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“At the ‘core’ of the Common 

Core State Standards, is really 

that child sitting in a classroom 

at Memorial School on Main 

Street, Anywhere, USA. We can 

never forget that within the 

clamor for more intensive 

instruction within and across 

academic disciplines and grade 

levels, is the small voice of a 

child…waiting to be heard.” 
 

— Moreau, June 14, 2012 — 

The Tool & Methodology  
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What is the  

Story  

Grammar 

Marker®? 

 

A hands on, multisensory 

tool that has colorful, 

meaningful icons that 

represent the organizational 

structure of a story. The 

tool itself is a complete 

episode, the basic unit of a 

plot. 

Character 

Setting  

Kick-off  

Feeling 

Plan 

Planned Attempts (Actions) 

Direct Consequence 

Resolution 

The Critical Thinking Triangle®: 

It’s what is missing from  

traditional graphic organizers!  
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The Research & 

Evidence Base 
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Student Disability  

Results 

Objective 

Abstract 

Objectives 
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Effects of Story Grammar Marker
®
:  

Listening Comprehension & Oral Expression 

Linda M. Lafontaine, M.A. CCC-SLP, Curtis Blake Day School of American International College 

Maryellen Rooney Moreau, M.Ed. CCC-SLP,  MindWing Concepts, Inc. 

 

 

This study examined the effect of narrative intervention 

utilizing the Story Grammar Marker® methodology on 

listening comprehension and oral expression abilities of 

28 school-aged children diagnosed with language 

impairment. 

The Story Grammar Marker®, by MindWing Concepts, 

Inc. (www.mindwingconcepts.com) is an effective tool in 

increasing listening comprehension and oral expression of 

narratives. The SGM® is a visual, tactile and kinesthetic 

iconic manipulative designed to help students recall and 

sequence story details, think critically about the 

characters’ motivation, feelings, plan and mental states, 

infer information not directly stated, and predict future 

events in literature and life. A significant difference will be 

found between pretest and posttest measures in students 

who have a specific learning disability in reading and/or 

language who receive the Story Grammar Marker® 

intervention. 

  

Grade Level 

Of Participants 

Significant Outcomes of the Story Grammar Marker Assessments (n=28) Paired dependent t test were conducted 

comparing pretest and posttest scores for 11 components of the SGM® Assessments. Of the eleven components there were eight statistically significant 

outcomes and three non-significant outcomes. Participants scored significantly higher on posttest measures of oral retellings. Additionally, students had 

a significant increase in posttest scores in listening comprehension as measured by their answers to the SNAP comprehension questions. Finally, as of 

grade 2, the expectation is that students are solid in the three narrative  

macrostructure elements of character, 

action sequence and resolution, therefore, 

no significant difference was noted between the 

pretest and posttest of those elements. 

Pair M SD t Significance 

(p<.01) 

Pre- Post Comprehension -28.930 22.50 -6.804 .000 

Pre- Post Setting  -1.643 .559 -15.559

 .000 

Pre- Post Initiating Event  -1.393 1.315 -5.605 .000   

 

Pair M SD t Significance 

(p<.01) 

Pre- Post Plan -1.857 .705 -13.934

 .000 

Pre- Post Critical Thinking -.607 .994 -3.232

 .003 

Pre- Post Planned Attempt -2.500 1.202 -11.007

 .000 

Pre- Post Direct Consequence -2.571 1.069 -12.728

 .000 

Conclusions 
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Conclusion 

The results of this study provide efficacy for the Story 

Grammar Marker’s® developmental methodology as well as 

the use of the manipulative tool to increase both listening 

comprehension and oral expression. The information 

presented in this study is beneficial to educators seeking 

effective intervention for students who perform poorly on 

listening comprehension of narratives, oral expression of 

narratives and answering questions related to narratives.  

The results of this study indicate that after receiving the 

SGM® intervention, students were more aware of how stories 

were structured and were able to use the structure to 

increase their listening comprehension levels as measured by 

comprehension questions and narrative retellings.    

Of the 28 students 

at a school in 

Western Massa-

chusetts, 61% were 

male and 39% 

were female.  

 

Statistically 

significant 

outcomes were 

revealed. Usage of 

the Story Grammar 

Marker® Progress 

Monitoring tools for 

diagnostic and 

intervention 

purposes is 

discussed. 
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Methods & Materials 

Intervention 
 Story Grammar Marker® manipulative tool 
 16 weeks 

 35 minutes of daily direct instruction  

 Students also answered factual and inferential 
comprehension questions about the story 
content that were provided in the 
administration manual of the SNAP 

 Narratives were independently analyzed by two 
certified Speech and Language Pathologists for 
sentence and narrative complexity using the 
SGM® Progress Monitor and Instructional 
Planner (Moreau, 2009).  

