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Examining historical sourcEs Externally assessed 
4 credits

Examine sources of an historical event that is  
of significance to New Zealanders

Historical sources
As you may have learnt last year, there are two main types of source: 
primary and secondary.

Primary sources are contemporary (arising from the time of the event 
or issue) and are often eye-witness or first-hand records; they directly 
relate to the event or issue. Some examples include:
• diary entries
• film or TV footage
• letters
• news reports
• official documents (e.g. government records)
• pamphlets
• photographs
• radio broadcasts
• speeches.

Secondary sources are produced after the time of the event or issue, and are usually based on primary sources; 
they often blend information from a number of primary sources in order to provide an overall picture of the event 
or issue, and tend to be more analytical and/or interpretative of the event or issue. Some examples include:
• articles (e.g. in journals or periodicals)
• books
• blogs
• discussion forums
• documentaries
• graphs
• maps
• school textbooks
• websites.
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Recap: Sources
1. What is the main difference between a primary source and a secondary one?

2. Identify three examples of primary sources that are not mentioned in the list provided above.

 a.

 b.

 c.

3. Identify three examples of secondary sources which are not mentioned in the list provided above.

 a.

 b.

 c.

Sources and their uses
When using sources, we need to be aware of the specific issues surrounding each type of source and each 
particular one we are using. Different sources will be useful in different ways, and some may be more reliable 
than others. Often the usefulness or reliability of a source depends on the purpose for which you need it:
• Propaganda, for example, is not very reliable in terms of the accuracy of information but it is useful if we 

want to know what people were being told.
• Diaries and letters are extremely useful in providing a first-hand experience, but will often lack awareness of 

a wider perspective.
• Official documents may present a government or established perspective but may not adequately reflect 

minority or opposing viewpoints.
• Photographs may be very useful in providing information of a particular moment in time (a ‘snapshot’ – don’t 

confuse this with ‘Snapchat’ though!) but are often less useful in telling us what happened next. We also 
need to consider who took the photograph and what their intentions were in doing so – if they aimed to 
express an opinion or persuade others to support a certain perspective, rather than merely to inform people 
of the event, there could be a motive to publicise, manipulate or even ‘stage’ the photograph (although 
this will generally not apply to most photographs you study). In the days before digital photography and 
Photoshop, photographs were much harder – though not impossible – to fake.

Answers
p.  47

L2 Examining Historical Sources LWB2.indd   2 5/08/19   8:00 AM



Examine sources of an historical event that is of significance to New Zealanders  3

 ISBN: 978-0-947504-93-9 Copying or scanning from ESA workbooks is limited to 3% under the NZ Copyright Act

A famous example of a ‘doctored’ photograph is this one, taken in 1937 next to the Moscow-Volga canal. The 
man on the right of the photo is Nikolai Yezhov, head of the NKVD, the Ministry of the Interior, which included the 
secret police. Yezhov had helped eliminate Stalin’s rivals and became a key figure in the Great Purge (1936–38), 

but his power threatened Stalin and he was secretly arrested, tried and executed in 1939–40. Following his 
disappearance from public life, Yezhov’s image was airbrushed out of official photos with Stalin.

Because we often view history through a modern lens (i.e. from our own time and social context), the relative 
importance of events may change with different generations. Information which may have been considered of 
less importance 70 years ago may be regarded as being much more significant today, while facts considered vital 
at the time may not be so important now. In addition, source material may reflect particular cultural, racial or 
social views which may not be acceptable in today’s society, but which were taken for granted by many people at 
the time of the source’s creation.
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Recap: Reliability of sources
1.  Identify reasons why the following sources may not be entirely reliable to an historian. 

a. A British textbook about the benefits of the Empire, written in 1900.

b. A history of the Russian people by Josef Stalin.

c. A cost-benefit analysis of hosting the America’s Cup regatta, from Emirates Team NZ. 

2.  Why do you think it is important to know who has created a source? How might we try to verify the accuracy 
of sources of unknown origin?

