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Achievement Standard 91472 (English 3.1) requires you to read and study written text(s), and develop 
a critical response, using supporting evidence. The response will be in an essay form.

Choice of text(s)
You will be expected to have a thorough knowledge and understanding of written text(s) with a critical 
reputation. Such text(s) must provide enough substance to allow you to study them at depth and to 
write about them in detail. You will do best if your answer shows that you have engaged with the text and 
understood its aims.

Texts chosen for study may include part or whole texts from New Zealand and part or whole world texts. 
You can answer on one or more texts from the list of text types following (i.e. from Novel, Shakespearean 
drama script … Online text), or a combination of text types. For example, an answer could be on two 
poems by the same or different poets, or on a poem and a short story (inter-textual studies).

It is wise to study more than one text and/or more than one genre – this will allow you to answer on two 
(or more) texts and will increase the choice of questions you can answer. The 2013 Examiner’s noted in their 
annual report that ‘responses were often highly successful when focussing on … two or more short written 
texts … when only one was used, there was often a shortfall in evidence, explanation or judgement.’ If (one) 
text is used, ‘it should be of sufficient depth and length’ to allow a thorough reponse.

Your study could include the following text types:

•	 Novel.

•	 Shakespearean drama script.

•	 Non-Shakespearean drama script.

•	 Short story.

•	 Poetry.

•	 Non-fiction.

•	 Song lyric.

•	 Print media.

•	 Digital.

•	 Online.

Achievement criteria

Achievement Merit Excellence

Respond critically to specified 
aspect(s) of studied written 
text(s), supported by evidence.

Respond critically and convincingly to 
specified aspect(s) of studied written 
text(s), supported by evidence.

Respond critically and perceptively to 
specified aspect(s) of studied written 
text(s), supported by evidence.

Achievement Standard 91472
Respond critically to specified aspect(s) 
of studied written text(s), supported  
by evidence
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Develop a response to a written text question
You are expected to respond to a question by developing an argument which draws on a deep knowledge 
of the text(s). A critical response is a discussion which answers the questions ‘How?’ or ‘To what extent?’, 
not just ‘What?’ For example, if a question asks you to discuss characterisation in a novel, you must write 
about how a character is portrayed, e.g. through conflict, narrative, dialogue, etc. The examiner wants to 
see developed, detailed thoughts about a set question, explanation and reasons for those thoughts and 
evidence from the text to support your argument (not a plot summary or unloading of notes or a pre-
prepared essay). Reader response is a crucial aspect of Level 3 English responsive writing.

The response will be in an essay form of 500–600 words.

A successful ‘Achievement’ grade essay will:

•	 develop a critical response to the aspect(s) specified in the question, in depth

•	 integrate a range of relevant points with accurate and relevant supporting evidence/examples within 
the argument

•	 communicate the argument clearly and coherently in a structured written answer that follows the 
conventions of essay format.

A successful ‘Achievement with Merit’ grade essay will do the above, and:

•	 make a discerning and informed argument in response to the specified aspect(s) in the question.

A successful ‘Achievement with Excellence’ grade essay will do the above, and:

•	 make a sophisticated and insightful and/or original argument in response to the specified aspect(s) in 
the question.

•	 The essay may include explanation of how significant aspects of the written texts discussed 
communicate ideas about contexts such as human experience, society and the wider world.

The essay for AS 91472 will test knowledge and understanding of some of the following.

•	 Theme(s)/ideas.

•	 Setting.

•	 Characterisation.

•	 Context (social, political, historical, etc.).

•	 Conventions of genre.

•	 Positioning of reader.

•	 Structure.

•	 Method of narration.

•	 Style.

•	 Language features.

•	 Author’s purpose and audience.

The essay question might have two parts. Both parts must be responded to and the links between both 
parts clearly explained. Even if not directly asked to, always provide information on theme(s)/idea(s) and writer’s 
purpose.

