
Updated with the Revised  
2015 Texas Pre-K Guidelines

Early Childhood 
Outcomes and 
Prekindergarten 
Guidelines
Alignment





1

Early Childhood Outcomes and Prekindergarten Guidelines Alignment
Copyright ©notice

Original copyright 2011 Education Service Center Region 13 and the Texas Education Agency.
Updated 2017, Education Service Center Region 13

Permission for use: This alignment document was developed at public expense to benefit Texas public school districts, state-approved charter schools, Texas regional 

education service centers and other Texas non-profit Early Childhood entities. Residents of and non-profit entities operating within the State of Texas may freely copy, 

distribute, create derivative products based on, and publicly display and perform this alignment document (“use the document”) for the intended beneficiaries. This 

document may be used as a resource for educational purposes by educational grantees of federal funds in other states, with the stipulation that the material be properly 

attributed to the copyright owners.

Original Early Childhood Outcomes from:

The Early Childhood Outcomes Center

CB 8040

UNC Chapel Hill  

Chapel Hill, NC 27599-8040

Texas Education Agency | IDEA Support

William B. Travis Building

1701 N. Congress Avenue

Austin, TX 78701 

Education Service Center Region 13

Special Education

5701 Springdale Road

Austin,  TX 78723



2

 Table of Contents 

Introduction 

Welcome to the Early Childhood Outcomes and Texas Prekindergarten Guidelines Alignment   3
Understanding the Three Early Childhood Outcomes (ECO)       4
Guiding Principles            5

Utilizing the Early Childhood Outcomes and Texas Prekindergarten Guidelines Alignment
Supporting Instruction for Children with Unique Needs       6
Writing Developmentally Appropriate Goals and Objectives        8

Skill Domains
I. Social and Emotional Development          9
II. Language and Communication          28
III. Emerging Literacy: Reading           57
IV. Emerging Literacy: Writing           79
V. Mathematics             98
VI. Science             116
VII.  Social Studies            124
VIII. Fine Arts             136
IX. Physical Development           143 
X. Technology             150
 References            157

Organization of Early Childhood Outcomes and Prekindergarten Guidelines Alignment
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 Introduction 

Welcome to the Early Childhood Outcomes and Texas Prekindergarten Guidelines Alignment
In 2005, the Office of Special Education Programs (OSEP) began to compile data from State Early Intervention and Preschool Special Education programs to report on 

child and family outcomes. This information about Early Childhood Outcomes (ECO) is required for all children in preschool programs for children with disabilities (ages 

three through five), and in Texas is reported on the Child Outcome Summary Form (COS Form). This information is collected throughout Texas and in other states to 

measure the effectiveness of intervention for this age group. In Texas, the summary of data is reported to the Texas Education Agency (TEA) by each Local Education 

Agency (LEA) as part of the State Performance Plan (SPP 7). 

For child outcomes, states are required to report on the percentage of preschool children with Individualized Education Programs (IEPs) who demonstrate improved:

1. positive social-emotional skills (including social relationships); 

2. acquisition and use of knowledge and skills (including early language/communication [and early literacy]); and 

3. use of appropriate behaviors to meet their needs. 

The Texas Prekindergarten Guidelines offers detailed descriptions of expected behaviors across multiple skill domains that should be observed in four- to five-year-old 

children by the end of their prekindergarten experience.

Statement of Purpose
The purpose of this document is to align each Prekindergarten guideline to one or more of the three Early Childhood Outcomes, and provide educators and families with 

discussion prompts to explain how each outcome relates to the guideline. The document also provides modifications and adaptations for children with special needs and 

extends to include a developmental continuum for teachers to use in developing appropriate goals for children who are developmentally functioning below four-year-old 

expectations, based on the guidelines. Additionally, a separate column is included that lists foundational skills that will lead to expected three-year-old and four-year-old 

skills. This will provide a direct link to the Prekindergarten Guidelines and a starting point for the students who are the farthest away from age-appropriate skill levels 

when they enter Early Childhood Special Education Programs.  The connection of the foundational skills to the Prekindergarten Guidelines will help educators design 

developmentally appropriate, individualized goals for their youngest learners, including students with disabilities, students learning English as a second language, and any 

child who may be at risk educationally. 

Some children, regardless of age, will be at the beginning of the learning continuum (foundational skills), while others will be 

further along.  Children with disabilities may need accommodations and modifications in order to benefit from the guidelines.   