Advantages and disadvantages of different types of sources
While every source is useful in some way, each type of source has specific advantages over others, along with 
some limitations which may make it less useful or reliable as a source. Each source will provide some information 
or evidence, and many may provide a perspective or opinion regarding whatever it is recording or discussing. It 
pays to keep in mind that no one single source is ever completely perfect; no source on its own will ever be able to 
tell the complete story. This is why you should never rely on any single source (even Wikipedia!) to provide you 
with an accurate account of what has happened in the past. Historians refer to the use of multiple sources as 
corroboration; this is the practice of comparing the information held by different sources to see what is most 
likely to have happened. You can do this in the exam by using one source as evidence to support another.

Primary sources have some advantages over secondary sources, mainly regarding the authenticity and 
immediacy of the information provided. They can be invaluable for recording individual emotions, thoughts and 
experiences. However, they often lack analysis or an overall understanding of context, and many primary sources 
are limited in scope and depend on a single viewpoint which may not take into account all of the information 
or even anyone else’s perspective. On the other hand, because of the direct experiential evidence which primary 
sources tend to provide, they can often be easier to relate to – at least at a personal level – than secondary 
sources and tend to evoke a more emotional connection.

Answers
p.  47

L2 Examining Historical Sources LWB2.indd   4 5/08/19   8:00 AM



Examine sources of an historical event that is of significance to New Zealanders  5

 ISBN: 978-0-947504-93-9 Copying or scanning from ESA workbooks is limited to 3% under the NZ Copyright Act

The main advantage of secondary sources over primary sources is that they can synthesise a number of 
primary sources to provide a less specific, more generalised overview of an event. They can blend an overall 
military strategy with the human cost of those involved in implementing the plan. Individual voices and 
experiences are often lost within many secondary sources, so rather than saying, ‘I was shot in the arm and spent 
the next three weeks in a military hospital’ (primary), a secondary source would be more likely to report that ‘the 
attack resulted in 12 565 casualties, of whom 4 235 were killed outright’. This can come at a risk, however; one 
disadvantage of secondary sources is that people may find some of them a little dull and/or lacking emotion or 
direct personal appeal.

The main task of an historian, therefore, is to seek a balance between the individual account and the overall 
story; most will choose to present one over the other.

Recap: Primary versus Secondary sources
1.  List some of the advantages that a primary source has over a secondary source, and describe some of the 

limitations that a primary source has.
 Advantages:

 Disadvantages:

2.  Identify some of the advantages a secondary source has over a primary source, and discuss some of the 
limitations of a secondary source.

 Advantages:

 Disadvantages:

3.  Which of the two sources is ‘best’, or are they equally important? Explain your answer.

Answers
p.  47
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Reliability and usefulness of sources
When using any type of source, it is important to consider its usefulness (how it could be useful to an historian) 
and reliability (how accurate/inaccurate the source may be), as well as the specific advantages and limitations 
sources of its type or nature tend to have. Identifying and explaining some of these factors relating to the types 
of sources provided in the exam may help develop your answer into the type of comprehensive response the 
examiners look for when grading for Excellence. Every year since the creation of this standard, there has been a 
specific question regarding reliability and usefulness, so this is obviously a very important concept!

Remember that every source will have some limitations; no matter how good it is, no single source will ever tell 
the entire story or encompass all possible perspectives. Establishing the reliability and usefulness of a particular 
source requires an understanding of its limitations, which you can identify by considering the information it 
provides as well as the perspective(s) from which that information is presented. You could also examine its 
purpose, or the reason for why the source was created in the first place.

Reliability means how accurate/authentic/correct/trustworthy a source is, and one way in which this can be 
assessed is by examining how biased the source may be. Bias is a word similar to prejudice, which is when 
people make assumptions based on another person’s cultural, ethnic or social origins; their attitudes, beliefs or 
lifestyles; their gender or sexual identity; their economic, political or religious background, etc. To identify bias, 
we might consider whose voice/perspective is reflected in the source and whose is missing.