All Level 3 questions require the candidate to evaluate the extent to which a given premise is relevant.

The examiners are looking for clear structure, which involves the following.

•	 An introduction which prepares the reader for the approach the essay will take by clearly stating the 
focus and scope of the argument.

•	 Four or five body paragraphs. A body paragraph has three distinct parts to it – opening statement with 
a brief explanation; text evidence; analysis and discussion of how the evidence supports the opening 
statement; finally, the comment that reminds the reader why this idea is important to the argument.

•	 A conclusion – summarises key points of the essay and brings the essay to a reasoned conclusion.

Remember to show accurate use and control of academic writing conventions.
 ESA Publications (NZ) Ltd, Freephone 0800-372 266
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Revising themes
This section applies to all AS 91472 genres. A writer’s purpose in writing a text is to use the text as a 
vehicle to examine and to comment on ideas or issues important at the time they were writing, or on ideas 
of universal importance. The ideas or messages of a text are the themes. Themes that have continued 
importance over time are universal themes. Some texts are didactic – their purpose is to teach an 
important moral message.

A writer will focus on a topic – e.g. war, relationships, managing crisis, conflict with society, politics, 
social restrictions or expectations, children’s experience, old age, appearance and reality, the strength of 
the human spirit. The theme of the text is the message or idea the writer presents about the topic. This 
message or idea will be presented effectively and in some detail.

The following methods are used by a writer to develop theme.

•	 Genre – each genre has conventions. The short story, poetry and some aspects of print media generally 
concentrate on one idea or message. Conventionally, a short story ends at the climax where the central 
message is emphasised. In print media, the topic is established early in the text. Poetry is expected 
to use condensed form and techniques (e.g. imagery and allusion) to convey ideas, while non-fiction 
provides background to events focused on in the text.

•	 Plot/storyline. What happens to characters is a powerful way to present clear messages or ideas about 
topics.

•	 Setting and its mood can be used to create a positive or negative tone; to symbolise a theme; or it can 
be a microcosm (miniature) of society in general.

•	 Characters – personalities in a text, their relationships, actions and reactions, changes and 
development, help to emphasise theme(s).

•	 Conflict(s). One character (or group) – the protagonist – is usually portrayed as the ‘good’ side in a 
conflict and represents ideas the writer values. The antagonist or ‘bad’ side represents aspects of the 
topic the writer condemns or criticises. Conflict includes tension between people, groups, opposing 
ideas or beliefs. A character may experience inner conflict.

•	 Point of view means narrative voice (not opinion) – through whose eyes the story is told – first-person 
narration, third-person narration, interior monologue or stream of consciousness. Third-person 
narrative is used to make authorial comment or to make the author explain his/her ideas about a topic. 
Point of view can also colour events to make them appear positive or negative.

•	 Structure – a range of devices such as order of points/events, contrasts, parallels, turning points, a 
variety of points of view, climax – can emphasise theme(s). (The chapter on 91474 (English 3.3) has 
further explanation on these features.)

•	 Style – how a text is written is important in conveying a theme convincingly – aspects to consider 
include word choice, word patterns, syntax (sentence structure), use of images, figurative language and 
symbols, style of the dialogue and description.

Respond critically to written texts

Task 1: Development of theme(s)
Theme is not simply a topic (such as ‘prejudice’). It is a message the writer conveys (which might be 
‘prejudice is unjust’) and the writer uses the text to show the truth of his/her message. This Task helps 
you to become critically aware of the connections between the developments of the text/story and the 
development of the writer’s message(s)/theme(s).

 ESA Publications (NZ) Ltd, Freephone 0800-372 266
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Essay questions always require a discussion of the methods used by the writer to create specific effect(s). It 
is important to collect detailed notes about the methods used to develop theme. Expect to make notes on a 
second and possibly a third theme.

Following is a template to use for writing detailed notes about how a theme is developed.

