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What Is a Literary Essay?

A literary analysis essay is an academic
assignment that examines and evaluates a
work of literature or a given aspect of a specific

literary piece. It tells about the big idea or theme
of a book you've read. The literary essay may be

about any book or any literary topic imaginable.

hitps:/fwww. bestessaytips.com/
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Reimagining the
Task Demands of the Literary Essay

with “The Writing Switch”

Stop and think about the academic assignment of the literary
essay prompt.

Cautiously consider €he task demands of the Literary Essa:

Our Obstacles$The Writing Switch” ahd our students’ level of

communicative competence

Go ahead and write a 5 Paragraph essay in response to the
prompt.

Addressing
The Writing Switch

TSP ‘}Kf”" My presentation on this subject of
. using the Story Grammar Marker®

Approach with the Literary Essay
was inspired by work | did with

Fayge Spira from Brooklyn, District
22, at P.S. 152. This is her 12th year
as an SLP. She worked on this in

collaboration with me to help her
students with the Literary Essay
and presented her work to 300

colleagues in New York City .
_s1hankyou, Fayge!
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In the 80s, researcher Jean Chall coined the term “the Fourth Grade
Slump;” an observation that in 4t grade, more familiar narrative texts
were replaced by tasks regarding “reading for facts, concepts and how to

do things” (Chall, J. 1984; Snow, C. & Kim, Y. 2005, 2010; McNamara, D. et
al. 2011) causing students to fall behind academically as they struggled
with the new discourse genre of “expository text.”

It is right around this same time that “writing switch” occurs. Where the
“slump” focused on reading, the “switch” refers to writing; the switch in

4t and 5t grade from “talking to write” to “writing to learn” signaled by a
curricular demand to, not only understand the narrative, but to analyze,
reflect and interpret (CCSS, 2010).

“Writing to learn” incorporates reading multiple text structures and
genres, comprehending, analyzing, thinking critically, inferring,

perspective-taking, reasoning, fact-checking, describing, sequencing,
comparing, problem solving, arguing, explaining and interpreting —all at

MORERU asiA'

ance- o difficult tasks for manyv of our ctiidents

| coined the term “The Writing Switch” to show...

“The students’ ability to shift [SWITCH] from reading a narrative
text structure to writing a response in expository format, which
requires a strong grasp of the difference between these two

discourse styles.”

“There is a great deal of focus in the field of literacy on students;

comprehension of texts read, which is often assessed through
writing. However, if children to not understand the structural facets

of the genre in which they are to write a response, particularly if it
is different from the story read, their ability to communicate
understanding from the text may break down.”

Cummins, S. & Quiroa, R. (2012). Teaching for writing expository responses to narrative texts.
The Reading Teacher, 65(6) MOREAU_ASIA 201

"Today, | want to remind you that to grow
possible interpretations from a text, it helps to

study times when characters face trouble.
The prompt for your Literary Essay is...”

What trouble does the character face?

How does the character find ways to deal
with this problem? What does the author

teach us through the way this character
learns to handle the problem?

Use evidence from the text.

MOREAU_ASHA_2019_mindwingeonceps
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Spaghetti, a short story by Cynthia Rylant
(Selection for Grade Five Literary Essay — Writing An Expository

Response to a Narrative Text) P T S5} ‘

Text Complexity -

Quantitative Measure:

Lexile: 870, 5t Grade Level,

Qualitative Measure:

Moderately complex due to mental state

(thinking) verbs and feeling words in the text
as well as complex sentences with multiple |
clauses Rylant, C. (1985) Every iving thing. New York: Aladdin

“It occurred to Gabriel to walk the neighborhood and look for the Italian man, but the
purring was so loud, so near his ear, that he could not think as seriously, as fully, as

before.”

MindWing
"Today, | want to remind you that to grow
possible interpretations from a text, it helps to
study times when characters face trouble.

The prompt for your Literary Essay is...”

What trouble does the character face?
How does the character find ways to deal
with this problem? What does the author
teach us through the way this character
learns to handle the problem?

Use evidence from the text.

AU_ASHA 2019 mindwingeoncepts com

MindWing
Raise your hand if you have 1 upper
elementary/middle school aged student on
your caseload who would find this task
difficult?

Keep your hand up if you have MORE
THAN 1 student on your caseload who
would find this task difficult?

©2019 MOREAU_ASHA_mindwingconcepts.com



‘WRITER WAITING

Oh this shiny new computer—
There just isn't nothin’ cuter.
It knows everything the world ever knew.

And with this great computer

Idon't need no writin’ tutor,

“Cause there ain't a single thing that it cant do.
It can sort and it can spell,

It can punctuate as well.

