
Philanthropy
Seeing the 
“Bigger Picture”

For questions or comments regarding the content or 
implementation of this unit, or for suggestions on how to 
incorporate philanthropy into your own lessons, please 
feel free to contact PIF Education Representative, Katrina 
Heidenburg.

Email: Ms.Heidenburg@gmail.com
Phone: 419-270-8770 
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Unit Description 
and Overview

❖ This unit is designed to promote youth 
philanthropy. It is meant to allow students the 
opportunity for autonomy in choosing both a 
worthy charitable cause as well as a worthy 
charity. 

❖ This unit is structured so that students will 
argue which charitable cause is most important 
in a tournament style debate. Once a worthy 
cause has been found, students will research to 
find appropriate charities. These charities will 
then be pitched to the class, who will represent 
“mock donors” and the charity which receives 
the most donations will be selected for a real life 
fundraising campaign set up through the Pay-
it-Forward Foundation.  



Unit Map – Philanthropy 
The Charity Debate

Intro to 
Philanthropy

Why be 
charitable?

Essential Qs

                    1

*Guest 
Speaker*

Matt Moses 
(PIF 
Foundation)

Choosing a 
Charity      2

Begin 
Researching 
Causes

*Narrow 
Choices to 
Three

                    3

Finalize 
cause 
choices 
with 
instructor 
conference

                 4

Ethics PPT

Justifying a 
choice

                  5

Begin 
researching 
the cause

Essential 
Questions 
about the 
Cause          6

Continue 
Research

                   7

Continue 
Research

                    8

Overview of 
Tournament 
Structure

Breaking 
down the 
argument
                 9

Research 
and Draft

                10

Research and 
Draft

                   11

Round One 
of Debates*

*Days will 
vary on 
number of 
students   12

Round One of 
Debates

                  13

Round One 
of Debates

               14

Overview of 
Round Two

New 
Partners, 
New 
Opponents
                15

Research 
Counter 
Arguments

                  16

Round Two 
of Debates*

*Days will 
vary on 
number of 
students
                 17

Round Two of 
Debates

                  18

Research 
and prepare 
for final 
debate

               19

Final Round 
of Debate

Cause is 
solidified.

                20 

Charity 
overview. 

Research and 
select a 
charity. 

                  21

Research 
and Prepare 
to “pitch” 
charity 

                 22

Research and 
Prepare to 
“pitch” charity 

                  23

Research 
and Prepare 
to “pitch” 
charity 

               24

Pitch 
Charities*

*Days will 
vary on 
number of 
students
                25

Pitch Charities

                  26

Campaign 
Overview

                 27

Begin 
Campaign
   

                  28 



Introduction 
to 
Philanthropy 
“The 
Essential 
Questions”

Learning Objectives:
-Students will understand what Philanthropy is
-Students will reflect on characteristics of living a “Good Life”

Common Core Standards:

CCSS.ELA-LITERACY.SL.9-10.1

Initiate and participate effectively in a range of collaborative discussions 
(one-on-one, in groups, and teacher-led) with diverse partners on grades 
9-10 topics, texts, and issues, building on others' ideas and expressing 
their own clearly and persuasively.

Materials:
Smart Board
“Philanthropic Terms” Handout
Personal Device for Students (iPads, Laptop etc.)
Resource: http://www.learningtogive.org/units/new-philanthropy%E2%
80%94-hands-way-giving-intro-philanthropy-unit-10th/philanthropy-
and

Lesson Overview/Suggestions:

Anticipatory Set:Write “philanthropy” on the board. Have the learners 
write down what they might recall or think the word means.Give them 
about two minutes to write something down, and then ask for volunteers 
to share their ideas and write their responses.

Optional: Show segment one of the video What is Philanthropy? In this 
brief video people are asked to guess the meaning of philanthropy.
Teacher Note: This video can be viewed here: https://www.youtube.
com/watch?v=tZ5t8xD7qGU.

Use the following as a definition of philanthropy: the giving of one’s 
time, talent, or treasure and taking action for the sake of another or for 
the common good. Give learners Attachment One: Philanthropic Terms.

Divide the class into five groups and, without the other groups hearing, 
assign two concepts to each group. They are to discuss the concepts 
quietly among themselves, and think of a way they can portray the terms 
so others can guess the concepts they are trying to act out – Philanthropy 
Charades! After each group has performed and all concepts are 
portrayed, ask the learners what all of the concepts have in common. 
Point out that these are all words associated with 
philanthropy/philanthropists.

Focusing on the term common good. Tell the class that people who are 
philanthropic often form associations that protect and/or enhance the 
common good. These associations are called nonprofit organizations. 
They will be investigating some of the organizations.

As a class, brainstorm all of the volunteer agencies they know that act 
for the common good.  As a whole class, have the learners share the 
agencies they have identified, add these to the original list if they are not 
already on it.

Ask the students if they can identify which of the listed agencies are 
government agencies and which might be nonprofit organizations. Tell 
the students that the nonprofit sector often supplies services that the 
government cannot or chooses not to provide.

A Lesson Plan

Lesson Plan – Day 1



“Guest 
Speaker” or, 
Present it 
Yourself!

Lesson Objectives: 
-Determine a case for the best “cause”
-Identify the best charity for selected cause
-Implement campaign for positive impact on selected 
cause and charity

Common Core Standard:

CCSS.ELA-LITERACY.SL.9-10.1
Initiate and participate effectively in a range of 
collaborative discussions (one-on-one, in groups, 
and teacher-led) with diverse partners on grades 9-
10 topics, texts, and issues, building on others' ideas 
and expressing their own clearly and persuasively.

Materials:
SmartBoard
“Impacting Positive Change” PPT
“Choosing a Cause” Handout
“Choosing a Charity” Handout

Lesson Overview:
• Present or have your PIF Foundation 

representative present the PowerPoint “Impacting 
Positive Change” using the handouts as a guide 
for student inquiry and discussion. This should 
take roughly the entire class period. 

Suggested Links:
● www.charitynavigator.org – Charity evaluator. 
● www.guidestar.org – Search engine for all U.S. 

charities.
● www.givewell.org – Analysis of most effective 

charities.
● www.payitforward.foundation – Analysis of 

most effective charities.  
● www.thelifeyoucansave.org – Analysis of most 

effective charities.
● www.givingwhatwecan.org – Analysis of most 

effective charities. 
● www.globalrichlist.com – Evaluate wealth vs. 

rest of the world.

A Lesson Plan

Lesson Plan – Day 2

http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
http://www.charitynavigator.org/
http://www.charitynavigator.org/
http://www.guidestar.org/
http://www.givewell.org/
http://www.payitforward.foundation/
http://www.thelifeyoucansave.org/
http://www.givingwhatwecan.org/
http://www.globalrichlist.com/


Preliminary 
Research

Lesson Objectives: 
-Students will research different causes
-Students will narrow their choices to three causes

Common Core Standard:

CCSS.ELA-LITERACY.W.9-10.7

Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

CCSS.ELA-LITERACY.W.9-10.8

Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the 
usefulness of each source in answering the research 
question; integrate information into the text 
selectively to maintain the flow of ideas, avoiding 
plagiarism and following a standard format for 
citation.

Materials:
Personal Electronic Device for students (iPads, 
Laptop etc.)
“Questions to Consider” Handout 

Lesson Overview:

Students will have the class period to research 
different causes they may want to select as their 
ultimate cause for debate. 

Distribute the “Questions to Consider” Handout to 
help guide students through their research. 

Students should submit their three final choices to 
the instructor for review by the end of the class 
period. 

A Lesson Plan

Lesson Plan – Day 3

http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/


Individual 
Conferencing

Lesson Objectives: 
-Students will conference with the teacher and 
finalize their choices

Common Core Standard:

CCSS.ELA-LITERACY.W.9-10.7

Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

CCSS.ELA-LITERACY.W.9-10.8

Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the 
usefulness of each source in answering the research 
question; integrate information into the text 
selectively to maintain the flow of ideas, avoiding 
plagiarism and following a standard format for 
citation.

Materials:
Personal Electronic Device for students (iPads, 
Laptop etc.)
“Questions to Consider” Handout 

Lesson Overview:

Students will have the class period to research 
different causes they may want to select as their 
ultimate cause for debate. 

Each student will conference with the instructor one-
on-one until a final cause is selected for research.

A Lesson Plan

Lesson Plan – Day 4

http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/


Ethics and 
Justifying a 
Cause

Lesson Objectives: 
-Students will understand Deontological and 
Consequentialist Ethics
-Students will use new ethics understanding to 
support their cause choice

Common Core Standards:

CCSS.ELA-LITERACY.RH.9-10.6
Compare the point of view of two or more authors for how 
they treat the same or similar topics, including which details 
they include and emphasize in their respective accounts.

CCSS.ELA-LITERACY.RH.9-10.8
Assess the extent to which the reasoning and evidence in a 
text support the author's claims.

CCSS.ELA-LITERACY.RH.9-10.9
Compare and contrast treatments of the same topic in 
several primary and secondary sources

Materials:
SmartBoard
Personal Device
“Ethics” PPT

Lesson Overview:

In preparing to debate their respective causes, 
students will need to understand the ethical 
dilemmas presented when attempting to argue right 
vs. right.

Go through the “Ethics” powerpoint and focus on 
making sure students understand the difference 
between deontological and consequentialist ethics. 
This will help students to form a justification for their 
argument of choice. 

