoring during screening and interventions.

RtI is, however, mentioned specifically in the Individuals with Disabilities Education 
Improvement Act (IDEIA) 2004 Reauthorization when referring to Early Intervention 
Services (EIS). IDEIA includes language-permitting states to use an RtI process instead of an 
I.Q. discrepancy model to identify students with learning disabilities. It states that if, after 
utilizing an RtI process that includes data-based documentation and progress monitoring 
with research-based interventions, a student still demonstrates academic failure, the failure 
can be attributed to a specific learning disability rather than a lack of appropriate instruction.
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RtI: What you need to know

Advantage of RtI:
To assist in identifying learning disabilities, RtI looks at several sources of student data, 
including teacher interviews and observations, student work products, etc., rather than 
merely relying upon data collected during one or two testing sessions. To put it another 
way, when RtI practices are utilized with fidelity and a student still fails to achieve, it can 
be concluded that a learning disability - not a teaching disability—is responsible.  

 

The 3-Tier RtI Model
As mentioned, RtI is a diagnostic process used to remediate a student’s lack of progress 
through interventions and/or, after employing well-implemented, reliable interventions, 
to document that a student has a significant learning disability. Since intervention can take 
many forms and vary in intensity, it is helpful to organize interventions into levels or tiers. 

RtI Tier I
In Tier I, all students are provided with universal, researched-based instruction (e.g., 
differentiated instruction, universal design for learning (UDL), and screening. Assessments 
occur three to four times a year. Typically 80-90% of students will reach academic 
expectations at this tier.

RtI Tier II
For students not making progress in Tier I, targeted interventions are provided in small 
group settings in addition to whole class instruction in the general education classroom. 
Research-based interventions and more frequent progress monitoring occur (e.g., every 
two weeks). Tier II most commonly lasts six to ten weeks. Generally, 5-10% of students fall 
into Tier II.

RtI Tier III
For students not making progress in Tier II, intensive individualized interventions and tests 
are given to pinpoint skill deficits. Referral for special education services under IDEA is then 
considered as an option. Approximately 1-5% of students fall into Tier III.

Tier 1: 
Foundation 

Standards aligned instruction for all students 
(Benchmark)

Tier 2:
Supplemental interventions 
for students at some Risk

(Strategic)

Tier 3:
Supplemental 
Interventions 

for students at high risk
(Intensive)

C
on

ti
nu

um
 o

f 
Ti

m
e,

 I
nt

en
si

ty
 a

nd
 D

at
a 

In
cr

ea
se

s
Percentage of Students R

equiring Intensive Supports D
ecreases

Advantage of RtI:
80-90%
10-20%

Sample



PARAPROFESSIONAL TRAINING

©2011 Region XIII42   •   DAY 1

RtI: What you need to know

•  RtI is documented, systematic, research-based instruction and intervention provided to 
struggling learners to help them achieve.

•  Interventions, which vary in intensity, are matched to student academic and/or 
behavioral needs; progress is monitored on an ongoing basis.

•  RtI is applicable to both academic progress and behavior (Positive Behavior Support-
PBS).

•  RtI is an Early Intervention Strategy (EIS) to prevent continuing academic difficulties or 
failure. 

•  RtI can augment or replace the use of the I.Q. discrepancy model for identifying learning 
disabilities. 

•  RtI is a general education service but can also be used in special education settings.

•  In order to be implemented effectively, RtI requires general education teachers, 
specialists, paraprofessionals, administrators, and parents to share responsibility.

Fast Facts about RtI
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Implementing RtI interventions
There are a wide variety of RtI interventions being used across the United States. 
However, this section will focus primarily on typical learning formats and key terminology 
that paraprofessionals should be familiar with regarding reading, math, and behavior. 
Paraprofessionals should be trained in the re-teaching, reviewing, and provision of 
supplemental instructional support aspects of the school’s adopted programs. 

When a new paraprofessional joins a classroom, it is important to schedule a meeting with 
the RtI team teacher(s) prior to the start of the school year or the assignment. Together, the 
teacher and the paraprofessional should go over the current RtI instructional processes and 
discuss roles and responsibilities. 

Make additional copies of the RtI Program Overview so that the paraprofessional can utilize 
it at the various tier(s) and area(s) in which he/she will be providing assistance: Tiers I, II, 
and III for reading, math and/or behavior. Make notes on the form and keep it as a reference 
tool for the coming year. Keep in mind that this overview provides a general outline of the 
RtI process, but roles are subject to change based upon student needs, and as resources and 
strategies are added. Team members should periodically revisit this form and make changes 
as needed.
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RtI Program Overview

School:                                                                                School year:                                                

RtI Team:   

                                                                                     

Tier:    I II III (circle one) Reading            Math  Behavior (circle one) 

Overall Goals:

Instructional Program:

Anticipated Paraprofessional Instructional Support Role:

* Revisit each six weeks for possible revisions or as needed.
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