When establishing reliability, consider the impact of the following:
• the historical context of the source (when it was created and in what kind of society, what the prevailing 

opinions at the time were, etc.)
• the source’s creator and purpose (who made it and why)
• the amount of other source material which is available to corroborate or disprove it (the less supporting 

evidence there is, the less reliable a source can be).

Recap: Identifying bias
What kind of bias may be present in the following sources?

a. A proclamation by the United Nations Permanent Forum on Indigenous Issues regarding colonisation

b.  A German recruiting poster from 1914 telling men why they should join the army

c. A book from Oxford University defending British imperialism

d. A pamphlet from a student minority advocacy group urging that all white male teachers be sacked 
immediately

e. A press release from the military government of Myanmar about its ‘peace-keeping operations’.

Answers
p.  47
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Issues of reliability can often be determined by checking ABCDEF:

• Audience – For whom is the source intended? This can have an impact on the language used or the tone 
taken. Also consider whether the source was intended for an audience at all; diary entries or private letters 
are not usually written with the intention of publication.

• Bias – Is bias present? Examine the adjectives or adverbs being used by the source – the way in which 
people or actions are described is often the biggest clue about whether a source is biased in favour of or 
against its subject. Also, consider clues such as the background of the source’s creator(s), the time/context in 
which it was made, whether it presents a balanced or one-sided argument, etc.

• Corroboration – Is there supporting evidence for this source? Ask yourself WTF (Where’re The Facts?). 
Facts are things that can be proved or disproved by checking against other sources. This process is called 
corroboration and is an important part of determining what actually happened. The way in which historical 
events or personalities are portrayed can often change over time due to new evidence emerging, or existing 
evidence being re-interpreted. In the exam, consider whether the information in one source provided to you 
is supported or contradicted by another source in the resource booklet; pointing out inconsistencies in the 
evidence is an example of higher-level thinking which may help develop the depth of your answer.

• Debate – Does the source cover or present a range of different views, or does it mainly concentrate on 
one viewpoint? Think about whether the source demonstrates an awareness of other perspectives; consider 
whose voice is present in the source, and whose is absent. (Many historical sources, especially ‘official’ ones, 
may reflect the position of power and ignore the views of the oppressed, minority groups, women, etc.)

• Existence – Why does this source exist at all? Why was it created or produced? There will be a reason 
for the source to have been constructed: to accuse, advise, amend, assess, command, condemn, convince, 
criticise, defend, demand, dissuade, entertain, evaluate, explain, inform, justify, legislate, prosecute, satirise, 
or simply record an event.

• Flaws – What faults does the source have, what does it not tell us? Consider a photograph, for example. 
This can be very useful in providing a snapshot of a specific place at a specific moment in time, but it does 
not tell us what happened five minutes earlier, or a minute later, or what is happening outside the frame of 
the photograph. A newspaper report should concentrate on the W5H facts (Who, What, Where, When, Why, 
How) but a report from the day of the event may provide us with less information regarding the why and the 
how than a report written two weeks later.
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answErs

Author’s note: In many cases, the answers provided here are simply a guide 
which may reflect ideas that you have identified or discussed in your own 
answers. It may be useful to discuss your answers with your History teacher if 
they do not seem to match the advice given here. Where questions from previous 
exam papers have been asked, the relevant marking schedules have been 
consulted and used to develop the suggested answers which appear here.

Recap: Knowing the Standard (page viii)
1.  T

2.  F

3.  F

4.  T

5.  T

6.  F

Recap: Sources (page 2)
1.  A primary source is contemporary (from the time and place of the event 

to which it refers), while a secondary source is not. Secondary sources 
tend to be based on primary sources.

2. You may have identified any of the following as additional primary sources 
(some could be primary or secondary depending on their content): Artefacts; 
cartoons; headstones (e.g. in cemeteries, or other engraved markers 
such as plaques recording the opening of a building, etc.); interviews 
or transcripts; memoirs; newspaper editorials; paintings; pamphlets / 
political manifestos, etc. You might even have come up with something that 
isn’t on this list!

