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Introduction
To the tutor, parents, caregiver or teacher

Year 8 Start Right English Workbook focuses on The New Zealand Curriculum English Level Four. 
Year 8 Start Right English Workbook is written for, and trialled by, Year 8 (12-year-old and 13-year-
old) students.

The New Zealand Curriculum English is structured around two interconnected strands, each encompassing 
the oral, written, and visual forms of the language:
•	 Making	meaning	of	ideas	or	information	(Listening,	Reading,	and	Viewing).

•	 Creating	meaning	for	themselves	or	others	(Speaking,	Writing,	and	Presenting).

The two sections of Year 8 Start Right English Workbook reflect the two learning strands.

The Language Tools section is essential learning for the two learning strands.

Section One  Listening, Reading, and Viewing

Listening
To be an effective listener is a key component in any form of learning. This section gives examples of 
different types of listening skill and provides practical exercises for students to extend and consolidate 
these skills.

Reading
This section provides examples of a variety of texts – both from New Zealand and international authors 
– for students to read and analyse. It enables students to practise drawing out key facts and involves 
answering a variety of questions designed to check a student’s comprehension, interpretation and 
processing skills.

Viewing
Visual language is all about understanding and interpreting what we see. The exercises allow students 
to interpret and understand what they see. The exercises should also allow the student to explore 
the messages and ideas conveyed by a variety of visual images – from reading a map, a comic or the 
billboards and signs that surround us. This section allows students to work with examples of images 
that they encounter every day, with practical exercises to help them interpret these messages.

Section Two  Speaking, Writing, and Presenting

Speaking
The ability to speak articulately is a crucial part of being able to communicate effectively. This section 
gives practical examples of how to communicate clearly – from relaying messages to giving a speech 
to taking part in a dramatic presentation, and more …

Writing
This section gives students practice in forming, writing and editing their own texts. It allows a student 
to look at how to form and structure his or her own ideas clearly into effective and interesting pieces 
of writing.

Language Tools
Grammar and punctuation form the foundation of all our oral and written language. They have a set 
of guidelines that enable us to make sense of language and to communicate clearly. This workbook 
explains the guidelines and helps students apply them to their everyday speaking and writing.
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Section One Listening, Reading, and Viewing

Here is another orientation which also gives a setting. 

Exercise 9: The Lion, the Witch and the Wardrobe

The following passage is about a boy who discovers a magic world that can be accessed via the back 
of a wardrobe. Following is the boy’s first impression of the new land.

There was crisp dry snow under his feet and more snow lying on the branches of the trees. 
Overhead there was a pale blue sky, the sort of sky one sees on a fine winter day in the morning. 
Straight ahead of him he saw between the tree trunks the sun, just rising, very red and very clear. 
Everything was very still, as if he was the only living creature in that country. There was not even 
a robin or a squirrel among the trees, and the wood stretched as far as he could see in every 
direction. He shivered.

From: The Lion, the Witch and the Wardrobe, by C S Lewis

1. What time of day do you think it might be? How do you know?

2. Do you think the boy is very comfortable in his current surroundings? Give reasons for your 
opinion.

3. Do you think the boy is in a very populated part of the country? Why / why not? 

AOIs: Makes connections by thinking about underlying ideas within and between texts from a 
range of contexts. Recognises that there may be more than one reading available within a text.
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Reading

Recounts 
A recount tells the reader what happened. Recounts can be personal when the writer was 
personally involved in an event, or they can be factual when particulars of an event are recorded. 

•	 A personal recount might take the form of a diary or a journal.

•	 A factual recount might be a news article, a historical account or a science investigation.

Exercise 20: Reading a personal recount

Following is half of an amazing personal recount. The text all relates to one event in which the writer 
was personally involved. Read the extract and answer the questions that follow on the next page.

Look at these features 
before reading.

Orientation
Information about who is involved, 
where it happened, 
what happened, 
when it happened

Events
These are in the order they 
happened (chronological order)

Personal comments

First person is used
(I, me, we)

Past tense is used

The Ancient Enemy
by Christiane Moodie

The author grew up in Algeria, in a valley of lush gardens, fruit 
trees, grape vines and wheat fields. She was twelve years old, 
in a convent school there, when a sand storm and swarm of 
locusts came down on the valley.

AT THREE IN the afternoon,the sun disappeared; lights were  
 switched on in the classrooms.

Powdery sand began finding its way in: under doors, through 
keyholes, through tiny invisible cracks. It got in our mouths, our 
noses, our eyes. School work was impossible, and the nuns 
sent us home.

