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 Achievement Standard 91472 (English 3.1)
Achievement Standard 91472 (English 3.1) requires you to read and study written text(s), and develop 
a critical response on a specifi ed aspect, using supporting evidence. The response will be in essay form.

Before you begin:
Key understandings for success in Level 3 English

What level of thinking do I need to show in my answers?
The progression of what is expected from Level 1 to Level 3 English is from lower-order thinking skills to 
higher-order thinking skills.

Level 1 English Describe and explain … Lower order

Level 2 English Analyse …

Level 3 English Respond critically … Higher order

What does it mean to ‘respond critically’?
• Appreciate that writers/directors make deliberate choices for effect in crafting their texts, ultimately 

to achieve their larger purpose – the communication of their message(s).

• Respond to each text as if you were a critic.

• Evaluate the text – judge what is effective about the way it is crafted and how successful the 
writer/director is in achieving his/her purpose.

• Form opinions about the text based on relevant evidence.

• Argue your position with supporting detail.

Conventions of genre
You need to relate your answer to the text type and genre. To do this, you will need to have a good 
general understanding of the conventions of the genre you are studying.

This book includes revision of conventions of genre.
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The purpose of literary texts
You also need to appreciate what the overall purpose of literature is, or why writers write and why 
directors direct.

Good fi lm and literature is concerned with:

• triumph

• tragedy

• confl ict – person against person, internal confl ict, humankind against nature, the individual against 
the group

• social criticism and satire (exposing and mocking human foolishness)

• creating new worlds

• recreating past worlds

• offering different interpretations / points of view

• false appearances

• power and social control

• outsiders / the other

• journeys – of change, discovery, growing up, self-discovery, redemption

• connecting with the audience

• making the personal universal.

Ultimately, any literary text aims to expand our understanding of the human condition (what it means to 
be human and the common experiences/emotions we share), and it achieves this through the power of 
language.

What texts can I write about?
This year you will have studied one or more written texts with a critical reputation. Such texts provide 
enough substance to allow you to engage with several aspects of their content and crafting. You will be 
expected to have a thorough knowledge and understanding of the text(s) you respond to. This includes an 
awareness of aspects of a text’s genre, the social/historical context in which a text was written, the writer’s 
purpose and the criticism with which the text was received. It is ideal if you have personally engaged with 
the text(s) during your study as this will encourage responsive essay writing.

You may choose from the following written text types.

• Novel.

• Shakespearean drama script.

• Non-Shakespearean drama script.

• Short story.

• Poetry.

• Non-fi ction.

• Song lyric.

• Print media.

• Digital text.

• Online text.
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What does an ‘Excellence’ essay look like?
The answers at the back of this book (see pages 109–119) consist of eight ‘Excellence’ essays – three based 
on the AS91472 2019 exam, two based on the AS91472 2018 exam, and three based on the AS91472 2017 
exam.

What was the marker looking for in 2019?

Achievement
Candidates who were awarded Achievement commonly:

• stated ideas appropriate to the statement chosen, but did not develop these

• addressed some aspects of the statement without addressing all elements

• provided links to things beyond the text as comparison and not analysis.

Not Achieved
Candidates who were assessed as Not Achieved commonly:

• provided limited or simplistic responses

• ignored or subverted the intent of the statement, perhaps when offering a prepared essay

• offered no evidence or gave generalisation only.

Achievement with Merit
Candidates who were awarded Achievement with Merit commonly:

• engaged in depth with both statement and text

• provided a critical response to the text through the statement

• offered signifi cant amounts of evidence but often without suffi cient discrimination.

Achievement with Excellence
Candidates who were awarded Achievement with Excellence commonly:

• demonstrated their engagement with the statement, text and relevant issues

• wove evidence into their response judiciously

• employed the language and structure of academic writing successfully.
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2019 questions

Instructions

Write an essay on at least ONE written text that you have studied, in response to ONE of the statements 
below. Give the details of your chosen text(s) in the box at the bottom of this page.

WRITTEN TEXTS
Discuss the extent to which you agree with your chosen statement. Respond critically to the statement by 
making a close analysis of the text(s).

STATEMENTS (Choose ONE)

1. A meaningful structure is important to convey the writer’s purpose.

2. A character who overcomes diffi culties becomes more engaging.

3. A skilful writer carefully creates discomfort in their readers.

4. Effective settings connect the audience to other worlds.

5. The precise use of language provokes the deepest ideas.

6. Great texts use imagery to make us examine ourselves.

7. The most worthwhile texts aim to challenge the status quo (‘the way things are now’).

8. The relationships between characters are at the core of strong texts.

Written text type(s): Tick (✔) your selection

Novel Poetry / song lyric

Non-fi ction Print media

Drama script Digital/online text

Short story

Title(s):  

Author(s):

PLANNING (OPTIONAL)
The exam devoted ¾ of a page to planning.