3. You may have identified any of the following as additional secondary sources 
(some may also be listed in the answer above): Cartoons; commentaries 
(e.g. explanations attached to a primary source, comments on an online 
article, etc.), databases/statistics; encyclopaedias; internet memes; 
newspaper editorials; newspaper stories; social media posts. And of 
course you might have come up with something that isn’t on this list.

Recap: Reliability of sources (page 4)
1. a.   While some British textbooks today may take a more critical view of 

the Empire, 1900 was the peak of British imperial rule and therefore 
textbooks would have praised the advantages that came with being 
part of the British Empire. Schools would have been required to teach 
a curriculum which encouraged national pride and patriotism.

b. Stalin became Russia’s Communist leader during the 1920s, and 
unleashed a number of purges during his 30 years in power to rid 
himself of his rivals. He even had images of his rivals edited out of 
photographs, so his trustworthiness as an accurate source of the past 
may be questionable. During World War Two, Stalin used elements 
of Russia’s past to bolster the spirits of his people, even though 
discussion of many of these elements had previously been banned or 
removed from official histories.

c. Emirates Team NZ would naturally be in favour of a regatta for the 
America’s Cup, as it is the main reason for the team’s existence. 
Any cost-benefit analysis would certainly enhance the benefits and 
play down the costs as they would want to encourage, rather than 
discourage, a host city to give support.

2. If we know who created a source, we can find out what relationship 
the creator has with the event the source addresses. This relationship 
could include the nature of their involvement in the event, which side 
they were on, or perspectives they held and how they viewed others. 
The creator may be a professional historian who specialises in this time 
period, or an amateur blogger using the event to support an ideological 
statement. If we know nothing about the creator, our only chance 
to verify the source’s accuracy is by corroborating it (checking to see 
whether other sources of known origin support it).

Recap: Primary versus Secondary sources (page 5)
1. Primary sources
 Advantages: Primary sources can tell us what people thought, felt, and 

experienced at the time of an event occurring. They can be more relatable 
than secondary sources, and can sometimes provide more of a sense of 
immediacy and direct connection to the event or the person witnessing/
experiencing it.

 Disadvantages: Primary sources are often from only one point of 
view, and can also lack a wider context. They often lack an analytical 
understanding of the event, and may not take into account other things 
that are happening at the time that are beyond the creator’s view. Many 
may represent only one perspective and only one person’s experiences.

2.  Secondary sources
 Advantages: Secondary sources often combine a number of different 

primary sources in order to provide a better understanding of what 
happened. They can incorporate a range of views, perspectives and 
experiences and can also offer a more analytical examination of an event 
and its causes, consequences and significance. We can often get a better 
idea of the impact of an event, and the overall course of events, from 
secondary sources.

 Disadvantages: By their nature, secondary sources can sometimes be 
impersonal (although many will try to keep individual voices as evidence 
to support the overall examination of an event).  People might find some 
secondary sources ‘dull’ or ‘boring’ because they may lack the direct 
emotional impact of first-person or bird’s-eye-view primary sources.

3. Good historians will make careful use of both primary and secondary 
sources, so there is no definitive answer to whether one type is ‘better’ 
than the other. Without primary sources there could be no secondary 
sources, but without secondary sources it could be an exhausting process 
for people to have to read through all the primary sources in order to get 
an accurate picture of events. If you study History at university and write 
a thesis, you will have to consult primary sources widely in order to come 
up with your argument, but you also have to examine relevant secondary 
sources so that you have an awareness of the current historical views, 
opinions and debates surrounding your topic.

