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Linda M. Lafontaine, M.A., CAGS, CCC/SLP received her Master’s Degree in Speech-Language
Pathology in 1981 from the University of Maryland. In 2014 she received her CAGS from American
International College as a Reading Specialist. Linda has practiced in many settings, including hospital,
public and private schools. She is the former Principal of the Curtis Blake Day School of the Children’s
Study Home, for students with dyslexia/LLD. Linda has presented at the Massachusetts Speech
Language Hearing Association and the American Speech Language Hearing Conventions. She also
presented on the topic of “Narratives” at a learning disabilities conference in the United Arab
Emirates.

Maryellen Rooney Moreau, M.Ed. CCC/SLP is the Founder and President of MindWing Concepts. Her
50 year professional career includes: school-based SLP, Assistant Professor, Diagnostician, and
Coordinator of Intervention Curriculum and Professional Development. She created the Story
Grammar Marker® and was awarded two U.S. patents. In 2011, Moreau received the Boise Peace
Quilt Project Award for her work with children in the area of conflict resolution and social
communication. In 2014, she received the Alice H. Garside Lifetime Achievement Award from the
International Dyslexia Association, Massachusetts Branch (MABIDA) for exemplary leadership, service
or achievement in the area of helping children with dyslexia and language learning disabilities Moreau
is an internationally recognized presenter.

This is the 9™ FREE webinar of our COVID19 FREE Webinar Series. The
Q content today is based on questions asked and feedback given in the

previous 2 FREE webinars on this topic.

ﬁ. This webinar will demonstrate several integrated, systematic lessons in a
% thematic unit to bridge the hybrid structure of summer school as well as
the coming school year both in person and with distance learning!

’

® Before we delve more into the SGM® Treatment Process, we want to touch
- on the Story Grammar Marker® Approach itself.
" If you want to learn more on using Story Grammar Marker®, we have other

free webinars that can be found here:

with introductions, as well
as all of our manuals and materials.
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https://mindwingconcepts.com/pages/webinars

AFTER THE WEBINAR,
SLIDES will be available at:
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Character

What is the
Story G‘ o Seting ]

G rammar ’ Initiating Event (Kick-off)
Mal'ker®" . /lnlernal Response (Feeling)

A hands on, multisensory tool for narrative t Thinking Bubble (mental states)
development that has colorful, meaningful

icons that represent the organizational ’ Plan

structure of a story (or narrative). The tool ..

itself is a complete episode, the basic unit of »>
aplot. It was created in 1991 by speech- ‘ Planned Attempts (Actions)

language pathologist Maryellen Rooney \
Moreau, M.Ed. CCC-SLP in Springfield, MA. Direct Consequence (Tie Up)
o Resolution (feeling, lesson, moral)

SEE Blog Post: The Hidden Meaning of Story Grammar Marker®’s Icons

8

mprove their thinking and the organizing of t
der to effectively communicate.
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https://mindwingconcepts.com/blogs/news/the-hidden-meaning-of-mindwing-s-icons

and Story Grammar Marker® icons and tools can help us to empower children by helping them to
organize their thoughts and developing the language and communication skills necessary to expressthem.
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COLLEGE AND CAREER

READING - WRITING
ccss LISTENING - SPEAKING
Literacy GESTURING - VIEWING
'THINKING .

oral [ syneex |

Language

Development
Phonology

Pragmatics

EXPERIENCES / ENVIRONMENT
Sensory Integration

11

Without “discourse” there is no efficient connection between
language development and literacy.

COLLEGE AND CAREER

READING - WRITING
ccss LISTENING - SPEAKING
Literacy GESTURING - VIEWING

Awarene

oral T
Language
Development

Phonology

EXPERIENCES / ENVIRONMENT
Sensorv_Intearation
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HindWing

Quotes

TEXT STRUCTUF

nteractive Episode
Complex Episode
Complete Episode
Abbreviated Episode

DISCO

ES

Argument

Reactive Sequence

Action Sequence Description
Descriptive Sequence
Narrative Expository
(Story Grammar) Structures

Development

g\
JRSE

I Theory to k-
STAGES OF NARRATIVE DEVELOPMENT HindWing

14

——
Hingwing

- The Critical Thinking Triangle®

15
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While the Kick-Off and other parts of the

Hame:

story are represented in a Traditional

Graphic Organizer, Feelings ( g )
Thoughts () (mental states), and

7/29/2020

P (@) e misi -
[ ——
O
e ]

16

The
SGM®
Thinking
Bubble

17

The Critical Thinking Triangle® is what is
missing - it is also what sets the SGM® apart!