It can find and file and underline and type.
It can edit and select,

It can copy and correct,

SoI'll have a whole book written by tonight
(Just as soon as it can think of what to write).

Character

A Tool for
Narrative Discourse Setting

Initiating Event (Kick-off)
A hands on, multisensory tool i /
that has colorful, meaningful Internal Response (Feeling)

icons that represent the s

organizational structure of a *Nf\MentaI States (thinking verbs)

story (or narrative). The tool n\
itself is a complete episode, the

Plan

basic unit of a plot.

Created in 1991, it has "\ X
expanded to all aspects of the "' Planned Attempts (Actions)
discourse — leading to —

comprehension, writing, critical

Direct Consequence (Tie Up)
thinking, social emotional

learning and problem solving. .
N Resolution (feeling, lesson, moral)

MOREAU RSHA 2014 mindwngeoncpisom

The task given is to write a five-paragraph Literary Essay

Students must read a short story,

Decide on a claim and write a five-paragraph essay.

The specific sk is to analyze how characters respond o0 mouble. (This, 1o us, is a Kick-Off. (209

ID the trouble. (Specifically determine what happened to the character. This identification will be the reason

that the character responded. )
Pinpoint the times the character learns to deal with it. “Dealing with it” is a complex temm. We need to know:

+ @ Charscter's feelings

«+ £73 Chamcter’s menil states: What heishe knows

remembers, realizes, etc.

- & P made

- THINKING
+ & What was done to carry out the plan VERBS >
g Lesson Leamed. This is the emotion after the character ®

“Dealt with it” plus how he/she will do things differently now. [\

©2019 MOREAU_ASHA mindwingconcepts.com


https://mindwingconcepts.com/blogs/news/the-hidden-meaning-of-mindwing-s-icons
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HineWng

“SLPs provide services to
support the instructional

program at a school.
Therefore, SLPs' unique

contributions complement

* and augment those made by

unique perspectives and skills. Working collegially

with general education teachers who are primarily
responsible for curriculum and instruction

is essential.”

-ASHA, Roles and Responsibilities of Speech-Language Pathologists in Schools

» |

gy

Re-Imagining

COLLABORATION...

Inter-professional intervention for

students with Specific Learning
Disability by Coleman and McHale-
Small, ASHA LEADER, November 2019.

This article calls for IPP (Inter-Professional Practice) where SLPs “consult and

collaborate with other service providers to enhance SLPs’ contributions to
student intervention and instruction.”

Who: School Psychologists, Reading Teachers, Learning Support Teachers and
Classroom Teachers

©2019 MOREAU_ASHA_mindwingconcepts.com



Continued...

Why:
For students with SLD in reading and/or writing, testing
results might indicate needed supports for listening,

speaking and written language skills.

Reading and listening comprehension, as well as oral and

written conversational skills are critical to academic
success, especially as the child advances to higher grade

levels. Also, the language skills of students who received
early intervention for language delays, might look OK up

through fourth grade or even a bit later.

x|

But as the academic language in the classroom
grows more complex, students might start to fall

behind again, as with the case study reported in this
article.

comprehension, recalling stories, vocabulary skills, social
communication, word-finding and long-term memory retrieval. In

da-d ch, d daaith SI D bt ol d-with
G P

anxiety, depression and suicidal thoughts, resulting in a new
diagnosis of emotionally disturbed. The high school team did not

provide direct language intervention because of her age.
Collaboration from an SLP regularly with Aubrey’s Learning
Support Teacher developed interventions addressing reading,

listening and social communication.

Oral language development precedes and is the
foundation for written language development; in

other words, oral language is primary and written
language builds on it.

Children’s oral language competence is strongly

predictive of their facility in learning to read and
write: listening and speaking vocabulary and even

mastery of syntax set boundaries as to what
children can read and understand no matter how

well they can decode.

(Catts, Adolf, & Weismer, 2006; Hart & Risley, 1995; Hoover & Gough, 1990: Snow, Burns, & Griffin, 1998).” (CCSS-ELA/Lit., 2010)

©2019 MOREAU_ASHA mindwingconcepts.com



COLLEGE AND CAREER

READING - WRITING
ccss LISTENING - SFEARING

Literacy GESTURING - VIEWING

Awareness
Metacognitive
Metalings

Language

Development

Phonology

Y Pragmatics
EXPERIENCES / ENVIRONMENT
Sensory Integration

MOREAL- ASITA 2019

Without “discourse” there. is no efficient connection between *
language development and literacy.