Recap: Identifying bias (page 6)
a. The UN Permanent Forum on Indigenous Issues is made up of 

representatives of indigenous people from around the world, 
including Māori, Indigenous Australians, Native Americans, etc. 
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Because colonisation had a profoundly disruptive impact on 
indigenous communities around the world, this experience (and 
perceptions of it) would shape the views of the forum.

b. The German Government (like many other governments at the time) 
wanted as many men as possible to join the army to fight in World 
War One, which began in 1914. It would obviously try to convince 
potential recruits that they were fighting for good causes, or in 
today’s terminology ‘on the right side of history’, so it would present 
images that favoured Germany’s case for war.

c. Oxford University is one of the most prestigious universities in the 
UK and the world, and a lot of the wealth and property it owns was 
donated by people who profited from Britain’s colonial expansion, 
such as Cecil Rhodes. While some scholars from Oxford may (and do) 
criticise Britain’s imperial past, others will take a more favourable 
view of the benefits that have come from spreading British ideals and 
values around the world simply because many of the scholars will 
themselves be British.

d. It is unlikely that many of the members of this student minority 
advocacy group will be white males, which will make it easier to 
have a biased view of them. Also, replacing the white male teachers 
would open up positions for people from minority groups, which 
directly favours the group (in fact, some group members may even be 
looking to apply for the vacated positions).

e. There is a saying that ‘one man’s terrorist is another man’s freedom 
fighter’. In much the same way, a military government which rules by 
force and coercion may emphasise the importance of peace, security 
and stability in a press release rather than considering the reasons 
why it is having to send troops in to ‘keep the peace’ (which in itself 
can be a euphemism for ‘fight our enemies’).

Recap: Analysing bias (page 8)
1. The intended audience is the public of New Zealand, and in particular 

those about to fight or thinking about joining the fighting. The speech 
would probably also have been reported in London so Seddon could also 
be addressing an indirect audience (e.g. the British Colonial Office).

2. The clear bias is a pro-British Empire one: ‘for one flag, one country 
and one Queen, one tongue, and for one country – Britain.’ There is no 
indication from this speech that Seddon is referring to an invasion of Boer 
territory in South Africa by British Empire troops, lured in part by a desire 
to seize control of the gold and diamond mines in the Transvaal region.

3. This was reported in a newspaper, the Evening Post, so we could check 
other newspapers from the 21st or 22nd of October 1899 to see how 
they reported the event. We might also look for references to the speech 
in the diaries of soldiers who may have heard it, and perhaps in Seddon’s 
own diary or personal notes.

4. One or two perspectives are presented: you may have considered ‘the 
New Zealand government’s perspective’ to be different from ‘the British 
government’s perspective’, although because New Zealand was still a 
colony of Britain in 1899 and our foreign policy and defence decisions 
were all made in London, they are in fact the same perspective.

5. This source (a newspaper article) was created to inform the public of a 
significant event.

6. The source does not tell us how many soldiers are going, or why they 
are fighting, or whether they are the first group of soldiers to be sent 
(although we could infer this from the way in which the speech is 
worded), nor exactly where the soldiers will be going (‘en route to South 
Africa’ is fairly vague).

Recap: Usefulness (page 10)
This source would be quite useful to an historian, as it provides the view of 
a male politician in New Zealand’s parliament in 1890 (three years before 
the granting of women’s suffrage in New Zealand) who opposed the idea 
of women’s suffrage. His opposition seems to be based on a belief that 
women would lose their ‘womanly’ qualities and men would be neglected 

if females were enfranchised. The source demonstrates a view that existed 
at the time, one which we consider today to be a sexist one, that women 
should be in the domestic sphere (i.e. they should stay at home looking 
after the household). Although the person quoted in this source, Henry Fish, 
is just one of a number of politicians at the time, and we cannot assume 
simply from one source that all others may have agreed, we could also take 
into account that another three years would go by before women’s rights 
to vote were finally recognised by the all-male parliament, so this may well 
reflect the views of other politicians. Given the nature of the source, Fish 
may just be saying things for political reasons rather than from his personal 
convictions – perhaps he knows that the majority of voters in his electorate 
oppose women’s suffrage and he would like to be re-elected. Other sources 
from the time such as speeches, letters to the editor, newspaper articles, etc. 
may be useful to an historian for corroborating the views expressed in this 
source, and giving the historian some idea about the extent to which these 
views may have been shared.

Recap: Know your sources (page 12)
Cartoons:

Usefulness/Reliability: B. Can offer an insight into public opinion regarding 
contemporary events at the time.