Outside the cool convent, it was stifling hot. There was no 
daylight – just a glow, a furnace glow. Clouds, heavy with swirls 
of red sand, galloped where our usual sky had been. This was 
a judgement-day sky; it sat over our village and smothered it. 
We were under a sky that could fall on our heads at any minute, 
but we were not running home. The world was ending, and we 
were part of it. The streets would be filled with twelve-year-old 
girls turned into pillars of salt, smitten, burnt to ashes. We were 
frightened and excited at the same time.

Then someone pointed to the horizon. There, in the hollow of 
the valley, a great black cloud was gathering. We stood and 
watched the cloud. It was dense, mobile; it seemed to have 
a life of its own; a million lives in its billowing darkness. The 
biblical curse was upon us, engulfing us. Along with the sand 
storm, it was raining locusts.

Within an hour, we were ankle deep in them. They crawled 
up our socks, under our skirts. They clawed up our backs, 
and we plucked them from each other’s hair. Some girls were 
hysterical. Arms above their heads, they screamed and ran.

Soldiers came from the barracks and fired guns into the air, and 
women came out banging saucepan lids. Noise was supposed 
to frighten locusts away. These were deaf; they landed.

AOI: Thinks critically about texts with increasing understanding and confidence.
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Section One Listening, Reading, and Viewing

5. What could you do if you were in the bush and stung by ongaonga?

6. If being stung by one or two hairs won’t do you much harm, what is the most likely explanation 
for the tramper’s death?

7. What could you say to warn people who are going tramping about ongaonga?

8. What is the main idea in:

 Paragraph 2

 Paragraph 3

 Paragraph 4

 Paragraph 5

 Paragraph 6

 Mind map

Being Stung
1 or 2 OK
red skin

trouble if more

Tree nettle
fierce

stinging hairs
killer • guinea pig
 • dogs
 • horse

Location
patches

native forests
Auckland to 

Otago Needle description
needles – both sides of leaf

6 mm bristles
like hypodermic

Plant description
stinging nettle

taller
head height

tree-like
fatter needles

than
others

Ongaonga

When you are 
asked to write a report, 

the easiest way to plan it is to 
do a mind map. Here is a 

diagram of what this could 
look like for the report on 

ongaonga.

Organising

ideas before 

you start writing 

makes report 

writing much 

easier.

How you classify a topic is up to you. Some words to think about when dividing up a topic into 
subheadings or paragraphs are (check the meaning of words you don’t understand using your 
dictionary):

location functions habits colour problems size

habitat uses shape appearance qualities behaviours

Remember 
we use paragraphs to 

organise our writing so it is 
easier to read. Each paragraph is 
a new idea. Usually the main idea 

of a paragraph can be found 
in the first sentence.

AOIs: Thinks critically about texts with increasing understanding and 
confidence. Integrates sources of information and prior knowledge 
confidently to make sense of increasingly varied and complex texts.
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Section Two Speaking, Writing and Presenting
Speaking
All talk is called oral language. Orally is not the only way to communicate with others, but it is 
probably the most common form of communication that we use on a day-to-day basis.

To communicate our ideas we vary the words we use and the way we use them to suit the 
occasion.

Appropriate language
Oral language varies from formal to informal, depending on:
•	 The situation.
•	 The purpose.
•	 The audience.

Think about how you talk with a friend. Do you respect and value each other’s views? Do you use 
the same type of language that you would if you were talking to your teacher or the elderly lady who 
lives across the road? Do you use the same language in the classroom that you would if you were 
watching a rugby match? We suit the language to the occasion and the people we are addressing. 

For example: Are you likely to talk to 85-year-old Mr Wilson like this? “Nah, don’t be a slouch. Grab 
your boogie board and we’ll go an’ chill out at the beach. Wicked.”

Are you likely to talk to your best friend like this? “Would you mind if we went to the beach today? A 
lot of our friends are likely to be there and it could be rather fun.”

Exercise 1: Using appropriate language

Do this Exercise on your own paper.

1. Your grandmother has hurt her leg and cannot walk far. Your mother has asked you to pop across 
the road to your grandmother’s house and ask if she would like a lift to the doctor’s to have her 
dressings changed. What would you say? 
Write only what you say. Make it sound natural but polite.

2. It is your birthday and you get to choose where to go for dinner. Your elder brother and sister are 
trying to persuade you to choose their favourite restaurant. 
Write down what you would say to calm the situation but still let you make the final choice.

