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Introduction
To parents, teachers and caregivers

Year 5 Start Right Social Studies Workbook has been written for The New Zealand 
Curriculum Social Sciences Level Three. The New Zealand Curriculum Level Three 
typically relates to Year 5 and 6 students (9 year olds and 10 year olds).

Social Studies helps students to understand their world and gives them the skills and 
knowledge to contribute to society.

This book aims to explore and consolidate the basic concepts of Social Studies. 
Activities used to expand and illustrate concepts include research tasks, discussion 
questions, diagrams, tables, graphs and word searches.

These are all skills which, once mastered, can be utilised on a wider cross-curricular 
basis.

Most activities are designed to reflect the students’ individual opinions and findings; 
however, some activities are designed to stimulate discussion in class or with family, 
friends and even the wider community.

Students can write their answers in the spaces provided. Suggested answers are 
provided at the end of the book, as a guide only, since for some activities, answers 
will vary.
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Social Studies in The New Zealand Curriculum: Level Three

The New Zealand Curriculum Social Studies consists of Achievement Objectives at 
each Level.

Achievement Objectives for Social Studies at Levels One to Five integrate concepts 
from one or more of four conceptual strands – Identity, Culture, and Organisation; 
Place and Environment; Continuity and Change; The Economic World.

The Achievement Objectives from the Level Three of The New Zealand Curriculum 
Social Sciences follow.

The New Zealand Curriculum Social Studies Level Three
Students will gain knowledge, skills and experience to:

•  Understand how groups make and implement rules 
and laws.

Unit 1 pages 1–18.

•  Understand how cultural practices vary but reflect 
similar purposes.

Unit 2 pages 29–31.

•  Understand how people view and use places differently. Unit 3 pages 34–41, 43–45.

Unit 5 pages 68, 69.

•  Understand how people make decisions about access to 
and use of resources.

Unit 5 pages 66, 67, 70–74.

•  Understand how people remember and record the past 
in different ways.

Unit 3 page 42.

Unit 4 pages 46–65.

•  Understand how early Polynesian and British migrations 
to New Zealand have continuing significance for tangata 
whenua and communities.

Unit 2 pages 22, 23.

•  Understand how the movement of people affects 
cultural diversity and interaction in New Zealand.

Unit 2 pages 19–21, 24–28, 
32, 33.

© Crown Copyright

Footers
At the bottom of each page of Year 5 Start Right Social Studies Workbook there is 
a footer which contains a Learning Intention/Objective (LI/O) that helps to further 
explain the skills being learned from the Achievement Objective.

The New Zealand Curriculum Key Competencies

The New Zealand Curriculum states that there are five competencies that are the 
keys to all learning: Thinking; Using Language, Symbols, and Texts; Managing Self; 
Relating to Others; Participating and Contributing. 

This book aims to encourage and develop these capabilities.
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The justice system in New Zealand
1.

2. 3.

4. 5.

6. 7.

8. 9.

10.

11.

Using your own knowledge and research resources (such as people you know, 
books and the internet), find the answer to the clues below and insert them in the 
crossword above.

Across
1. Person who makes decisions or rulings in the High or Supreme Courts

2. Something that is introduced to Parliament to see if it can become a law

4. MPs can vote for or ………………… a bill in parliament

8. …………… assent is needed for a bill to become a law

10. Building where legal cases are heard

11. ………… are rules made by government which people have to obey

Down
1. The Ministry that is in charge of the Courts in New Zealand

3. Person with a law degree who defends or prosecutes cases

5. What is the name of our local courts?

6. Discussions on the merits of a bill in Parliament

7. Place a person may end up if they break the law

8. Sovereign is another title for this person

LI/O: Student completes a crossword on different terms 
relating to the Justice System in New Zealand.
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Influential leaders
There are many types of leaders that have an influence on our world. Some are 
famous and some are less well-known individuals who simply lead by example. 
Brainstorm below what qualities you think make a leader.