Early Childhood Outcomes materials adapted from the Early Childhood Outcome Center, online at www.the-eco-center.org (Funding provided through the Office of Special Education 
Programs, US Department of Education [OSEP]). The Texas Prekindergarten Guidelines are a joint effort of TEA and the University of Texas System (copyright 2015)
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 Understanding the Early Childhood Outcomes 

The following three Early Childhood Outcomes are considered essential to children becoming active and successful participants in a variety of settings. All states are 

required to report data to the U.S. Department of Education’s, Office of Special Education Programs regarding these child outcomes: 

 

1  
Positive social emotional skills (including  
social relationships). 

Making new friends and learning to get along with 

others is an important accomplishment of the early 

childhood years. Children develop a sense of who 

they are by having rich and rewarding experiences 

interacting with adults and peers. They also learn 

that different rules and norms apply to different 

everyday settings and that they need to adjust 

their behavior accordingly. This outcome involves 

relating to adults, relating to other children, and—for 

older children—following rules related to groups or 

interacting with others. The outcome encompasses 

concepts and behaviors such as attachment/

separation/autonomy, expressing emotions and 

feelings, learning rules and expectations in social 

situations, and social interactions and social play. 

2    
Acquisition and use of knowledge and skills 
(including early language/ communication 
and early literacy).  
Over the early childhood period, children display 

tremendous changes in what they know and 

can do. The knowledge and skills acquired in the 

early childhood years, such as those related to 

communication, early literacy, and early numeracy, 

provide the foundation for success in kindergarten 

and the early school years. This outcome involves 

activities such as thinking, reasoning, remembering, 

problem solving, number concepts, counting, and 

understanding the physical and social worlds. It 

also addresses a variety of skills related to language 

and literacy including vocabulary, phonological 

awareness, and letter recognition. 

3    
Use of appropriate behaviors to meet  
their needs. 
As children develop, they become increasingly 

more able to act upon their world. With the help of 

supportive adults, young children learn to address 

their needs in ever-more sophisticated ways and 

with increasing independence. They integrate 

their developing skills, such as fine motor skills 

and increasingly complex communication skills, 

to achieve goals that are of value to them. This 

outcome involves behaviors like taking care of basic 

needs, getting from place to place, using tools (such 

as forks, toothbrushes, and crayons), and, in older 

children, contributing to their own health, safety, and 

well-being. It also includes integrating motor skills 

to complete tasks; taking care of oneself in areas 

like dressing, feeding, grooming, and toileting; and 

acting on the world in socially appropriate ways to 

get what one wants.

The Early Childhood Outcomes Center, November 2009
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 Principles that Guide this Alignment  

  Every child is unique and capable of learning.

  All children can learn and will benefit from high expectations that are: 

• age respectful

• individualized

• interest-based  

• culturally sensitive

• linguistically appropriate

    A student’s educational progress rests on the quality of instruction provided by the teacher.  Instructional expectations must be guided, monitored, 

and adjusted using knowledge of child development that is rooted in ongoing observation and comprehensive research-based standards.

    Culture and family have a strong influence on a child’s development and learning.

   Learning is most meaningful when content is purposefully integrated across all areas of development.

   Children learn through play, active exploration of their environment, and thoughtfully planned activities.

   Quality early learning experiences are essential to and have a significant impact on a child’s future success.
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 Utilizing the Early Childhood Outcomes  
 and Prekindergarten Guidelines Alignment 

Supporting Instruction for Children with Unique Needs
Are children with different educational needs expected to meet the Texas Prekindergarten Guidelines?
The answer to this question is, “It depends.” Children who have disabilities that are primarily orthopedic or who have special health needs that may not be accompanied 

by significant cognitive impairment (type 1 diabetes, epilepsy) can be expected to work toward the same level outcomes as their typically developing peers. Other children 

may be able to meet these standards with adaptations in materials or instructional strategies. There will also be some children whose cognitive or language impairments 

are significant enough that goals will need to be modified in order to be realistically achievable for that individual child. It is important, however, not to assume that a child 

cannot meet the outcomes in each domain without undertaking a careful appraisal of the individual child’s capabilities and needs. If the child has a current developmental 

evaluation report, an existing IEP, or an IEP which is in the process of being revised, these documents can be used to carefully review the Texas Prekindergarten 

Guidelines and determine the goals toward which the child can work without modifications or accommodations, those that are attainable with some accommodations, 

and those that will require modifications. These decisions require thoughtful consideration and should be undertaken by a team that includes the child’s family and other 

professionals. Decisions arising from this process should be documented in writing so that all members of the team are clear about how the child’s needs will be met, 

what types of accommodations and modifications will be made in different domains, and how the child’s educational goals will align with the Prekindergarten Guidelines.   