Conversation
A conversation involves both talking and listening. Usually, speakers 
take turns listening and responding but sometimes, if there are more 
than two people involved in the conversation, one person dominates 
or takes over and does most of the talking.
Always try to value what the other person is saying and to respect 
their viewpoint.

Here is a conversation between Jamie and Chris:
 Hi.
 Yeah… hi.
 Yer late.
 Had to wait for m’sister.

AOIs: Constructs texts that show an awareness of purpose and audience 
through deliberate choice of content, language, and text form. Organises 
and sequences ideas and information for a particular purpose or effect.
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Speaking

Sometimes on television we see interviewers keeping rigidly to 
their prepared questions. They ask a question which the person 
being interviewed has already answered. You need to “think 
on your feet” a bit. You don’t need to miss out your planned 
question but you could turn it into one which clarifies instead. 
For example: “Mr Brabham, you said your father went to war 
when he was eighteen, do you know  if that was the average 
age for soldiers going to war then?” 

Exercise 5: Preparing interviews

Do this Exercise on your own paper.

1.  Prepare a set of interview questions for a 
character in a book. Think carefully about what 
sort of information you want from them. Write 
imaginary replies. If the replies are “Yes” or 
“No”, look at your questions and re-word them 
so they are open-ended.

2.  Prepare a set of interview questions for a well-
known TV personality, a member of a sports 
team or a famous actor. Carefully consider what 
you want to know about the person.

Exercise 6: Evaluating your interviews

On your own paper, prepare an interview with one of your parents, your caregiver or another adult 
member of your family. Think of something you would like to know.

For example:  Where your ancestors came from. 
What your grandparents/parents did for entertainment before there was TV. 
What achievements your parents are most proud of, and the reasons for this.

Conduct your interview and then ask them to fill out the following evaluation.

Interview evaluation

Yes No

1. Did the interviewer explain the reason for the interview and ask you politely if you 
would mind being interviewed? ❏ ❏

2. Did the interviewer tell you what the interview was going to be about? ❏ ❏
3. Did they ask your permission to tape the interview? ❏ ❏
4. Were the questions relevant to what the interview was about? ❏ ❏
5. Were the questions open-ended to make sure you did not answer only “Yes” or 

“No”? ❏ ❏

6. Did the interviewer ask any clarifying questions? ❏ ❏
7. Were the questions in some sort of order or sequence? ❏ ❏
8. Was there some sort of summary at the end of the interview? ❏ ❏
9. Was the interviewer polite and friendly, and did they smile? ❏ ❏

It is easy 
to run out of 

time when 
interviewing.

Remember, 
always look at the person 

speaking and nod your head from 
time to time or say things like “yes”, 

“really” or “how interesting”. If you use a 
tape-recorder to record your interview, 

always ask if the person you are 
interviewing minds being taped. Don’t 

forget to switch the 
tape-recorder on!

AOIs: Uses a range of vocabulary to communicate precise meaning. Seeks 
feedback and makes changes to texts to improve clarity, meaning, and effect.

Continued ➡
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Section Two Speaking, Writing, and Presenting

10. Did they listen to you attentively? ❏ ❏
11. Do you have any comments to make which will help your interviewer for next time?

 

Speeches
At some stage or another we all have the opportunity to prepare and deliver a 
speech to an audience.

A good speech does take time to organise and the better prepared it is, the better 
prepared you will be, making you feel a lot more confident and relaxed.

The formula is simple enough:

•	 Introduce your topic – opening paragraph.

•	 Next deliver the main body of your speech.

•	 Summarise what you have said – conclusion.

Step Five

Practise 
Practise 
Practise

The more you 
practise, the 
more you will 
get to know your 
speech.

Practise:
•	 using body 

language
•	 speaking out
•	 speaking clearly
•	 standing 

straight
•	 glancing at your 

cue cards (don’t 
read them)

•	 using 
your voice 
effectively.

Step Four

Make yourself 
some cue cards.

Cut out some 
small cards which 
will fit into the 
palm of your 
hand.

Some people 
write down their 
whole speech 
using one card 
for each topic (or 
paragraph) and 
highlight the key 
words.

Others find 
key words are 
sufficient.

Step Three

Organise your 
ideas. 

Wake up your 
audience with 
an interesting 
introduction 
linked to the 
purpose of your 
speech.

Check that you 
have a logical, 
interesting and 
convincing body 
to your speech.

The purpose 
of your speech 
will be a good 
conclusion.