You should aim to write a concise essay of no more than 5 pages in length. The quality of your writing is 
more important than the length of your essay.

In your essay, discuss the extent to which you agree with your chosen statement. Respond critically to the 
statement by making a close analysis of the text(s).

Statement number:

Write your essay on your own paper. The exam had 4¾ pages of lines for the answer.
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 Achievement Standard 91473 (English 3.2)
Achievement Standard 91473 (English 3.2) involves the viewing and analysis of a visual text(s) 
and/or listening to and analysing oral text(s), and developing a critical response on a specifi ed aspect, using 
supporting evidence. The response will be in essay form.

Before you begin, you need to consider the key understandings for success in Level 3 English. These are 
given under the heading Before you begin: Key understandings for success in Level 3 English on pages 1 
and 2.

What texts can I write about?
This year, you should have studied one or more visual or oral texts. It is important that your studied visual/
oral text has enough substance to allow you to respond critically, in depth and detail, to both ideas and 
aspects of crafting. The visual/oral text you have studied in class will have been specifi cally chosen to allow 
you to respond critically and write in suffi cient depth and detail.

You will be expected to have a thorough knowledge and understanding of your chosen visual or oral 
text(s). You will do best if your answer shows that you have engaged with the text and understood its 
purpose(s).

Texts chosen for study may include part or whole visual or oral texts from New Zealand and part or whole 
world texts. You can answer on one or more texts from the list of text types following, or a combination of 
text types. For example, an answer could be on two short fi lms by the same or different fi lm-makers or on 
a feature fi lm and a drama production (intertextual studies).

Oral/visual text types you could study include:

• fi lm

• television programme

• drama production

• radio programme

• oral performance

• multi-media

• graphic novel

• digital

• online.
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What is the assessment format?
The exam instructions require you to write an essay response. You should aim for 500–700 words.

Your essay must include:

• an introduction, stating clearly the focus and scope of your argument

• a range of appropriate points and explanation, supported by accurate and relevant evidence

• a reasoned conclusion.

Your essay should show accurate use and control of the conventions of academic writing. This means that 
you will need to use accurate grammar, spelling and punctuation. Your essay should be paragraphed, and 
quotations should be incorporated correctly.

It is also crucial that your essay provides an analysis of the techniques of the visual/oral text.

You must write a conclusion for ‘Achievement’ for AS91473 (English 3.2).

If you are answering on all three external standards for Level 3 English, you are advised to spend 60 minutes 
answering AS91473.

 What will the questions be like?
There will be a number of essay statements provided. These will include opportunities to answer on more 
than one text type. In the 2017, 2018 and 2019 AS91473 examinations there were eight essay statements 
provided.

You will need to choose one essay statement and discuss the extent to which you agree with it.

You are expected to respond critically to the statement by making a close analysis of your studied text(s). In 
other words, you need to choose one statement that you can successfully develop an argument for, and 
provide evidence and analysis from your studied text(s) in support.

The statements will encourage you to show your detailed knowledge and understanding of some of the 
following aspects:

• purposes and audiences

• ideas (e.g. character, theme, setting)

• fi lm language features (e.g. cinematography, mise en scène, editing, production design, sound, 
performance, rhetorical devices)

• structures (e.g. narrative sequence, beginnings and endings).

The chart following shows examples of essay statements which target some of the preceding aspects.

Specifi ed aspect Example essay statement

Theme/ideas ‘We need to see ourselves or hear our own voices in a text to truly appreciate the 
ideas of its creators.’

Setting ‘Location, location, location! The setting of a visual text or oral text is central to 
how its audience responds.’

Characterisation ‘Successful visual or oral texts present characters who are both heroic and 
realistic.’

Positioning of the 
audience

‘It is the director’s purpose to manipulate the audience to a point where they feel 
uncomfortable.’

Structure ‘Narrative structure is a signifi cant feature of fi lms.’

Film language 
features

‘Even if the storyline is one we have heard before, a text can always be made new 
and refreshing if its creators use effective or original production techniques.’
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1. What is the mood or atmosphere of the setting(s) and what techniques are used by the director to 
convey this feeling?

Setting/Atmosphere Director’s techniques

2. How does setting affect the main characters?

3. How signifi cant do you think setting is in conveying the ideas of the text?
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Task 6: Revise structure
Use the following exemplar to help you revise key aspects of the structure of the fi lm that you have studied.

Exemplar
How is the text structured?