Students should take notes on their own or should be 
given access to the PowerPoint for future reference.

A Lesson Plan

Lesson Plan – Day 5



Independent 
Research

Lesson Objectives: 
-Students will research their cause
-Students will find justification for their cause

Common Core Standard:

CCSS.ELA-LITERACY.W.9-10.7

Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

CCSS.ELA-LITERACY.W.9-10.8

Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the 
usefulness of each source in answering the research 
question; integrate information into the text 
selectively to maintain the flow of ideas, avoiding 
plagiarism and following a standard format for 
citation.

Materials:
Personal Electronic Device for students (iPads, 
Laptop etc.)
“Questions to Consider” Handout 

Lesson Overview:

Students will have the class period to research 
different causes they may want to select as their 
ultimate cause for debate. 

A Lesson Plan

Lesson Plan – Days 6-8

http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/


Overview of 
Tournament 
Structure

Lesson Objectives: 
-Students will understand the structure of the 
tournament
-Students will begin framing and drafting their initial 
speech

Common Core Standard:

CCSS.ELA-LITERACY.W.9-10.7

Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

CCSS.ELA-LITERACY.W.9-10.1

Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning and 
relevant and sufficient evidence.

Materials:
Personal Electronic Device for students (iPads, 
Laptop etc.)
“Round One Debate Structure” Handout
“Tournament Bracket Round One” Handout 

Lesson Overview:

Review with students the debate structure and what 
is expected for the written portions of the debate. 
Use the “Round One Debate Structure” handout to 
help students understand the debate set up.

Show students the tournament bracket and allow 
them to learn who their opponents will be. This will 
help students to prepare for the debate, as they will 
know which cause they will be debating against.  

Students should begin researching and drafting their 
initial constructive speech

A Lesson Plan

Lesson Plan – Day 9

http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/1/
http://www.corestandards.org/ELA-Literacy/W/9-10/1/


Independent 
Research

Lesson Objectives: 
-Students will research their cause 
-Students will begin drafting their speeches

Common Core Standard:

CCSS.ELA-LITERACY.W.9-10.7

Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

CCSS.ELA-LITERACY.W.9-10.8

Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the 
usefulness of each source in answering the research 
question; integrate information into the text 
selectively to maintain the flow of ideas, avoiding 
plagiarism and following a standard format for 
citation.

CCSS.ELA-LITERACY.W.9-10.1

Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning and 
relevant and sufficient evidence.

Materials:
Personal Electronic Device for students (iPads, 
Laptop etc.)
“Questions to Consider” Handout 

Lesson Overview:

Students will have the class period to research their 
cause and are to begin drafting their initial argument.

*Research time/days allowed will vary from 
classroom to classroom. Allow enough time for 
students to be well versed on and prepared to debate 
their cause. 

A Lesson Plan

Lesson Plan – Days 10-11

http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/1/
http://www.corestandards.org/ELA-Literacy/W/9-10/1/


Debate 
Presentations
Round One

Lesson Objectives: 
-Students will debate their causes

Common Core Standard:

CCSS.ELA-LITERACY.SL.9-10.1a-d

Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grades 9-10 topics, texts, and issues, 
building on others' ideas and expressing their own clearly and 
persuasively.

CCSS.ELA-LITERACY.SL.9-10.2

Integrate multiple sources of information presented in diverse 
media or formats (e.g., visually, quantitatively, orally) evaluating 
the credibility and accuracy of each source.

CCSS.ELA-LITERACY.SL.9-10.3

Evaluate a speaker's point of view, reasoning, and use of 
evidence and rhetoric, identifying any fallacious reasoning or 
exaggerated or distorted evidence.

Presentation of Knowledge and Ideas:
CCSS.ELA-LITERACY.SL.9-10.4

Present information, findings, and supporting evidence clearly, 
concisely, and logically such that listeners can follow the line of 
reasoning and the organization, development, substance, and 
style are appropriate to purpose, audience, and task.

CCSS.ELA-LITERACY.SL.9-10.5

Make strategic use of digital media (e.g., textual, graphical, 
audio, visual, and interactive elements) in presentations to 
enhance understanding of findings, reasoning, and evidence 
and to add interest.

CCSS.ELA-LITERACY.SL.9-10.6

Adapt speech to a variety of contexts and tasks, demonstrating 
command of formal English when indicated or appropriate. 

Materials:
Students will need their presentation/speeches
“Debate Rubric”
“Debate Structure” Handout

Lesson Overview:

Students will debate their causes. Each debate should 
take around 20 minutes to complete, if the structure is 
properly followed.  

A Lesson Plan

Lesson Plan – Days 12-14

http://www.corestandards.org/ELA-Literacy/SL/9-10/2/
http://www.corestandards.org/ELA-Literacy/SL/9-10/2/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/5/
http://www.corestandards.org/ELA-Literacy/SL/9-10/5/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/


Overview of 
Round Two 

Lesson Objectives: 
-Students understand Round Two of Debates

Common Core Standard:

CCSS.ELA-LITERACY.SL.9-10.1a-d

Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grades 9-10 topics, texts, and issues, 
building on others' ideas and expressing their own clearly 
and persuasively.

CCSS.ELA-LITERACY.SL.9-10.2

Integrate multiple sources of information presented in 
diverse media or formats (e.g., visually, quantitatively, 
orally) evaluating the credibility and accuracy of each 
source.

CCSS.ELA-LITERACY.SL.9-10.3

Evaluate a speaker's point of view, reasoning, and use of 
evidence and rhetoric, identifying any fallacious reasoning 
or exaggerated or distorted evidence.

Presentation of Knowledge and Ideas:
CCSS.ELA-LITERACY.SL.9-10.4

Present information, findings, and supporting evidence 
clearly, concisely, and logically such that listeners can 
follow the line of reasoning and the organization, 
development, substance, and style are appropriate to 
purpose, audience, and task.

CCSS.ELA-LITERACY.SL.9-10.5

Make strategic use of digital media (e.g., textual, graphical, 
audio, visual, and interactive elements) in presentations to 
enhance understanding of findings, reasoning, and 
evidence and to add interest.

CCSS.ELA-LITERACY.SL.9-10.6

Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when indicated 
or appropriate. 

Materials:
Students will need their presentation/speeches

Lesson Overview:

Students who lost in round one must join the cause 
that beat them. These partners will now work 
together to prepare another debate for round two. 
Students will learn their opponents on this day. 

A Lesson Plan

Lesson Plan – Day 15

http://www.corestandards.org/ELA-Literacy/SL/9-10/2/
http://www.corestandards.org/ELA-Literacy/SL/9-10/2/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/5/
http://www.corestandards.org/ELA-Literacy/SL/9-10/5/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/


Independent 
Research

Lesson Objectives: 
-Students will research their cause 
-Students will begin drafting their speeches

Common Core Standard:

CCSS.ELA-LITERACY.W.9-10.7

Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

CCSS.ELA-LITERACY.W.9-10.8

Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the 
usefulness of each source in answering the research 
question; integrate information into the text 
selectively to maintain the flow of ideas, avoiding 
plagiarism and following a standard format for 
citation.

CCSS.ELA-LITERACY.W.9-10.1

Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning and 
relevant and sufficient evidence.

Materials:
Personal Electronic Device for students (iPads, 
Laptop etc.)
“Questions to Consider” Handout 

Lesson Overview:

Students will have the class period to research their 
cause and will prepare for round two of debates.

*Research time/days allowed will vary from 
classroom to classroom. Allow enough time for 
students to be well versed on and prepared to debate 
their cause. 

A Lesson Plan

Lesson Plan – Day 16

http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/1/
http://www.corestandards.org/ELA-Literacy/W/9-10/1/


Debate 
Presentations
Round Two

Lesson Objectives: 
-Students will debate their causes

Common Core Standard:

CCSS.ELA-LITERACY.SL.9-10.1a-d

Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grades 9-10 topics, texts, and issues, 
building on others' ideas and expressing their own clearly 
and persuasively.

CCSS.ELA-LITERACY.SL.9-10.2

Integrate multiple sources of information presented in 
diverse media or formats (e.g., visually, quantitatively, 
orally) evaluating the credibility and accuracy of each 
source.

CCSS.ELA-LITERACY.SL.9-10.3

Evaluate a speaker's point of view, reasoning, and use of 
evidence and rhetoric, identifying any fallacious reasoning 
or exaggerated or distorted evidence.

Presentation of Knowledge and Ideas:
CCSS.ELA-LITERACY.SL.9-10.4

Present information, findings, and supporting evidence 
clearly, concisely, and logically such that listeners can 
follow the line of reasoning and the organization, 
development, substance, and style are appropriate to 
purpose, audience, and task.

CCSS.ELA-LITERACY.SL.9-10.5

Make strategic use of digital media (e.g., textual, graphical, 
audio, visual, and interactive elements) in presentations to 
enhance understanding of findings, reasoning, and 
evidence and to add interest.

CCSS.ELA-LITERACY.SL.9-10.6

Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when indicated 
or appropriate. 

Materials:
Students will need their presentation/speeches
“Debate Rubric”

Lesson Overview:

Students will debate their causes. Each debate 
should take around 20 minutes to complete, if the 
structure is properly followed.  