English Language Learners (ELLs) 
Children who are English Language Learners (ELLs) need linguistic support (English as a Second Language or Bilingual instruction) in order to make adequate progress 
in the classroom. ELLs may appear to have “lower” language skills when compared to monolingual peers because developing fluency in two languages simultaneously 
is different from doing so in only one language. If the teacher perceives a delay, it is important to consider that the delay may be attributed to the student’s acquisition of 
two languages at once rather than to a disability. Children who are bilingual often make language mistakes similar to those who have a true language impairment, which 
can lead to over-referral for Special Education evaluation and mistaken diagnosis of a disability. Assessment teams must carefully consider linguistic and cultural aspects 
when gathering and analyzing data to diagnose a disability. This document will provide strategies for children who have a diagnosed disability, with or without learning 

English as a second language). 

Instructional Recommendations
Children who are ELLS should receive instruction at their English proficiency level in a manner they can understand. Language proficiency levels of beginning, intermediate, 

advanced, and advanced high are not grade-specific. Children who are ELLs may exhibit different proficiency levels in listening, speaking, reading, and writing. The proficiency level 

descriptors outlined in 19 TAC §74.4(d) show the progression of second-language acquisition from one proficiency level to the next and serve as a road map to help content‐area 

teachers instruct children who are ELLs commensurate with their linguistic needs (http://ritter.tea.state.tx.us/rules/tac/chapter074/ch074a.html#74.4).

Recommendations 
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• Provide books, environmental print, and other print resources relevant to the children’s linguistic and cultural backgrounds, alongside rich English print resources. 

• Provide instruction 

• in an explicit manner with modeling (using simple language and demonstrating a concept by breaking it down so the child understands), and

• systematically, with appropriate scaffolding (using routines and providing feedback)

• Use differentiated instruction that is designed to support the individual child’s learning.

• Use incidental learning (natural course, repetition, motivation, novelty).

• Use a variety of instructional strategies that connect school to the lives of children.

• Use knowledge of the stages of language development in planning instruction with emphasis on oral language development and vocabulary development. 

Additional strategies can be found in the 2015 Texas Prekindergarten Guidelines (pages 3–6) 
and throughout the entire Prekindergarten document accompanied by this icon.
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 Writing Developmentally Appropriate Goals and  
 Objectives for Students Receiving Special Education Services 

Determining Where to Start
When a student is identified as needing special education services, an Individualized Education Program (IEP) is developed by the IEP committee. The goals and 

objectives within the IEP should be written at the developmental level of the student in the domains where the child is functioning below age level. These goals and 

objectives should link to the Prekindergarten Guidelines, even if at the foundational level. Critical areas of need should be targeted first. For example, consider what is 

hindering the student from accessing the curriculum. What is keeping the student from engaging in opportunities for inclusion, interfering with social interaction, and 

affecting safety? Measurable annual goals are statements that describe what a student reasonably can be expected to accomplish within a twelve-month period.

IEP goals and objectives are based on a child’s Present Levels of Academic Achievement and Functional Performance (PLAAFP)

• There should be a direct relationship between evaluation/assessment information and PLAAFP statements.

• Choose areas that are most critical to meet the child’s needs, enabling the child to achieve expected Prekindergarten skills/concepts.

• Choose functional skills that are essential to supporting success in the general education environment.

Effective teachers recognize the reciprocal, interactive relationships among the different areas of development. They recognize, for example, that when a child is 

emotionally anxious or frustrated, s/he will have increased difficulty using adaptive problem-solving skills or following directions in a group activity. When children are 

presented with activities that are too far beyond their capabilities, they are more likely to show avoidance, passivity, or acting-out behavior.  By contrast, when children are 

provided with activities that are interesting, challenging, and developmentally appropriate, they experience pride in their success and are eager to learn more.