The narrative structure of Atonement is complex and time-shifting (which is why viewers sometimes fi nd 
the fi lm confusing). It is not a simple, chronological structure. It is true to the complex and time shifting 
structure of the novel by Ian McEwan. The fi lm is divided into four parts. As the story chronologically 
advances, details are fi lled in through cutbacks, fl ashbacks and montages.

How does the text begin? How does it end? What is the effect?

The fi lm begins and ends with Briony. The opening sequence establishes her as intensely creative and 
as a controlling child of thirteen. In the fi nal sequence, the entire fi lm is reduced down to her as she is 
interviewed in a contemporary television studio as a 76-year-old, successful writer. The effect is clear – this is 
and has been from the outset a fi lm about Briony, not a fi lm about Robbie and Cecilia as we had thought.

How signifi cant is the structure of the text in conveying the ideas of the text?

Hugely signifi cant. For two important scenes, the fountain scene and the library scene, the use of cutbacks 
is crucial in showing Briony’s limited perspective of the events she observes. Both events are played back 
but from Robbie and Cecilia’s point of view, with closer camera work and dialogue added in to give the 
‘big picture’. The coda of the fi lm (Part 4) is a crucial element in the narrative structure. It is revealed to us 
in the fi nal minutes of the fi lm that what we have been watching is of Briony’s creation – a story she has 
written to make up for her part in the tragedy of Robbie and Cecilia. This has been the story of her search 
for atonement, not the star-crossed love story of Robbie and Cecilia. The effect on the audience is powerful 
and reaction to Briony is strong. In this way, Wright draws our attention to his themes of atonement and 
the blinding power of perception.

1. How is the text structured?

2. How does the text begin? How does it end? What is the effect?

3. How signifi cant is the structure of the text in conveying the ideas of the text?
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 Achievement Standard 91474 (English 3.3)
Achievement Standard 91474 (English 3.3) involves responding critically to signifi cant aspects of unfamiliar 
written texts through close reading, supported by evidence. ‘Unfamiliar texts’ are texts which you are 
unlikely to have read or studied in any detail before.

You are required you to give a detailed exploration and evaluation of the effectiveness of signifi cant aspects 
of written texts.

Before you begin, you need to consider the key understandings for success in Level 3 English. These are 
given under the heading Before you begin: Key understandings for success in Level 3 English on pages 1 and 2.

What texts will I have to write about?
You will answer questions based on two unfamiliar written texts – one prose passage and one poem.

The texts are likely to be New Zealand texts and they will be linked in some way to allow comparison.

What is the assessment format?
There will be a question on each text and one question which requires you to compare and contrast the texts.

For each question, students are required to give a detailed, written response in the lines provided.

The texts will be provided in a separate resource booklet.

Each question can be answered at an ‘Achievement’, ‘Merit’ or ‘Excellence’ level.

If you are answering all three external standards for Level 3 English, you are advised to spend 60 minutes 
answering AS91474.

What will the questions be like?
The questions could ask you to discuss signifi cant aspects of written texts, such as:

• audience and purposes – your understanding of the aims of the writer

• ideas – e.g. themes, attitudes, beliefs, experiences, feelings, insights, meanings, opinions, thoughts or 
understandings gained from and through the texts

• language features – e.g. fi gurative language, syntax, style, symbolism, diction, vocabulary, sound devices

• structures – e.g. narrative sequence, beginnings and endings.

In the 2017, 2018 and 2019 AS91474 examinations, the fi rst two questions – on the individual prose 
passage and poem – were phrased as follows.

• Discuss the way the writer explores … (2019)

• Discuss the way the writer explores … (2019)

• Discuss the way the writer refl ects on … (2018)

• Discuss the way the writer refl ects on … (2018)

Achievement Standard 91474 
 Respond critically to signifi cant aspects 
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• Discuss the writer’s attitude to … (2017)

• Discuss the way the writer explores … (2017)

In the 2017, 2018 and 2019 AS91474 examinations, the last question – a comparative question referring to 
both prose passage and poem – was phrased as follows.

• Compare how … referring to at least ONE specifi c aspect used in each text. (2019)

• Compare how … referring to at least ONE specifi c aspect used in each text. (2018)

• With reference to both texts, compare the way … (2017)

Specifi c marker comments 2019
• Familiarity with language techniques is helpful for this assessment.

• It is not advisable to spend time on broader social issues at the expense of a tight focus on the texts.

• The most successful candidates completed balanced answers to all three questions.

Understanding the achievement criteria
It is likely that you already have some experience in responding to unfamiliar texts in an exam situation.