Step Two

Research your 
topic. 

Use your own 
experiences.

Use films, videos, 
TV, radio.

Use the internet 
and a library.

Use the 
experiences of 
other people.

Step One

Decide what 
you’re going to 
talk about.

Don’t make your 
topic too big.

Decide on the 
purpose. What 
do you want 
your speech to 
achieve?

Brainstorm ideas.

Adapt 
this form 

to evaluate the 
professionals on 
television. Only 
use questions 

4–11.

I find it 
really useful 

practising in front of the 
mirror. I also practise in 

front of everyone I can find 
and ask them what 

they think.

AOIs: Identifies particular points of view and recognises that texts 
can position a reader. Uses a range of oral, written, and visual 
features to create meaning and effect and to sustain interest.
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Speaking

Exercise 13: Key words

1. Use the Key Words chart for the news article 
“Bless their cotton socks”. When you have 
identified the who, what, when, where, 
how, try retelling the article out aloud using 
only the key words as your notes. 

Key words

Who

What

When

Where

How

Create your Key Words charts for 2. and 3. on your own paper.

2. Try the same exercise using an article of news you have selected from the newspaper.

3. Listen to a news item on the radio or television and use key words to identify the main points of 
the news item. Retell the news item to another person using your notes to help you.

Giving directions and instructions 
You will often find yourself in situations where you are asked:
•	 To direct someone to a place ➜ For example: How to get to your home.

•	 To give instructions on how to do something ➜ For example: How to play a game.

Look at the map provided on the next page. If you were at school and were going to play at Sarah’s 
house after school, what directions would you give your mother if she was going to pick you up and 
had never been to Sarah’s house? You might say:

         If Sarah was explaining where 
 she lived in relation to school 
 she might say:

If you get 
into the habit of 

organising your ideas in this 
way, you will automatically gain 

more confidence in your speaking 
because you will know what 

you are speaking 
about.

Bless their cotton socks
Bayswater School students put on their red socks 
and paid homage to their most famous ex-pupil, Sir 
Peter Blake, with a clean-up at Narrow Neck Beach.

The occasion marked Red Socks Day and many of 
the pupils donned the item often won by Sir Peter 
Blake for good luck.

Children cleared the beach of plastic bottles and 
wrappers, shoe soles, lighters, polystyrene, glass 
and metal.

The event was part of a nationwide initiative by the 
Sir Peter Blake Trust which focuses on caring for 
the marine environment.

North Shore Times Advertiser, April 14, 2009

Sarah 
lives in the house 

on the right, next to 
the supermarket in 
Warrington Road.

Walk to the 
end of May Road and 

turn right into Stanley Road. 
At the end of Stanley Road turn 

left and walk along to the 
supermarket. My house is the 

one on the right, next to 
the supermarket.

AOIs: Creates a range of texts by integrating sources of information and 
processing strategies with increasing confidence. Forms and communicates 
ideas and information clearly, drawing on a range of sources.
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Section Two Speaking, Writing, and Presenting

Auxiliary verbs are sometimes followed by not or n’t.

I won’t speak: speak is the verb and will not or won’t are auxiliary verbs.

Auxiliary verbs carry information about tense.

Exercise 55: Past, present and future tense

In each of the following sentences, pick out 
the auxiliary verb and the principal verb and say 
whether the sentence is in the past, present or
future tense. 

The first one has been done for you.

Sentences Auxiliary verb Principal verb Tense

1. The girls were wearing track suits. were wearing past

2. The edge of the plate was cracked.

3. I will carry your bags.

4. For Easter we will go to Rotorua.

5. The children are eating ice-creams.

6. Shall I call my mother for permission?

7. The hose was working efficiently.

8. I couldn’t finish my breakfast.

Nouns and verbs: subjects and objects
Nouns and verbs are the two most important word classes because all sentences have a verb, and 
most sentences have at least one noun.

Dogs bark. Dogs (noun) bark (verb)

The boy ran. boy (noun) ran (verb)

The plane flew. plane (noun) flew (verb)

The subject of a sentence is who or what the sentence is about. To identify the subject in a 
sentence, find the verb and then ask, “Who or what did the activity?”

The plane flew. What flew? The plane. The plane is the subject of the sentence.

So 
that is why verbs 

are sometimes more 
than one word. You might 
need to find the auxiliary 

verb to find the 
tense.

