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 CHAPTER 1
Introduction: How we read

This workbook is intended to develop close reading skills so that Level 1 and Level 2 English students can 
better understand all kinds of written text, recognising and appreciating the crafting of language good writers 
use to achieve their purpose and to serve their audience.

This workbook will also help to develop your writing skills and improve your ability to understand text in all 
other subject areas.

Using this book
The book is organised to give you:
• an awareness of the strategies that build effective reading skills and the thinking skills that support them
• knowledge of the structural features, language features and techniques you need to read closely.

Theme-based chapters include exercises, with full answers provided, so you can put your skills and knowledge 
into practice. The themed chapters are arranged to encourage progress in your thinking and in your response 
to text.

Work through the book, completing the Tasks and building your knowledge and skills so that you are better 
able to understand how written language works in a variety of texts.

How we read
When you become a good reader you can:
• fi nd information
• understand an idea
• appreciate how language is used
• appreciate how the text is structured.

You will also learn to understand the importance of:
• the purpose of the text
• who the writing is written for – the audience.

The earlier workbooks in this series have exercises which help you to understand the strategies good readers 
use. Following is a reminder of those strategies.
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When we read we:

When we read we

Activate prior knowledge – 
think about what we already 

know about the topic Check on our understanding 
as we read

Question – anything that 
puzzles us

Make connections – between 
things in the text as we read

Visualise – picture what 
we’re reading about

Infer – think about 
what it all means

Summarise

Synthesise – make 
sense of it all

What is close reading?
As readers, we need to be able to understand the many ways in which writers use language features. Our 
reading experience will be much richer and more satisfying when we have a deeper understanding of the 
particular language choices a writer has made.

We’re going to put a microscope on language use so we can understand why writers choose particular 
language features and what effect those choices have on readers.

Consider what happens when you go to a sports event with friends who are much more knowledgeable 
about the sport than you are. You will enjoy the action and the crowd, and your friends’ company; but your 
friends will get additional enjoyment from their appreciation of tactics, ‘star’ players’ skills in crucial plays 
and, perhaps, the side-line strategies of the coach. Your friends will have a fuller experience of the game 
than you will.

It’s the same with reading – when you know and understand the writer’s language choices your reading will 
be more satisfying.

Knowledge of language features will help you develop the ability to evaluate, that is, judge, the quality of a 
written text.

Your own writing will also benefi t because you will be able to make conscious use of language features and 
you will know when particular features are appropriate.

Audience
Successful writers know their audience; they understand who they are writing for. The very best writers 
can appeal to an audience that crosses time and geography. These great writers have universal appeal. 
Recognising audience, who the writing is for, is a basic skill of close reading.

The important point here is that a writer adapts her/his 
content and style according to the intended audience.Universal appeal is when a writer manages 

to develop themes which are valid across 
generations. Shakespeare is an obvious example.
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 Task 1: Matching text and audience
Identify the probable audience for the following extracts:
1. Use a good eyeliner and mascara, a range of lip glosses and a foundation that matches your skin colour.

2. Justin Beiber enjoys hanging out with close friends when he is not touring.

3. Food colourings have been implicated in hyperactivity, defi ned as increased movement, impulsiveness and 
inattention.

4. Danny looked at the dog. He was scared. The dog had big brown eyes.

5. Brahms’s oeuvre includes works for piano, voice and chorus, chamber ensembles and symphonies.

How we develop our thinking for close reading
Success in close reading is all about how you think and how you develop your responses.

A lot of research has been done about thinking skills. One aspect of how we think that is helpful when trying 
to develop answers to achieve Merit and Excellence levels is the concept of taxonomies.

A taxonomy is a description of different levels, in this case of thinking. 
It describes how your thinking can develop so that it becomes more 
complex. Once you are aware of strategies to develop your thinking, you 
can improve your close reading skill levels, just as you improve your skills 
when you practise basketball, the cello or tennis.

The most useful taxonomy for you to understand is SOLO.

There are fi ve levels in the SOLO taxonomy. We will be working with the
top four:

What is one idea or fact in the text? (Unistructural)
The skill you can use at this level is:
• identify.

You can recognise some parts of a whole.

What is the text about? (Multistructural)
Skills you can use at this level are:
• enumerate (number)
• describe
• list
• identify.

You can recognise and basically organise 
the parts of the whole.