Template – how a theme is developed
Text title: One Flew over the Cuckoo’s Nest

First topic and main idea or message

First topic:  freedom and individuality

Author’s main purpose/idea: that people have the ability to free themselves from repressive systems.

Message: It is vital that we stand up for our beliefs and ensure we never lose our individuality.

Narrative viewpoint: Protagonist, The Chief, describes how he feels driven to re-tell the story of the empowering 
influence that his friend McMurphy has had on him.

Setting: A repressive institution nicknamed ‘the Combine’ by The Chief, who learns to see that although he is kept 
safe, the unyielding and cold regimes imposed within the walls of the institution keep the characters in a position of 
fear and helplessness.

Character’s reactions: The Chief begins his story hiding in a broom closet while other characters submit to 
punishments such as electro-shock therapy. The Chief ultimately sees McMurphy’s defiance as liberating, describing 
him as a ‘giant’ come to set the men free.

Conflicts: McMurphy encourages ongoing conflict between himself and the Nurse, who sees him as a trouble maker. 
The Chief is himself conflicted between his desire to run away and get “bigger” and his fear of rebellion – preferring, at 
times, to lose himself in his imaginary fog.

Characters: McMurphy is developed as a heroic figure who sacrifices himself in the process of teaching the men their 
own worth. The Nurse represents control and authority, best represented by her “doll-like”, unemotional face and her 
wicker bag full, as The Chief sees it, of “cogs” and other tools used to enforce obedience.

Structure: The novel is constructed in three parts, which tell of The Chief’s enforced obedience, McMurphy’s 
empowering actions and finally The Chief’s own liberation.

Fill in the following theme chart about your chosen text.

Text title:

1st topic and main idea or message:

 

 

 

 

Ways the writer uses 
to present this idea

Notes

Narrative viewpoint

 ESA Publications (NZ) Ltd, Freephone 0800-372 266
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Setting

Character reactions

Conflicts

Characters

Structure

Style/Symbols

Task 2: Essay practice: main idea
Use your notes to write a 500–600 word essay on your own paper explaining how the writer has effectively 
developed the text’s main idea.

•	 This essay asks you to argue that a writer has deliberately crafted the text to make the reader examine 
an idea or issue. Select the most effective methods a writer has used and put these into the best order 
for your argument.

•	 Write an introduction which states the title of the text, its main idea or message and lists some of the 
methods you will write about.

•	 In 3 or 4 body paragraphs, explain how the text’s main idea or message is developed using a variety of 
methods. Support each point with relevant details, quotations and explanation.

•	 Write a reasoned conclusion that draws your ideas together.
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Character
Often, the writer’s purpose in writing a text is to present a complex, interesting character. This character’s 
journey helps the reader to come to know them well and frequently helps the writer to present us with a 
moral message. It is important to appreciate characterisation – the methods used to create character. This 
section applies to the novel, short story, non-fiction, Shakespearean and non-Shakespearean drama scripts.

Some characters are two dimensional. This is often because they are stereotypes of a personality type. 
Such characters generally are minor characters.

Three-dimensional characters are rounded characters and are credible or realistic. We believe they are real 
people. To achieve this, the writer must make the character multi-faceted (with many sides to them). Real 
people can be heroic but they will also have flaws. The main characters will also change.

Description

What the writer tells us (point of view)

Actions – What s/he does

His/her relationships

What others say about him/her

Conflicts – (especially inner conflict)

Reactions – especially to crises or tests

Change

What s/he says and how it is said

What s/he thinks

Imagery associated with the character

Background

Methods used
to reveal
character

Task 3: Analysis of characterisation
(Do not do Task 3 if the text studied was a poem or song lyric.)

Write character notes about the main character or individual in your text.

Explain how you know each point about the character/subject. Quote relevant evidence or note relevant 
examples, using the following format.

Character’s full name:

Character/subject Notes and relevant quotations/evidence

Physical details (if important).