Character Motivation

Inference Generation
* remember
= undersiand » believe

Perspective Taking

Practice With Classroom
Discourse Using Cohesive Ties

Theory of Mind

Critical Thinking

Problem Solving
i
bv 4_? Conflict Resolution
.) Social Communication

18
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Reactive |Abbreviated | Camplete | Complex
Episod Episode

19

Personal narratives and fictional narratives are analyzed by some form of
nacrostructural analysis: Story Grammar (Stein & Glenn, 1979) or High Point
McCabe & Bliss, 2003). Westby and Culatta cite the levels of story grammar
hnalysis:

="
s

¥ Descriptive sequence Ations Action sequence (before
hat sl (before 4 years): The Sequence 4 years):

child describes actions, The child describes a
scenes, or characters. temporal sequence of

actions or events.

Descriptive

Westby, C. & Culatta, B. (2016). Telling tales: Personal event narratives and life stories. LSHSS. 47 (260-282).

20

Reactive sequence (about 4-5 STAGE Abbreviated episode (about

years): The child indicates sl 6-7 years): The child refers to
. pisode !

causality between events, the goal of the main

through terms such as because character but does not

and so. explain a plan or how the

goal is achieved.

o ..

becouen, #

21
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prp—
Complete
Episode

Complete episode
(about 8-9 years):
The child refersto
an initiating event
and a goal, an
attempt to achieve
the goal, and a
description of how
the goal was or was
not achieved.

Interactive
Episode

Hinawing

Elaborated episodes:
Stories with obstacles to
attempts, multiple
sequential episodes or
embedded episodes.
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T advance his or her thinking.”

=29~

“One of the important understandings that
teachers need to have about each student...
6 is to understand a student’s strategies for
RN S

V‘SF‘(‘,’&%&E@“E‘? thinking so that he or she can be helped to

Hattie, J. (2012). Visible learning for teachers. Routledge, New York, NY, p. 42.

23

“The more transparent the teacher makes the
learning goals, the more likely the student is to
engage in the work needed to meet the goal.
Also, the more the student is aware of the criteria
of success, the more the student can see and
appreciate the specific actions that are needed to
attain these criteria.”

Hattie, J. (2012). Visible learning for teachers. Routledge, New York, NY, p. 51

¢
4

24
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“McNulty and Besser (2013) argue that data teams be formed on
the basis of three criteria:

« All teachers on an instructional data team have a common
standard or common area of focus;

« All teachers on an instructional data team administer a common
assessment that leads to regular formative interpretations: and

 All teachers on an instructional data team measure learning with
a common scoring guide or rubric.”

Hattie, 1. (2012). Visible learning for teachers. Routledge, New York, NY,

7/29/2020

25

1. “The first step involves collecting and charting the data, the aim of which is to
make the data visible...

2. Next, the team begins to use the evidence to prioritize and set, review, and
revise incremental goals....

3. The team now questions the instructional strategies and how they are impacting
on each student, what needs to change, what needs to remain, and (most
importantly) what results would convince the team to change or remain...

4. Finally, the team monitors the impact of these strategies and the impact on
student learning.”

Hattie, J. (2012). Visible learning for teachers. Routledge, New York, NY, p. 68

* To make feedback effective, ..., teachers must have a good understanding of where
the students are, and where they are meant to be —and the more transparent they
make this status for the students, the more students can help to get themselves
from the points at which they are to the success points.

* Use evidence from the students about what they do, say, make, or write to then
infer what they understand, know, feel or think (Griffen, 2007 quoted in Hattie,
2012).

* Feedback levels focus on the task, the process, self-regulation or self (praise versus
feedback).

Hattie, J. (2012). Visible learning for teachers. Routledge, New York, NY, p. 129-35.

27
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Four Characte s of Differentiated

« “... all students need to have the opportunity to explore and apply the key concepts of the
subject being studied and then to achieve success.

* Frequent formative interpretation is needed to monitor the students’ path to success in
the learning intention.

 Flexibly grouping students so that they can work alone, together, or as a whole class, as
appropriate, makes it possible to make the most of the opportunities created by
difference and commonality.

* As much as possible, we should engage students in an active manner to explore and reach
the success targets.”

Hattie, J. (2012). Visible learning for teachers. Routledge, New York, NY, p. 110.
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Note to Self-

faminet each ESCHInG TEACHER LEARNER
Gradual Release of PHASE BEHAVIOR BEHAVIOR

Responsibility slide Demonstration Initiates o Listens

to postduring Models e Observes

lessons. Explains e May participate
Thinks Aloud on a limited
Shows “How to basis

What does the Gradual Release of

Responsibility Model look and sound like?

doit”

Source: Routman, R. (2003) Reading Essentials, Portsmouth, NH: Heinemann.