A Lesson Plan

Lesson Plan – Days 17-18

http://www.corestandards.org/ELA-Literacy/SL/9-10/2/
http://www.corestandards.org/ELA-Literacy/SL/9-10/2/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/5/
http://www.corestandards.org/ELA-Literacy/SL/9-10/5/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/


Independent 
Research

Lesson Objectives: 
-Students will research their cause 
-Students will begin drafting their speeches

Common Core Standard:

CCSS.ELA-LITERACY.W.9-10.7

Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

CCSS.ELA-LITERACY.W.9-10.8

Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the 
usefulness of each source in answering the research 
question; integrate information into the text 
selectively to maintain the flow of ideas, avoiding 
plagiarism and following a standard format for 
citation.

CCSS.ELA-LITERACY.W.9-10.1

Write arguments to support claims in an analysis of 
substantive topics or texts, using valid reasoning and 
relevant and sufficient evidence.

Materials:
Personal Electronic Device for students (iPads, 
Laptop etc.)
“Questions to Consider” Handout 

Lesson Overview:

Students will have the class period to research their 
cause and will prepare for the final debate..

*Research time/days allowed will vary from 
classroom to classroom. Allow enough time for 
students to be well versed on and prepared to debate 
their cause. 

A Lesson Plan

Lesson Plan – Day 19

http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/1/
http://www.corestandards.org/ELA-Literacy/W/9-10/1/


Debate 
Presentation
FINAL ROUND

Lesson Objectives: 
-Students will debate their causes

Common Core Standard:

CCSS.ELA-LITERACY.SL.9-10.1a-d

Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grades 9-10 topics, texts, and issues, 
building on others' ideas and expressing their own clearly 
and persuasively.

CCSS.ELA-LITERACY.SL.9-10.2

Integrate multiple sources of information presented in 
diverse media or formats (e.g., visually, quantitatively, 
orally) evaluating the credibility and accuracy of each 
source.

CCSS.ELA-LITERACY.SL.9-10.3

Evaluate a speaker's point of view, reasoning, and use of 
evidence and rhetoric, identifying any fallacious reasoning 
or exaggerated or distorted evidence.

Presentation of Knowledge and Ideas:
CCSS.ELA-LITERACY.SL.9-10.4

Present information, findings, and supporting evidence 
clearly, concisely, and logically such that listeners can 
follow the line of reasoning and the organization, 
development, substance, and style are appropriate to 
purpose, audience, and task.

CCSS.ELA-LITERACY.SL.9-10.5

Make strategic use of digital media (e.g., textual, graphical, 
audio, visual, and interactive elements) in presentations to 
enhance understanding of findings, reasoning, and 
evidence and to add interest.

CCSS.ELA-LITERACY.SL.9-10.6

Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when indicated 
or appropriate. 

Materials:
Students will need their presentation/speeches
“Debate Rubric”

Lesson Overview:

Students will debate the final round of the debate. 
This will take the full 40 minute class period. 

A Lesson Plan

Lesson Plan – Day 20

http://www.corestandards.org/ELA-Literacy/SL/9-10/2/
http://www.corestandards.org/ELA-Literacy/SL/9-10/2/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/5/
http://www.corestandards.org/ELA-Literacy/SL/9-10/5/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/


Charity 
Overview
Preliminary 
Research

Lesson Objectives: 
-Students will research different charities 
-Students will narrow their choices to one charity

Common Core Standard:

CCSS.ELA-LITERACY.W.9-10.7

Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

CCSS.ELA-LITERACY.W.9-10.8

Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the 
usefulness of each source in answering the research 
question; integrate information into the text 
selectively to maintain the flow of ideas, avoiding 
plagiarism and following a standard format for 
citation.

Materials:
Personal Electronic Device for students (iPads, 
Laptop etc.)
“Questions to Consider” Handout 

Lesson Overview:

Students will have the class period to research 
different charities and will ultimately choose which 
charity they want to represent. 

Distribute the “Charity Research” Handout to help 
guide students through their research. 

Students should submit their final choice to the 
instructor for review by the end of the class period. 

A Lesson Plan

Lesson Plan – Day 21

http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/


Charity 
Research

Lesson Objectives: 
-Students will research different charities 
-Students will narrow their choices to one charity

Common Core Standard:

CCSS.ELA-LITERACY.W.9-10.7

Conduct short as well as more sustained research 
projects to answer a question (including a self-
generated question) or solve a problem; narrow or 
broaden the inquiry when appropriate; synthesize 
multiple sources on the subject, demonstrating 
understanding of the subject under investigation.

CCSS.ELA-LITERACY.W.9-10.8

Gather relevant information from multiple 
authoritative print and digital sources, using 
advanced searches effectively; assess the 
usefulness of each source in answering the research 
question; integrate information into the text 
selectively to maintain the flow of ideas, avoiding 
plagiarism and following a standard format for 
citation.

Materials:
Personal Electronic Device for students (iPads, 
Laptop etc.)
“Charity Research” Handout 

Lesson Overview:

Students will have the class period to research for 
their charity pitch. Students should also begin to work 
on and develop their presentations. 

**Days for research will vary by classroom. Allow 
enough days for students to feel comfortable 
presenting a pitch for donations to the classroom***

A Lesson Plan

Lesson Plan – Days 22-24

http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/7/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/
http://www.corestandards.org/ELA-Literacy/W/9-10/8/


Charity Pitch 
Presentations

Lesson Objectives: 
-Students will pitch their charities to the class of 
potential donors

Common Core Standard:

CCSS.ELA-LITERACY.SL.9-10.1a-d

Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grades 9-10 topics, texts, and issues, 
building on others' ideas and expressing their own clearly 
and persuasively.

CCSS.ELA-LITERACY.SL.9-10.2

Integrate multiple sources of information presented in 
diverse media or formats (e.g., visually, quantitatively, 
orally) evaluating the credibility and accuracy of each 
source.

CCSS.ELA-LITERACY.SL.9-10.3

Evaluate a speaker's point of view, reasoning, and use of 
evidence and rhetoric, identifying any fallacious reasoning 
or exaggerated or distorted evidence.

CCSS.ELA-LITERACY.SL.9-10.4

Present information, findings, and supporting evidence 
clearly, concisely, and logically such that listeners can 
follow the line of reasoning and the organization, 
development, substance, and style are appropriate to 
purpose, audience, and task.

CCSS.ELA-LITERACY.SL.9-10.5

Make strategic use of digital media (e.g., textual, graphical, 
audio, visual, and interactive elements) in presentations to 
enhance understanding of findings, reasoning, and 
evidence and to add interest.

CCSS.ELA-LITERACY.SL.9-10.6

Adapt speech to a variety of contexts and tasks, 
demonstrating command of formal English when indicated 
or appropriate. 

Materials:
Students will need their presentation/speeches
“Pitch Rubric”
“Donation Distribution”

Lesson Overview:

Students will have 6 minutes each to pitch their 
charity to a room of donors. 

Students not presenting will complete the “Donation 
Distribution” handout. 

A Lesson Plan

Lesson Plan – Day 25-26

http://www.corestandards.org/ELA-Literacy/SL/9-10/2/
http://www.corestandards.org/ELA-Literacy/SL/9-10/2/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/3/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/4/
http://www.corestandards.org/ELA-Literacy/SL/9-10/5/
http://www.corestandards.org/ELA-Literacy/SL/9-10/5/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/
http://www.corestandards.org/ELA-Literacy/SL/9-10/6/


Campaign 
Overview

Lesson Objectives: 
Students will launch a charity campaign based on 
the winning charity. 

Common Core Standard:

CCSS.ELA-LITERACY.SL.9-10.1

Initiate and participate effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with 
diverse partners on grades 9-10 topics, texts, and issues, 
building on others' ideas and expressing their own clearly and 
persuasively.

CCSS.ELA-LITERACY.SL.9-10.1.A

Come to discussions prepared, having read and 
researched material under study.

CCSS.ELA-LITERACY.SL.9-10.1.B

Work with peers to set rules for collegial discussions and 
decision-making, clear goals and deadlines, and individual 
roles as needed.

CCSS.ELA-LITERACY.SL.9-10.1.C

Propel conversations by posing and responding to 
questions that relate the current discussion to broader 
themes or larger ideas; actively incorporate others into the 
discussion; and clarify, verify, or challenge ideas and 
conclusions.

Materials:
PIF Website
Campaign Launch Day PowerPoint*
PIF Representative (Optional)

Lesson Overview:

Present your modified version of the campaign launch 
powerpoint. 

(Campaigns can be set up using the PIF website for 
schools free of charge. Please contact PIF with your 
winning charity and a photo for your campaign page, 
a sample PIF campaign page is located in the 
campaign launch powerpoint)

Encourage students to discuss fundraising ideas and 
begin sharing their campaign on social media. 

A Lesson Plan

Lesson Plan – Day 27

http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/a/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/b/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/b/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/c/
http://www.corestandards.org/ELA-Literacy/SL/9-10/1/c/


Philanthropic 
Terms

1. Philanthropy: the giving of one’s time, talent 
or treasure for the sake of another or for the 
common good.

2. Character: moral or ethical strength
3. Personal Virtue: Morality, goodness or 

uprightness, a special type of goodness
4. Common Good: the wealth shared by the 

whole group of people
5. Altruism: selfless concern for the welfare of 

others
6. Empathy: identification with and understanding 

of the feelings of another person
7. Humanitarian: a person who is concerned for 

human welfare, especially through philanthropy
8. Prosocial behavior: helping, comforting, 

rescuing (in distressful situations), and care-
giving

9. Selflessness: putting others’ needs before 
one’s own

10. Tolerance: To recognize and respect the 
opinions of others; to endure; to put up with; to 
suffer

11. Advocacy: to write, speak, or act in favor or 
support of

12. Nonprofit: an organization whose income is 
not used for the benefit or private gain of 
stockholders, directors or any other persons 
with an interest in the company. The income is 
used to further the mission of the organization. 