Significant background 
information.
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Achievement Achievement with Merit Achievement with Excellence

Respond critically to significant 
aspects of unfamiliar written 
texts through close reading 
supported by evidence.

Respond critically and convincingly 
to significant aspects of unfamiliar 
written texts through close reading 
supported by evidence.

Respond critically and perceptively 
to significant aspects of unfamiliar 
written texts through close reading 
supported by evidence.

Achievement Standard AS 91474 (English 3.3) assesses your skills in close reading. Close reading involves 
a detailed exploration and consideration of significant aspects of written texts. These aspects include the 
following: 

•	 audience and purposes – your understanding of the aims of the writer 

•	 ideas, e.g. themes, attitudes, beliefs, experiences, feelings, insights, meanings, opinions, thoughts or 
understandings gained from and through the text 

•	 language features (refer to the section on style, page 52) 

•	 structures (refer to the section on style, page 69).

Achievement Standard 91474 (English 3.3) consists of the analysis of a prose passage and a poem. There 
will be one question on each passage and one question which asks you to compare and contrast the texts. 
All questions can be answered at an ‘Achievement’, ‘Merit’ or ‘Excellence’ level.

Questions could ask you to discuss audience and purpose, the ideas communicated, the language 
features used to convey these ideas and attitudes, and the structure of the text.

•	 A successful ‘Achievement’ grade answer will make evaluative interpretations and judgements.

•	 A successful ‘Achievement with Merit’ grade answer will make discerning and informed interpretations 
and judgements.

•	 A successful ‘Achievement with Excellence’ grade answer will make sophisticated and insightful and/or 
original interpretations and judgements.

You are advised to spend 60 minutes answering three questions on two texts.

The number of lines provided for each answer is not an indicator of the required length of your answer.

Revising AS 91474
This chapter will take you through key aspects of style in both prose and poetry and provide the tools needed 
to discuss language and its effect. General preparation for AS 91474 (English 3.3) can be done by reading and 
analysing both fiction and non-fiction during the year. However, the most valuable revision activity you can do 
is to practise answering exam questions.

Achievement Standard 91474
Respond critically to significant aspect(s) 
of unfamiliar written text(s) through 
close reading, supported by evidence
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Style
Style describes the way a text is written and is the result of a number of choices about aspects of language 
that a writer makes to convey his or her purpose to the audience. AS 91474 (English 3.3) requires the ability 
to identify aspects of style and discuss and evaluate their effect(s), in relation to audience and purpose. 

Following are the key aspects of language about which a writer must make choices.

•	 Point of view.

•	 Diction – choice of words, the combined effect of which can produce a type of diction, e.g. concrete/
abstract, negatively or positively connoted, formal/informal.

•	 Types of imagery and figurative language – e.g. visual or tactile images, comparisons, sound devices, etc.

•	 Syntax – the arrangement of words in sentences.

•	 Structure – narrative sequence, beginnings and endings.

Point of view
This refers not to the writer’s opinion but to the stance the text is written from. The most common points 
of view are first-person singular (I), limited third-person singular (he or she), or third-person omniscient 
(sometimes called eye-of-God).

First-person singular gives a personal, subjective or one-sided and potentially unreliable viewpoint. The 
narrator can tell us their thoughts and feelings, but not those of other characters. This point of view allows 
us to identify with the character. Content of a first-person narrative is usually the events and experiences of 
that character – they can only report what they see other characters doing or what is told by them.

Example
As I placed the carefully wrapped parcel on the desk, I looked up and saw Maggie walking across 
the foyer to the office door. I hoped that she hadn’t seen me.

Third-person omniscient point of view – narrator is an outsider, a third person who can see into the 
minds of characters and record their thoughts and feelings so the reader can have a variety of thoughts and 
points of view. Cross-cutting from one character to another quite common. Omniscient means all-knowing, 
hence can be called the eye-of-God perspective, as the narrator is like God looking down on everyone and 
seeing into their minds. A narrative might contain more thoughts and feelings of one character than of the 
others – the reader becomes more sympathetic to that character.