Assessment 
 Pre and Post oral narrative retellings were 

collected and transcribed utilizing selected 
stories from the Strong Narrative Assess- 
ment Program (SNAP, Strong, 1998) 

2 

3 

4 

5 

The Common Core  

State Standards 
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Common Core State Standards 

• Provide teachers and parents a clear and consistent 

understanding of what students are expected to learn 

• Are designed to be robust and “real world” and to provide 

students: 

– Knowledge and skills 

– College readiness 

– Career readiness 

 

 

 www.corestandards.org/about-the-standards 

What Researchers Say… 

“The Common Core State Standards are here, and 

school-based SLPs are in a prime position to help 

students.” 

Core Commitment by Barbara J. Ehren,  Jean 
Blosser,  Froma Roth,  Diane R. Paul and  
Nickola W. Nelson, The ASHA Leader, April 3, 
2012.  

http://www.corestandards.org/about-the-standards
http://www.corestandards.org/about-the-standards
http://www.corestandards.org/about-the-standards
http://www.corestandards.org/about-the-standards
http://www.corestandards.org/about-the-standards
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What ASHA Says… 

• Based on their focused expertise in LANGUAGE, SLPs offer 

assistance in addressing the linguistic and metalinguistic 

foundations of curriculum learning for students: 

– with disabilities 

– other learners who are at risk for school failure 

– those who struggle in school settings  

 

    

http://www.asha.org/docs/html/PS2010-00318.html 

http://www.asha.org/docs/html/PI2010-00317.html 

A Guide – But NOT a “How To” 

• CCSS sets grade-specific standards but does not define the 

intervention methods or materials necessary to support students 

who are well below or well above grade-level expectations 

• SLPs, (in collaboration with Parents, 

Teachers, Reading Specialists, Literacy 

Coaches, Special Educators and 

Interventionists) can… 

– Provide oral language development 

interventions 

– Support interrelationships among reading, 

writing, speaking, listening, and language 

– Collaborate with each other, families and 

administrators 

– Bolster RTI initiatives 

http://www.asha.org/docs/html/PS2010-00318.html
http://www.asha.org/docs/html/PS2010-00318.html
http://www.asha.org/docs/html/PS2010-00318.html
http://www.asha.org/docs/html/PS2010-00318.html
http://www.asha.org/docs/html/PI2010-00317.html
http://www.asha.org/docs/html/PI2010-00317.html
http://www.asha.org/docs/html/PI2010-00317.html
http://www.asha.org/docs/html/PI2010-00317.html
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Where Story Grammar 

Marker® and related 

tools fit in: 

The CCSS: A Focus on the 

Discourse Level of Language 

It’s About Helping Students Develop “Communicative Competence” 

 Putting together words, phrases, and sentences to create 

 conversations, speeches, email messages, articles and books. 

www.nclrc.org/essentials/goalsmethods/goal.htm 

http://www.nclrc.org/essentials/goalsmethods/goal.htm
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Without Discourse There No Efficient Connection from  

Oral Language Development to Literacy 

CCSS 

COLLEGE AND CAREER 
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    Oral 

Language 

The Role of Speaking & Listening  

in K-5 Literacy, according to CCSS,  

are at the “Core of the Core” 

 

 

“If literacy levels are to improve, the aims of 

the English language arts classroom, 

especially in the earliest grades, must include 

oral language in a purposeful, systematic 

way, in part because it helps students master 

the printed word.” 

 

“Oral language development precedes and is 

the foundation for written language 

development. Oral language is primary and 

written language builds on it.” 
Common Core State Standards Initiative (2010) Common Core State Standards for English 

Language Arts & Literacy in History/Social Studies, Science, and Technical Subjects: 

Appendix A. http://www.corestandards.org/assets/Appendix_A.pdf. 

 

Oral Language: It’s Not “Just Talking” 

• Literate oral language (aka: academic language) is key to 

your students being or not being at grade-level standards 

• Academic language… 

– Is a specialized language (oral and written) 

– Facilitates communication and thinking 

– Relates to “disciplinary content” 

 
Nagy, W. et al (2012).  Words as Tools:  Learning Academic Vocabulary as 

Language Acquisition. Reading Research Quarterly. 47(1), 92 
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What is literate oral language? 
 

It is the combination of: 
  

Macro-structure  
The overall organization of a story or expository text selection 

&  

Micro-structure  
The linguistic complexity of sentences that  

make up the macro-structure 

 

Elements of micro-structure connect  

the elements of macro-structure.  
 

Micro-structure: Vocabulary 

and Sentence Development 

 

1. Micro-structure is commonly referred to as “story sparkle” (Westby) 

2. Micro-structure’s literate language features:   

•   Adjectives (Elaborated noun phrases) ex. The big, scary fish/ Torrential rain… 

•   Verb phrase elaboration: ex. walked very quietly, battled ferociously… 

•   Mental State verbs for planning/argument: ex. remember, know, think, realize… 

•   Narrative linguistic verbs: ex. whispered, yelled, asked… 

•   Conjunctions (Cohesive Ties) ex. and, but, so, because, first, then, next, finally… 
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The Speaking and Listening Standards K-5 are Rooted in Oral 

Language Development. Here is a summary of the areas within 

these Standards that can be targeted by intervention using Story 

Grammar Marker® and ThemeMaker® methodology.  