When you think of the word leader, which people immediately spring to mind for 
you? On the chart below, identify 10 leaders you can think of, along with the groups 
or situations which they lead. These can be anyone from the leaders of class reading 
groups, leaders of sports teams to world leaders, etc.

Leader Group Situation

   

LI/O: Student makes a list of current leaders and explains 
how they achieved their positions.
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How did these people actually achieve their leadership positions? Choose one leader 
and put together a flow chart on page 15 to demonstrate the journey this person 
took to achieve his or her leadership position. You may use images from the internet, 
magazines or newspapers to make your flow chart more interesting. Some past 
examples of how people have achieved their leadership goals are through elections, 
being appointed to the position, by use of force (military coup, invasion, war) or by 
volunteering.

Purpose of a flow chart
A flow chart should be a clear, well-thought-out, simple diagram explaining a process 
or chain/series of events.

We often have difficulty communicating information in a simple, clear format that 
people can understand easily. When designing a flow chart, it is important to order 
information from least important to most important (prioritising) or put information in 
a logical order. Flow charts are a useful way to summarise how one event leads to 
another or to show a chain of events.

How to compile an effective flow chart

1. On a separate piece of paper, identify the most important steps. 
(Keep them simple.)

2. Organise these steps into a logical order.

3. Count up how many boxes will be needed for your steps and 
look at how to organise them on the page.

4. Create your boxes allowing enough space between them to 
draw (with a ruler!) arrows showing how the boxes are linked.

5. Write a brief overview (or use a symbol or picture and caption) 
of each stage in the correct box; then draw in your arrows.

6. Remember to give your chart a clear title.

7. Draft out your ideas on a separate piece of paper.

8. Draw and label clearly your good copy. 
(Use the template on the following page for this.)

LI/O: Student explores how to compile 
an effective flow chart.
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Unit 2 New Zealand: A country of migrants

A multicultural country
The fi rst migrants that came to New Zealand were the Māori people. About 800 
years later, widespread European migration to New Zealand took place. Immigrants 
from the Pacifi c Islands and Asia in the 20th and 21st centuries have helped shape 
New Zealand to be a vibrant and diverse multicultural society.

We are the world
New Zealand is known as a multicultural country.

Write an A–Z list of the different nationalities that you can now fi nd in New Zealand. 
(Use an atlas if you get stuck.)

A

E

I

M

Q

U

Y

B

F

J

N

R

V

Z

C

G

K

O

S

W

D

H

L

P

T

X

Use your dictionary to write clear defi nitions that you understand, of the following 
terms.

Migrant: 

Immigrant: 

Migration: 

Emigrate: 

Diverse: 

Multicultural: 

LI/O: Student will research and explore the different 
nationalities that now make up New Zealand society.
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Population changes
In 1800 there were about 100 000 Māori in New Zealand. In 1839 there were about 
2000 Europeans in New Zealand.

With the signing of the Treaty of Waitangi in 1840, New Zealand became a British 
colony. This had an enormous effect on the population of New Zealand. Migrants 
from Britain were offered a paid passage to New Zealand. Between 1840 and 1860, 
about 40 000 people arrived.

By 1858, the Māori and European population were equal. The South Island gold rush 
of the 1860s caused another huge influx of immigrants.

Job shortages in their home countries encouraged more people from the British 
Isles and Europe to come to New Zealand. By the 1900s, there were about 500 000 
Europeans in New Zealand. However, the Māori population declined to about 40 000 
because of war and diseases. 

What caused the population changes?
Research and explore some of the reasons for the drastic decline of the Māori 
population in New Zealand over the course of 100 years. Be specific in  
your answers.

LI/O: Student explores and understands how early 
migrations to New Zealand have had continuing significance 
for tangata whenua and communities.
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What inspires people to travel?
1. Brainstorm below why you think the early adventurers and explorers might have 

decided to journey to new places.

Why might early adventurers and explorers 
have decided to travel to new places?