Example
Dave, anxiously hoping that no one was watching him, placed a carefully wrapped parcel on the desk. 
Maggie, who entered the office at that moment, couldn’t help but think that he was acting strangely.

Third-person limited point of view – the narrator is ‘omniscient’, but only about one character in the text. 
The reader sees events through the eyes of this character, but the writer retains a relatively detached stance, 
able to convey that character’s actions and emotions more objectively than is possible in a first-person narrative.

Example
As Dave placed the carefully wrapped parcel on the desk he looked up and saw Maggie walking 
across the foyer to the office door. He weighed up the consequences of her seeing him and decided 
the risk he was taking was justified. 
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Task 1: Point of view
Identify the points of view in the following extracts. How does this point of view affect how we see the 
characters or the storyline?

Extract A
I raised my eyes when he spoke, and I saw him as though I had never seen him before. I saw his chin sunk on 
his breast, the clumsy folds of his coat, his clasped hands, his motionless pose, so curiously suggestive of his 
having been simply left there. Time had passed indeed: it had overtaken him and gone ahead. It had left him 
hopelessly behind with a few poor gifts: the iron-grey hair, the heavy fatigue of the tanned face, two scars, a pair 
of tarnished shoulder-straps; one of those steady, reliable men who are the raw material of great reputations.

From Lord Jim by Joseph Conrad

Extract B
Then he looked behind him and saw that no land was visible. That makes no difference, he thought. I can 
always come in on the glow from Havana. There are two more hours before the sun sets and maybe he* will 
come up before that. I have no cramps and I feel strong. It is he that has the hook in his mouth ...what a fish 
to pull like that .... I wish I could see him. I wish I could see him only once to know what I have against me.

* the fish he has hooked

Adapted from The Old Man and the Sea by Ernest Hemingway

Extract C
What seized her next was so sudden and violent it was only as she panted through the streets, half running, 
half fast-walking, that she was able to remember it. She had panicked, letting the coffee pot fall into the 
sink where it lay on its side, leaking from its spout and under the lid. She had grabbed up her bag under 
one arm, a pad of writing paper and pen in the other hand, and had run out.

From Mansfield by C.K. Stead

 

Diction – choice of words
One of the key indicators of style is vocabulary choice, or diction. It is important to examine how parts of 
speech are used to convey purpose or tone (the writer’s attitude to his/her subject).

Ans. p. 105

 ESA  Publications (NZ) Ltd, Freephone 0800-372 266

 Respond critically to significant aspect(s) of unfamiliar written text(s) through close reading, supported by evidence 53

3.
3

AME L3 eng 2014.indb   53 6/05/14   9:34 am



Parts of speech

Nouns
Nouns can be divided into four groups – common, proper, collective and abstract. The type of nouns 
chosen can help to indicate the purpose and audience of the writing.

•	 If a passage contains predominantly common nouns, it could well be a straightforward narrative or 
description.

•	 If a text contains mainly abstract nouns, it will be dealing with ideas or emotions.

Task 2: Nouns: purpose and audience
Identify the types of noun in the following passages, and suggest the purpose and audience of each from 
the choice of nouns.

1. Passage One 

And there is the nub of the aversion to compulsion. People should be entitled to spend or to save their 
money how they see fit. Compulsion is a tool that should be used sparingly and as a last resort. Most 
New Zealanders reach retirement with a paid-off house – a very good start for a secure retirement. 
They rely on New Zealand Superannuation, to which every generation of New Zealanders contributes 
through taxes, either for their entire income post-retirement or as a basis of an income that they top up 
from their savings.

New Zealand Listener editorial by Joanne Black, March 10–16, 2007.