Advantages/Limitations: I. Are often politically motivated and make no 
attempt at objective, independent analysis.

Diaries or Letters:

U/R: A. May provide a unique, intimate glimpse into first-hand individual 
experiences of historical events.

A/L: II. Experiences and context are limited to the viewpoint of the author 
alone, and may be inaccurate.

History textbooks:

U/R: E. Usually provide a thorough but concise overview of a topic.

A/L: V. May not incorporate newer information or perspectives.

Newspaper articles:

U/R: D. Can provide the basic details of an event as known at the time – 
who, what, when, where, why, how.

A/L: IV. May only offer a limited perspective of events. Some events may not 
be considered newsworthy or appropriate for publication.

Official Government reports:

U/R: F. Useful for understanding the government’s position on an issue.

A/L: VI. Could be written to present the government in a more positive light, 
or place blame on a previous government.

Opinion pieces on social media:

U/R: G. Can offer another insight into public opinion regarding contemporary 
events at the time (the extent to which people may agree or disagree with 
the opinion will be evident in the comments section).

A/L: VII. Rarely attempt to provide an objective, balanced analysis and usually 
reflect the author’s personal opinions and biases, along with self-selected 
evidence to support their perspective.

Photographs:

U/R: C. Often more accessible to people, easier to examine, more likely to 
stimulate the viewer’s personal involvement.

A/L: III. Not a complete or objective source and may not equate directly with 
the reality of the event itself.

Interpreting sources: Establishing context (page 15)
1. This is a secondary source (a poll).

2. CBS (Columbia Broadcasting System) is an American TV/radio network.

3. The source was created in April 2004, some six-and-a-half years after the 
event.

4. The source appears to have been created to show the division in people’s 
opinions regarding the death of Princess Diana (or simply to inform 
people that there was a division in opinion).
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5. Given the creator of the source, the primary audience seems to be the 
American public.

6. The perspectives represented are those of the general American public 
aged 18 and over, and it also demonstrates a level of interest by the 
news organisation. There is no other information about the adults 
surveyed but it is most likely to be a cross-section of ages, ethnicities and 
other backgrounds.

7. The source does not represent the voices or perspectives of the British 
Royal Family, Princess Diana’s family or the families of those who died 
with her, or the general British public.

Interpreting sources: Identifying content (page 17)
1. The source tells us about some of the more radical methods used by 

the WSPU (Women’s Social and Political Union) to draw attention to the 
women’s suffrage movement in Britain.

2. The only specific person identified in the source (though not by name) 
is the Prime Minister of Britain at the time (summer 1908) – this 
would have been Herbert Asquith (the previous PM, Henry Campbell-
Bannerman, had died in April 1908 which is before summer in the 
northern hemisphere). The groups that are identified are the WSPU 
(Women’s Social and Political Union), a radical and militant group 
associated with the general women’s suffrage movement in Britain, and 
the Liberal Party, the British political party which was in government at 
the time and consistently refused to allow parliament to vote on the issue 
of women’s suffrage.

3. This source relates to the issue of women’s suffrage (the right to vote) in 
Britain. This is evident from the content material in the source.

4. Some of the key words used by the source include radical (supporting 
thorough or complete political and/or social reform; departing from 
tradition or established norms) and suffrage (the right to vote in political 
elections – in this context, it is referring to women’s rights to participate 
in the elections).

5. This secondary source uses a great deal of evidence to establish its 
argument. Specific events include: the arrest of two members of the 
WSPU at a Liberal Party meeting in 1905; the imprisoning of the 
aforementioned women and the nation’s reaction to this; the attacks on 
government buildings by the WSPU in 1908; arson committed by WSPU 
members on a number of different venues in 1913; and the fact that over 
1 000 members of the WSPU were in prison for destruction of public 
property by 1914. This evidence helps to substantiate the main point 
of the source, which is to demonstrate a radicalisation of the suffrage 
movement by the WSPU.