COLLEGE AND CAREER
READING * WRITING

ccss LISTENING - SFEAKIN
Literacy | GESTURING - VIEWING

Awareness
Metacognitive
Metalinguistic

<

Phonology
Y Pragmatics
EXPERIENCES / ENVIRONMENT
Sensory Integration

Oral
Language
Development

In Grade 5, students write to express, discover, record, develop, reflect
on ideas, and problem solve. 5th grade writing lessons teach the
selection and use of different forms of writing for specific purposes such
as to inform, persuade, or entertain.

One of the ways that fifth grade writing standards stipulate that
students write is in the following form :

Responses to Literature: Fifth grade students
demonstrate an understanding of the literary work and
support judgments by citing text references and their
prior knowledge. Students develop interpretations that
exhibit careful reading and understanding.

AKA The Literary Essay

MOREAU_ASHA_2019_mindw

hitps://www.timedwriting.com/
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GRADE 5 Speaking and Listening CCSS
Comprehension and Collaboration:

5.1 Engage effectively in a range of collaborative discussions (one-on-one,
groups, and teacher-led) with diverse partners on grade 5 topics and texts,
building on other’s ideas and expressing their own clearly.

e Come to lesson prepared
e Follow agreed-upon rules for discussions and carry out assigned roles.

e Pose and respond to specific questions by making comments that
contribute to the discussion and elaborate on the remarks of others.
o Review key ideas expressed and draw conclusions in light of information

and knowledge gained from discussions

5.2 Summarize a written text read aloud or information presented in diverse
media and formats, including visually, quantitatively and orally.

5.3 Summarize the points a speaker makes and explain how each claim is

supported by ri and evi s 2

HineWng

WRITING TO SUPPORT ANALYSIS, REFLECTION and RESEARCH: Response to a Literary Essay
Beginning in GRADE 4

Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grade 4 Reading standards to literature (e.g., “Describe in depth a character, setting
or event in a story or drama, drawing on specific details in the text (e.g., a character’s

thoughts, words, or actions)).

b. Apply grade 4 Reading standards to informative texts (e.g., Explain how an author uses
reasons and evidence to support particular points in a text”).

Focused upon in GRADE 5

Draw evidence from literary or informational texts to support analysis, reflection, and research.

a. Apply grade 5 Reading standards to literature (e.g., “Compare and contrast two or more
characters, settings or events in a story or a drama, drawing on specific details in the text
(e.g., How characters interact)”).

b. Apply grade 5 Reading standards to informational texts (e.g., “Explain how an author uses
reasons and evidence to support particular points in a text, identifying which reasons and
evidence support which point(s). MorEuAstia o

5th Grade CCSS Related to
the Literary Essay

* RL.5.10: By the end of the year, read and comprehend literature, including
stories, dramas, and poetry, at the high end of the grades 4-5 text complexity
band independently and proficiently.

* RI.5.10: By the end of the year, read and comprehend informational texts,
including history/social studies, science, and technical texts, at the high end of

the grades 4-5 text complexity band independently and proficiently.

* W.5.2: Write informative/explanatory texts to examine a topic and convey ideas

and information clearly.

* W.5.5: With guidance and support from peers and adults, develop and

strengthen writing as needed by planning, revising, editing, rewriting, or trying a
new approach.

©2019 MOREAU_ASHA_mindwingconcepts.com



MindWing

Reading for Literature Standards: Key Ideas and Details:

RL5.1 Quote accurately from a text when explaining what the text says
explicitly and when drawing inferences from the text.

RL5.2 Determine a theme of a story from details in the text, including how
characters in a story respond to challenges...summarize the text.

RL5.3 Compare and contrast two or more characters, settings, or events in a
story or drama, drawing on specific details in the text (e.g. how characters
interact).

Reading for Literature Standards: Craft and Structure:

RL5.4 Determining the meaning of words and phrases as they are used in a
text.

RL5.6 Describe how a narrator’s or speaker’s point of view influences how
events are described. R

We help children develop literate oral
language by assisting them in
progressing along the
Oral- Literate Continuum (discourse).

The Oral-Literate Continuum

CONVERSATION NARRATION

The “Here and Now”.

..The “There and Then”

Carol Westhy (1985)

MOREAU_ASHA_2019_mindwingeoncepts com

Motivation

Thought Process/
Kick off Mental State (Thinking) Verbs
Trouble/Challenge/Problem

Inference generation

* know * realize
* think * remember
* understand * believe

+observe  + deduce
+surmisa @ interpret
» suspect infer

Perspective taking

Practice with classroom
discourse using cohesive
ties

Theory of Mind

Critical Thinking
Problem Solving
Conflict Resolution

— Social Communication
Plans/Decision/Intents

MOREAU_ASHA_2019_mindw ngconcepts om
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MindWing
Jerome Bruner (1986, 1996) referred to narrative thinking

as a capacity to “read other minds”; to make accurate
inferences about the motives and intentions of others
based on their observable behavior and the social situations

in which they act.