 

 

2. Passage Two 

After lunch, the rain eased off so Cherry borrowed Elba’s car and drove out to the corner to continue 
her attempt to make friends with her new horse. The bag of carrots and a couple of apples that Elba 
had pushed into her hands ‘for luck’ when she left bounced on the passenger seat. The smell of 
molasses and lucerne from the feed in the back seat permeated the car.

Extract from Grace is Gone by Kelly Ana Morey.

Verbs
Verbs, like nouns, are key elements of a sentence. Verbs describe action (e.g. ‘He walked’), or being (e.g. ‘He 
is sick’).

Verbs convey time:

•	 past (e.g. ‘He has walked’, ‘He walked’)

•	 present (e.g. ‘He is walking’, ‘He walks’)

Ans. p. 105

 ESA  Publications (NZ) Ltd, Freephone 0800-372 266

54 Achievement Standard 91474 (English 3.3)

3.3

AME L3 eng 2014.indb   54 6/05/14   9:34 am



Answers and explanations

Achievement Standard 91472 (English 3.1)

Respond critically to specified aspects of studied written text(s), supported by evidence

Practice questions

All questions ask, ‘Discuss the extent to which you agree with this statement.’ This gives candidates a starting point to develop a 
critical response and to their positioning as a reader, arguing for and/or against their chosen statement. The candidate needs to 
make their position in regard to the statement clear throughout the response, not just at the beginning and end of the essay.

1. This question lends itself to an argument for or against the topic. Many texts studied at Level 3 involve a character undertaking a 
complex personal journey. The question requires an understanding of how the writer portrays a journey in an in-depth manner and 
in what ways the character’s destination provides a greater or lesser fulfilment than the journey itself. The student must also argue 
their own definition of a great literary work. For example, the Chief’s journey in Ken Kesey’s novel One Flew over the Cuckoo’s Nest 
may well be seen as more triumphant than his possibly unfulfilling end of the essay.

Following is an annotated section from an ‘Excellence’ essay responding to this topic.
 One Flew over the Cuckoo’s Nest, by Ken Kesey

The ‘best’ texts are those that tell stories that engage the reader on a profound, personal level. In One 
Flew over the Cuckoo’s Nest, the Chief’s journey is one that epitomises the idea of personal growth 
in such a way as to inspire the reader to a far greater extent than any ‘happy’ ending could – it is 
with tragic irony then, that the Chief’s journey to a personal place of empowerment and self-worth 
culminates only in a return to the very institution that has fostered his denigration in the first place. In 
this way, it is most certainly true that a narrative journey can have greater impact than its destination.

The response begins with 
a clear focus upon the 
demands of the question – 
persuasively voiced.

The best of texts allows the reader an insight into profound truths that are engendered not by a 
protagonist’s triumphant final achievement but through the journey undertaken – no matter what 
the destination may have been. It is the journey of Kesey’s shy protagonist, the Chief, that is the most 
inspiring to any reader – it is the Chief’s initial fear and the overcoming of this in both a literal and 
metaphorical manner, that speaks far more profoundly than any final ‘ending’ to his story. The Chief 
is, at first, resistant to the idea of freeing himself from the shackles of oppression as represented by the 
cold and calculating antagonist the Nurse, and the reader is drawn more acutely into the Chief’s tale 
because of this very reticence and the potential it ironically promises.

In the exposition of the novel, the Chief instinctively quails from the sheer liberated ‘joie de vivre’ 
represented by the hero of the novel, R P McMurphy. This noisy cowboy is determined to unite the 
deeply bored and frustrated men committed to their Asylum and his antics are immediately judged by 
the staff as dangerous. In the first part of the tripartite novel structure, McMurphy demands that the 
Nurse allow the men to view the World Baseball series on television and when met with a flat refusal, 
he initiates a vote. The Chief describes the pressure placed on him to symbolically voice what he 
needs as terrifying, and as he votes, prefers to blame McMurphy, saying that he has ‘put some kind of 
hex on (my hand) … I wouldn’t do (this) on my own …’ Chief resists the idea of standing up for what 
he believes in, preferring to retreat back into the imaginary fog he has created in his head – a place 
where no one can demand anything from him or blame him for anything either. In a similar fashion, 
when asked by McMurphy why he doesn’t ‘lay into’ the staff members who continually denigrate 
him, the Chief replies ‘no … I couldn’t … I’m way too little. I used to be big but not no more. You’re 
twice the size of me.’