2. What are some ways that we have learned about what they discovered or 
learned on their journey?

 •

 •

 •

 •

 •

3. Why do you think they made an effort to recount/document their experiences for 
others to learn from?

 

LI/O: Student explores what motivation to travel early 
adventurers and explorers might have had.
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LI/O: Student explores background information 
to the formation of the Roman Empire.

Unit 4 The Ancient Romans

History of the Roman Empire
The Romans at one stage controlled a vast  Empire. They had a mighty army that 
 conquered many countries. The Empire eventually became so huge that it was 
impossible to govern all the new areas from Rome itself.  Governors were appointed 
to control these countries. The areas that they controlled were referred to as Roman 
 provinces. England, Spain and Egypt were all once part of the Roman Empire.

Each province was governed in exactly the same way. A  Roman senator was 
appointed to govern a province. He was then responsible for keeping the peace, 
collecting the huge  taxes that Rome demanded from each of their conquered 
countries, acting as a judge to settle any arguments or  disputes and overseeing the 
town councils or local governing bodies.

The governor was helped by some  councillors, and the Roman Army that was there 
to ensure control and obedience to Rome.

Often the country that had been conquered  rebelled against the army and the 
governor. They did not want to work hard and then see all their money go to Rome, 
a place that was so far away that most people weren’t even sure where it was!
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Games and toys
After school, Roman children liked to play games just like we do now. Some of the 
toys and games are listed below:

Rattles; scooters; skipping rope; yo-yos; seesaws; swings; kites; dolls; balls; board 
games; hobby horses (an imitation horse head on a stick – child ‘rides it’); carts 
hitched to goats, ponies, or dogs; models of animals and people; hoops with pieces 
of metal on them like bells; stilts; tic-tac-toe; knucklebones; play fighting with 
wooden swords; leapfrog; odd or even (one child held stones in a closed hand – the 
other guessed if the objects were an odd or even number).

Some of these toys and games are still around today and children still enjoy them.

Fill in the Venn diagram below.

• Put the toys or games that only the Roman children played on the left-hand side 
of the left-hand circle.

• Put the toys or games that we still play today where the two circles overlap to 
show that these are what we have in common with Roman children.

• Put some toys and games that Roman children would never have heard of in the 
right-hand side of the right-hand circle.

Games only Roman
children played

Modern games
Roman children would 

never have played

Games we still
play today

LI/O: Student explores what games and toys the Ancient 
Romans played with. Student explores which of those 
games and toys we still play with today.
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LI/O: Student starts to think about the beaches 
and coastal areas that exist around New Zealand.

Unit 5 Looking after our beaches and coastlines

Introduction
As New Zealanders, we are very privileged to have many beautiful beaches and 
coastal areas to enjoy. Our country actually has over 15 000 km of coastline, which is 
an incredibly large amount in relation to the size of our country. This is because our 
coastline is irregular, which gives us many coves.

The North and South Islands tend to have better swimming beaches on the east 
coast and the further north you go. The west coasts of both islands are rugged 
and have many cliffs or wild beaches, but there are still some beaches suitable for 
swimming. The North Island’s west coast is also famous for the black ironsand 
beaches. The unusual black colour is the result of material from volcanic eruptions 
being brought down rivers to the sea.
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A current issue
Choose one current issue that is affecting our beaches and coastal areas at the 
moment. (You can look through newspapers or magazines or use the internet, 
community resources, etc, to choose a topic.)

Brainstorm your thoughts in the boxes below.

Issue: 

What I know What I want to find out
Where I might be able to  

find out the answers

Organise and present your findings in booklet form, complete with pictures and 
facts. Make sure you explain the issue clearly, why you chose it and what the future 
consequences might be.

On the last page of your booklet, come up with some possible solutions as to how 
you could help with this issue.

LI/O: Student explores a current issue that is affecting 
our beach resources. Student thinks about some possible 
solutions to help solve this issue.
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Should everyone be allowed access to New Zealand beaches 
and coastlines?
Do you think everyone has the right to access our beaches and coastlines? Give 
reasons for your answer.