29

“WE DO”
TEACHING TEACHER LEARN
PHASE BEHAVIOR BEHAVIOR

Guided Practice e Demonstrates ¢ Listens
Leads . Intera.cts
Suggests ® Questions
q e Collaborates
Explains
* Responds
Responds o Tries Out
Ack ledg, Y
® Participates

Source: Routman, R. (2003) Reading Essentials, Portsmouth, NH: Heinemann.

30
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TEACHER HANDS OVER RESPONSIBILITY

| “YOU ALL DO” I

TEACHING LEARNER TEACHER
PHASE BEHAVIOR BEHAVIOR

Independent o Applies Learning * Scaffolds
Takes Charge o Validates
Practices e Teachesas needed
Problem Solves EIES
. e Observes
Approximates | g ourages
Self-Corrects o Clarifies
e Confirms
e Coaches

Source: Routman, R. (2003) Reading Essentials, Portsmouth, NH: Heinemann.

7/29/2020
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TEACHER HANDS OVER RESPONSIBILITY
| “Youpo” |

TEACHING LEARNER TEACHER
PHASE HAVIOR BEHAVIOR

Application o Initiates Affirms

Self-Monitors ® Assists as needed
Self-Directs e Responds

N . e Acknowledges
Applies Learning o Evaluates
ProblemSolves | ¢otc Goals

Confirms
Self-Evaluates

Source: Routman, R. (2003) Reading Essentials, Portsmouth, NH: Heinemann.
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_ e
“Shipwrecked™

€ FE T Epe———
© Ao B they s to vt

© ooy ot ok oo en bt shoter
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DocHub

* DocHub.comis an online PDF annotator that allows users to create document templates
and add text, draw shapes, as well as update content. Using DocHub.com, we demonstrated
analysis of the Macro and Microstructure of a narrative.

7/29/2020

Our 39 page “Zoom In On Documentation”
(a downloadable resource for $14.95 available at

) contains a step-by-step
procedure for analyzing narrative samples and documenting
progress using MindWing Concepts’ progress monitors and graphs

(4 PDF forms included separately!) on DocHub.

34

Narrative Stage Decision Tree
Foc Asigning Deveopmental Level 3 Exch Epide
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Progress Monitor and Instructional Planner
NARRATIVE MACROSTRUCTURE

Sample Student oo vy 20182020

Studars Home

4120 Shipwrecked

O i T Do pbbnal e ian g OT0I Narralive Retelling

CIRELE score for sadh i, Pt & SQUARY arond e insivuctional go. SLP

P I (%) Character

N choracter used or mary chan

Mesin cheaacter nomasd end descibact physicsl deserpiice,
Mo character nomed ond described): physicsl deserplion & passcnaliy qualies

O

0
'
2
3
4

Place desribed: using physcal charaderiics

Ploce desribind: physical choradsrisies o cme o more sensary varbs

O

s, hoor, touch, small, st
4 4 4 4 % Plocs described: physial characrisics & expaciolions for use of o salling

36
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https://tinyurl.com/ZoomInOnDocSGM

5 () Action Sequence

No aclions soted wahin e seting

. ¢ @«
T -
2 2 Tuo lemporaly sequanced seren of aaions
3 3 fx Tiewer o lwmorol oemsond oo
4 42 Tumporolcomiv es aed wih emporoby.eiied eresof @
&% Initiating Event (icv.o)
0 o No Nick-ofl [ncblan/lammalsurprise) ol (complcaing achon
b Kicholl woted
2 2 Kick-olf ated in santence form and ciearly reloted 1o (®) and <3¢
3 Kol woled and oty reced 14K ond
PR Kol oted ond clory e 1o 1he @D o ()
@ Internal Response (ruslings)
0o o N ineinol rsponse ioed
v el reoonensced o o descrioer T s g
2 2 Inteerol response siated as o leeling, on word: “sod"
38 el g skd, noved, ond kel o a9
PR

Internal resporse siied, named, ond reloted fo WP ond ()
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3
4

SGM°® Progress Monitor and Instructional Planner (continued)
£, Thoughts (enal sictes)

No fioughs erpressed
One o more | Theughts mxpressed

Thoughls} exresed ond reoled o the @) Fesing
Thoughs} expressed ond related o the 33 Kick OFf
Thoughils expressad ond eekated 1o the £ Flan

",

' Plan
No plon staied
Pan is inferred

Pl s s, i o plnring ward and el o e
Fhossoed,uing o plrving word o eold o he &8P ornd @9

e Py . " :
iy Critical Thinking Triangle
No components ors present
soted
Studert uses of lsost Iwo of the Critcol Thirking Trigngle componenis
o ideniify the Main Weo: [] 47 4@ W s (3
Componsnis of the Tt ore presant
1 4 4 A componsns o