Choosing a 
Cause

1. What is the purpose of charity?

2. Which does more good?
a. Saving a person’s life from malaria – knowing that the 

person may have to spend the rest of their life in poverty.
b. Providing education to children in poverty who would not 

otherwise have access to education. 

3. Which do you agree with more?
a. We should use all of our resources to pursue the cause that 

does the “most good”.
b. It is OK for a person to pursue a cause that is does “less 

good” than an alternative.

4. Does the location of where you are making a difference 
matter?

a. Yes 
b. No

5. If our money is more effective in another country, does it 
make more sense for us to spend the money in that other 
country?

a. Yes
b. No

6. Is it equally as good to help someone that we know vs. 
helping complete a stranger?

a. Yes 
b. No



Choosing a 
Charity

1. Should the size of a charity matter when choosing 
whether or not to support it?

a. Yes 
b. No

2. Should non-profit employee salaries impact your 
decision to support the charity? What if the employee 
makes $350,000 per year?

a. Yes 
b. No

3. Should we judge a charity based on how they deploy 
their resources?

● Charity A gives 80% of every dollar raised to the 
cause that they represent

● Charity B give 65% of every dollar raised to the 
cause that they represent

a) Yes 
b) No

4. Which is better?
a. Charity A - gives 80% of each dollar to the cause, 

which results in 1 life saved for every $1,000 spent.
b. Charity B – gives 65% of each dollar raised to the 

cause, which results in 10 lives saved for every 
$1,000 spent.



Questions to 
Consider

1. What is the scope of the issue? 
In other words, how big is the 
problem? 

2. Is there a viable method for 
eraticaig the issue and/or 
preventing the issue from 
growing? 

3. Why is the cause more 
important than alternative 
causes?

4. Where is the issue most 
common?

5. Where can we most effectively 
combat the issue?

6. Will solving this issue create 
new/different problems 
elsewhere?



Round One
Debate Structure

Debate Structure

Cause A - 3 Minute Constructive
Cause B - 3 Minute Constructive

Cause A and B - 2 Minute Crossfire 

Cause A - 2 Minute Rebuttal
Cause B - 2 Minute Rebuttal

Cause A and B - 2 Minute Crossfire

Cause A - 1 Minute Closing
Cause B - 1 Minute Closing



Tournament 
Bracket 

Round One

***Bracket will be subject to change based on the number of 
students in your class. As a speech and debate elective, my 
course has 12 students.****



Tournament 
Bracket 

Round Two

***Bracket will be subject to change based on the number of 
students in your class. As a speech and debate elective, my 
course has 12 students.****



The Pitch

Each student has the freedom to pitch the most 
interesting facts about their charity but must at 
least highlight the following points to the best of 
their ability. 

1. Location/s of the people served and/or 
number of people served

2. Results of the charity 
a. presented in terms of effectiveness of 

each $$ spent if possible
3. Size of the charity 

a. Is the charity small - which means that it 
may be more nimble and better able to 
handle program adjustments if needed

b. Is the charity large - which means it 
likely has better resources, connections, 
and scale 

Tip: Which charity does the best at fighting for 
the chosen cause. Ex: If the goal is to eradicate 
poverty altogether, which charity allows us to do 
it the fastest and most effective?



Pitch and Donation 
Structure

Pitch Structure
● 6 charities “pitched” each day 
● One chance to pitch the class 
● The charity with the most 

amount of money raised overall 
is the winner OR 

● The top charity from each day 
advances to a final head-to-head 
pitch

Voting Format
● Each student has $100 to 

“donate” each day
● Each student must “donate” the 

full $100 each day 
● Each student must divide his/her 

money between at least 2 
charities and may not donate to 
their own charity



Donation
Distribution

Sheet

Charity Donation Reason for Donation 



Debate Rubric

Criteria Unsatisfactory Proficient Advanced

Introduction No formal introduction, or 
introduction had no clear 
thesis statement. No 
preview of topics to be 
discussed.

Includes the following:

Clever attention-
getting introduction

Thesis is present

Thesis is present and 
well developed. 
Listener knows what 
to expect in upcoming 
speech. 

Introduction is 
attention-getting and 
thorough

Situation Framed/
Explained

There was no clear 
explanation of the cause

The cause was 
mentioned and 
explained but not 
thoroughly

A thorough 
explanation of the 
cause was provided. 
The listen was able to 
understand the scope 
of the issue

Main Arguments Main arguments were not 
separated into logical 
progression

Main ideas were 
separated into logical 
progression

Ideas connected by 
original transitions, 
logical throughout, 
creative patterns and 
included referenced 
to opposing views.

Supporting 
Materials

Important ideas were not 
supported with references 
of data

Important ideas were 
supported

Important ideas were 
supported with 
accurate and detailed 
references to text or 
other works

Conclusion No conclusion, or 
conclusion did not 
adequately summarize 
presentation

Conclusion restated 
thesis statement and 
summarized the ideas 
presented

Conclusion restated 
thesis statement and 
summarized the ideas 
presented and 
revisited the attention 
grabber.

Rate and Volume 
of Speech

Speaker was hard to hear 
or understand

Speaker was easy to 
hear and understand

Speaker was 
enjoyable to hear; 
used expression and 
emphasis and was 
easy to understand

Pitch, 
Articulation, and 
Pronunciation

Voice or tone distracted 
from purpose or 
presentation

Tone was 
conversational, but 
with purpose. Voice 
sounded natural, 
neither patterned nor 
monotone

Speaker used voice 
to create emotional 
response in audience 
and was able to build 
a connection through 
voice.

Length 
Requirement

Each speech element of 
the debate was 
underdeveloped

Speeches were the 
appropriate amount of 
length

Speeches were the 
appropriate amount of 
length and time was 
used efficiently 



Written Portion of 
Debate Rubric

Criteria 10 8 5

Organization The introduction is inviting, 
states the goal or thesis, and 
provides an overview of the 
issue. Information is presented 
in a logical order and 
maintains the interest of the 
audience. The conclusion 
strongly states a personal 
opinion.

The introduction 
includes the goal or 
thesis and provides 
an overview of the 
issue. Information is 
presented in a 
logical order but 
does not always 
maintain interest. 

The is no clear 
structure. Paper has 
no clear introduction 
or conclusion. The 
information presented 
does not follow a 
logical progression. 

Goal or Thesis There is one goal or thesis that 
strongly and clearly states a 
personal opinion and identifies 
the cause and issue.

There is one goal or 
thesis that states 
and opinion.

A personal opinion is 
present but there is 
little reference to the 
issue or cause.

Reasons and 
Support

Three or more excellent 
reasons are stated with 
good support. It is evident 
that a lot of thought and 
research was put into this 
assignment.

Three or more 
reasons are 
stated, but the 
arguments are 
somewhat weak 
in places

Two or less 
reasons are made.

Attention to 
Audience

Argument demonstrates a 
clear understanding of the 
potential audience and 
anticipates 
counterarguments.

Arguments 
demonstrates a 
clear 
understanding of 
potential 
audience 

Argument 
demonstrates 
some 
understanding of 
audience.

Word Choice Word choice is creative 
and enhances the 
argument 

Word choice 
enhances the 
argument

There is little 
evidence of 
attention to word 
choice.

Grammar, 
Mechanics, 
and Spelling

There are no errors in 
grammar, mechanics, 
and/or spelling

There are few 
errors in 
grammar, 
mechanics, and 
spelling, but they 
do not interfere 
with 
understanding

There are 
numerous errors in 
grammar, 
mechanics, and 
spelling that 
interfere with 
understanding 



Pitch Presentation Rubric

Criteria Unsatisfactory Proficient Advanced

Introduction No formal introduction, or 
introduction had no clear 
thesis statement. No 
preview of topics to be 
discussed.

Includes the following:

Clever attention-
getting introduction

Thesis is present

Thesis is present and 
well developed. 
Listener knows what 
to expect in upcoming 
speech. 

Introduction is 
attention-getting and 
thorough

Situation Framed/
Explained

There was no clear 
explanation of the cause

The cause was 
mentioned and 
explained but not 
thoroughly

A thorough 
explanation of the 
cause was provided. 
The listen was able to 
understand the scope 
of the issue

Main Arguments Main arguments were not 
separated into logical 
progression

Main ideas were 
separated into logical 
progression

Ideas connected by 
original transitions, 
logical throughout, 
creative patterns and 
included referenced 
to opposing views.

Supporting 
Materials

Important ideas were not 
supported with references 
of data

Important ideas were 
supported

Important ideas were 
supported with 
accurate and detailed 
references to text or 
other works

Conclusion No conclusion, or 
conclusion did not 
adequately summarize 
presentation

Conclusion restated 
thesis statement and 
summarized the ideas 
presented

Conclusion restated 
thesis statement and 
summarized the ideas 
presented and 
revisited the attention 
grabber.