In Level 2 English for AS91100 (English 2.3), you will have been required to:

‘Analyse signifi cant aspects of unfamiliar texts, through close reading.’

For AS91474 (English 3.3), you are required to:

‘Respond critically to signifi cant aspects of unfamiliar texts, through close reading.‘

It is important to understand the different requirements of these instructions.

Analyse – Level 2 Respond critically – Level 3

Examine in detail:

• the techniques/methods of the writer

• the effects of these techniques

•  how the techniques contribute to the 
whole text.

Present a clear argument/opinion and make 
judgements about the effectiveness of the 
techniques/methods of the writer in conveying 
meaning and achieving his/her larger purpose.

This will involve the type of analysis required for 
Level 2, but goes one step further.

Achievement criteria

Achievement Achievement with Merit Achievement with Excellence

Respond critically to signifi cant 
aspects of unfamiliar written texts 
through close reading supported 
by evidence.

Respond critically and convincingly
to signifi cant aspects of unfamiliar 
written texts through close 
reading supported by evidence.

Respond critically and perceptively
to signifi cant aspects of unfamiliar 
written texts through close 
reading supported by evidence.

A successful ‘Achievement’ grade answer will accurately evaluate two specifi c aspects. Candidates should 
avoid unnecessarily long quotes from the texts and aim to identify two aspects – using the basic model of 
‘statement, explanation and give an example’. The response should be straightforward and clear.

A successful ‘Achievement with Merit’ grade answer will accurately evaluate more than two specifi c aspects. 
You should also aim to identify aspects from early in the text and then compare the use / quality / attributes 
of these with features that come later in the text. You can identify and discuss tone – which indicates 
evidence of reading the texts accurately. Aim to identify aspects (often more than two) and provide a 
thorough explanation that begins to theorise about the text as a whole.

Candidates should aim to address the piece of writing with judicious personal refl ection and should attempt 
to link ideas together and do so consistently.
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Practice questions for unfamiliar texts

2019 questions
Question One
TEXT A: PROSE 

In this passage, the writer discusses the issue of water quality in Aotearoa New Zealand. 

 Troubled Waters 

It was snowing on the Rock and Pillar Range as I stood on a schist outcrop and surveyed the
Taieri River coiling like a snake across the fl oodplain below. The ‘old water dragon’, as a
poet once called it, is one of the strangest rivers in the country. It scrolls northward across the
Maniototo Plain, makes a U-turn at the end of the Rock and Pillars, runs southward through
the Taieri Gorge, then eases across another set of plains near Dunedin before entering the sea 5
a few dozen kilometres north of its more famous cousin, the Clutha.

Like all rivers that fl ow through pastoral land, the dragon is less sleek, less robust now than
it was when the poet was writing his lines at Taieri Mouth more than 50 years ago. Its fl ow
is weakened by irrigation takes, and it bears a burden of contaminants on its 200-kilometre
journey from source to sea. 10

Nitrate, phosphate, sediment and microbes – these are the four horsemen of the aquatic
apocalypse that ride across the country’s freshwater estate. Their scourges are many: murky
river reaches that once ran gin-clear, dead zones in lakes where oxygen levels have dropped
to zero, slime-covered stream beds, algal blooms, the steady disappearance of freshwater fi sh
and invertebrates from traditional habitats, the steady rise of faecal bacteria such as E. coli. 

An upwelling of public dismay has emerged over the parlous state of freshwater, particularly
the pollution of favourite swimming holes, and in extreme cases, those swimming places
drying up. Water – both in its quality and quantity – is now the country’s number-one
environmental issue. In a 2016 survey, people judged rivers and lakes to be the worst-
managed parts of the environment. Almost two-thirds of respondents regarded farming as 20
the main culprit – more than double the number who held that view when the same survey
was conducted in 2000. 

The country is having a Rip Van Winkle moment, an awakening to a changed reality. It
has split the public into polarised factions: town vs country, conservation vs development,
individual rights vs the common good. Passions are infl amed. Duelling narratives compete 25
for dominance: Who are we if not a farming nation? Who are we if not a country of healthy
rivers and lakes? 

‘It’s an issue that is both very technical and diffi cult and also something that resonates with
our sense of what’s right and wrong at a visceral level,’ said Gary Taylor, executive director
of the Environmental Defence Society. ‘Of course, it’s all very well feeling passionate and 30
angry about the state of freshwater. The question is, what do you do about it?’

Stepping into this fray, seeking a way through it, is a group of scientists attached to a National
Science Challenge. Our Land and Water – Toitū te Whenua, Toiora te Wai (let the land
be preserved, let the water abound) has $97 million to spend on its mission: ‘To enhance
the production and productivity of New Zealand’s primary sector while maintaining and 35
improving the quality of the country’s land and water for future generations.’