Narrative thinking is the very process we use to understand
and interpret the social life around us, take perspective
and to construct situation models.

The Landscape of Action —> The Landscape of Consciousness

: =
o &

MOREAU_ASHA 2019, mindwingeoncepts o

HineWng

The fifth grade “Switch” (Moreau, 2019)
from comprehension and expression of the
text itself to analysis and interpretation of
the challenges faced by the characters.

The “Literary Essay” is a format that calls for the “Switch”.
The SLP is vital to this language processing task which is
multifaceted and requires students to state a claim,
elaborate, clarify, support own and add to others’ ideas,
challenge perspectives, paraphrase (“I think you mean....”)
and summarize.

gy

The Task Demands of the Literary
Essay Require A Focus on 3 Areas:

(1) Processing complex language:
vocabulary, sentences, discourse

e Thinking about the Setting as a “situation” that is happening. A setting is more
than a time and a place, it involves actions, those we expect to be happening and
those that are not within the script we have for the particular happening.

e Identifying a trouble, challenge or problem (Initiating Event/kick-off) that a
character might be experiencing in a story or novel

e Reading in one genre (narrative) and responding in another (expository),

o Inferring deeper meaning from characters’ actions, words spoken, feelings in text
and illustrations, thoughts and plans

e Formulating sentences to express the DEEP THINKING required by describing,
temporally sequencing, comparing, problem solving, arguing, explaining and
interpreting...all at once...is hard to do!

MOREAU_ASHA_2019_mindw
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(2) Social Emotional Learning:

Perspective taking (Theory of Mind) concerning feelings (affective) and thoughts
(cognitive) of self and others related to the challenge (kick-off) the character faces
as he/she tries to formulate a plan/goal to make things change. This is Social
Emotional Learning within literature that has applications to life.

(3) Academic Conversations involving Pragmatics

This task includes a set of conversational skills that can be modeled and taught to
help all students engage in ded ingful ion about narrative or
informational texts. The skills include the following:

« Initiating a worthwhile topic * Building on or challenging another's ideas

* Elaborating and clarifying  * Applying ideas to life

* Supporting one's ideas * Paraphrasing/Summarizing

ftion: Classroom talk that fosters citical

“Over time, rich conversations develop
students’ oral language, which develops
their literacy, which develops their oral
language, and so on.

And because texts and their language
become more difficult each year of school,
helping students build their oral language in
secondary classrooms becomes even more
urgent.”

-Zwiers, 2014

PRAGMATICS

Non-Linguistic Linguistic Narrative
Social Conventions Related Components
Do you watch the speaker's mouth and eyes? Are you giving the speaker feedback to indicate

interest? (Non-verbal nods, smiles, knitted brows, and

communicate? Are you a space invader?

Are you talking about what I'm talking about?
Body Language
Comments

Do you show interest in what is being said?

Do you use gestures? Can you make suggestions in a positive way?
Tone of Voice Clarification
What message is your voice giving? Can you ask the speaker to explain what s/he means?

Can you, as the speaker, repair your message so your
mmunication partner can understand it?

2014, Min

©2019 MOREAU_ASHA_mindwingconcepts.com
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Feedback
Are yougiving the speaker feedback

o indicate interest? (Non-verbal nods,
smilles, knitted brows, and verbal

nments such as "okay, " "yes,”really?")

O

Eye Contact

Do you watch the speaker's
mouth and eyes?

Are youmaking unnecessary noise? Turn Taking

Isk your turm to tak or listen?

PRAGMATICS Topic Maintenance
#re you taking about what others are
taking about?

How do you use the space around youto
communicate? Do you ivade space?

Body Language
Do you kook interested in whatis
being said? Do you usegestures?

Comments

Can youmake suggestions ina
pasitive viay?

Tone of Voice Clarification

What message i your voke giving? Can you ask the speaker to explan
! s what s/he means? Can you, as the
speakes, fepail yOUF MeSSage S0 Your
communikation partnes can
understand it?

ling The i ion and Talk Moves to Build Academic Language

Observe the Situation... ..and Talk

Eye Contact

i Sy Why doyouthirk et 7
g ot cer: Sy *Did | hsr you

»*m

K|

"Today, | want to remind you that to grow
possible interpretations from a text, it helps to
study times when characters face trouble.

The prompt for your Literary Essay is...”

What tro%le does the chargct%r face?
How does the character fﬁd ways to deal
with this pr%%/em? What does the guthor
t&ch us through the way this chargcter
leGins to hdldle the pro%em?

