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Introduction  

Welcome to the Early Childhood Outcomes and Texas Prekindergarten Guidelines Alignment 

In 2005, the Office of Special Education Programs (OSEP) began collecting data to compile information from State Early Intervention and Preschool Special 
Education programs to report on child and family outcomes. This information about Early Childhood Outcomes (ECO) is required for all children in preschool 
programs for children with disabilities (ages 3 through 5), and in Texas is reported on the Child Outcome Summary Form (COSF). This information is collected 
throughout Texas and other states to reflect the effectiveness of intervention for this age group. In Texas, the summary of data is reported to the Texas 
Education Agency (TEA) by each Local Education Agency (LEA) as part of the State Performance Plan (SPP 7). 
 
For child outcomes, states are required to report on the percent of preschool children with Individualized Education Programs (IEPs) who demonstrate 
improved: 

1. Positive social-emotional skills (including social relationships);  
2. Acquisition and use of knowledge and skills (including early language/communication [and early literacy]); and  
3. Use of appropriate behaviors to meet their needs.  

The Texas Prekindergarten Guidelines offers detailed descriptions of expected behaviors across multiple skill domains that should be observed in 4- to 5-year-old 
children by the end of their prekindergarten experience. 

Statement of Purpose 

The purpose of this document is to align each Prekindergarten guideline to one or more of the three Early Childhood Outcomes, and provide educators and 
families with discussion prompts to explain how each outcome relates to the guideline. The document also provides modifications and adaptations for children 
with special needs and extends to include a developmental continuum for teachers to use in developing appropriate goals for children who are developmentally 
functioning below four-year-old expectations, based on the guidelines. Additionally, a separate column is included that lists foundational skills that will lead to 
expected three-year-old and four-year-old skills. This will provide a direct link to the Prekindergarten Guidelines and a starting point for the students who are the 
farthest away from age-appropriate skill levels when they enter Early Childhood Special Education Programs.  The connection of the foundational skills to the 
Prekindergarten Guidelines will help educators design developmentally appropriate, individualized goals for their youngest learners including students with 
disabilities, students learning English as a second language as well as any child who may be at risk educationally.  

Some children, regardless of their age level, will be at the beginning of the learning continuum (foundational skills), while others will be further along.  Children 
with disabilities may need accommodations and modifications in order to benefit from the guidelines.  

 

Early Childhood Outcomes materials adapted from the Early Childhood Outcome Center, online at www.the-eco-center.org (Funding provided through the Office of Special 
Education Programs, US Department of Education [OSEP]). The Texas Prekindergarten Guidelines is the joint effort of TEA and the University of Texas System (copyright 2008). 
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 Every child is unique and capable of learning. 
 
 
 All children can learn and will benefit from high expectations that are: 

 age appropriate 
 individually appropriate  
 culturally appropriate 

 
 Culture and family have a strong influence in a child’s development and learning. 
 
 
 Learning is most meaningful when it is integrated across all areas of development. 
 
 
 Expectations for children must be guided by knowledge of  

child growth and development based on observations and a 
defined set of comprehensive standards that are rooted in  
sound research. 

 
 

 Children learn through play, active exploration of their  
environment and thoughtfully planned activities. 

 
 
 Quality early learning experiences are essential to and 

have a significant impact on a child’s future success. 
 
 
 
 
 

 

Principles that Guide this Alignment 
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IV. EMERGING LITERACY :  WRITING DOMAIN 
 

As young children observe others producing and using writing, they imitate the forms and explore the functions of this medium.  Through these early 
experiences children build their own understanding in this domain.  

Writing often begins as children explore the use of tools to make marks.  Typically the early skill of making marks evolves into scribbles, drawings, drawings that 
resemble letters of the alphabet, and eventually recognizable letters.  Spelling emerges during this process beginning with mock letters, followed by random 
letter strings, using the initial letter to represent the intended word, invented spelling, and finally conventional spelling.  With exposure, exploration, experience, 
and sensitive scaffolding, over time the child’s early writing attempts evolve to conventional forms.  The figure below illustrates the development of emerging 
writing skills.  
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Developmental Stages of Writing (English)                           

1 
 Random scribbling – Child makes 

marks with the starting point any 
place on the page. 

2 
 Controlled scribbling – 

Marks progress from left to 
right. 

3 
 Circular scribbling – Circles or 

ovals flow on the page. 4 
 Drawing – Pictures tell a 

story or convey a message. 

5 

 Mock letters – These can be 
personal or conventional 
symbols, such as a heart, star, or 
letters with extra lines. 6 

 Letter strings – Conventional 
letters are formed moving 
from left to right and 
progressing down the page. 
They have no separations 
and no correlation with 
words or sounds. 

7 
 Separated words – Groups of 

letters have space in between to 
resemble words. 

8 
 Picture labeling – A picture's 

beginning sound is matched 
to a letter (Dog). 

9 

 Awareness of environmental 
print – Environmental print, such 
as name on cubby, is copied. 10 

 Transitional stage spelling or 
invented spelling – First 
letter of a word is used to 
represent the word (I went 
to the nature museum.). 

11 
 Beginning and ending letters are 

used to represent a word (cat). 12 
 Medial letter is a consonant 

(grass). 