Promoting children’s school readiness will best be achieved when teachers integrate the guidelines and outcomes into their instructional approach by identifying the 

developmentally appropriate skill  (or foundational skill) while maintaining a perspective that views the child as an active learner who is continually developing, adapting, 

synthesizing new information, and striving toward competence.
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 I. Social And Emotional Development Domain 

Early experiences influence brain development, establishing the neural connections that provide the foundation for language, reasoning, problem solving, social skills, 

behavior and emotional health (Rhode Island KidsCount, 2005). While a preschool education should include activities that strengthen cognitive skills, it must provide for 

the development of the social and emotional competencies required for school readiness. The majority of typically developing children acquire social/emotional skills 

with little or no formal instruction, and can carry these skills over into play and peer interactions. When teaching preschool children with disabilities, it cannot be taken for 

granted that they will naturally learn these skills, even with appropriate teacher guidance.  Many children with disabilities will need direct social skills instruction (Bortoli & 

Brown, 2008). 

For some children, especially children with disabilities, providing opportunities to practice social skills without explicit teaching may not be sufficient to improve their 

social skills. For these children, teachers should consider (a) providing explicit modeling on not only what a specific social skill is but also how it is used, (b) systematically 

prompting children's use of appropriate social behaviors, and (c) providing extensive opportunities for children to practice the social skills that they learn (Vaughn et al., 

2003).

In 2006, a national survey of 350 preschool teachers conducted by the Horizon Research Corporation found that social skills trumped academic abilities. The survey 

revealed that preschoolers whose parents who focused primarily on social development — such as following directions, communication and getting along with other 

children — rather than academic and technical skills such as numbers and letter recognition, were more prepared to enter a school environment. 

USA Today published a survey of 800 kindergarten teachers who ranked social skills 
above academic skills (Neyman & Gonzalez, 2004).

Early social emotional skills are related to how socially, emotionally, academically and professionally skilled individuals are 

later in life. In a recent study, it was found that having higher social-emotional skills in kindergarten is related to important 

outcomes at age twenty-five (Jones, Greenberg, & Crowley, 2015). These outcomes include:

• Educational success, such as completing a college degree

• Career success, such as an increased likelihood of being employed

• Other key life outcomes, such as being less likely to have problems with the police

Children who can follow directions, communicate their wants and needs effectively, and get along well with other children are more prepared to enter an academic 

environment as school-ready.
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 I. Social And Emotional Development Domain 

A. Self Concept Skills
Central to understanding emotional development is the idea of self concept–an increasing level of conscious awareness of one’s own feelings, thoughts, abilities, likes, 

and dislikes, as well as awareness of one’s body in space. Prekindergarten children’s emerging ability to perceive these aspects of themselves on a conscious level 

distinguishes them from toddlers, who lack such awareness. Children begin to generate multiple answers to the question “Who am I?”, which is an essential aspect of 

becoming competent in related areas such as self control and social/friendship skills.

Early Childhood 
Outcome and 
Guiding Questions

End of 
Prekindergarten 
Year Outcomes

Developmental Continuum            
(48 and 36 months)

Foundational Skills
(may lead to age 
appropriate functioning)

Differentiation of Instruction for Children with 
Learning Differences

Outcome 1:
Social relationships 

?   How does the 
child respond 
to touch from 
others?

?   Does the child 
negotiate 
different areas of 
the room without 
tripping, falling, 
or stepping on 
things?

I.A.1.
Child is aware of 
where own body 
is in space and 
respects personal 
boundaries.

The 48-month-old child:
• builds competence in controlling 

own body movements (such as 
balancing, sitting still, starting and 
stopping in response to requests).

• stays in designated personal space 
without intruding upon others’ 
(stays in own seat at lunch table 
without kicking feet or leaning 
against neighboring children).

The 36-month-old child:
• needs visual reminders of 

boundaries both within the 
classroom and with personal 
space.

• can play alongside another 
child but will still grab at others’ 
materials if it is something that 
they want.

• Follows a person’s 
movement with their 
eyes 

• Explores own face, eyes, 
and mouth with hand

• Tolerates being 
physically near others 

• Plays alongside another 
child with adult proximity 
and help

• Enjoys simple back and 
forth games such as 
hide and seek

The teacher:
• uses mats or other special spots to designate a 

child’s personal space in circle time.

• uses cube chairs for children who need physical 
reminders of their space.

• creates clear paths through classroom with 
designated areas for waiting (footsteps on floor 
near bathroom, water fountain, and where to wait 
in line).

• uses trays or tape to define table work areas.