One comparen

TRUCTURE

ond raloted sing ot lacs! one cobasive tie

Plan s stoted using © ploning word: wart, wish, decide, §.2., “he worted friends)

38

-

= (Z) Planned Attempts
<

No aflampis o présse 1hees may ba oclion words)

S Atemps rohr thon smple octions ore safed
Atempss o sequencsd )
Aangss o taquancad ond elted 10 he
Al o saquancad ond rloed o s Loy ol he 3

< Direct Consequence me-up|

No consequence i sioted

nancing s soed but i nct  consacuance of o (.1 s o scdemen such o fhe anc)
Aconssquence s soted ond raloed o e W3 or ()

Consmauerce s siored ond directy reloted ' the w3 ond &3

Conamquence i sicred ond directy reloted 1o the (&

2 Resolution (Feeling/Lesson Learmed)

No resolution  stcted

4

Alesiing is saked s & mon charodter’s rasponss fo the I

given in ferms of o lesson sarned

& iractly relcted 10 the P and the charocter’s participation in it

nol morol is shoted 08 3 reotes 10 he theme and sverts

Narrative Expression Score: Carces
o 412020 E] o Factual Questions-63%81%
Suselen Ovle Boch g e 3 tam Inferential Questions-69%
[ [ et o

42020 62020
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Progress Monitor and Instructional Planner

MICROSTRUCTURE ANALYSIS
Studn Moo S2MPIE Student Sohont ooy 20192020
con® s Say e ShPWIECKE
SLP

Esminar Noma.

4*20 L Subject and Predicate

[ RCI] Mo subject or precicote
1 1 Subject and predicale edden
22 2 2 St 8lsno8/s svident
@ 33 3| Compound s cren
44 Complex saniurcas evdoni

— — Pronoun Referent

o rancuns presend
Prancuns greent designaling man charasiar
Praneuns rall e e of moin chorisce
Francun efeven espbizhed for mein choracer
Hhaliple: proncans preseed il erons extablishod.
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Verb Structure

Varb tore marked (morphemes/pas, prasent, fulure}) ond consistent

Iy odvarbs or prepossonol phioses prasent

Adverb clouses present {when, how, why, after, bacouse, belore)

LITERATE LANGUAGE FEATURES
* Elaborated Noun Phrases

o

2 2 2| Makleror et daecndabr e s
3 3 3 3 Modifier of relafive clouse used before the verb
I

Modifiar plus o relative clouse present and used belore the varb.

[plecement beforn the verb indicates odvancamer)

unctions

Achons prosant

axi) pevsant in addition 1o odditive

10, 01, if, bacouse)

RPN
z
E |

Insersentential conjunclions signabng connedion belwean Stary Grammor elemans

41

Progress Monitor and Instructional Planner (continued)

AL Adverbs MICROSTRICTURL ANALYSS
o no -ly odverbs present
1 Adverb of time (suddenly] pertcining 1o ime/when
2 Adverb of monner (slowly, silently, angrily) periaining 1o how
3 Adverb of degree (exiremely, kemendously) pertoining 1o how much
4 Two or more lypes of <ty odverbs presea.

Mental State Verbs i ine e leads el 1o merve sioe se)
No mental stote verb present
Mentol stole verb present (think, know, remember, forgol, elc.)
Mental slofe verb used in sentence fe.g., She remembered )
Menial slole verb in sentence stiructure with complement dousol structure
{e.g., She remembered thot the boy wos coming %o school )
Menial stale verb in sentence structure with complement dousal structure plus additionol

swn-ol

ww—o
P

LR C I O By
sen-o]

@
o
@

clousel siruetures 1o express perspedive haking or added content for argument
{e.6., She remembered tha the boy wos coming 1o school 5o she gol oul her croyons o shore.)

42
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H an!uistiE {(Communication) Verbs

OTTT

2 1 2
I}

Microstructure Score:

a0z

43

Basic Goal Area: Grammar (microstructure)

Intermediate Goal: Complex Sentences (More than simple/compound sentences.)

Specific Goal: Sentence Cc its (Mental State and Linguistic verb structures
necessary to express Theory of Mind)
EXAMPLE:

“1 know that you know what an open response is but | think that you want me to tell
you what _one is so that you can tell the teachers what a third grade girl thinks it is.”

Subgoal: Mental State Verbs: think, know, remember, realize and/or Linguistic Verbs:
said, tell, whispered...

The OUTCOME of this goal setting is a better sentence!

Citing McCauley & Fey, 2006 in Eisenberg, S. (2020). Using general language performance measures to assess grammar
learning, Topics io Longugge Disorders, 40 (2) 135148

44

“Create a concept map with your
students about the learning
intentions, the relations between
these, and the ideas and resources
that they are going to experience,
and share notions of what success
the lessons would look like.”

