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Ending of short story ‘Sandpiper’ by Ahdaf Soueif

Contrast between ‘live’ 
and ‘died’, reflects the 
narrator being torn 
between what she 
loves and what she 
hates – the word 
‘wait’ also reflects her 
passive nature.

The word ‘continent’ 
suggests large in size – 
but she’s on the ‘edge’, 
which implies it’s still 
not big enough, she 
feels hemmed in.

The phrases ‘I finished’ 
and ‘Lucy chose’ show 
the distance between 
the two; the mother is 
losing control, while 
Lucy is moving 
forwards.

Reflects the idea that 
the thing you love 
most can also be the 
thing that ties you 
down – use of 
alliteration emphasises 
this concept.

Imagery, the foam is 
temporary, fragile – 
reflects the 
vulnerability felt by the 
narrator.

Contrasting verbs, 
connotations of the 
active and passive, 
hard and soft; 
reinforces the conflict 
felt by the narrator, 
she loves her husband 
and daughter but she’s 
still unhappy.

The word ‘deeper’ 
could suggest she 
feels as if there’s no 
way out, that she’s 
stuck; the word ‘blue’ 
reflects the sadness 
felt by the narrator.

Contrast between the 
two cultures within the 
story, Lucy is part of 
both but the narrator 
is on the outside.

Following on from the 
extended metaphor 
(sand = narrator, sea 
= her surroundings), 
emphasises the lack of 
understanding 
between the narrator 
and this new culture.

Words that suggest 
consumption; reflects 
the idea that the 
narrator feels as if 
she’s losing herself.

Extended metaphors. 
The sand represents 
the narrator, the sea is 
her life in Egypt – she 
feels consumed by her 
situation, as if it’s 
eating away at her 
and her identity.

 I finished the french plait and Lucy chose a blue clasp to 
secure its end. Before I let her run out I smoothed some 
after-sun on her face. Her skin is nut-brown, except just 
next to her ears where it fades to a pale cream gleaming 
with golden down. I put my lips to her neck. ‘My Lucy, 
Lucia, Lambah,’ I murmured as I kissed her and let her go. 
Lucy. My treasure, my trap.
Now, when I walk to the sea, to the edge of this continent 
where I live, where I almost died, where I wait for my 
daughter to grow away from me, I see different things 
from those I saw that summer six years ago. The last of the 
foam is swallowed bubbling into the sand, to sink down 
and rejoin the sea at an invisible subterranean level. With 
each ebb of green water the sand loses part of itself to the 
sea, with each flow another part is flung back to be 
reclaimed once again by the beach. That narrow stretch of 
sand knows nothing in the world better than it does the 
white waves that whip it, caress it, collapse onto it, vanish 
into it. The white foam knows nothing better than those 
sounds which wait for it, rise to it and suck it in. But what 
do the waves know of the massed, hot, still sands of the 
desert just twenty, no, ten feet beyond the scalloped edge? 
And what does the beach know of the depths, the cold, the 
currents just there, there – do you see it? – where the 
water turns a deeper blue.

Reinforces the idea of 
the narrator being 
‘consumed’ by her 
surroundings.

Activity 3.1D Prose: Openings and endings
Look more closely at the beginning and ending of your prose text; try to focus only on the first/last few 
paragraphs. Analyse how the writer crafts the passage effectively to achieve their purpose.

Annotate your passages in detail (either in your copy of the text, or on a photocopy of the relevant pages).
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Film directors use visual and oral techniques to develop complex and engaging 
characters
Directors must work to develop central characters with whom an audience is strongly connected. An audience’s 
feelings and understanding of a character might be a combination of ...

affection
antagonism
instruction
inspiration
fear
empathy

... or any other of a complex range of emotional responses.

For a main character to represent the psychological depth required for an audience to be truly interested, 
a director must skilfully employ a wide range of visual and oral techniques.

The type
of shot

The use of
symbolism

Through the
conflict in beliefs

Through
external conflict

Through
inner conflict

Through the
use of music and

sound effects

Through
dialogue

Through
camera movement

Through
casting

Through costuming
and make-up

Through the
use of colour
and lighting

In contrast with
other characters

Techniques used by directors to portray
and develop character in films

Characterisation in films relies on the skilful crafting of techniques.
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Characters will also be used to embody or develop key messages or themes
Themes are intangible messages that become apparent within any literature or film text.