• uses visual examples when talking about personal 
space such as “popping one’s bubble space.”
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Early Childhood 
Outcome and 
Guiding Questions

End of 
Prekindergarten 
Year Outcomes

Developmental Continuum            
(48 and 36 months)

Foundational Skills
(may lead to age 
appropriate functioning)

Differentiation of Instruction for Children with 
Learning Differences

Outcome 1:
Social relationships 

?   Does the child seek 
out others after an 
accomplishment? 
How?

?   Does the child 
tend to chose 
only activities with 
which he is already 
familiar? 

?   Does the child 
push away at an 
adult trying to help, 
or say, “I can do 
it!”?

I.A.2.  
Child shows self-
awareness and 
can express pride 
in age appropriate 
abilities and skills. 

The 48-month-old child:
• can identify own physical 

characteristics and indicate some 
likes and dislikes when prompted.

• describes self using basic 
characteristics (hair color, eye 
color, gender).

• describes self using personal 
preferences.

• describes self in terms of being a   
member of different communities 
(family, classroom, school).

The 36-month-old child:
• self-identifies gender.

• talks about all the things he can 
do; may show shame at not being 
able to do something.

• can tell what eyes, ears, and nose 
are used for.

• Child can identify own 
physical characteristics 
and indicate some 
likes and dislikes when 
prompted

• Recognize himself/
herself in mirrors and in 
pictures

• Will repeat actions when 
applauded

The teacher:
• acknowledges children’s efforts, providing support 

when needed.

• has a variety of skin tone crayons, markers, paper, 
and dolls

• provides a mirror in the home center and at circle 
time when appropriate.

• reads aloud and discusses books about  
self-awareness.

• points out observations of progress in children’s 
growing competence using specific praise.

• places photos of children next to their artwork 
or displayed on a bulletin board to help reinforce 
children’s images of themselves as competent 
learners.

Outcome 1:
Social relationships 

?   Is the child 
tentative when 
approaching 
new situations or 
timid when trying 
new things?

?   How does the 
child ask for 
help?

I.A.3.
Child shows 
reasonable opinion 
of his own abilities 
and limitations.

The 48-month-old child:
• may overestimate or 

underestimate own abilities.

• proud of accomplishments 
(boasts), believes that she can do 
anything, may be argumentative.

The 36-month-old child:
• shows caution and looks to adult 

before attempting something new.

• Sense of pride in 
accomplishments, 
may cry at failure to 
accomplish goal

The teacher:
• sets appropriate safety limits for children’s age level.

• provides help kindly when requested.

• encourages children to do as much as they are able 
independently.

• points out and compliments children when they 
use good judgment (“Jasmine, I’m glad to see you 
carrying those scissors so carefully.” “Thank you, 
Derrick, for wiping up that spilled water so no one 
will slip and fall”).

• models and encourages practice of self-help skills 
child has not yet mastered.
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Early Childhood 
Outcome and 
Guiding Questions

End of 
Prekindergarten 
Year Outcomes

Developmental Continuum            
(48 and 36 months)

Foundational Skills
(may lead to age 
appropriate functioning)

Differentiation of Instruction for Children with 
Learning Differences

Outcome 1:
Social relationships 

?   Will the child 
try to reach 
for something 
again if his 
first attempt is 
unsuccessfully?

?   Will the child turn 
an inset puzzle 
piece around to 
make it fit?

Outcome 2: 
Knowledge and skills

?   Tell me about 
a time when he 
tried to solve 
a problem  
(overcome an 
obstacle/problem 
interfering with 
something 
important to 
him). What did 
he do?

I.A.4.  
Child shows 
initiative in 
independent 
situations and 
persists in 
attempting to solve 
problems.

The 48-month-old child:
• shows initiative in trying new 

activities, but may not persist in 
solving problems.

The 36-month-old child:
• can attend to activities or stories 

for brief periods of time (5–10 
minutes). She will stay involved 
longer if the activity is a favorite 
one.

• usually wanders away from an 
activity when encountering a 
problem rather than trying to solve 
the problem.

• requires very specific help in 
problem solving and explicit 
physical guidance when following 
suggestions.

• Child works to do things 
by self, persists in tasks 
he finds challenging

• Wants praise for good 
performance

• Pushes for autonomy 
but still needs to stay in 
touch with caregiver

The teacher:
• provides a variety of learning centers and activities 

that meet the needs and interests of different 
children.

• gives children opportunities to make independent 
decisions about which learning center or materials 
to work with, using visuals to aide children in 
selections.