The SOLO taxonomy is ‘The 
Structure of Observed Learning 
Outcomes’ and was developed 
by John Biggs and Kevin Collis. 
It classifi es and organises a 
way of setting out levels of 
understanding or thinking.
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 CHAPTER 6
 Theme: Being a New Zealander

Introduction
The following texts cover a variety of different aspects of ‘New Zealandness’: a view of our land with its 
particular characteristics, a different take on rugby from one of New Zealand’s fi rst basketball stars, John Saker, 
and a young man and an old kuia from two contrasting rural settings.

Resource One: “a bloody good story”, a poem by Jessica Le Bas
“a bloody good story “

He writes, but no one can read it.
He reads it to his mate and the teacher listens
a story about his uncle pig hunting up the back of Motueka
and the adventure of it all.

Each morning he comes late to class – the bus, Sir
sits in the back row with his plastic litres of milk
chocolate strawberry lime
breakfast and lunch.

Once when the teacher called for silence
 they caught him sleeping, head down in his winter jacket
 the easy monotone of his early-morning rise
 the milk run was a shocker, Sir

Carries a side of wild pig to school in cheese cloth
tucked up under his jacket on the school bus
all the way from Ngatimoti
gives it to his favourite teacher
cause he once heard her say how pork was her favourite.

In the exam he can’t decide which question is for him
takes a shot at the story he likes best
writes and writes for nearly an hour, a page
about pig hunting with his uncle up the back of Motueka
never mind there’s no question for it
it’s a bloody good story, eh?

Jessica Le Bas
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 Task 1: Exploring character
1. In your own words, describe the boy featured in this poem.

2. The poet includes the boy’s actual words in the poem. What are they? Copy them in the lines below.

3. What do the boy’s words tell us about his personality?

4. What attitude does the poet have towards the boy? How do you know?

Resource Two: Extract from short story “At the Bay”, by Katherine Mansfi eld

Very early morning. The sun was not yet risen, and 
the whole of Crescent Bay was hidden under a 
white sea-mist. The big bush-covered hills at the 
back were smothered. You could not see where they 
ended and the paddocks and bungalows began. 
The sandy road was gone and the paddocks and 
bungalows on the other side of it; there were no 
white dunes covered with reddish grass beyond 
them; there was nothing to mark which was beach 
and where was the sea.



Theme: Being a New Zealander  71

© ESA Publications (NZ) Ltd, Freephone 0800-372 266

A heavy dew had fallen. The grass was blue. Big 
drops hung on the bushes and just did not fall; the 
silvery, fluffy toi-toi was limp on its long stalks, and 
the marigolds and pinks in the bungalow gardens 
were bowed to the earth with wetness. Drenched 
were the cold fuchsias, round pearls of dew lay on 
the flat nasturtium leaves.

It looked as if the sea had beaten up softly in the 
darkness, as though one immense wave had come 
rippling, rippling – how far? Perhaps if you had 
waked up in the middle of the night you might have 
seen a big fish flicking in at the window and gone 
again …

 Task 2: Exploring imagery
This extract from Katherine Mansfi eld’s famous short story “At the Bay” describes the appearance of the bay at 
dawn before any people are about.
1. Annotate the text in the space around it to discover how Mansfi eld has created a picture of the bay. Focus 

on images and fi gurative language that express these two ideas:
 • What does Crescent Bay look like from a distance?
 • What does the ground look like – grass and vegetation – close up?
2. Write a paragraph explaining how Mansfi eld uses images and fi gurative language to establish the link 

between land and sea.

3. Complete the following writing exercise, based on the extract from Mansfi eld’s story, to help you develop 
your understanding of imagery.

 •  Picture a beach you know well; somewhere you have spent time with family and friends and/or on your 
own.

 •  Imagine you are standing where the land ends and the beach begins.
 •  Choose two aspects of the beach to describe: one you can see at a distance (for example, a group of 

baches, or a rocky headland) and one you can observe close up (for example, the sand dunes you are 
standing on).
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 GLOSSARY

Glossary of language features

How to use this glossary
• This is a brief glossary of the language features discussed in this workbook. For more information and 

detail, there are many comprehensive guides available on the Internet and in your library.
• Language features are grouped in categories to help you see how language features are related. These 

categories are somewhat arbitrary (for example, ‘diction’ obviously includes the writer’s choice of fi gures 
of speech) but are based on what will be the most useful arrangement for Level 1 and 2 English students.