Hattie, J. (2012). Visible learning for
teachers. Routledge, New York, NY, p. 75.

45
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I CAN STATEMENT ABOUT KICK-OFFS %% AND FEELINGS

Group Statement: F CS)

Today we are learning how kick-offs and feelings relate to each other so
that we can talk about why character feel certain ways in the
story/passage (or in life). 5#

Then we will talk about kick-offs and feelings in our own lives.

Student: s &

Today, | am learning how kick-offs and feelings relate to each other so
that | can talk about why characters feel certain ways in Zomo, the
Rabbit. Then, | will talk about these feelings in reaction to kick-offs in
my own life.

46

="

HindWing

[F— v Y

Self O e

@ Kick-Offs, Feelings, Zomo

Evaluation
In Order of g ‘\3“ 1,am able to identify feeling words (synonyms).

1 am able to correctly relate appropriate feeling

Complexity = (%) vou cnowm) o aestone ket _

" Tam able to correcty relate appropriate feeling
s, WOrds (synonyms; social emotions) to all ick
me () coffsin the story
1:am able to provide kick-offs for given feeling
v (@B YorSs (ynomyms; social emotions) inife
wre () siations

-

47

Hinawing

@ Growth Mindset:

| will be able to express the thoughts

(mental state verbs) related to kick-offs

and feelings of given characters. In this

case, it would be ZOMO, the Rabbit.

48

©2020 MOREAU and LAFONTAINE
www.mindwingconcepts.com 16



7/29/2020

Group Statement

Today, we are learning to use a thought bubble to talk about “why/how”
characters decide to do something about the kick-off/problem/situation. We
will show we can do this be filling out thought bubbles and talking about
Zomo’s plan to gain wisdom.

Student

Today | am learning to use a thought bubble to talk about “why/how”
characters decide to do something. | will show | can do this by filling out
thought bubbles and talking about Zomo's search for wisdom.

49

s E———

HindWing
Self
. Thoughts/Mental States in Zomo
Evaluation
Y amable t name and define thought words
In Order of T ) with help from my teaches
. | amable o express ane thought suchs
Complexity w () “knowr) word of Zomo using  sentence stem.

Tam able to express two thought words (such

as "knowjremember”) of Zomo, each in its own

e | sentence, from the story.

1 am able to express two thought words (such

w2 “know/remember’) of Zomo from the story

s in sentence form and include a feeling /or kick
"= off and at least one conjunction,

50

Growth Mindset:
Students will be able to give their opinion cincerningthi following statement:

In your opinion, did Zomo use what he knew and remémbered to help him
gain wisdom?

Pass the SGM Thinking Bubble around to the students, each taking a turn
sharing their opinion and why they think that way.

51
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A
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v
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2

ve@ g0 %

§:5°0
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mhe Rabbit

A Trocxaven Tave rmow Wesv Armica

| Gerald McDermott

54
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Hinawing

BUILDING BACKGROUND KNOWLEDGE

7/29/2020

55

Hinawing

In addition to a
book walk, begin
each lesson
discussing the
geographical
setting for a book
if needed using
maps as well as
web links of
images. Refer to
following slide.

56

57
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https://www.kids-world-travel-guide.com/africa-facts.html
https://kids.kiddle.co/Africa
https://www.kids-world-travel-guide.com/africa-facts.html
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_ The Stk

[ P

P o

. pop—

s Infarmation List Map

Add each element [ RE—
to this graphic

organizer as it is @ o
presented/learned @ oot e
either digitally or on ®

paper. Tt e i P e

58

Break into Syllables Picture
Complete this
trickster
vocabulary card as a
group. Provide copies l!
. Synonym Antonym
to the students with clever person, prankster victim
the word and picture.

Part of Speech/Definition:
Com [?Ie_te the . Atricksteris a person who tricks people, often in order to get something from them.
remaining sections

digitally or on paper.

The fi . Sentence/Example:
e first sentence is Zomo, a trickster, fooled Big Fish into dancing so fast that he lost his scales.

done as a group. The
second is the student’s
attempt.

59

The trickster played an April Fool's joke on his friend to make his friends laugh.

Frayes Method

Complete this
vocabulary card as a
group. Provide copies to
the students with the
word, definition and
picture. Complete the
remaining sections
digitally or on paper. The
first sentence is done as
a group. The second is
the student’s attempt.

60
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62

N i

Place the
corresponding
completed SGM®
Map in the book for
each picture book in
your library to allow
for more efficient
lesson planning.