Use evidence from the text. (@@ G ®3)

©2019 MOREAU_ASHA_mindwingconcepts.com
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Narrative Deyvelopmental Seguence
]
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HineWng

Sequence of

The SGM®

AGE 2 STAGE 4 STAGE & STAGE & STAGE 7
Action Re Abbreviated Complex Interactive
Sequence | Sequence | Episode Episode Episode

. ot | Coml
ey bt o0 oo S pr
e v e - — abhaugh, o,

e, iy

e e e

“Nandscape of Comsriossness™ s 198

gy

CHUNK #1

MOREAU_ASHA_2019_mi
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Reactive
‘Sequence

Sequence
A\

Q\\

>

Action
Sequence
Descriptive ?

g
Analysis of the Story at the Narrative Developmental Descriptive Stage
(Stage 1)/Bruner’s Landscape of Action. The author is setting the tone for
the story. We note that the overall “trouble” is that boy is lonely.

Character(s):

Boy, named Gabriel, he “wished for company”. He is thinking about the

day. We know he goes to school where he was the only one who got a
correct answer, which made him feel bad. Maybe others were jealous and
taunted him for answering. He had a butter sandwich for lunch. We infer
that this was not such as great lunch and maybe can’t afford something

better. He seemed to be thinking of other places to live and things to do.
Kitten, named Spaghetti, tiny, gray, skinny wobbly, homeless

\/ Setting: City street at dusk sitting on a stoop, alone, in the front of an
\ apartment building. Description of the physical setting lets us know the
/ conditions: “tall building of crumbling bricks and rotting wood”. The
setting indicates that the building was in disrepair. Then walking down the
edge of the street toward the crying noise.

e el
SGm GuRACTER Az @ MindWing

e [ Gunder bl [y —

Boy named Gabriel
About 10 -12 years old

e o) [resyre—

« pensive (deep thinking) R

« curious (sought the source of a noise) ;’gntg:xnsliy P ge't;’g Ione(ljy N
« brave (ventured into the dark) full utter sandwicl
« cautious (walked carefully on the street) y .+ Darkness

« compassionate (worried that something or someone -'I_'he outdoors  (walked carefully)
was crying) « idea of |

« empathetic (wanted to care for the homeless kitten) Camping

« responsible (willing to take care of a pet) * Idea of being
« resilient (found a way to deal his loneliness) near Movies
B e e

©2019 MOREAU_ASHA mindwingconcepts.com
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S @ Tinaing

*Evening

*At DUSK  tscasieniTime
Outside

+On Stoop

«City street
«Can hear talking, but crying
noise interrupts the quiet

P— e Punsion

«Tall building \/ «Apartment building housing
*Crumbling bricks - many families
*Rotting wood \ *Gabriel's own room and bed
*Gloomy street / for shelter and rest
Arsonthors Comporion to Ancibar Setiog

« Apartment stoop Contrasts to a campsite

« Street (where he « living among the coyotes

found a kitten) or

* Sidewalk * near a movie theater/bus

+ Movie theater stop

+ Bus stop

e MOREAU. ASHA2019 B OAEOPIEID e e

Action
Sequence
HineWng

Analysis of the Story as a Narrative Developmental Action Sequence
(Temporal Stage) (Stage 2)/ Bruner’s Landscape of Action) These are specific
actions happening in the setting as if one was looking at them on a screen.

o Character: Boy, named Gabriel (described above)
Setting: City street at dusk sitting on a stoop in the front of

- an apartment building. Description of the physical setting
/  lets us know the conditions: “tall building of crumbling bricks
and rotting wood”.

. First, the boy was sitting alone
. Then, he heard a noise

. After that, he got up and went down a street
. Next, he saw a kitten

@ Then, he picked up the kitten and held it.
. Finally, he took the kitten in the apartment building to keep.

Reactive

»*m
Sequence Minding

Analysis of the Story as a Narrative Developmental Reactive Sequence

(Causal Chain) (Stage 3)/ Bruner’s Landscape of Action)

0 Character: Gabriel (Described above)

.- Setting: City street at dusk sitting on a stoop in the front of an

apartment building.

w Kick-off: While deep in thought about his loneliness, he heard a sound,
like a cry (compared to wind, opening an old window, creak of an old
man’s legs)

Reaction:

So, he “picked himself up from the stoop and began to walk carefully

along the edge of the street”.
He “peered into the gloom and the dusk”.