Rate and Volume 
of Speech

Speaker was hard to hear 
or understand

Speaker was easy to 
hear and understand

Speaker was 
enjoyable to hear; 
used expression and 
emphasis and was 
easy to understand

Pitch, 
Articulation, and 
Pronunciation

Voice or tone distracted 
from purpose or 
presentation

Tone was 
conversational, but 
with purpose. Voice 
sounded natural, 
neither patterned nor 
monotone

Speaker used voice 
to create emotional 
response in audience 
and was able to build 
a connection through 
voice.

Length 
Requirement

Each speech element of 
the debate was 
underdeveloped

Speeches were the 
appropriate amount of 
length

Speeches were the 
appropriate amount of 
length and time was 
used efficiently 



Impacting 
Positive 
Change
Matthew Moses, CAP® 

Founder – PIF Foundation 
matt@payitforward.foundation 

mailto:mattt@payitforward.foundation
mailto:mattt@payitforward.foundation


Unit Outcomes
• Determine a case for the best “cause”

• Identify the best charity for selected 
cause

• Implement campaign for positive impact 
on selected cause and charity



Unit Structure 
• Research and prepare for a debate on 

your favorite cause
o Tournament style debate 

o Single cause ultimately selected via class voting system

• Research and prepare for presentation 
on favorite charity
o 6 minute presentation to “pitch” your charity to class of 

“donors” 

o Each student will donate “money” to their favorite charity 
each day

o Single charity ultimately selected for class fundraising 
campaign through PIF Foundation 



What is 
Philanthropy?

• The desire to promote the welfare of 
others, expressed especially by the 
generous donation of money to good 
causes.



What is Altruism?
• The belief in or practice of disinterested 

and selfless concern for the well-being of 
others.



Part 1: 
Choosing a Cause



What is the purpose of 
charity?

• To do good? 

• To do the “most good”? 



Are all good deeds 
equal?

Which does “more good”:

1. Helping someone safely cross a busy 
street.

2. Providing an impoverished person with 
clean drinking water for one year. 



Are all good deeds 
equal?

Which does “more good”:

1. Saving a person’s life from malaria – 
knowing that the person may have to 
spend the rest of their life in poverty. 

2. Providing education to children in poverty 
who would not otherwise have access to 
education.



What is our 
responsibility?

• Should we use all of our resources to 
pursue the cause that does the “most 
good”?

• Is it OK for a person to pursue a cause 
that is “less good”? 



Location, Location, 
Location

• Does the location of where you are 
making a difference matter? 
o Our city vs. another 

o American vs. Africa

• If our money is more effective in another 
country, does it make more sense for us 
to spend the money in that other country?
o $100 – save one person in America

o $100 – save 10 people in Africa*

*not real figures

• Is it equally as good to help someone that 
we know vs. helping complete a 
stranger?



Scope of the issue?
• What is the size of the problem?

o Number of people affected

o How many people are at risk of being affected in the 
future?



Right vs Right
• Choosing between two causes is largely 

subjective. Being open to the beliefs and 
opinions of others is extremely important 
to both the spirit of philanthropy and the 
long-term effectiveness of philanthropy.

• Many times it is a matter of right vs. right 
when debating between multiple causes. 
We must be disciplined enough in our 
thinking to determine the direction that is 
“more right” when forming our final 
opinion.  



Part 2: Choosing a 
Charity



Big vs Small 
• Does the size of a charity matter?

o Large charities may have more resources. 

o Small charities can be more nimble, and implement 
changes to their model more effectively than large 
charities. 



Salary
• Does it matter how much non-profit 

employees are paid?
o Is it wrong for a highly skilled and highly effective CEO of a 

charity to make:

• $100,000 per year

• $500,000 per year 

• $1,000,000 per year



Use of Resources
• Should we judge a charity based on how 

they deploy their resources?
1. Charity A gives 80% of every dollar raised to the cause 

that they represent

2. Charity B give 65% of every dollar raised to the cause that 
they represent



Effectiveness
• Which is better?

• Charity A - gives 80% of each dollar to the 
cause, which results in 1 life saved for 
every $1,000 spent.

• Charity B – gives 65% of each dollar 
raised to the cause, which results in 10 
lives saved for every $1,000 spent. 



What is the most important 

factor when comparing 

charities?
1. Size

2. Employee salaries

3. Use of resources 

4. Effectiveness

What other factors might influence our 
decision making?

5. Brand/Name recognition 

6. Age of the charity

7. ?



What are the four ways 
that we can make a 

difference for a charity?
• Time 

• Talent 

• Treasure

• Influence 



Resources 
• www.charitynavigator.org – Charity 

evaluator. 

• www.guidestar.org – Search engine for all U.
S. charities.

• www.givewell.org – Analysis of most effective 
charities.

• www.payitforward.foundation – Analysis of 
most effective charities.  

• www.thelifeyoucansave.org – Analysis of 
most effective charities.

• www.givingwhatwecan.org – Analysis of 
most effective charities. 

• www.globalrichlist.com – Evaluate wealth vs. 
rest of the world.

http://www.charitynavigator.org/
http://www.guidestar.org/
http://www.givewell.org/
http://www.payitforward.foundation/
http://www.thelifeyoucansave.org/
http://www.givingwhatwecan.org/
http://www.globalrichlist.com/


Deontological & 
Consequential Ethics



Consider these 
quotes:

“The remarkable thing is that we really love our 
neighbor as ourselves: we do unto others as we do unto 
ourselves. We hate others when we hate ourselves. We 
are tolerant toward others when we tolerate ourselves. 
We forgive others when we forgive ourselves. We are 
prone to sacrifice others when we are ready to sacrifice 
ourselves.” ~ Eric Hoffer



Consider these 
quotes:

“We can discover this meaning in life in three different 
ways: (1) by doing a deed; (2) by experiencing a value; 
and (3) by suffering.”  ~ Victor Frankl.



Consider these 
quotes:

“ Never let your sense of morals get in the way of doing 
what's right.”  ~ Isaac Asimov.

“When morality comes up against profit, it is seldom 
that profit loses.”  ~ Shirley Chisholm



Consider these 
quotes:

“Actions are right in proportion as they tend to 
promote happiness; wrong as they tend to produce the 
reverse of happiness.  By happiness is intended 
pleasure and the absence of pain.”  ~ John Stuart Mill



Major Ideas:

● Virtue Ethics:  An action is right if it is what the virtuous 
agent would do. 1. An action is right if it is what a 
virtuous agent would do in the circumstances; 1a. A 
virtuous agent is one who acts virtuously, i.e., one who 
has & exercises the virtues. 2 A virtue is a character trait 
a human being needs to flourish or live well. What is 
essential is to note the conceptual link between virtue & 
flourishing (living well or Eudaimonia).



Major Ideas:

● Deontological Ethics:   An action is right if it is in 
accordance with a moral rule or principle. A moral rule 
is one that is(a) laid on us by God, (b) required by natural 
law, (c) laid on us by reason, (d) required by rationality, 
(e) would command universal rational acceptance, or (f) 
would be the object of choice of all rational beings. 
What is essential is the link between right action, moral 
rule, & rationality.



Major Ideas:

● Consequential Ethics:  An action is right if it promotes 
the best consequences. The best consequences are 
those in which happiness is maximized. What is 
essential to note is that it forges a link between 
consequences & happiness.



Major Ideas:

Before we consider 
consequential and 

deontological ethics, let’
s explore some other 
basic terms that are 
important to know:

Good ideas have 
good 

consequences, 
bad ideas have 

bad 
consequences.



Let’s now explore 
Deontological 

Ethics:



Deontological Ethics

We should choose actions based 
on their inherent, intrinsic 
worth; evangelical approaches 
to ethics are deontological 
because it presupposes 
Scripture as revelation.

“Deontological” comes from 
the Greek word “deon”, 
meaning that which is binding, 
in particular a binding duty.  
So, you are bound to your 
duty.



Deontological 
Framework:

● An action is right if and only if it is 
in accordance with a moral rule or 
principle.

● This is a purely formal 
specification, forging a link 
between the concepts of right 
and action and moral rule, and 
gives one no guidance until one 
knows what a moral rule is.



Deontological 
Framework:

● Therefore, the links between right action, 
moral rule, and rationality based upon 
moral rule + given by God or required by 
natural or laid on us by reason or required 
by rationality or would command universal 
rational acceptance or would by the object 
of choice of all rational being—are all 
essential aspects to any deontological 
framework.



Deontological 
Framework:

● So, the next thing the theory needs is a premise about 
that:  A moral rule is one that would have been 
historically:

A. Theistic:
1. Given to us by God;
2. Is required by Natural Law (theistic 

connection);

    B. Secular (though can still be connected to God):
1. Is laid on us by reason.

2. Is required by rationality;

3. Would command universal acceptance;

4. Would be the object of choice of all rational 
beings.



 Deontological Ethics

It holds that acts are right or wrong in 
and of themselves because of the 
kinds of acts they are and not simply 
because of their ends or 
consequences. 

-  The ends do not justify the 
means.  

-  A good end or purpose does not 
justify a bad actions.

-  You are duty-bound; binding is not 
dependent on consequences, no 
matter if it is painful or 
pleasurable.