63
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https://www.cbc.ca/kidscbc2/the-feed/have-you-ever-heard-a-trickster-tal
https://www.cbc.ca/kidscbc2/the-feed/have-you-ever-heard-a-trickster-tal
https://www.youtube.com/watch?v=C-gdTnHISn0

TEACHING VOCABULARY
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Key Content Vocabulary from Zomo the Rabbit

Tier 1 Tier 2 Tier 3
clever scales

. wisdom
Instruction would focus on q
clever, wisdom, courage vain
and caution. Remaining courage
words would be explained good sense
as passage is read. caution

65

Tier Two Vocabulary Strategy

Model this strategy as

L

(3

&3

an “I Do.” Then ask
students to rate their
understanding of each

Vocabulary Words

I know it | can picture.
what it means. | can tell
You about it soyou can
picture it too.

I've heard it before but
Fm ot sure what it
means. | do not have
clear picture of tin my
mind,

I've never heard it
before. | cannot picture
it. This is 2 new word for
me.

word by placing a
check mark in the

clever

appropriate column.

wisdom

Use the following
vocabulary cards to

courage

develop deeper

caution

understanding.

66
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i
Frayer Method

Coneept Word: 4

Complete this vocabulary
card (and the following) as a
group. Provide copies to the
students with the word,
definition and picture.
Complete the remaining
sections digitally or on paper.
The first sentence is done as
a group. The second is the
student’s attempt.

7/29/2020
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Frayer Method

Concept Word: 44

HindWing

68

Frayer Method

Concept Word: _c2ur1se

69
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Frayer Method

Concept Word:

70

o |f I say something that is clever, say “clever.” If not,
don’t say anything. | will ask, “Why?”
Wonderful UOcreating a new invention
activity for Qhaving trouble learning the rules of a game
English Qtricking someone into telling you a secret
language Qplacing your hand on a hot stove top
Learners as s X
well. Qthe winning move in a chess game
* What's the word that means “intelligent and able
to learn things easily?”
Beck et al. (2008). Robust Vocabulary Instruction.
71

TEACHING
MENTAL
IMAGERY

72
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what movement
® = ¥
¥
where mosa

The Visualizing and Verbalizing® strategy may be X \//\

taught using the picture book.

* Have the book face you as you read the text. e ""““9"’“"1
* Ask the students to tell you the “movie in their ... <MW
/
mind.”
color perspeciive

Show them the illustration and determine on

59 AN
which elements they agree with the illustrator. ‘ ﬁ tﬁ
Discuss differences in a respectful manner.

number when

(See Pragmatics Chart on next slide) e
* Proceedto the next page. a
¢ Ask them to tell you “how their movie has shape sound

changed.” HO A @

73

Non-Linguistic Linguistic Narrative
Social Conventions Related Components

T | T

(Non-verbal nods, smiles, knitted brows, and verbal
Are you making extranoise? Turn Taking
How do you use the space around you to communicate? Topic Maintenance

| =——

Do you show nterest n what s being said?
0y0u use gestures? Can you make suggestions n a positve way?

Canyou ask the speaker to explain what 3he means?
Can you, 35 the speaker, repair your message s0 your
communication partner can understand t? Can you, as the
speaker,prepare your message so your communication
partrer can understand t the first time:

What message s your voice giving?

74

Each icon may be placed on an individual index card
in front of the student.
* As the studentincludes the structure word the size background

card is turned over. ... m - V\
As the student progresses, the cards may be ’
placed behind student on a white board while the
details are written. ‘ ﬁ Kﬁ

Students may need this written support to

color perspective

number when

provide a verbal summary. A
* Practice speakingin sentences typical of 7
conversation. Avoid, the what is ..., the where is shape sound

.. etc. [ . A @

75

©2020 MOREAU and LAFONTAINE
www.mindwingconcepts.com 25



Most students benefit from including
these four structure words first.

9

N N N N

~ P =
what movement

- L3

o L 2 '3\1’ .
where mood
=

\ 2 \

As a bonus, they correspond to
the beginning of a complete
episode!

7/29/2020
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PrEE e I

size background
00® .
Once students N
have mastered color perspective
the first four ‘ N m
structure words,
proceed to number when
including these (44
details. i °
shape sound
HeA | @
77

TEACHING
MAIN IDEA

o7 (o
e '+ dotce
e _
,
by
THINKING. _

)
Y VERBS
b

78
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Mental

non’
hink remember_

Child-Friendly Definition/Explanation

Something you observed or know for a fact

Books that illustrate this mental state

‘Any factual book about a topic
[Tornadoes by Gail Gibbons
Toto the Tornado Kitten by Jonathan Hall