He saw a tiny gray kitten (stick legs, wobbling to and fro)

He picked up the kitten and brought it into the building with him to
keep

©2019 MOREAU_ASHA mindwingconcepts.com



-
MindWing

CHUNK #1

Text Based Questions to frame an
Academic Conversation

TBQ#1: As a reader, what do you know about Gabriel’s life at this
time in the story? (Standard 5.1 explicit facts and inference)

TBQ#2: Cynthia Rylant, the author, uses many thinking words, such
as remember, imagined and realized. In the story, she expressed the

word “realize” as a phrase: “it came to him slowly”. Find each of

these thinking words or phrase and connect it with a thought that
Gabriel had. (Standard 5.4 vocabulary).

* He remembered that....
* Heimagined that...
* Itcame to him slowly that...

MOREAU_ASIA 2019_n

CHUNK #2

Abbreviated
Reactive Episode
Sequence Q A

Aetion
Saquence
Descriptive Q

-

2

>

Sequence
\

b
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Abbreviated x|
Episode

Hinduing

Analysis of the story Narrative Developmental Abbreviated Episode
(Stage 4) in Bruner’s Landscape of Consciousness)

Character: Gabriel

5. Setting: city street at dusk sitting on a stoop in the front of an
+% apartment building.

Kick-off: Deep in thought about his loneliness, he heard a sound, like a
cry (compared to wind, opening an old window, creak of an old man’s
legs)

Feeling: Gabriel still feels lonely but now curious (We infer this since he|
is lonely and looking for something to do/companionship.)

Direct Consequence: So, he “picked himself up from the stoop and
began to walk carefully along the edge of the street”.

He “peered into the gloom and the dusk”.
He saw a tiny grey kitten (stick legs, wobbling to and fro)

He picked up the kitten and brought it into the building with him to
keep as a pet.

Complete

Episode

Hinciing
Analysis of the story Narrative Developmental Complete Episode

(Stage 5) in Bruner’s Landscape of Consciousness)

° Character: Gabriel

Setting: city street at dusk sitting on a stoop in the front of an
_A\. apartment building (thinking/remember things about his life and
% feeling lonely) .

w Kick-off: Deep in thought about his loneliness, he heard a sound, like a
cry

Feeling: Gabriel feels lonely but now curious about who or what is
“crying.” (We infer this)

He wonders what could make that faint sound

He thinks that it could be the slow lifting of a stubborn window

He knows that it could be the creak of an old man’s legs

He remembers that it could be the wind (prior experience)

He realizes that the cry was real (“it came to Gabriel slowly that he did,
= indeed, hear something and that it did, indeed, sound like a cry from
the street”).

Complete

Episode

Plan: He wanted to find out who or what was making the crying
sound (“crying came again and his ears tingled”)

. So, first, he “picked himself up from the stoop and began to walk
carefully along the edge of the street”.

. Then, he “peered into the gloom and the dusk”.
. Next, he saw a tiny grey kitten (stick legs, wobbling to and fro)

. Finally, he picked up the kitten and brought it into the building with
him to keep.

Direct Consequence: He named the kitten “Spaghetti” since it
smelled “of pasta noodles”. Gabriel brought the kitten into the
building with him to live.

Resolution: He and Spaghetti would be companions. He had a

=%, friend! “He no longer wanted to live outside.” The experience
changed his feelings, his thoughts and his life! We infer that he feels
grateful, happy and hopeful.
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Mental
state
(thinking)
Verbs

Child-Friendly
Definition/Explanation

Something you observed or know
for a fact

Books that illustrate
this mental state

|Any factual book about animals.
Ex: Rabbits, Rabbits, and More
Rabbits! By: Gail Gibbons.

ARE YOU MY MOTHER? by P.D.
Eastman

Something in your head, that is
not said out loud

What is a Thought? (A Thought
is a Lot) by Jack Pransky and
What DO you Do with An Idea
by Kobi Yamada

remember

To think about something that
happened in the past (memory)
to you or someone else

Wilfred Gordon McDonald
Partridge By: Mem Fox

The True Story of the Three
Little Pigs

by Jon Scieszka and Lane Smith

realize

This draws together other

thought words: Once you know,

remember, and understand, then

you have a realization! (becomes
REAL in your EYES)

Each Kindness By: Jacqueline
Woodson and Because by Mo
Willems,

believe

When you trust or feel confident
that something is true even
without proof

1| Am Enough by Grace Byers,
Giraffes Can't Dance

by Giles Andreae and Guy
Parker-Rees

understand

We understand by having many
personal experiences with a
situation or topic

This Is the Rope. A Story of the
Great Migration By: Jacqueline
Woodson and

The Girl who Thought in
Pictures: The Story of Dr.

| Temple Grandin

Book by Julia Finley Mosca

This story is short, but the content is deep. The character, Gabriel, is thinking about
life. Comprehension and expression of these thoughts, and related feelings are vital to
the outcome of the story. Clearly, the narrative itself requires deep comprehension.