• The defi nitions include a general comment on the language feature’s effect. Remember that the 
effect of the use of a language feature must be discussed with reference to the context within which it is 
used. It is not enough to state that a language feature ‘emphasises’ – you must state what is emphasised 
and why, relating the feature’s use to the ideas in the text discussed.

• In some cases, alternative terms are given for language features. When answering exam questions, 
alternative terms may be used (NZQA examiner’s report 2011). Explanations must show understanding of 
how the language feature works.

Language 
feature Defi nition and effect (in general terms) Example/Explanation

Figurative language

Figurative 
language

Language that has been deliberately 
manipulated to give particular effects

See following examples

Simile/
comparison

A comparison between two things using 
‘like’ or ‘as’.

Effect: to describe freshly and vividly

“The sinking sun looked like a ball of fi re.”

“Her hands were cold as ice.”

Metaphor/
comparison

A direct comparison that says that something 
is something else

Effect: to describe freshly and vividly 

“My love is a rose”

“tumbleweed hair”

Extended 
metaphor 
/ extended 
comparison

Variations of the same comparison used in 
one piece of writing

Effect: to create a linked and in-depth 
description

“It (a lie) is a white seed, which

Unfurls itself into a black bud

Poking through.”

From “How to Tell a Lie” by S Nasoordeen
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 ANSWERS

Chapter 1
Task 1: Matching text and audience (page 3)
Will vary but should recognise vocabulary and content.
1.  women 
2. teenagers, probably girls 
3. parents who read popular science 
4. children 
5. classical music lovers

Chapter 2
Task 1: Understanding point of view (page 8)
1. Third-person narrative. The narrator seems to be reporting on events.
2. First person. The poet is writing about her own feelings and experience.
3. First person but the persona is a statue. It is not the poet speaking in 

the poem.
4. First person. The poet is addressing another person and describing an 

event he witnessed. It is a personal account.
5. Third person. An omniscient narrator who knows everything about the 

character Bernard.

Task 2:  Identifying parts of speech or word classes 
(page 9)

Parts of 
speech/word 

class Defi nition Example

Verbs
Are often called ‘doing’ or 
‘action’ words

crashed, write

Adverbs
Describe a verb, telling us 
how, when or where

slowly, tomorrow 

Nouns Name things fear, table

Adjectives Describe a naming word pretty, angry, yellow

Pronouns Stand for or replace a noun he, the, it, those

Conjunctions Are joining words and, because

Prepositions
Show relationships and 
position or direction

under, beside, up

Task 3: Identifying parts of speech or word classes (page 10)
a. verb  f. adjective
b. adjective g. verb
c. defi nite article h. conjunction
d. conjunction i. pronoun
e. indefi nite article j. verb

Task 4:  Identifying parts of speech or word classes 
(page 10)

1. can hear, get, cowered 2. rushed
3. over  4. only, now
5. hopping

Task 5: ‘Abstract’, ‘concrete’, ‘collective’ (page 11)
1. You can touch a table but not fear.
2. Table is concrete and fear is abstract.
3. A noun for a group
4. Concrete nouns name a tangible object e.g. a desk; abstract nouns 

name something which cannot be touched e.g. excitement; a collective 
noun names a group e.g. a horde.

Task 6: Active or passive? (page 12)
1. active
2. active
3. passive
4. active
5. passive

Task 7: Identify verbal structures (page 12)
a. passive  e. auxiliary
b. past tense  f. past participle
c. present participle g. past participle
d. passive  h. auxilliary

Task 8: Sentence, clause and phrase (page 13)
1. phrase
2. phrase
3. sentence
4. clause
5. sentence – the subject ‘you’ is ‘understood’
6. phrase
7. clause
8. clause

Task 9: Identifying types of sentence (page 14)
1. Simple sentence
2. Minor sentence
3. Incomplete sentence
4. Simple sentence
5. Compound sentence
6. Complex  sentence
7. Simple sentence
8. Compound sentence
9. Minor sentence
10. Complex sentence
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Task 10: Defi ning syntax further (page 15)
1. A sentence that asks something or makes an enquiry.
2. An urgent strong sentence.
3. A sentence that is an order.
4. A sentence which does not have the usual word order but still makes 

sense.
5. When the same word is used more than once.
6. When a group of words is repeated in the same order.
7. Like a see-saw, one part of the sentence weighs against the other.
8. To give lots of examples of something or to give an item-by-item 

record.