For AS 91473 (English 3.2), your teacher may have selected a particular film to study with the class because of 
the sophistication of its inherent messages.

Themes are not necessarily indicative of a director’s own opinions – it is important to distinguish between what 
you feel the director personally holds dear and the messages about humanity that a film is conveying. Many films 
will reveal complex ideas that portray humanity as heroic, redemptive and beautiful and as sinful, lonely and 
corrupt.

The effectiveness of a film often depends upon the manner in which an audience engages with its overall 
themes, and these key themes may well provoke debate with no single ‘answer’ being reached. A film, for 
example, may develop the idea that humanity is capable of terrible cruelty, but at the same time, that very film 
may also suggest that humanity is precious and capable of enormous compassion.

Using mise en scene to explore the visual presentation of concepts within 
a single shot
You must be able to discuss a range of visual and oral techniques and explain how they reveal or develop a key 
theme. These techniques will come from the breadth of the film.

Sometimes, however, it is revealing to study a single shot and how it manages to convey a particular concept. 
This concept will, over the course of the film, develop into a coherent message.

Mise en scene essentially refers to the visual method of telling a story, and when this is applied to the study of 
film, the term refers to everything that appears before the camera and the manner in which it has been arranged.

If you explore the application and effect of the visual techniques discernible within one, single, still shot, you will 
be able to develop an in-depth understanding of the ways in which techniques work in conjunction with one 
another.

In the following still from Peter Jackson’s Heavenly Creatures, the mise en scene very strongly conveys a key 
concept or idea – in this case, the audience is struck by the way in which the two female characters seem united 
yet alone in their own eerie world.

A long shot creates the 
sense of distance and 
space

The use of symmetrical 
landscape props evokes 
a surreal and dreamy 
atmosphere

The shot of the girls 
from behind gives their 
figures an eerie quality

A
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Activity 3.2H:  Analysing the use of mise en scene in revealing 
a key concept

The still shot above is taken from Peter Jackson’s film Heavenly Creatures.
The concept of distrust and distance between the character and the audience is revealed through its visual composition.
What is the effect of the following techniques?
1. Type of camera shot

2. Use of lighting

3. Use of costuming

Ans. p. 210
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Activity 3.4B: Descriptive writing ideas
1. Choose one of the following photographs and use the space provided to brainstorm some ideas for a description 

of the scene. Decide on a clear atmosphere for the scene and think about how you could target the five senses 
to create a clear sense of place for the reader. You could develop these ideas into a piece of descriptive writing.

  

  

 Create your brainstorm on your chosen photograph in the following box.
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140 Achievement Standard 91475 (English 3.4)

Travel writing
Features of travel writing:

usually written in first person, but can also include direct address to reader – use of you, your, etc.
can be written in past or present tense; either way, try to give a sense that the place is ‘waiting’ to be visited
focus on informing the reader, giving them a clear sense of what it would be like to experience the particular 
place
include a common thread throughout, e.g. the atmosphere, the environment, the people, a particular 
experience, etc.
use of cause and effect – description of aspects of the place (sights, sounds, etc.) and the effect they have on 
visitors (relaxing, inspiring, etc.)
make use of language and structural devices to convey meaning.

When producing a piece of travel writing, the focus should be on creating a picture for the reader by sharing 
a specific experience; a knock-on effect may well be to convince the reader that they should (or should not – 
depending on writer’s point of view) visit the place, but this doesn’t have to be the central purpose. Focus on 
providing a sense of the atmosphere in the place; target the five senses (sight, hearing, smell, taste and touch) to 
help ‘bring the place to life’ and make it more relatable to the reader.

Activity 3.4G: Analysing travel writing
Read the travel article following that describes what it’s like to visit the Coromandel. Annotate any words/
phrases that stand out for you (use annotation space provided on either side of the article) and explain how each 
effectively conveys what it would be like to experience the place.

Exploring The Coromandel
A Guide To Auckland’s Favourite Getaway

Perhaps it’s the geography of The Coromandel that inspires a slower 
pace of life. The peninsula juts out into the Pacific Ocean, as if trying 
to seek isolation and break away from the mainland, seemingly 
seeking separation.