Who do you think should own the resources found there? Give reasons for your 
answer.

Make a list outlining five reasons why everybody should have the same rights of 
access to the beaches and coastlines and resources, and five reasons why this 
would not be a good idea. List your answers in the table below.

Reasons FOR giving everybody the same 
rights of access

Reasons AGAINST giving everyone the 
same rights of access

LI/O: Student explores the reasons for and against giving 
every person the same rights of access to New Zealand 
beaches, coastlines and resources.
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ANSWERS

Please note that these are suggested answers, provided as a guide only as students’ answers and 
opinions will often vary. Answers are not given for exercises for student-centred responses.

Unit 1 People who lead us

Rules and laws in our society  (page 2)
1. • To keep order and give people guidelines to live by.
 • To keep us safe.
 • To ensure there are legal consequences for people who choose to break the law.
 • For security.

2. A rule is an accepted principle or instruction that states the way things are or should be done, 
and tells you what you are allowed or are not allowed to do.

 A law is a rule, usually made by a government, that is used to order the way in which a society 
behaves, or the whole system of such rules.

3. The main difference between the two terms is that a rule can be made by anyone with authority 
(parent, teacher, sports club, etc). If the rule is broken, there may be consequences enforced 
by that person/organisation. A law is made by the government and if a law is broken there are 
usually serious legal consequences that can result in a fi ne or a jail term.

Great fun or carnage and damage?  (page 6)

1. Some of the consequences if there were no road rules for the day would be: accidents causing 
damage to property or people and injury and loss of life.

2. The New Zealand Transport Agency and the Minister of Transport make recommendations to the 
Government which decides on amendments to current laws and new laws.

3. The police are responsible for making sure that people obey the road rules that are already in 
place.

Our local Councils  (page 7)

1. Answers will vary.

2. District Councils are responsible for a range of services. Some are outlined below.
 • Local roads

 • Utility services such as water supplies and sewage disposal.

 • Community facilities like playgrounds, local reserves , museums, libraries, council housing.

 • Resource consents and building permits.

 • Environmental health and restaurant hygiene.

 • Animal control, dog licensing, dog exercise areas.

 • Defi ning local areas where alcohol can be drunk.

 • Disaster preparation – local emergency and civil defence services.

 • Deciding about local land usage.

 • Rubbish collections, street lighting, car parking, etc.
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Roman schools  (page 55)

1. Answers may vary, some possible answers are:

Roman education system Current New Zealand education system

• Only rich children went to school.

•  Poor children had to miss out on an 
education and go out to work.

• School year did not start until March.

• Classes were very small.

• Teachers were often slaves.

• Students wrote on wax tablets.

• Books were printed on scrolls of paper.

• Ink was made from pitch or was octopus ink.

•  Only some children continued to study after 
they turned 11.

•  Girls left school very early so they could learn 
how to run a home.

•  Some children from the richer families were 
taught at home by tutors.

•  All children have the opportunity of 
an education.

•  Our school year starts at the end of 
January or in early February.

•  Class numbers can reach up to 
35 students.

•  Teachers choose their vocation and 
train for it.

•  Students write on paper or on 
exercise books or sometimes on a 
computer.

•  Books are printed and bound or can 
sometimes also be accessed online.

•  Students must stay at school until 
they turn 15.

•  Girls have the same educational 
opportunities as boys.

Games and toys  (page 57)
Answers will vary, some possible answers are:

Games only Roman
children played

Modern games
Roman children would 

never have played

Games we still
play today

PlayStation;
computers;
X-Box;
skateboards

carts hitched to goats,
ponies, or dogs;

hoops with pieces of metal
on them like bells;

war with wooden swords;
leapfrog;

odd or even

rattles;
scooters;

skipping rope;
yo-yos;

seesaws;
swings;
kites;
dolls;
balls;

board games;
hobby horses;

models of animals and people;
tic-tac-toe;

knucklebones
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