 Deontological Ethics

For example:

1. You are duty-bound to keep 
your promise to be faithful to 
your spouse, even if a more 
attractive person comes along.

2. You are duty-bound to always 
telling the truth, even if it cost 
you a job. 

Duty is not based on what is pleasant or 
beneficial, but rather upon the 

obligation itself.



Deontological Ethics

 For example, a deontologist 
might argue that a promise 
ought to be kept simply 
because it is right to keep a 
promise, regardless whether 
the doing so will have good or 
bad consequences.  

 In contrast, a utilitarian will 
argue that we should keep our 
promises only when keeping 
them results in better 
consequences than the 
alternatives.



Immanuel Kant

● (22 April 1724 – 12 
February 1804) was 
a German philosopher, 
who is considered the 
central figure of modern 
philosophy. 

● Kant argued that 
fundamental concepts of 
the human mind structure 
human experience, 
that reason is the source 
of morality, 
that aesthetics arises from 
a faculty of 
disinterested judgment, 
that space and time are 
forms of our 
understanding, and that 
the world as it is "in-
itself" is unknowable.



Kant Summary:

● Thus, Kantian ethics states an action is 
right if it is in accord with the Categorical 
Imperative (the supreme principle of 
morality).  Right actions flow from right 
principles. 

● From using our capacity to reason Kant 
believes the Categorical Imperative can be 
formulated in at least three ways; they are 
all equivalent with the first formulation 
being the basis.  Though they bring out 
various aspects of the moral law, they 
cannot tell us more than what the first 
formula does.  



Major Points to 
Consider:

1. What gives an act moral worth is our motives 
because we can’t necessarily control the 
consequences of our act or/and things do not 
always turn out as we want.  He calls this 
motive “the good will.” Therefore, we are 
responsible for our motives to do good or bad, 
and thus it is for this that we are held morally 
accountable. 

2. What is the right motive is acting out of a will to 
do the right thing; only an act motivated by this 
concern for the moral law is right.

Consider the following Shopkeeper illustration:



Major Points to 
Consider:

3. Kant’s Shopkeeper illustration:   A shopkeeper charges her 
customers a fair price and charges the same to all.  But 
what is the shopkeeper’s motive?

A. If the shopkeeper’s motive for charging a fair price is 
that it serves her own best interest, then this motive is 
not praiseworthy.

B. If the shopkeeper’s motive for charging a fair price is 
because she is sympathetic toward her customers, then 
this motive is still not praiseworthy.

C. If the shopkeeper’s motive is to do the right thing 
because it is the right thing, then her motive is indeed 
praiseworthy.  Only doing that which is morally right 
is praiseworthy.

We do not always know when our acts are motivated 
by self-interest, inclination or pure respect for 
morality.  Also, we often act from mixed motives.  
However, we are certain that the motive is pure when 
we do what is right regardless how we feel or/and the 
consequences.



Major Points to 
Consider:

4. In order for our action to have moral 
worth we must not only act out of a right 
motivation but we must also do what is 
right.

Right 
Motive

Right Act

The motive and the act must be 
morally right!
We must not only act of duty (have the right 
motive) but also “according to duty” or as 
“duty requires” (do what is right).



5. How we are to know what the right thing to do is to test 
our motives and actions against the categorical 
imperative.  If our motive and acts meets the criteria of 
the categorical imperative we are obligated to do it.

Right 
Motive

Right Act

CATEGORICAL 
IMPERATIVE:

“Oughts” that tell us 
what we ought to do no 
matter what, under all 

conditions, and are 
universally binding     

(categorical imperative).

1st form of Categorical 
Imperative:

“Act only on that 
maxim which can 
will as a universal 

law.”

This means that what I 
consider doing, it must 
be something that I can 
will or accept that all do 

(universal).



According the first 
formula:

According to the first formula:  the agent 
must be willing to eliminate all individual 
reference from the maxim of her action.  
The most significant exclusion from the 
maxim is oneself.  Therefore, in order to 
pass the test of the categorical imperative 
in the first formulation, one must be 
prepared to go on willing even if it contains 
no reference to oneself.



6. Thus, whatever I consider doing, it must be 
something that I can will or accept all do.  

A law by its very nature has a degree of 
universality.  Act only on that maxim which 

you can will as a universal law.

Maxim:  is a description of the action that I 
will put to the test.

As a rational being I can only will what is non-
contradictory

 7.    How do I know what I can and cannot will as a 
universal practice? 



The following are 4 
examples famously used 

by Kant.



1st example: Suicide

“Whenever continuing to live 
will bring more pain than 
pleasure, I shall commit 
suicide out of self-love.”

1. Suicide can’t be a universal law for one 
can’t will that would be universal will.

2. Remember, suicide would be morally 
right if and only if the person who is 
thinking about suicide can consistently 
will that suicide be a universal law.



1st Example:  Suicide:

● A man reduced to despair by a series of 
misfortunes feels wearied of life, but is still so 
far in possession of his reason that he can ask 
himself whether it would not be contrary to his 
duty to himself to take his own life. Now he 
inquires whether the maxim of his action 
could become a universal law of nature. His 
maxim is: 'From self-love I adopt it as a 
principle to shorten my life when its longer 
duration is likely to bring more evil than 
satisfaction.' It is asked then simply whether 
this principle founded on self-love can 
become a universal law of nature. Now we 
see at once that a system of nature of which it 
should be a law to destroy life by means of the 
very feeling whose special nature it is to impel 
to the improvement of life would contradict 
itself and, therefore, could not exist as a 
system of nature; hence that maxim cannot 
possibly exist as a universal law of nature and, 
consequently, would be wholly inconsistent 
with the supreme principle of all duty." 
(Quoted from the Fundamental Principles of 
the Metaphysic of Morals, as translated by T.
K. Abbott) 



2nd example: Lying & Not 
Keeping Promise:

“Whenever I need money, then I shall 
borrow the money and promise to 

repay, even though I know I will not 
repay.”

1. Lying and not keeping promise can’t be a 
universal law for one can’t will that would be 
universal will.

2. Remember, lying and not repaying would be 
morally right if and only if the person who is 
thinking about lying and not keeping promise 
can consistently will that lying and not 
keeping promise be a universal law.



3rd Example:  Developing 
One’s Habits

● "A third finds in himself a talent which with the help of 
some culture might make him a useful man in many 
respects. But he finds himself in comfortable 
circumstances and prefers to indulge in pleasure rather 
than to take pains in enlarging and improving his 
happy natural capacities. He asks, however, whether 
his maxim of neglect of his natural gifts, besides 
agreeing with his inclination to indulgence, agrees also 
with what is called duty. He sees then that a system of 
nature could indeed subsist with such a universal law 
although men (like the South Sea islanders) should let 
their talents rest and resolve to devote their lives 
merely to idleness, amusement, and propagation of 
their species- in a word, to enjoyment; but he cannot 
possibly will that this should be a universal law of 
nature, or be implanted in us as such by a natural 
instinct. For, as a rational being, he necessarily wills 
that his faculties be developed, since they serve him 
and have been given him, for all sorts of possible 
purposes." (Quoted from the Fundamental Principles 
of the Metaphysic of Morals, as translated by T.K. 
Abbott) 



3rd example: 
Developing One’s 
Habits

“When I’m comfortable as I am, I shall let all my talents rust.”

1. Everyone necessarily wills that some of his or her 
talents be developed.

2. If everyone necessarily wills that some of his or her 
talents be developed, then no one can consistently 
will that his non-use of talents to be a universal law.

3. Non-use of talents is morally right if and only if the 
agent thinking about non-use of talents can 
consistently will that non-use of talents be a 
universal law.  (The Categorical Imperative)

4. Therefore, allowing one’s talents to rust is morally 
wrong.



4th Example:  Helping 
Others.

● A fourth, who is in prosperity, while he sees that 
others have to contend with great wretchedness 
and that he could help them, thinks: 'What concern 
is it of mine? Let everyone be as happy as Heaven 
pleases, or as be can make himself; I will take 
nothing from him nor even envy him, only I do not 
wish to contribute anything to his welfare or to his 
assistance in distress!' Now no doubt if such a 
mode of thinking were a universal law, the human 
race might very well subsist and doubtless even 
better than in a state in which everyone talks of 
sympathy and good-will, or even takes care 
occasionally to put it into practice, but, on the 
other side, also cheats when he can, betrays the 
rights of men, or otherwise violates them. But 
although it is possible that a universal law of 
nature might exist in accordance with that maxim, 
it is impossible to will that such a principle should 
have the universal validity of a law of nature. For a 
will which resolved this would contradict itself, 
inasmuch as many cases might occur in which one 
would have need of the love and sympathy of 
others, and in which, by such a law of nature, 
sprung from his own will, he would deprive 
himself of all hope of the aid he desires." (From 
the Fundamental Principles of the Metaphysic of 
Morals, as translated by T.K. Abbott) 



4th example: Helping 
Others:

“When I am flourishing and others are in distress, I shall give 
nothing to charity.”

● Everyone necessarily wills that he or she be helped in desperate 
circumstances.

2. If everyone necessarily wills this, then no one can consistently will 
that non-help be a universal law.

3. Not helping others is morally right if and only if the agent thinking 
about not helping others can consistently will that not helping 
others be a universal law.  (The Categorical Imperative)

4. Therefore, not helping others is not morally right.



11. Advantages of Kant’s Moral 
Theory:

Fairness, Consistency, and morally equal 
treatment of all people for they are 

intrinsically valuable.