7/29/2020

Something in your head, that is not said out loud

[ What is a Thought? (A Thoughtis a Lot) by Jack Pransky
[ What DO you Do with An Idea by Kobi Yamada

remember

hink happened in

1o |Witred Gordon McDonald Partridge By: Mem Fox
© by

you or someone else

[The ka and Lane
Smith

realize

“This draws together other thought words: Once you know,
remember, and understand, then you have a realization! (becomes
REALin your EYES)

Each Kindness By: Jacqueline Woodson
Because by Mo Willems,

=

o
believe

When you trust or feel confident that something is true even
without proof

| Am Enough by Grace 8yers,
Giraffes Can't Dance by Giles Andreae and Guy Parker-Rees

=

understand

MENTAL STATE

situation or topic

[This 15 the Rope. A Story of the Great Migration By: Jacqueline
[ Woodson Save
Me a Seat by Sarah Weeks

79

character.

verbs.

Discuss these words using the GRRM.

* The first discussion should focus on
you as a character.

¢ Then focus on the students as the

* Finally, use a text the students are
familiar with to develop
understanding of these mental state

realize believe
understand

80

onit.

tie as well.

*  Wear the tie with the verbs

* Point to the corresponding
word as you construct
sentences with the verbs.

¢ Allow students to wear the

“Realize -

81
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*  Wear the tie with the
cohesive ties on it.
* Point to the

corresponding word as
you construct ’ Therefore
sentences with the Pdeed thaf
cohesive ties.

* Allow students to wear [ H
the tie as well. OWever

7/29/2020
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ﬂﬂmmﬁm@ﬁ-m

Student Thinking Mat

* Complete this map as a
group either with CTT In
Action Tools, digitally, or on
paper to summarize
beginning of story.

* Once completed practice
composing complete
sentences using the cohesion
provided on the graphic
organizer.

83

s Hindw
Zomo the Rabbit Test Question
Let’s think about Zomo’s thinking. What did
To dive deeper into Zomo know for a fact, remember from the
mental states of past, and realize he must do to trick each
characters and animal? Students must use evidence from

develop perspective

taking, this activity is

critical. (Please see following thought bubbles. |

Hence, the Critical write on thought bubble for younger

Thinking Triangle®! students while older students write for
themselves.)

the text as well as illustrations.

84
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Zomo
[the Rabbit

Zomo remembered
Big Fish liked to

dance.

Zomo knew to play
his drums to entice
Big Fish to come up
from the depths of

Zomo realized if he
played music fast
Big Fish would
dance faster.

7/29/2020

Zomo
[the Rabbit

Zomo remembered
Wild Cow believed

he was big and
strong.

Zomo knew Wild
Cow was vain and
did not like to be
teased.

- e challenged him, he
: would get angry and
try to prove Zomo

rong..

kel
HindWing

Zomo
[the Rabbit

Zomo remembered
where Leopard
walked every day.

Zomo knew fish
scales mixed with
milk would make
the path slippery:

Zomo realized if he
caused Leopard to
fall he would hit
the rock.

©2020 MOREAU and LAFONTAINE
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_ SGM" Thinking Bubblc Memal Statcs

. ="

Hinawing

The Jigsaw Method (The jigsaw classroom is a research-based
cooperative learning technique invented and developed in the
early 1970s by Elliot Aronson. See these LINKS:

90
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https://www.jigsaw.org/
https://www.jigsaw.org/#steps
https://www.youtube.com/watch?time_continue=1&v=euhtXUgBEts&feature=emb_logo

+ knaw * realize

* think * remember
> * understand * believe
*observe deduce
e suspec, & infe
Ty A ﬂ/
-~ THINKING * %0
’ VERBS©©©
SN
5%

7/29/2020
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TEACHING
TEXT
COMPREHENSION

92

Text Dependent Questions

« Develop text dependent questions for

* Place a copy of the questions in the o
picture book or in a sheet protector with
a text printed from another source.

* Not all questions must be mapped.

¢ Pick and choose based on your students’
needs.

Investigating

narrative and expository text. Text Complexity
== v Clo

93
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Deepening Discourse

B8 DISCOURSE AND THOUGHT DEVELOPMENT CHART

L]

Use this chart for
contentarea ==
collaborationas well

as directinstruction!

Synthesis of Problem Solving Problem
& Development of Argument s Identification/Solving

e
e

94

I Theory to 2.1
STAGES OF NARRATIVE DEVELOPMENT HindWing

95

Webb’s Depth of Knowledge

Webb’s Depth of Knowledge (DoK) was “employed to
analyze the cognitive expectation demanded by
standards, curricular activities and assessment tasks”
(Webb, 1997).

Ultimately the DoK level describes the kind of thinking
required by a task, not whether or not the task is
“difficult.” (Webb, 2009).