The irony for the reader is in the recognition of the Chief’s sheer, enormous size – his fear and his 
passivity to the control of others have made him feel weak and incapable – on a physical level – of 
any resistance. He sums up his fear at the thought of making his feelings known by suggesting that 
McMurphy has set the men up for a fall – that he is ‘beginning to see what Mac is letting us in for 
when he dragged us out of the fog’. It is in understanding the enormity of the Chief’s task, as he 
struggles to accept himself as a worthy human being, that the reader is most profoundly engaged 
with the story – it is the journey and not the destination that demands our fullest emotional focus.

The writer repeatedly 
connects the argument to 
the question.

Knowledgeable references 
are woven into the 
argument.

Further evidence is provided 
in a fluid manner and 
these examples are clearly 
explained in order to further 
the discussion.

The response returns again 
to the argument expressed 
in the opening paragraph in 
order to make very clear the 
position taken. The argument 
develops the central idea in 
a convincing manner …

p. 27
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The idea of the personal journey of growth gains most impact, however, as Kesey’s narrative moves 
towards its climax in part three of the novel. The reader is gripped as the Chief, formally so backward in 
coming forward, begins to appreciate his own strength and worth and in so doing, poignantly replaces 
McMurphy in the leader’s position, as symbolic alpha male. The Chief accompanies McMurphy on a 
fishing trip and it is at this point in the novel that the Chief realises not only his own strength but that 
of the united men – the Chief’s disbelief at his own potency and size is translated into a moment of 
symbolic beauty when the idea of laughter and the unity this inspires is shown as a physical force of 
potential strength: “[the laughter] started slow and pumped itself full, swelling the men bigger and 
bigger.” This image of male camaraderie and unity grips the reader as the Chief appears for the first 
time to integrate himself into a group – he has lost his isolation and fear and at this moment seems to 
be “blown up off the water [and flies] high above [him]self.” By the end of the narrative, the Chief has 
taken his incarceration into his own hands and escaped from the institution, describing his freedom as 
“taking huge strides … seeming to step and float.” In his absolute belief and realisation of potential, 
the Chief feels as if he is “flying” – the reader fully appreciates, now, the beauty of this moment of 
utter release. It is in the journey itself that the most profound awareness comes – anything that follows 
cannot possibly match our understanding of the sheer value of individuality and freedom.

… and returns again to a 
persuasive statement that 
responds clearly to the 
question.

2. This question requires you to discuss and evaluate (‘discuss the extent to which … we are more excited by …’) how the attributes 
(characteristics) of both villain(s) and hero(es) are crafted by the writer(s) to create interest and response (excitement) in readers. 
You will need to define both character types and include in your discussion flawed or ‘tragic’ heroes, especially if you have studied 
one of Shakespeare’s tragedies or a novel in which the ‘hero’ is deeply flawed – such as Ken Kesey’s character R P McMurphy in the 
novel One Flew Over the Cuckoo’s Nest. As well as describing the attributes of hero(es) and villain(s) in your written text(s), you will 
need to evaluate how far readers respond to, or are excited by, the attributes developed in the written text. This question would 
lend itself very well to discussion of two written texts – one with a central hero and one with a central villain – OR a text which 
opposed hero and villain figures, e.g. Shakespeare’s Othello (contrasting Othello and Iago), or One Flew Over the Cuckoo’s Nest 
(contrasting Nurse Ratched and R P McMurphy). If you argue that a ‘hero’ is defined by results and impact on others rather than 
solely by stereotypical attributes (e.g. courage and moral probity), then you can develop a convincing and/or perceptive response 
to the statement in which you argue that a flawed or ‘tragic’ (in the Shakespearean definition) hero is just as exciting to a reader as 
a villain. This question will not readily suit studied poetry.