Emphasizes the Law of Non-contradiction; 
we would not will anything that is not 

rational.

Emphasizes doing what is morally right (it 
is our duty).

It is universally binding and Impartial-in order 
for an action to 

be morally permissible, we should be able to will 
it for all.



12.  Criticisms against 
Deontological Ethics:  
Duty centered ethics stressing obedience to rules, 
as opposed to result-centered or utilitarian 
ethics.

1. No clear way to resolve moral duties when they come 
into conflict with each other.

2. Deontological ethics are consequential moral systems 
in disguise enshrined in customs and law have been 
known to give the best consequences.

3. Do not readily allow for gray areas because they are 
based on absolutes.

4. Which duties qualify given time or location:  Are old 
duties still valid?

5. Human welfare and misery:  Some principles may 
result in a clash with what is best for human welfare & 
prescribe actions which cause human misery.

6. Rule worship:  The refusal to break a generously 
beneficial rule in those areas in which it is not most 
beneficial is rule worship.

7. Exclusive focus on “rationality” ignores our relations 
to & with other human beings.



There is no clear way to deal 
with moral conflicts consider 
the following:

a. Killer comes to the door:  If a killer comes to 
the door and ask for a friend of yours inside 
whom he intends to kill, you must tell the 
truth (illustration by Kant).

But there is only one exceptionless rule in Kant’s 
philosophy and that is given in the categorical 
imperative:  We are never permitted to do what we 
cannot will as a universal law or what violates the 
requirement to treat persons as persons.

Kant may not give us adequate help in deciding what to 
do when moral conflicts are involved because in the 
above example, both to tell the truth and preserve life 
are moral obligations.



Regarding Impartiality & 
Rationality:

b. Kant’s moral philosophy is its belief in 
impartiality; in order for an action to be rally 
permissible, we should be able to will it for all.

However, persons do differ in significant ways (gender, 
race, age, and talents).  In what way does morality 
require that everyone be treated equally and in what 
does it perhaps require that different person be treated 
differently (e.g., gender).

c. Kant’s stress on rationality may be considered 
to be too male-oriented, too Westernized.  It is 
subject to the continental critique of structure 
(Foucault).



Kant’s View of 
Virtue/Vice

● Kant defines virtue as “the moral strength of a 
human being's will in fulfilling his duty” (6:
405) and vice as principled immorality. (6:390) 
This definition appears to put Kant's views on 
virtue at odds with classical views such as 
Aristotle's in several important respects.

● First, Kant's account of virtue presupposes an 
account of moral duty already in place. Thus, 
rather than treating admirable character traits as 
more basic than the notions of right and wrong 
conduct, Kant takes virtues to be explicable 
only in terms of a prior account of moral or 
dutiful behavior. He does not try to make out 
what shape a good character has and then draw 
conclusions about how we ought to act on that 
basis. He sets out the principles of moral 
conduct based on his philosophical account of 
rational agency, and then on that basis defines 
virtue as the trait of acting according to these 
principles.



 Criticisms against Deontological 
Ethics:

1. How do decide between two principles?  

2 What about moral conflict between two morally right 
principles.

3. From where or whom do we get our principles?  Nature?  
God?  

4. If from nature, that assumes that what is in nature is 
actually good?  How do we define nature?



 Criticisms against Deontological 
Ethics:

1. No clear way to resolve moral duties when 
they come into conflict with one another.

2. They are consequential moral systems in 
disguised-enshrined in customs and laws 
that have been known to promote the 
best consequences.

3. Do not readily allow for gray areas 
because they are based on absolutes.

4. Which duties qualify given time and 
location.  Are old duties still valid?

5. Human welfare and misery:  Some 
principles may result in a  clash with what 
is best for human welfare and prescribe 
actions which cause human misery.

6. Rule worship:  Refusal to break a rule 
because it is rule, even if it is not 
beneficial.



Let’s now explore 
consequential 

ethics:



Consequential 
Ethics:

We choose the actions that bring 
about the best outcomes.  There are 
many kinds of consequential forms 
of ethics.  Let’s consider the 
following:

- Egoism:  we should always act to 
maximize our own individual 
interests.



A. Consequential Ethics:

We choose the actions that bring about the 
best outcomes:  

- Egoism:  we should always act to 
maximize our own individual interests.

- Utilitarianism: we should act to 
maximize the happiness of all affected 
by the action.



A closer look at 
Utilitarianism:

● This theory that holds that an 
act is right or wrong according 
to the utility or value of its 
consequences.  

● An act that produces more 
good than harm has greater 
value than act that produces 
more harm than good.



A closer look at 
Utilitarianism:

● Utilitarianism believe in the value 
of ethical laws in helping people 
determine which action will 
probably bring about the greatest 
good for the greatest number of 
people.

● While they are not against laws or 
values (antinomians), they are not 
absolutists either.

● Every act is judged by its results, 
not by it intrinsic and universal 
value.



A closer look at 
Utilitarianism:

● In order to do determine the 
best consequence, some 
argue that you must add up 
the happiness in one 
person and then multiply 
the total happiness in the 
total number of people and 
subtract the total pain.

● If the result is positive then 
the action is good.

● If the result is negative then 
the action is bad.



A closer look at 
Utilitarianism:

● Uses of Utilitarian Ethics in terms of 
Pleasure vs. Pain (Peter Singer):

1.   When we testify the safety of a 
new shampoo, we drip the 
shampoo in concentrated form into 
the eye of rabbits, causing them 
terrible pain.  But does shampoo 
leaving your hair lustrous and 
manageable, sufficient to justify the 
infliction of so much suffering?



A closer look at 
Utilitarianism:

2.   The taste of a char-grilled steak, 
juicy and tender, is a genuine 
source of pleasure. But can this 
gourmet pleasure (which is not 
essential to sustain our lives), and in 
fact may shorten our lives by 
contributing to LDL levels, justify the 
infliction of suffering on cattle that 
are raised on crowded feedlots, 
and then herded into slaughter 
houses?



A closer look at 
Utilitarianism:

3.   It must be delightful to live in an elegant home, 
richly equipped with a Jacuzzi and sauna in 
addition to having a master bedroom suite with an 
entire wall-covered entertainment system.  But is 
it really right to spend that much on luxuries that 
add only a small increase to our pleasure when 
the same resources could be used to care for 
impoverished children living in hunger?  For 
example, $21.00 US dollars can feed over 150 
elementary students in Ghana for two weeks (rice 
mixed with yams).



A closer look at 
Utilitarianism:

4.  I purchase 
another 
expensive “GQ 
suit” to add to my 
already stuffed 
closet-for it will 
bring me 
pleasure.  But is 
that small 
increment of 
pleasure even 
remotely 
comparable to 
the pleasure and 
relief of suffering 
that would result 
if I took that same 
money and 
purchased 
clothes to orphan 
children or a 
threadbare 
family?



A closer look at 
Utilitarianism:

5.   A tummy tuck will certainly 
improve sagging appearances and 
make some of us feel better. But the 
cost of a tummy tuck can be used 
to drill a water well and provide 
clean and pure water to an entire 
village in most third world countries.



A closer look at 
Utilitarianism:

6.   Utilitarian Ethics and Public 
Policy:

If we are trying to decide whether a 
new football stadium with luxury 
boxes for the very rich is a better 
investment than decent inner-city 
schools and health care for the 
poor, is utilitarian calculations a 
better guide for making such 
decisions than deontological 
ethics?



Problems with 
Utilitarianism:

1. The end does not justify the 
means.

An act is not automatically good 
simply because it has a good 
goal.

The road to destruction is paved 
with good intentions (Prov. 14:
12).

Ex.  President Nixon’s goal of 
national security was noble, 
but the criminal activity of 
Watergate was not justified.



Problems with 
Utilitarianism:

2. Utilitarian acts have no 
intrinsic value.

Ex.  The attempt to save a life is 
not an intrinsically valuable 
act.

No benevolence, no sacrifice, no 
love has any value unless it 
happens to have good results.

Ex.  If forced to choose to save 
either a medical doctor or a 
poor child from a destructive 
house fire, one is obligated to 
save the medical doctor.



Problems with 
Utilitarianism:

3. People are subject to the greater good of 
statistics:

Ex.  If forced to choose to save either a medical 
doctor or a poor child from a destructive 
house fire, one is obligated to save the 
medical doctor because we know he is able 
to help people; we don’t know the future 
of the child.



Problems with 
Utilitarianism:

4. The need for an absolute standard:

Relative norms do no stand alone.  They 
must be relative to something which is not 
relative.  So, unless there is a standard, 
how can they know what is the greater 
good.



Problems with 
Utilitarianism:

5. The “end” is an ambiguous term:

If the utilitarian contends that ethics should 
be based on what will bring the best 
results in the long run, how long is 
“long?”  A few years?  a life-time?  
Eternity?  Anything beyond the 
immediate present is outside of the human 
range.



Problems with 
Utilitarianism:

6. Ambiguous as well in determining 
whether the “end” means “for the greatest 
number” or for “all individuals.”

Could good could be achieved for the most 
people if basic rights were denied to some 
people?  Is this intuitively right?