• models appropriate use of materials for 
independent work or play.

• comments on the contributions of children in 
activities, tasks, and play.

• encourages children to solve problems and persist 
in challenging tasks.
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 I. Social And Emotional Development Domain 

B. Self Regulation Skills
Prekindergarten children feel safer and function more successfully in the classroom when rules and routines are consistently implemented. A well organized classroom 

with well prepared activities helps children expand their attention span and build self-control and personal responsibility. As they encounter and overcome new and 

various social obstacles when playing with peers, guidance from teachers will enable them to learn acceptable and unacceptable ways of dealing with social and 

emotional stress and/or excitement.

1. Behavior Control

Early Childhood 
Outcome and 
Guiding Questions

End of 
Prekindergarten 
Year Outcomes

Developmental Continuum            
(48 and 36 months)

Foundational Skill
(may lead to age 
appropriate functioning)

Differentiation of Instruction for Children with 
Learning Differences

Outcome 1:
Social relationships 

?   Does the child 
show awareness 
of routines? How?

?   How does the 
child respond 
to transitions, 
routines, or 
activities? Are the 
reactions different 
for familiar 
vs. unfamiliar 
transitions, or 
different across 
settings or with 
different people?

?   How does the child 
respond when 
given a direction? 

?   How does the child 
respond when 
corrected by an 
adult?

I.B.1.a. 
Child follows 
classroom rules 
and routines with 
occasional reminders 
from teacher.

The 48-month-old child:
• can follow instructions given 

in a small group.

• may play familiar games with 
peers and follow the rules 
with little adult intervention.

• finds established routines 
very comforting.

• feels safer and better able 
to participate when rules 
are clear and followed 
consistently. 

• can follow simple rules 
and procedures with gentle 
reminders.

The 36-month-old child:
• begins to internalize rules, 

but has difficulty transferring 
rules across time and 
settings.

• participates in the 
development of classroom 
rules.

• Allows adult to move him/
her through routines

• Follows classroom 
routines with assistance 
such as reminders, picture 
cues, or physical help

The teacher:
• involves children in creating classroom rules and 

expectations so they feel sense of ownership.

• consistently refers to and uses the rules and 
routines to structure the day.

• establishes signals (finger plays, songs, chants, 
etc.) to help children transition from one activity to 
another.

• uses a daily schedule chart to help children follow 
the day’s activities.
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Early Childhood 
Outcome and 
Guiding Questions

End of 
Prekindergarten 
Year Outcomes

Developmental Continuum            
(48 and 36 months)

Foundational Skill
(may lead to age 
appropriate functioning)

Differentiation of Instruction for Children with 
Learning Differences

• transitions from one activity 
to another.

• comments on the sequence 
of the day’s events, “After 
centers it’s time to go 
outside.”

• goes to the daily schedule 
chart and points out what 
comes next.

Outcome 1:
Social relationships 

?   Does the child 
participate in clean-
up routines?

?   How does the child 
treat classroom 
materials (toys, 
furniture, computer, 
etc.)

I.B.1.b. 
Child takes care of and 
manages classroom 
materials.

The 48-month-old child:
• is able to manage a small 

number of materials with 
support.

• cleans up and puts materials 
away in appropriate places 
(places a puzzle back into its 
labeled spot).

• puts away his belongings in 
his personal space.

The 36-month-old child:
• uses markers/crayons on 

paper rather than other 
surfaces.

• begins to take care of books  
(turning pages slowly).

• beginning to learn to take 
care of materials and put 
things back where they 
belong.

• needs modeling, guidance, 
and many reminders to do so.

• Can follow visual cues  
(matching the object to 
picture) where materials 
are put away on shelves/
bins

• May throw materials 
when done and check 
in with caregiver to see 
if they noticed (showing 
beginning understanding 
that this is not acceptable 
behavior)

• Can locate the assigned 
and labeled area for their 
personal belongings 
with some guidance and 
repetitive practice

The teacher:
• provides demonstrations and reminders of 

appropriate use of materials.

• establishes signals (clean-up song) to help children 
clean up.

• provides adequate time for cleaning up materials.

• labels materials to make them accessible for 
children.

• uses pictures and print to label shelves for easier 
clean up and storage of classroom materials.

• provides a space for children to store personal 
belongings.

• introduces new materials and shows children how 
to use them before placing the materials in activity 
centers.
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