96
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Webb’s Depth of Knowledge Levels are:

LEVEL1:

Recall & Reproduction

LEVEL2:

Working with Skills & Concepts

LEVEL3: =
Short-Term Strategic Thinking 2
LEVEL 4: =
Extended Strategic Thinking 2

EELLIRETEY]

Reference: Webb's Depth of Knowledge (Dok)
Guide: Career and Technical Education
Definitions, 2009, based upon Webb's Dok was
“employed to analyze the cognitive
expectation demanded by standards,
curricular activities and assessment tasks”
(Webb, 1997).

97

- TEXT DEPENDENT QUESTIONS l -k-

Hinawing

v, o quisore e
£ Wity cenat ey ugport R e 6 of | ) codt s e

e et gt

[ ———
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*Who is the most important character in the
story? What makes him so?

eWhat is the lesson of this story?

eDescribe/List the ways Zomo demonstrates
cleverness in this story.

99
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https://nieonline.com/tbtimes/downloads/CCSS_reading.pdf

The Saudont's Descriptive Character Map .
indWing
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The Stidents Information List Map

HindWing

i
H
i

i
:
:
i
:
i

f
i

eee®@®-
§
H
|
i
i
,
:
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DESCRIPTIVE

[] for example

[ alse

[] furthermore
[] finally

wmens
AN topic.

CHARACTER

102
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- TEXTDEPENDENT QUESTIONS I -k-
M

ot dinseaion e repeane e !
gl g mesring 1 sy pose | » Wi i o e thid ey, i s
orsore. -

103

¢ Explain in your own words what the Sky God meant when he said,

“Three things in this world are worth having: courage, good sense,
and caution.”

* Divide the story structure into three parts-the beginning, the
middle, and the end.

 Distinguish the information provided by the pictures and the words
in the text.

104

TG MIDDLE 1 Sy
MV!—E-—!L“JAM‘ s ; R e

©
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https://nieonline.com/tbtimes/downloads/CCSS_reading.pdf
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—W'lmumuﬁnm SGI” MIDDLE of A Story Vﬁ
o® 0 mme

R

Uﬁm

_ The Siudont s Information Compare/Contrast Map

ooyt setirg e, arameding

BTV —_——
it gt . D R T et e depeied

T T
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TEXT DEPENDENT QUESTIONS

rate and

presonted in pis
ing: o
quARCICatively,es well as in words,* | a3 well as the sufficiancy
af the evidence. take.
Teams anly e,

ser o
o P e
His ke peareish e e o the same topee

- R e topic. Wit

¥t | o ket which ressansen dence spperywhich
pasreis).

. poiniafvew on the
tepied W i the et mkes s s thoe! media.
- Use st tnito - Hom
deserieiey e e — themec___t
- Wi - Hon

ekt we v rese, concert e, a2}
Inparagrphs | 2k

i) Uroudh

s o .

caniancs, gossares,octranic s (o) | sioryient

themnheri + Wbt was the tone ofthestaryitext!
e

* How o the [picures et el comvey the witioe redtal
s o the st

babur
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eHow did the pictures help convey the mood of the
characters?

eHow does Zomo compare to other characters we
have read in other trickster tales?

7/29/2020
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_ The Sucknt's Information List Map.

[ J——

iy How 09w pohacs ep oavey e mons?

. o e

110

_ The Studont’s Information Compare/Cantrast Map

111
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[ S

[] for example

diffarant,
unlike, but,
hawaver,

rather than

[ abso -
[] furthermore | =&
[] finally P —

s
A

112

srupswTs s

Phainaliahze | =

JCTURES

Place this text structure tool in front
of students.

Direct their attention to it as they
answer text dependent questions.

Encourage them to visualize the
graphic organizersin their head to
organize their thinking and
expression.

Practice drawing the graphic
organizers on scrap paper to assist
them in composing written
responses.

113

Compare Zomo with Anansi
the Spider.

What caused the three
animals to be angry with
Zomo?

Explain Zomo’s problem.
—|

114
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HANDOUTS AND CERTS OF ATTENDANCE ARE AT
https://mindwingconcepts.com/pages/webinars

BONUS RESOURCES:
Story Grammar Marker® Thinking
Bubble Supplement $14.95
30 Page Downloadable — PLUS the
SGM® Thinking Bubble Magnetic Icon

Ihttps: tinyurl.com/SGMThinkingBubbleBonus I

115

s

NOW SCHEDULING Video-Conference/ Web-
Based PD for your organization, school
and/or district!

Contact Sheila at smmoreau@mindwingconcepts.com

116

The Raffle Winners Will /
Receive: )

7/29/2020

="

HindWing
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@mindwingconcej pt

e
®
®
o

@storygrammarmar ker

*n EMAIL ist:
Hindwiez
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