Ans. p. 212
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ENGLISH 3.5 Internally assessed 
3 credits

Create and deliver a fluent and coherent oral text which develops, 
sustains, and structures ideas

Outline of Achievement Standard 91476 (English 3.5)
Achievement Standard 91476 (English 3.5) involves creating and delivering a fluent and coherent oral text which 
develops, sustains and structures ideas.

Assessment criteria

Achievement Achievement with Merit Achievement with Excellence

Create and deliver a fluent 
and coherent oral text which 
develops, sustains, and 
structures ideas.

Create and deliver a fluent and 
coherent oral text which develops, 
sustains and structures ideas and is 
convincing.

Create and deliver a fluent and 
coherent oral text which develops, 
sustains and structures ideas and 
commands attention.

The oral presentation involves being clear about the purpose of your presentation and understanding your audience.
Your ideas can be developed in a range of ways, but they should be structured, linked and sufficiently complex.
Your delivery should show the deliberate use of oral language features such that your presentation is 
interesting and sustained.
You should aim to select ideas and structure your presentation so that the ideas are integrated. Your delivery 
of these ideas should show a command of oral presentation, so that at best your material and your delivery 
combine to create ‘a striking whole’.
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The seminar
This is probably the most popular and accessible type of oral presentation and it allows you to develop and 
present material you have already researched and thought about.

Before you start writing
Find a model of a good seminar. TED Ideas worth spreading is an excellent resource.
Decide on the tone of your seminar. You will probably want to inform your audience, but remember that your 
personality should emerge in the style of your presentation.
Arrange supporting visual material. A dry lecture will not engage your audience and will certainly not 
command attention.

Activity 3.5D: Preparation for a seminar
Space has been left on either side of your writing lines should you need to add annotations.
1. Reshaping existing material
 a.  Imagine you have written a ‘connections’ essay on how Aspects of War have been presented in 

a range of texts. You made connections, but the one you found most interesting was the effect of war 
on an individual. Write a compelling opening to a speech seminar based upon the effect of war on 
an individual. You may prefer to use an aspect of your own connections study for this.

An exemplar follows.

“10 000 New Zealanders set ashore 
on Gallipoli. After the terrible battle of 
Chunuk Bair, Alexander Aitken, a brilliant 
New Zealander, described the 900 
survivors. They were, he observed, listless, 
weak, emaciated, prematurely aged. And 
with not a trace of animation. They were 
human wreckage.”

Quote from Voices of Gallipoli.

“Look around you. Look at your 
classmates who are looking forward 
to the adventure of our next few years 
as we move to university, to jobs or to 
travel.” (Pause)

 

“If we had been born in a different 
era, the males of this class would have 
been going to war. They would have 
lost friends in battle, been trained to 
kill others and would have been forced 
to consider that they might die.”

 

“How does that experience change an 
individual and what impact do those 
changes have on society?”

Use of quotation for 
powerful and valid 
introduction.

Imperative to 
command attention.

Inclusive use of 
possessive adjective 
our.

Triple construction 
for dramatic rhythm.

Inclusive pronoun 
we to enhance 
relevance.

Triple construction 
for pleasing speech 
rhythm.
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ENGLISH 3.7 Internally assessed 
4 credits

Respond critically to significant connections across texts, supported by 
evidence

Outline of Achievement Standard 91478 (English 3.7)
This chapter covers non-genre-specific material to help you prepare for Achievement Standard 91478 (English 3.7). 
AS 91478 (English 3.7) derives from the Making meaning – making connections across texts and the Creating 
meaning – speaking, viewing or writing Curriculum Level 8 strands. You will be required to present a critical 
response which shows evaluative understanding of any combination of at least four written, oral and/or visual 
texts. Your response can be presented in any appropriate oral, visual or written form, or a combination of these.

You will be asked to select at least one of these texts yourself.

Assessment criteria

Achievement Achievement with Merit Achievement with Excellence

Respond critically to significant 
connections across texts, 
supported by evidence.

Respond critically and convincingly to 
significant connections across texts, 
supported by evidence.

Respond critically and perceptively to 
significant connections across texts, 
supported by evidence.

Success criteria

The structures of that 
text:

characteristics
conventions of 

author’s intentions

evaluating the 

together to create 

significant
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Your analysis needs to respond critically to at least two connections selected from the preceding aspects.

Your presentation will need to 
identify how all your chosen 
texts are linked and then 
evaluate how these connecting 
elements work together to 
create overall meaning.