Problems with 
Utilitarianism:

Pleasure vs. Pain:

● Pain and Pleasure 
are not exact 
opposites.  Is this 
true?

● How do you measure 
pain and pleasure?

● Can pain be 
beneficial over and 
against pleasure?



Conclusion to 
Consequentialism:

Consequentialists believe that consequences are the 
only things that matter:

A. We do not necessarily know the outcome.

B. The consequences of our own action may be 
unpredictable.

C. he consequences of other people’s actions which 
impact on our actions may also be unpredictable.

D. We do not know what the consequences will be of 
our action in the long term.

E. We can’t necessarily control the consequences. 



Concluding thought to 
Consequentialism:

Dostoyesky’s Challenge to Utilitarian Ethicists:

“Tell me honestly, I challenge you-answer me:  
imagine that you are charged with building the 
edifice of human destiny, the ultimate aim of 
which is to bring people happiness, to give them 
peace and contentment at last, but that in order to 
achieve this it is essential and unavoidable to 
torture just one speck of creation, that…little 
child beating her chest with her little fists, and 
imagine that this edifice has to be erected on her 
unexpiated [suffering for having done nothing 
wrong] tears. Would you agree to be the architect 
under those conditions?  Tell me honestly!”

~ The Karamazov Brothers, trans. Ignat Avsey (Oxford:  
Oxford University Press, 1994).



A Closer look at 
Consequentialism:

Classic utilitarianism is a 
complex combination of 
many distinct claims, 
including the following 
claims about the moral 
rightness of acts (even 
though it reduces all 
morally relevant factors 
to consequences):



Issues of Formulation:  How utility 
is to be defined and whether it can 
be measured in the way utilitarian's 
requires:

1. Consequentialism = whether an act is 
morally right depends only on consequences 
(not circumstances, the intrinsic nature of the 
act, or anything that happens before the act). 

2. Actual Consequentialism = whether an act is 
morally right depends only on the actual 
consequences (not foreseen, foreseeable, 
intended, or likely consequences). 

3. Direct Consequentialism = whether an act is 
morally right depends only on the 
consequences of that act itself (not 
consequences of the agent's motive, of a rule 
or practice that covers other acts of the same 
kind, and so on). 



Issues of Formulation:  How utility is to be 
defined and whether it can be measured in the 
way Utilitarian's requires:

4. Evaluative Consequentialism = moral rightness 
depends only on the value of the consequences (as 
opposed to other features of the consequences). 

5. Hedonism = the value of the consequences depends 
only on the pleasures and pains in the 
consequences (as opposed to other goods, such as 
freedom, knowledge, life, and so on). 

6. Maximizing Consequentialism = moral rightness 
depends only on which consequences are best (as 
opposed to satisfactory or an improvement over the 
status quo). 

7. Aggregative Consequentialism = which 
consequences are best is some function of the 
values of parts of those consequences (as opposed 
to rankings of whole worlds or sets of 
consequences). 



Issues of Formulation:  How utility is to be 
defined and whether it can be measured in the 
way utilitarian's requires:

8. Total Consequentialism = moral rightness 
depends only on the total net good in the 
consequences (as opposed to the average net 
good per person). 

8. Universal Consequentialism = moral rightness 
depends on the consequences for all people or 
sentient beings (as opposed to only the individual 
agent, present people, or any other limited 
group).

 

9. Equal Consideration = in determining moral 
rightness, benefits to one person matter just as 
much as similar benefits to any other person (= all 
who count, count equally).

 

10. Agent-neutrality = whether some consequences 
are better than others does not depend on 
whether the consequences are evaluated from 
the perspective of the agent (as opposed to an 
observer). 



Issues of Formulation:  How utility is to be 
defined and whether it can be measured in the 
way utilitarians requires:

These claims could be clarified, supplemented, and 
subdivided further. What matters here is just that 
these claims are logically independent, so a moral 
theorist could consistently accept some of them 
without accepting others. Yet classic utilitarians 
accepted them all. That fact makes classic 
utilitarianism a more complex theory than it might 
appear at first sight.

It also makes classic utilitarianism subject to attack 
from many angles. Persistent opponents posed plenty 
of problems for classic utilitarianism. Each objection 
led some utilitarians to give up some of the original 
claims of classic utilitarianism. By dropping one or 
more of those claims, descendants of utilitarianism 
can construct a wide variety of moral theories. 
Advocates of these theories often call them 
consequentialism rather than utilitarianism so that 
their theories will not be subject to refutation by 
association with the classic utilitarian theory.



John Stuart Mill:

Essential Terms:

1. higher pleasures: "pleasures of the intellect, ...
relating to our feelings and imagination"; also 
those relating to our moral values. 

2. lower pleasures: bodily and physical pleasures 
3. inferior type: persons who find enjoyment by 

indulging in the lower pleasures (88-89) 
4. superior type: persons who find enjoyment by 

indulging in the higher pleasures 
5. altruism: personal sacrifice; "putting other's 

interests before one's own" 
6. incommensurable: (in this case) two things that 

are incomparable because they are essentially 
different. Mill uses this word to describe the 
comparison of pleasure and pain. 



John Stuart Mill:

7. Although Mill was heavily influenced by Bentham, there 
are two specific points of the latter's utilitarian theory 
that are rejected in Mill's version: 

● Mill did not regard all pleasures equally. He made a 
distinction between higher and lower pleasures. 

● Mill rejects Bentham's hedonic calculus because he 
believes that pleasures and pains are incommensurable.

 

8. Higher pleasures are such because they: 

● offer a sense of human dignity, 

● offer greater permanency, safety, and un-costliness, and 

● challenge us to develop our intellectual capabilities. 

9. The only persons qualified to judge the relative merit of 
pleasures are those acquainted with the higher 
pleasures. Mill inserts this qualification so that his ethics 
can overcome the charge the it is an ethics for pigs and 
because he argues that anyone who is acquainted with 
both types or pleasures will certainly affirm the 
superiority of the higher type. 



Egoism vs. Altruistic 
Utilitarianism:

● Enlightened self-interest is rejected in 
favor of consider the greatest happiness 
of all concerned. 

● Persons responsible for making ethical 
decisions should do so from a 
disinterested, benevolent perspective. 

● The value of personal sacrifice or 
altruism takes center stage over that of 
psychological egoism. 

● If one can see that personal interests are 
bound up with communal interests, then 
the conflict between ego and community 
will be minimized. 



Other Points on Mills:

10. Human Suffering: Mill argues that "we have ... a moral duty to 

prevent or to reduce to human suffering.“

● Selfishness and a want of mental cultivation are the 

greatest causes of unhappiness.

● Individuals who have not taken the time to develop their 

intellectual capabilities are unlikely to share the view that 

the improvement of the human condition is of paramount 

importance.

11. On Democracy:

● Although he favored democracy, Mill sees the possibility for 

domination of the minority by the majority under a strict 

system of "mob rule.“

● Accordingly, Mill argues that safeguards be put in place to 

protect the interests and viewpoints of minorities in the 

political process. Note that the term minority is not meant to 

denote racial minorities, but rather all types of political and 

social minorities that do not share majority/mainstream 

views.



Utilitarianism vs. 
Deontological Ethics:

Utilitarian Ethics:

1. Consequential 
Outcomes-Based.

2. Case-by-Case.

3. Hypothetical 
Imperative.

4. Happiness 
(Greatest Happiness 
Principle)

Deontological Ethics:

1. One universal law for each        
situation.

2. All times, all places, & all 
people.

3. Categorical Imperative 
(Maxim-rule)

4. Duty, Obligation, & Good 
will.



Launching a campaign for Evidence 
Action



● Did you enjoy the unit?
● What is the most important thing 

that you learned?
● Was anyone disappointed with the 

results? 
● Anything else?





● Time 
● Talent
● Treasure
● Influence



http://www.payitforward.
foundation/products/northwood-
students-fight-poverty-1 

http://www.payitforward.foundation/products/northwood-students-fight-poverty-1
http://www.payitforward.foundation/products/northwood-students-fight-poverty-1
http://www.payitforward.foundation/products/northwood-students-fight-poverty-1
http://www.payitforward.foundation/products/northwood-students-fight-poverty-1


Raise at least $500 
Inspire 2 other people to start 
their own campaign.



● After just 10 “generations”
● 107,000 people will have clean 

drinking water for one year
● 852,500 children de-wormed



Identify Your "Top 10" - Who are 
the top ten people in your life that 
you think would be most likely to 
contribute to your campaign? These 
people have likely supported you in 
the past or have invited you to get 
involved in volunteer and 
community development activities. 
They believe the concept of helping 
others - they are altruistic.



You will want to reach out to your 
Top 10 directly with a message that 
describes what it is you are doing. It 
is important that your message 
includes a few key points:

Why you have decided to start 
the campaign.
What your goals for the 
campaign are.
The potential impact that your 
campaign could have.
What they can do to help you.
We encourage you to draft your 
own message, but for those that 
are too busy or want some help 
just let us know!



Whether or not we realize it - most 
of us have a platform of influence 
that we can used to impact positive 
change. Social media is the simplest 
and most accessible platforms for 
tapping into our network. We 
recommend that you share your 
campaign page through social 
media and encourage your friends 
and family to take a look at what 
you are doing. Encourage them to 
help in there own way, whether that 
be making a direct contribution or 
sharing your efforts with their 
social network to help inspire 
others.
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