Increase production while improving quality. Is there not an inherent contradiction – or at
least a very large assumption – with that objective? Can we really have our environmental
cake and eat it too? 

Source (adapted): Kennedy Warne, ‘Troubled Waters’, New Zealand Geographic, Jul–Aug 2017, p. 40.

Ans. p. 132
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Refer to Text A, ‘Troubled Waters’, to answer this question.

Discuss the way the writer explores ongoing change, referring to at least TWO specifi c aspects of written 
texts.

Aspects may include fi gurative language, emotive language, symbolism, allusion, and rhetorical question.

The exam had 1¾ pages of lines for the answer – continue your answer on your own paper.
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 Achievement Standard 91472 (English 3.1): Respond critically to specifi ed aspect(s) of 
studied written text(s), supported by evidence

2019 questions
The following essay is based upon STATEMENT 5.
5. The precise use of language provokes the deepest ideas.

At one of the hardest junctures of his life, Harlem Renaissance writer and poet Langston 
Hughes became inspired to pen the words of ‘Let America be America Again’ while on a 
train from Chicago. On his way back to New Orleans from taking care of his dying mother, 
Hughes refl ected on his country as he rode through it. As an emerging poet, who could barely 
afford to live himself, he was no stranger to the hardships faced by thousands of the working 
class. The expert precision with which he crafted language resulted in deeply provoking and 
inspiring work, which captured the spirit of the working-class American people during the 
1930s, a spirit which is still to be found almost 100 years later. His message of freedom and 
equality rings true in modern society just as much as it did when fi rst published in 1935, 
because of its provocative use of imagery when describing the failure of the American Dream, 
enough so that the work is still being adapted in modern politics. Hughes’ poems exude a 
precise command over his language, ensuring the continuation of his legacy for the many 
decades that followed the publication of this inspirational work.

Know thy author. I always 
recommend that my students read 
a biography of the poet/writer. It 
gives them confi dence and helps 
them speak with authority on the 
subject matter.

Communicating an understanding 
and ability to analyse are crucial 
elements but so too is evaluation. 
Try to communicate the value of 
the text then AND now.

One of the key strengths of Hughes’ manipulation of language is his use of imagery and 
comparison. Throughout the poem, the poet uses precise words to allude to or reference a 
part of American society, as well as build up an image that provokes a deeper idea. Within one 
of the fi rst stanzas, Hughes implores:

‘O, let my land be a land where Liberty,
Is crowned with no false patriotic wreath,
but opportunity is real and life is free, 
Equality is in the air we breathe.’

With poetry, it’s better if a student 
can cluster evidence.

Here, the ‘L’ in ‘Liberty’ is capitalised, which recalls the image of the Statue of Liberty, an iconic 
American landmark symbolising freedom or liberty. The ‘false patriotic wreath’ Lady Liberty 
wears shows the lack of true freedom in America, as people are enslaved by the false concept 
of the American Dream, a central theme to the poem. The dream of working hard and making 
a living, moving up the corporate ladder to afford living in the big suburban house with a 
white picket fence is idyllic, an idealised and overly romanticised goal that, Hughes argues, 
enchains the average American worker. By imploring that opportunity to be real and equal ‘as 
free as air’, Hughes is provoking the idea in the audience that equal opportunity is not present 
or available in America, and, by extension, Western society. As a person of mixed white/black 
heritage, and a struggling poet, Hughes knew the oppressive culture of early 20th-century 
America, where in the eyes of the law and politicians, he was viewed as little more than a 
second-class citizen. The narrative of the poem is about dispelling the assumption that America 
is a place of freedom and equality, as those who are not in power, the working class, racial 
minorities of non-Anglo-Saxon origin and other oppressed groups, are locked in an oppressive 
cycle, downtrodden by those who have wealth and status. In 2019, while great triumphs have 
been won in the way of securing equality and opportunity for many in Western society, more 
is still to be done, and will continue as such while inequality remains. Despite most legislation 
refl ecting the progress, it is all too common for discrimination and a lack of proper opportunity 
to be practised. This inequality extends to all minorities, such as the wage gap between men 
and women, and the higher amounts of unemployment and poverty among racial minorities, 
as well as the lack of representation of these minorities in media and politics. As such, Hughes’ 
message in ‘Let America be America Again’ is still needed today. The imagery the poet crafts 
into the poem can powerfully provoke these ideas in the audience, in the past, present and 
future, priming them to receive the call to hope in the later stanzas of the poem.

Personal connection

A strong supposition worthy of 
consideration.

Answers and explanations