3. The answer to this question must include a discussion of to what extent ‘brevity’ (length of a written text) allows crafting of 
language and structure(s) that produces empathy (feeling ‘for’ or ‘with’ a character) in the reader for the characters in the text(s). 
An obvious subject for your essay is poetry because poetic structures and language conventions make it possible to express complex 
emotions and ideas economically. However, be careful to select poetry that deals directly with the ‘experience of characters’. 
James K Baxter’s early poems ‘The Bay’ and ‘Virginia Lake’ or ‘The Cold Hub’ would be suitable because they use poetic form and 
conventions to economically express complex ideas about the pains and joys involved in ‘coming of age’ for the young man, the 
narrative voice in the poems. Many short stories would also make suitable subjects for this question. 

  This question also encourages a critical response that compares and contrasts studied shorter texts such as poetry, short stories or 
print media (e.g. feature articles, profiles or columns) with studied longer texts, such as novels, non-fiction or drama scripts – i.e. an 
‘intertextual’ answer. These short (relatively brief) texts could be contrasted with the crafting of characters in a longer written text 
to enable you to discuss whether it is ‘brevity’ that allows empathy to develop, or whether empathy on the reader’s part is created 
by other means such as the use of complex symbols and motifs or fully rounded characterisation, both of which need the time and 
space of a longer text to develop their power to create empathy in the reader. 

4. This question requires the student to examine the manner in which the setting of a text is portrayed. It also, however, requires the 
candidate to explore the way(s) in which setting influences the character’s or characters’ actions and decisions and to argue whether 
or not the setting is of primary importance in conveying the key ideas in the novel. The candidate can argue that setting is of major 
significance or that there are other factors of equal importance in relaying the author’s intentions. For example, the use of a post-
war setting in the novel Talking about O’Dwyer is crucial to our understanding of the way in which the characters’ lives have been 
affected by war. A similar example is Ken Kesey’s One Flew Over the Cuckoo’s Nest, where the setting of a mental hospital plays a vital 
role in reflecting and symbolising the themes of the novel. Shakespeare’s plays would not be good choices for this question, given 
that their staging emphasises character and action over setting in exploring important themes.

5. A good answer to this question would not just focus on the glimpses of other worlds presented in the text, but would also include 
a contrast, comparison or connection to the world of the reader. There are many variations as to what might constitute ‘other 
worlds’. The author’s purpose is implicitly linked to this question. How the authors present, in the following novels, glimpses of 
1920s America in F. Scott Fitzgerald’s The Great Gatsby or early 19th-century England in Jane Austen’s Pride and Prejudice or the 
dystopian futures of George Orwell’s 1984 or Margaret Atwood’s The Handmaid’s Tale, needs to be addressed in conjunction with 
what insights or reflections the reader can draw about their own world. An answer that gains a high grade on 1984 might discuss 
Orwell’s purpose in presenting a world in which personal privacy has been lost and would reveal mature insights into the nature 
of personal privacy in the age of the ‘world wide web’ and social networking today. The work of poets such as James K Baxter, Ted 
Hughes or Seamus Heaney could also work well in this question. Poetry is not the obvious subject of ‘setting’-type questions, but 
the term ‘glimpses’ in the proposition to be discussed allows poetry into the range of suitable genres that could be discussed in 
response to this question. ‘Excellence’ answers will do more than make a brief connection to ‘their’ world at the end of each main 
point. The level and maturity of these connections will affect the grade awarded.

Following is an annotated ‘Excellence’ answer, written by Sam Vincent, on the novel Mister Pip, by New Zealand author Lloyd Jones.
 Mister Pip by Lloyd Jones
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