The PLOT is presented in terms of feelings/memories, a critical incident, and a decision.

The Plot decson
Diagram
With SGM®

Icons

Exposition Resolution
Feelings and Memories (Thoughts)

are part of the setting oreau asia 019 miin

CHUNK #2
Text Based Question to
frame an
Academic Conversation

TBQ#3: There was a challenge in this part of the story, Gabriel
heard a crying sound. How did he respond to that challenge?
What were his feelings and thoughts? (Standards 5.1 and 5.2)

MOREAU_ASHA_2019_mindw ngconcepts om
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CHUNK #3

MOREAU_ASIA 2019, mind

Compiete
Ejrm

£o

Abbreviated
Reactive Interactive Eplsnﬂ!
Sunt Episode Gamgiee

K Episade

Sequence
\

fus

Action
Sequence
Descriptive Q

=

Complex
Episode

Analysis of the story as a Narrative Developmental Complex Episode
° (Stage 6) in Bruner’s Landscape of Consciousness)

Character: Gabriel

‘250 _. Setting: city street at dusk, sitting alone on a stoop in the front of an
+% apartment building.
He

Thoughts: The mental states are many in this short story. The author’s
purpose is to set up the setting by noting that he “wished for some
company” (lonely) and “Gabriel was a boy who thought about things so
seriously, so fully, that on this evening he nearly missed hearing a cry from
the street.” There are thoughts about school, his lunch, where he might
like to be, perhaps running away from home to live outside all the time
(“imagined himself carrying a pack of food and a few tools and a heavy cloth
to erect a hasty tent”). These thoughts are part of the “Ho-hum” day of the
setting but give us clues about the “trouble”.

Kick-off: He discovers that the source of the crying, that interrupted his
thoughts about lonely, is a small, gray kitten.

Feeling: Gabriel no longer feels lonely, but feels amazed and lucky

“Gabriel was amazed. He had never imagined he would be lucky enough one
day to find a kitten.”

3 %

©2019 MOREAU_ASHA_mindwingconcepts.com
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He wondered if “it belonged to a friendly Italian man since it smelled
like spaghetti

He thought maybe he should try to find the kitten owner (“It occurred to

Complex
Episode

Gabriel...”)
He knew the kitten was lonely (too!) and homeless

He remembered his own loneliness

He realized that just because the kitten smells like pasta doesn’t mean
% he belonged to anyone

# He “knew he had a room and a bed of his own” for the kitten and that
F the kitten wont survive without care

He realized that he could provide a home and have a companion “they
would live together”

Plan: He “could not think as seriously, as fully as before”, he wanted to
keep and care for this kitten in his tall building.

It is the mental state of “realize” that motivates his plan and his actions.

Earlier, the realization that the crying noise was real, motivates his plan to find the source.
Now it is the realization that he can conquer his loneliness because he is focused on the plight
of this tiny creature. Deep comprehension of mental states allows us to focus on the talent of
the author as she has Gabriel come out of his deep thoughts and take action.

Complex
Episode

HMindWing
;o Remember, as Carol Westby stated in Hwa-Froelich’s text on Social
i" Communication, that a plan/goal is something that “are set in the

present, in response to something that happened in the past, to
make a difference in the future.”

Characters in “stories cannot develop plans and attempts unless
they are able to make links between past events, present
motivations and future goals.” Cynthia Rylant’s character Gabriel
demonstrates this linkage and thus her purpose in writing the story.

» Past Events: Gabriel’s loneliness and his thoughts of escape as
well as companionship.

» Present Motivations: His realization that there is a “cry” in the

setting. He still feels lonely but is curious and careful in his

movements to find who or what is crying and maybe to help

Future goal/plan: He would like to find something to do or a

companion/friend.

.

Complex

e K|

Attempts to carry out the plan:
. So, first he “lifted the kitten into his hands”
. Then, he “sat...with the kitten next to his cheek and thought”
. Next, he named him Spaghetti because he smelled like pasta
noodles

. After that, he and Spaghetti, who was loudly purring,
returned to the stoop

Direct Consequence: As a result, Gabriel “went inside to
show his kitten where they would live together.”

g Resolution: The kitten changed Gabriel’s feelings. “He no

3 longer wanted to live outside.” He and Spaghetti would be
companions. He had a friend. The experience changed his
feelings, his thoughts and his life! We infer that he feels
grateful, happy and hopeful.