AOI: Uses a range of text conventions, including grammatical 
conventions, appropriately, effectively, and with increasing accuracy.
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Language Tools

Revising adjectives and adverbs
Adjectives describe nouns:

 •   red roof, heavy bag, lonely child

Adverbs add detail to verbs regarding the manner, place, time, degree, etc:

 •   trudged slowly, raining outside, left early

Adjectives and adverbs help the reader to imagine the person or place 
being described and to understand exactly what is happening.

 •	 Ngaire looked at the old hut.

 •	 Ngaire looked sadly at the old hut with its sagging steps and rusting roof.

The second sentence tells us more about the hut and how Ngaire is feeling.

Exercise 63: Adverb or adjective?

In this exercise you must decide whether to use the adjective 
or the adverb. You have been given the adjectives, in brackets, 
as clues.

For example: Sammy spoke out       forcefully           . (forceful) 

1. Mihi’s voice was loud and  . (clear)

2. Why did she speak to me so  ? (angry)

3. I added all the figures  . (correct)

4. The desk was left clean and  . (tidy)

5. Mihi should be more  . (patient)

6. Perhaps she can do her work more  (skilful) than I can. 

7. I like to think I’m  (successful) at sport.

8. To be  , (truthful) I don’t like maths homework.

9. Mihi  (regular) has to help me.

10. Then she  (immediate) has to do her own work too.

Don’t be 
surprised if you find 

that sometimes 
adjectives, adverbs and 

verbs are more than 
one word.

The valuable old car started up even more noisily than Uncle Trev’s V8.

 adjective verb adverb

Now 
to re-cap on 

adjectives and 
adverbs.

Some 
people 

make the mistake of 
using adjectives when 
adverbs are needed. 

For example, it is wrong 
to say, “I can see it plain.” 

It should be, “I can 
see it plainly.”

AOI: Uses a range of text conventions, including grammatical 
conventions, appropriately, effectively, and with increasing accuracy.
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Language Tools

Sentences and paragraphs
Writing sentences and developing paragraphs are important skills for English students to practise.

Phrases and sentences
A sentence begins with a capital letter, has a verb, ends with a full stop and has to make sense. Also, 
a sentence must be able to stand alone or have a complete meaning.

A phrase does not stand alone.

If someone says, “I am going to school,” we know what they mean but if they say, “On my way to 
school,” we are left waiting for the rest of what they are going to say. It does not have a complete 
meaning, and it is called a phrase.

Exercise 76: Phrases to sentences

Turn these phrases into sentences by adding a few appropriate words.

For example: Last Friday      I went to soccer training.

1. Next week  

2. In the pouring rain  

3. We slithered  

4. Since breaking my arm  

5.   inside the observatory.

6.   a boring game.

7.   across the sea.

8.   clip-n-climb.

Exercise 77: Phrase or sentence?

Say which of the following are sentences and which are phrases.

For example: On the bike would be a phrase.

1. Go to school

3. Eat your lunch

5. At the foot of the cliff

2. On the way home

4. To the sea

6. The picnic was held

Joining sentences can make writing more interesting if it is done well. In previous exercises joining 
sentences using conjunctions has been considered. It is good to vary the length of sentences to 
make writing more interesting. Short sentences add impact and tension to writing. In a longer 
sentence, ideas can be developed more.

“Appropriate” 
means “suitable”. 

The words will fit into 
the meaning of the 

sentence.

AOI: Uses a range of text conventions, including grammatical 
conventions, appropriately, effectively, and with increasing accuracy.
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Section Two Speaking, Writing, and Presenting

Exercise 113: Preparing a shooting script

Prepare to make a video

Write down some ideas for your script. You could adapt one of your recent texts or think 
about something dramatic that could happen at school or in your neighbourhood. If you are 
really stuck for inspiration you could use a fairy story or traditional tale. Record your ideas as 
notes.

Put your ideas into a logical order

It is important that you have gone through this process because it is the only way you will 
know your work well enough to translate it into a storyboard.

Write a storyboard for your video

There is a sheet on the page following for you to photocopy or you could draw a page of 
squares and note down directions under each one.

Remember: one square or picture for each camera shot.

Shoot your script

If you have access to a video and have some friends you could “employ” as actors, you could 
now test out your storyboard and see if it works.

  

Don’t 
be too ambitious to 

start with. Begin with just a 
scene if you have a long script. 

Test it out to make sure you have 
everything you need. Change 

the storyboard sheet to 
suit your script. 