13 
 Medial vowel is in correct 

position, but the vowel is 
incorrect (grass). 

14 
 Child writes beginning, 

medial, and ending letters (I 
like to pick flowers.). 

15 
 Phrase writing develops (rabbit 

in the sun). 
 

16 
 Whole-sentence writing 

develops (This pumpkin is 
mine.). 

17 
 Whole sentence writing – child writes a complete sentence using conventional spelling and form. 
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A. Motivation to Write  
As children watch adults write for many purposes, they develop the understanding that print conveys meaning. With this understanding of the function and 
meaning of print comes the motivation to produce print.  Initially, children engage in scribbling and drawing as a way to convey written messages. Later young 
children sketch lines that resemble letters of the alphabet, scribble “notes”, and eventually use conventional spelling and forms in an attempt to imitate adults’ 
writing behaviors and to create their own unique style of writing.  It is important that throughout the day children have opportunities to write or draw to convey 
meaning using the forms for which they are developmentally ready. 

 

Early Childhood 
Outcome and 
Guiding Questions 

End of 
Prekindergarten 
Year Outcomes 

Developmental Continuum            
(48 and 36 months) 

Foundational Skills 
(may lead to age appropriate 
functioning) 

Differentiation of Instruction for Children 
with Learning Differences 

Outcome 2: 
knowledge and skills  

 
 What does the 

child do when 
she has access 
to writing tools? 

 Describe the 
marks or forms 
the child makes 
when she draws 
or paints. 

 Describe the 
marks or forms 
the child makes 
when she says 
she is writing.  
 

IV.A.1. 
Child intentionally 
uses 
scribbles/writing to 
convey meaning. 

 

The 48 month old child: 

 writes labels for objects or 
locations and captions for 
illustrations (60 mo). 

 begins to build a repertoire of 
conventionally spelled words 
(60 mo). 

 may use a group of known 
letters (often consonants) to 
form a word (48-60 mo). 

 copies a few words from the 
environment (48-60 mo). 

 draws simple pictures (54 mo).   

 copies some letters and 
numerals(48-60 mo). 

 may be able to write own 
name (48-60 mo). 

 gradually letter-like forms and 
actual letters replace scribbles 
in writing (48-60 mo). 

 
The 36 month old child: 

 begins to realize that written 
symbols convey meaning and 
starts to produce own symbols 
(42-48 mo). 

 May label and talk about own 
drawings (30-36 mo)  

 Draws recognizable forms (30-
36 mo)  

 Can usually indicate which is a 
picture or writing in own 
products (24-36 mo)   

 Engages in early scribble 
writing; makes organized marks 
(pictures/writing) (24-36 mo)  

 Draws zigzags, lines, and loops 
during scribbling (24 mo)  

 Begins to draw vertical and 
horizontal lines (21 mo)  

 Explores making marks with 
pencil or crayon (18-24 mo)  

 Finger paints with whole hand 
(18-21 mo)  

 Holds crayon and makes 
scribbles (18 mo)   

 Scribbles spontaneously (15-18 
mo)   

 Marks paper with writing 
instrument (12-15 mo)  

 Imitates scribble (12 mo)  

The teacher: 

 provides a variety of drawing and writing 
materials in all areas of the classroom (e.g., 
pencils, crayons, markers, paint, chalk, paper, 
notepads, greeting cards, clipboards) that are 
available for children to use during the school 
day. 

 encourages children to draw and write as part 
of play situations, such as creating signs for 
block play, making grocery lists for pretend 
shopping, writing a telephone message in the 
home center, etc. 

 models writing the morning message about 
what will happen that day, enhancing the 
meaning of the written words with drawings to 
facilitate ability of children to read it 
themselves. 

 provides and models use of assistive 
technology devices/equipment to aide children 
in producing drawn or written products (e.g., 
adapted writing utensils, computer, iPad™). 

 provides opportunities for children to scribble, 
draw, paint, make marks, or write on large 
spaces (e.g., easel, sidewalk, 
chalkboard/whiteboard, large sheets of paper 
taped to a wall or on the floor, paint on a fence 

IV. EMERGING LITERACY: WRITING DOMAIN 
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Early Childhood 
Outcome and 
Guiding Questions 

End of 
Prekindergarten 
Year Outcomes 

Developmental Continuum            
(48 and 36 months) 

Foundational Skills 
(may lead to age appropriate 
functioning) 

Differentiation of Instruction for Children 
with Learning Differences 

 makes visual representations of 
people, scenes, objects, 
animals, designs (recognizable 
but not precise) (42-48 mo). 

 scribbling goes from left to 
right in lines across the page 
with repeated patterns and 
increased muscle control (36-
48 mo). 

 may intend that scribbling is 
writing (36-48 mo). 

 may use drawing to stand for 
writing in order to 
communicate a message (36-48 
mo). 

 reads own drawings as if there 
were writing on them (36-48 
mo). 

 writes/scribbles messages as 
part of play activity (36-48 mo). 

 shows writing attempts to 
others (36-48 mo). 

 has established hand 
dominance (36 mo). 

or wall outside with large paint brushes dipped 
in water). 

 comments on children’s drawings and writing 
and displays products in the learning 
environment. 
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