Text 1

Text 2

Text 3

Your evaluative interpretations of the connections between your texts must be supported by evidence. This means 
that you ‘use specific and relevant details which may include quotations and/or references to the text’.

Working with the texts to identify common aspects
You will need to develop an in-depth and detailed knowledge of the purpose of each of your four texts, and you 
will require a broad understanding of the use of methods to achieve the purpose of each of your four texts.

It is a good idea to set yourself a broad aspect to work with so that you are able to show how your texts are 
clearly connected to that single unifying aspect. This aspect could be selected from the way your texts are 
structured, the language of your texts, the purpose of each of your texts or the ideas of your texts. This aspect of 
structure, language, purpose or ideas, will serve as the unifying ‘core’ connection, and all your other connecting 
elements will show how meaning and purpose are ultimately achieved for the reader. However, for AS 91478 
English 3.7), your common ‘aspect ‘will need to be presented as a thesis statement.

Exploring the purposes of your texts in order to identify a hypothesis
In AS 91478 (English 3.7), it is your hypothesis which drives your research of the 
elements common to your four texts.

In order to develop a meaningful hypothesis, try brainstorming possible aspects 
that your selected texts each explore. You might choose to list the aspects for 
each text and then identify those that are common to all the texts.

A hypothesis is a proposed 
explanation made on the basis 
of limited evidence as a starting 
point for further investigation.
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(2)

   

(3)

   

(4)

   

Developing your understanding of the effectiveness of the significant aspects
Now that you have begun recording your initial responses to four of the significant aspects found in your chosen visual 
text, to be successful in AS 91480 (English 3.9) it is important that you spend time exploring the effect of these aspects.

The following brainstorm shows how one example of camera work from Maclean’s short film Kitchen Sink can be 
fully explored.

Tension developed
Tension is developed as 
the director repeats the 
close-up until the viewer 
is placed firmly within the 
emotional point of view of 
the central character.

Insight into a character
– development or contrast with

other characters
The use of close-up shots of the 
character’s face develop her in a 
realistic manner, and the viewer 
empathises with her emotions.

Emotional impact upon the viewer
The viewer experiences shock as the 
close-up focuses tightly in on the 
horror on the protagonist’s face.

Ideas

The extreme close-up shots of the 
character’s horrified reaction 
suggest her curiosity has 
destroyed her peaceful morning.

Aspect one: Extreme close-up shots

Example one: Close-up shot of a character’s face

Connections with other aspects or other parts of the text

These shots become juxtaposed with point of view shots of the 
mysterious, emerging object – this develops tension, as the viewer 
finally appreciates the reason for the woman’s shocked reaction.
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Activity 3.9B:  Brainstorming a range of responses to one 
example

Return now to the first significant aspect you identified in Activity 3.9A and use the mind-map following to 
develop your responses to its possible effects.

Tension developed Insight into a character
– development or contrast with

other characters

Emotional impact upon the viewer

Ideas Connections with other aspects or other parts of the text

Aspect one

Example one

Developing your responses to four significant aspects

Now brainstorm developed responses to the other significant aspects you have chosen to explore. Do this on 
your own paper or download the preceding template from ESA Online  . You might decide to show your 
brainstorm(s) to your classroom teacher and invite their feedback – your teacher can write on the following lines.

Read carefully over your teacher’s response to your ideas and reflect upon this feedback. You might choose to 
identify some ways in which you can further improve your ideas.
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Achievement Standard 91472 (English 3.1)
Activity 3.1M Prose: Symbolism (page 23)

1. a.  Light is often used to symbolise hope or innocence; a ‘bright 
light’ could be seen as a beacon of hope or as a powerful force 
against evil.

 b.  Red has many connotations (blood, danger, passion, lust); 
a woman wearing red is often seen as a seductress.

 c.  The weather can often be used to reflect the atmosphere of 
a scene (‘pathetic fallacy’); a storm could be seen as an ominous 
sign, suggesting something bad is about to happen, or as the 
backdrop for a particularly tense and dramatic scene.

 d.  There are obvious associations with the supernatural, but if 
a person is being compared to a wolf, this could also suggest 
a predatory and/or a solitary nature.