 
Comprehension and Collaboration 

• Pragmatic Rules – discussion and conversation/ Linking comments to the remarks of others 

through multiple conversational exchanges 

  

• Asking and Answering Questions about Stories or Text 

 

• Asking and Answering Questions Socially 

 

Presentation of Knowledge and Ideas 

• Narrative and Expository Language Development with the creation of drawings and 

recordings (#4) 

 

• From drawing pictures and making simple recordings to Multimedia components like 

graphics and sounds 

 

• Speak audibly and clearly while increasing the complexity of sentences throughout the 

grades using formal and informal English when appropriate. 

 

It’s All About Complexity 

 

Students must be able to comprehend, tell 

and retell stories, and develop progressively 

complex expository text structures. 

  
• Narrative (stories) and expository (nonfiction/information) text are 

50%/50% in grades K-5. 

 

•  By middle school, expository text will be 70% of the curriculum. 
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Speaking and Listening Standards K-5  

Presentation of Knowledge and Ideas #4 

1  

Describe 

people, 

places, 

things, and 

events with 

relevant 

details, 

expressing 

ideas and 

feelings 

clearly. 

K 

Describe 

familiar 

people, 

places, things 

and events 

and, with 

prompting 

and support, 

provide              

additional 

detail. 

2 

Tell a story or 

recount an 

experience with 

appropriate facts 

and relevant, 

descriptive 

details, speaking 

audibly in 

coherent 

sentences. 

3 

Report on a topic 

or text,  

tell a story, or 

recount an 

experience with 

appropriate facts 

and relevant 

descriptive 

details, speaking 

clearly at an 

understandable 

pace. 

4  

Report on a 

topic or text, tell 

a story, or 

recount an 

experience in an 

organized 

manner, using 

appropriate facts 

and relevant, 

descriptive 

details to 

support main 

ideas or 

themes; speak 

clearly at an 

understandable 

pace. 

5 

Report on a 

topic or text or 

present an 

opinion, 

sequencing 

ideas logically 

and using 

appropriate 

facts and 

relevant, 

descriptive 

details to 

support main 

ideas or 

themes; speak 

clearly at an 

understandable 

pace. 

Please note: If a child cannot take 

perspective in the narrative, then he/she 

will have difficulty using evidence to 

argue a point or present an opinion. 

How the Narrative and 

Expository  

Guided Questions* 

Relate To The CCSS  

(*These Questions were used in 

research study at the beginning of 

this presentation and this new 

format is taken from a “Center” 

activity in the new book:  

The “Core” of the Core) 

BOOTH #1220 
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Descriptive 

Narrative                                       Expository 

CCSS Kindergarten - RL.K.3.  

With prompting and support, identify characters, settings, and major events in 

a story. 

Sequence 

Narrative                                       Expository 

CCSS Grade 1 - RL.1.3.  

Describe characters, settings, and major events in a story, using key details. 
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Reaction – Cause/Effect 

Narrative                                       Expository 

CCSS Grade 2 - RL.2.3.  

Describe how characters in a story respond to major events and challenges. 

Abbreviated – Cause/Effect 

CCSS Grade 3 - RL.3.3. Describe characters in a story (traits, motivations, 

feelings) and explain how their actions contribute to the sequence of events. 

Narrative                                       Expository 
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Complete Episode/Problem Solution 

Narrative                                       Expository 

CCSS Grade 4 - RL.4.3.  

Describe in depth a character, setting or event in a story or drama, drawing on 

specific details in the text (character’s thoughts, words, actions). 

Literacy Night 
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Literacy Night is not meant to be “dry” factual 

presentation to parents about narrative 

comprehension and expression.  

This is an interactive session which, through 

participation, the parents can begin to understand 

what it takes to have their children “get it.”  

Through observing their own child parents to see 

what strategies are necessary for their child’s 

comprehension and expression of a story. 
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Character 

Setting  

Kick-off  

Feeling 

Plan 

Planned Attempts (Actions) 

Direct Consequence 

Resolution 
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VISIT MARYELLEN AND LINDA AT 

MindWing Concepts’ BOOTH #1220  

HERE AT ASHA 

 

After ASHA: 

 

How to reach Maryellen: 

Email her: mrmoreau@mindwingconcepts.com 

 

 

How to reach Linda: 

Email her: lmlafontaine@aic.edu  

Call (toll free): 888.228.9746 

mailto:mrmoreau@mindwingconcepts.com
mailto:lmlafontaine@aic.edu