6. This source is widely available as it is on the internet, as demonstrated 
by the URL provided in the caption.

7. The historical context into which this source fits is the examination 
of women’s suffrage and the fight for the right to vote in Britain. The 
perspective demonstrated is that the struggle was not always a peaceful 
one.

8. The source seems to provide a national perspective (for the United 
Kingdom) although it can be hard to say whether the events to which it 
refers occurred across the entire country or just in and around London (in 
which case it would be a regional or even local perspective).

9. The source uses relatively formal language, although it is written in a 
way that is easy to understand.

10. The events referenced by the source cover a period of nine years so it is 
providing more of a big picture of the event.

Interpreting sources: Evaluating concepts (page 18)
1. The main idea represented in this source is that the perspectives from 

which the Crusades are viewed have changed over time, depending on 
the context in which historians of each period viewed them.

2. In some ways there is an attempt to demonstrate a neutral viewpoint, 
as the author illustrates the different perspectives held by historians over 
time and tracks how they have changed from a religious explanation 

to one of the spread of civilisation, imperialism and culture; to a more 
economic explanation, and back to religion. However, the article only 
refers to the views of European historians so it cannot be regarded as 
entirely neutral.

3. The information in this source does challenge some perspectives of 
the Crusades by offering alternative viewpoints; those who have a 
religious-based perspective, for example, can see that there are also 
other explanations, while those who view it as an example of Western 
imperialism can also get some idea of why others might disagree with 
them.

4. The most obvious perspective missing from this source is any Muslim 
or Arabic viewpoints. How have Muslim scholars over time viewed the 
Crusades? This source does not even hint at whether there has been a 
similar evolution in Arabic perspectives of the Crusades over time, or if 
their perspective has remained the same. Another potential weakness 
is that the article is rather dated now (written in 1995) and more recent 
events such as the War on Terror, Palestinian intifadas, the Arab Spring, 
the rise of Daesh/ISIS, etc. have contributed to new and different 
perspectives on Middle Eastern history; a religious explanation may be 
less common today than one which emphasises Western colonialism or 
imperialism, perhaps.

5. Given the points made in the previous answer, this source would be 
of limited use to an historian today. It would give a good summary of 
the historiography (how history was written) up to the early 1990s but 
would not address other important changes that may have had an impact 
on the historiography today.

6. The answer to this question can be found in the answers to questions 
4 and 5. Recent events over the past 20 years or so may have had an 
impact on current perspectives.

7. The source seems to assume that it will be read by a Western audience, 
but also one which may have only a limited background knowledge of 
the Crusades and is interested in knowing a little more. While the term 
‘Crusades’ itself is not explained, the author seems to assume that some 
readers may not know the role of the Pope and therefore explains it in 
the article; other assumptions are made about the vocabulary of the 
reader (although this is probably done for the sake of the article’s use in 
a school exam) as words such as imperialism, barbarian and atrocities are 
defined within the text.

8. The source is a news-journal/magazine called The Economist, which 
would have been available by purchase as a hard copy in many 
magazine/stationery shops in English-speaking countries; it may also be 
available on the internet now, although The Economist operates a pay-
wall which limits the amount of reading anyone can do before having to 
subscribe. This would limit the potential availability of the source.

Interpreting sources: Analysing conflicts (page 19)
1. The main limitations that this source may present to historians today is 

its age; it is written in November 2001, less than two months after 9/11, 
and much has happened in the Middle East since then that may have 
a role in changing people’s perceptions of the past. Another significant 
limitation is that it is dependent upon Euro-centric viewpoints and does 
not seem to reference Muslim perspectives.

2. This source sits alongside the source in the previous activity, although 
it does not focus as much on the religious aspects of the historiography 
and looks more at an imperialist or expansionist interpretation of the 
Crusades before casting them in the light of a war to defend Western 
culture and civilisation from attack. Combined with the previous source 
it provides a good representation of European perspectives of the 
Crusades.

3. The source begins by addressing what it claims to be the prevailing 
view of the Crusades, and then sets about challenging that perspective 
and proving another. Thus, you could say that the source challenges 
traditional views.
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