Activity 3.1B Poetry:  Praise Song for My Mother 
by Grace Nichols (page 61)

1. A praise song is a common poetic form in African poetry. Grace 
Nichols is of African heritage, so this choice of form is a reflection of 
her culture. Also, the praise song form is used to celebrate a person of 
note, so the form also emphasises Nichols’ respect for her mother.

2. The personal pronoun ‘you’ reflects that the poem is a direct address 
between the narrator and her mother. The past tense ‘were’ could 
suggest that the mother has passed away, but could also support the 
idea that the narrator is looking back on what she has been given 
by her mother. Also links with the repeated phrase ‘to me’, which 
emphasises the personal and intimate nature of the poem, something 
shared between the narrator and her mother.

3. Verbs – fathoming (understanding, depth), mantling (protecting, 
covering), streaming (steady, continuous), replenishing (fill, nourish). 
All these verbs convey a sense of nurturing, reflecting the instinct of a 
mother to care for her child; suggests that the narrator felt taken care of 
and supported. Also, the verbs are all present participles, implying that 
the mother’s influence is still affecting the narrator after all these years.

4. Examples – water, moon’s eye, sunrise, fishes red gill, flame tree, fried 
plantain. The reference to these elements of nature reflects the natural 
bond between a mother and daughter, and could also show the 
constancy of the relationship.

5. The final stanza is just one line, standing alone, which gives it importance 
and it is a recount of advice given by the mother. The word wide implies 
the narrator’s options are limitless, that she could be anything she wants 
to be. Also, the word futures reinforces the idea that the mother’s focus 
was on providing her daughter with the tools to be successful.

6. Lack of punctuation and enjambment create a sense of consistency 
that reflects the influence of the mother.

 First three stanzas have a regular rhythm, emphasising the constancy 
of the mother’s support; the fourth stanza builds, with the narrator 
listing more examples, as if she could go on.

 Repetition of replenishing, meaning to nourish or to refill, emphasises 
the sustenance provided by the mother.

Activity 3.1C Poetry:  Mother, any distance 
by Simon Armitage (page 63)

1. Words/phrases 
that create a sense 

of adventure

Words/phrases 
that suggest a 
sense of space

Words/phrases 
that imply 
connection

‘back to base’
‘the acres of the 
walls, the prairies of 
the floors’

‘You at the zero-end, 
me with the spool 
of tape’

‘I space-walk’
‘the line still feeding 
out, unreeling 
years between us’

‘Anchor. Kite.’

‘I reach towards a 
hatch’

‘an endless sky’

‘your fingertips still 
pinch 
the last one-
hundredth of an inch’

2. An anchor has connotations of security and safety, but could also infer 
being held in place and being unable to drift too far away. A kite has 
associations with flight and, therefore, freedom, but it is still tied down, 
connected to the controller on the ground. Both these images could refer 
to the narrator’s feelings of being tied to his mother, unable to explore 
life with total independence, but could also reflect the knowledge he 
has that, no matter what, his mother will always be there for him.

3. There are mid-line pauses throughout the poem as well as 
enjambment and there are both complex and simple sentences – this 
contrast reflects the inner conflict of the narrator as he begins to break 
out on his own. The second and third stanzas have irregular rhyme, 
again reflecting the conflict of the narrator; but the first and last 
stanzas contain rhyming couplets which could reflect the constancy of 
the mother – that she is a force around him should he need support.

4. The poem is a direct address to the mother. Although throughout most 
of the poem the narrator seems to want space to be independent, 
there is also a sense that the narrator is comforted by the knowledge 
that his mother is there should he need her. The start of the opening 
line ‘Mother, any distance’ suggests that no matter the physical 
distance between them, they will always be connected emotionally.

Activity 3.1D Poetry: Follower by Seamus Heaney (page 64)

1. Examples – horse-plough, shafts and the furrow, the headrig, the 
polished sod. These references are indicative of the environment in 
which Heaney grew up, which heavily influenced his writing. Also, the 
references to nature, particularly to his father being so at home with 
nature, could reflect the innate link between father and son.

2. Quotation:  ‘His shoulders globed like a full sail strung’

 Effect:  Conveys the power of his father; to the narrator, he 
seemed as big as a ‘globe’ and he appeared to glide across 
the field.

 Quotation:  ‘An expert.’

 Effect:  A short sentence, powerful in its simplicity; the word 
expert also shows the talent of the father, as if there were 
no one better.
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