AOIs: Uses an increasing understanding of the connections between oral, written, and 
visual language when creating texts. Constructs texts that show an awareness of purpose 
and audience through deliberate choice of content, language, and text form.
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Answers

Section One Listening, Reading, and Viewing
Exercise 2: Listening to instructions (page 2)
Student should have made an origami dog.
Exercise 4: Following directions (page 4)

K
ow

hai S
treet

Car   Park

Main Road

Library

Car Park

Main Block

Back Block

Prefabs

Pathway

1 2

4
5

3

Exercise 6: When listening can save you from danger (page 6)
1. Answers will vary, but could include: Trees being cut down, large pieces of machinery being 

moved, trains coming along the tracks, people running, alarms ringing.
2. Answers will vary, but could include: An elderly person has fallen over, someone is not well, 

someone has been attacked or mugged, someone has lost something, a lost child or a parent is 
looking for a lost child.

3. Answers will vary, but could include: When you are talking on your cell phone, when you are 
talking to your friends, when you are playing a PSP.

Exercise 7: Inferential questions (page 7)
1. Tony is a doctor.
2. An ambulance (or fire engine or police car if the student can justify their answer).
3. Visit the pharmacy.
Exercise 8: The Silent One (page 8)
1. To be jealous of.
2. Beautifully made/crafted. A spear that would fly towards and find its targets unerringly because 

of the superb craftsmanship.
3. a. An island setting, probably in the Pacific.
 b.  Words like village and reef, etc. Description of the environment – eg coconut palms, 

bamboo rafts. The names given to the boys – Jonasi, Samu, Aesake.
4. Answers will vary.
5. Answers could be: a. spear b. chief c. hunt d. beach e. village f. mountains
Exercise 9: The Lion, the Witch and the Wardrobe (page 10)
Answers will vary; accept logical answers that fit the questions.

1. The text clues are “Overhead there was a pale blue sky, the sort of sky one sees on a fine 
winter day in the morning. Straight ahead of him he saw between the tree trunks the sun, just 
rising, very red and very clear.” Students should have formed an answer from these clues.
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Answers

Exercise 59: Comparative and superlative adjectives (page 99)
Adjective Comparative Superlative
fast faster fastest
great greater greatest
late later latest
long longer longest
small smaller smallest
tall taller tallest
good better best
thin thinner thinnest
Exercise 60: Two-syllable adjectives (page 99)
Adjective Comparative Superlative
brilliant more brilliant most brilliant
cautious more cautious most cautious
gracious more gracious most gracious
generous more generous most generous
comfortable more comfortable most comfortable
Exercise 61: Selecting adverbs (page 100)
2. carefully      7.   skilfully      6.   easily      5.   triumphantly      6.   angrily
Exercise 63: Adverb or adjective? (page 101)
1. clear      2.   angrily      3.   correctly      4.   tidy      5.   patient      6.   skilfully      7.   successful
8. truthful      9.   regularly      10.   immediately
Exercise 64: Test your knowledge (page 102)
1. noun      2.   adjective      3.   noun      4.   verb      5.   noun      6.   noun      7.   verb
8. verb      9.   verb      10.   verb      11.   noun      12.   noun      13.   verb      14.   verb      15.   verb 
16. noun      17.   noun      18.   adjective.      18.   noun      20.   proper noun      21.   adverb
22. adverb
Cable Bay is the proper noun, and bliss is the abstract noun. 
Exercise 65: Breaking up words (page 103)
1. un-expect-ed      2.   ir-relevant-ly      3.   re-visit-ed      4.   il-legal-ly      5.   un-afford-able
6. un-health-ily
Exercise 66: Prefixes which mean “not” (page 103)
1. unfair      2.   disobey      3.   impossible      4.   unhappy
Exercise 67: Understanding prefix meanings (page 104)
circumscribe – draw a line around, limit.
obstruction – an obstacle to stop a person getting past.
foresee – look ahead.
international – between nations.
telescope – an instrument to make distant objects appear closer.
submarine – under the sea.
misjudge – not judge correctly.
descend – go down
Exercise 68: Using suffixes (page 104)
2. assistant      3.   vigilant      4.   ignorant      5.   resident
Exercise 69: Forming abstract nouns (page 105)
1. partnership      2.   strictness      3.   calmness      4.   cowardice      5.   falsehood / falseness
6. kinship      7.   ruthlessness      8.   hardness or hardship      9.   adulthood
Exercise 70: Using conjunctions (page 105)
1. until      2.   but / though      3.   although / but      4.   because / as      5.   and / but / so
6. after / because / and / for / when      7.   and / because / as / for / when
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