©2019 MOREAU_ASHA mindwingconcepts.com



happen.

is grateful, happy, hopeful

with others, people or animals.

The Resolution is at the end of an episode, represented by three tiny
hearts on the Story Grammar Marker®. These hearts are a signal to
reflect on the feelings/thoughts of the character who had the kick-off

The first heart, is “How does that character (Gabriel) feel now?” which

The second heart is to determine the lesson learned/theme of the
story. The theme is belonging and loneliness. The lesson learned is the
need to belong and to find your own happiness through interaction

The third heart is to think about the moral. The moral is related to the
theme and the author’s purpose. It seems to be that humans are
resilient...perhaps lofty for grade five, but we don’t think so, as they
themselves have, most likely, been resilient. The mental state of “being
hopeful” is the evidence that Gabriel is resilient. Engage students to
have an academic conversation (Zwiers) as to how the kitten saved
Gabriel and Gabriel saved the kitten and the relationship to resilience.

CHUNK #3
Text Based Questions

TBQ#4: One of the themes in this story is that characters’ feelings
change over time? Remember that a theme is the author’s
message to you. Notice something that Gabriel did
(action/attempt), felt, thought or said that told us how Gabriel
dealt with his struggle and how he feels at the end of the story.
(Standards 5.2 & 5.6 theme and author’s point of view)

TBQ#5: Compare and Contrast Gabriel’s thinking in Chunk #1 and
Chunk #3. How did his thinking change? How do you know?
(Standards 5.3 Compare and Contrast two or more settings)

It's not about retelling the short story per se
use that understanding to answer the prompt.

prior to writing.

MOREAU_ASHA_2019_mind

It is about comprehending the story, paraphrase/summarize the content and then
This response is expected to be in written form but explicit modeling is needed
Model: how to interpret, cite evidence, discovering how a character identified the

trouble, through what the character does, what the character says, how the
character feels and what he/she is thinking about the whole situation.

©2019 MOREAU_ASHA_mindwingconcepts.com
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‘The task given is o write a five-paragraph Literary Essay.

Students must read a short story.

Decide on a claim and write a five-paragraph essay.

The specific task is to analyze how characters respond to irouble. (This, 10 us, is a Kick-Off. S50
1D the trouble. (Specifieally determine what happened to the character. This identification will be the reason
that the character responded.)

Pinpoint the imes the character learns to deal with it. “Dealing with it” is a complex term. We need to know:

+ @ Guraciers feclings

. ﬁ Character's mental states: What he/she knows,
remembers, realizes, ete.

. o Plan made
THINKING

. @ What was done 1o carry out the plan VERBS 2>©
Lesson Leamed. This is the emotion afier the character
“Dealt with it” plus how he/she will do things differently now.

MOREAU_ASHA 2019, mindwingeoncepts om

1 ‘ Gerry: First Draft of a Literary Response

He clearly understood the story and was

able to use it to answer the question.

- (Narrative Portion)

|+ He identified and wrote about the trouble.
(Expository 1D of facts within the story)

He cited evidence about the feelings and
thoughts after he action to find source of
the cry. (thought, thinks, sad, lonely,

ecstatic)

He wrote about the realization that this
animal would provide a change in Gabriel's
life.

He used cohesive devices to connect the
evidence: But, So, In the meantime, All of a
sudden, When, Then, Finally
Communicated the purpose of the author

“to inform” and connects the purpose to the
trouble and the ending.

goncepts o

gy

v The task: Literary Essay

v The Prompt: Read a narrative and respond

v" Modeling and explicit teaching of this type of essay
requires us to rigorously analyze the story. Students

need to comprehend a short story, at grade level.

v' Using the comprehended text as content to:
< analyze and interpret in order to answer a prompt

calling for
« Identify of a trouble or challenge
Interpret character’s actions, words, feelings and

thoughts related to a trouble or challenge.
* Communicate how the character “dealt with” or
responded to the trouble or challenge.

MOREAU_ASHA_2019_mindw ngconcepts om
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Hinduing

v" The Switch, in this Literary Essay, is from reading in one genre (narrative) and
writing in another (expository). As the academic demands increase there is a
call for discussion in the form of peer conversations as an intermediate step

to facilitate the written portion of the response.

v" Academic Conversations (Zwiers, 2014) are a focus of general education

classrooms to improve “spoken language output and student interaction
skills”.

v’ Conversation with our students with language impairments in vital to this
process. Chunking the text to facilitate comprehension of the episodes and
focused discussion using TBQs that target the Literary Response components
are vital to success.

v' Respond in an expository style: Don’t retell the story but find the trouble,
cite evidence, provide a conclusion including the author’s purpose.

MOREAU_ASHA 2019
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