Task 11:  Relating parts of speech/word classes to a 
purpose (page 16)

1. Adjectives
2. Numbers and colours
3. First person
4. That he is obsessed with details, especially colour and number.
5. Eight
6. That he sees one thing leading to another and that he lists things.

Task 12:  Summing up your fi ndings in an analysis 
paragraph (page 16)

1. A number of adjectives which describe colour and number.
2. Any number or colour words.
3. He is obsessive and he fi xes on certain details.
4. The number of conjunctions used.
5. To show that he likes things to be ordered and sequenced.

Task 13:  Parts of speech/word classes, syntax and point 
of view working together (page 17)

Answers should include the following language features and techniques.
• The reader can see what the character can see and feel so that we 

can only see bits of the picture. The point of view is third person 
omniscient because the narrator is telling the story but he shares the 
character’s point of view. For example: “Now you could see him from 
the waist down.” The effect of this is a feeling of uncertainty.

• There are several short simple sentences. For example: “Get ready.” 
The effect is one of tension and action.

• There is repetition of the command ‘Get ready’. This gives the effect 
that the character knows this is the most important thing for him to do. 
He needs to be prepared and he is making himself respond.

• There are several present participles, ‘screaming’, ‘shrieking’. 
This gives the effect of continuing action happening all around the 
character.

Task 14:  A harder task on syntax and parts of 
speech (page 18)

1. It is long.
2. It starts with the subject of the sentence (who it is about) Laura. Then 

the author adds a whole lot of details about her, e.g. she liked hot 
buttered toast.

3. It makes us feel that she is a real person and that her father, who 
knows all this about her, loves her.

4. She wants us to share the feeling that this event would keep replaying 
in the father’s mind forever, that Laura was locked in a terrible moment 
that would never be over.

5. The writer is emphasising the idea that Laura is somehow locked in 
time and that she no longer has a future because in his eyes she will 
always be waiting.

Task 15:  Enjambment, or run-on lines (page 20)
1. There is none.
2. Enjambment lines have no punctuation at the end of the line but run 

on from one line to the next.

Task 16:  Caesura, or punctuation within a line (page 20)
1. There is a break or semicolon half way through.
2. A caesura is a deliberate break or pause in a line of poetry.

Task 17:  Linking structure (line punctuation) and 
meaning (page 21)

1. the roads of Taranaki.
2. enjambment or run-on lines
3. the roads turn and twist and keep going.
4. like the roads, they are never straightforward.

Task 18:  Further work on line structure and verbs in 
poetry (page 21)

1. a.  Soldiers returning from battle. The poet tells us that “men 
marched asleep.” Then they are gassed, “a green sea” surrounds 
them and one man dies as he drowns in the gas.

b. There are lots of breaks. Commas are used and also semicolons. 
The poet also uses exclamations when the gas attack starts and 
he uses three dots to show an unfi nished sentence (ellipsis).

c. ‘Plunges’ is in the present tense although the earlier part of the 
poem is in past tense and there are three “ing” words (present 
participles): “guttering, choking, drowning”.

2. a.  The poet is describing soldiers limping back from battle and the 
broken lines refl ect their uneven, disorganised progress.

b. The poet uses exclamations in the fi rst line of the second stanza 
to show urgency and panic. He uses the word “fumbling” and 
the dash indicates the sudden change of focus for the men as 
they struggle to get their gas masks fi tted in time. The ellipsis 
indicates an unfi nished action because for the dying soldier there 
is no action and for the poet it is a continuing image in his head.

c. The poet uses present tense “plunges” to show that the sight 
of this man continues to haunt him. The use of the present 
participles suggests that it goes on and on in his head, a 
repeating terrible dream.

3. Answers should include language features and points from answers 1 
and 2 above and should be in paragraph form.

Task 19: Structuring ideas in a text (page 24)
1. Wording will vary but something like:
 “I met a guy who told me about this huge broken statue of a powerful 

ruler in a desert. There was some writing on it that said he was so 
powerful that other rulers would give up. But actually now he is just 
a wrecked ruin and the only thing that is the same is the desert all 
around him.”

2. First step: The poet has described an event: in this case he meets a 
traveller who shares a story.

 Second step: He supplies details.
 Third step: He is led to consider a general truth about life: the idea that 

no human is immortal.
Note: This structure is very common in poems. The poet refl ects on an event 
or a landscape or something concrete and from this description an idea 
emerges which relates to the reader or which challenges us.

Task 20: A closer look at stanza form (page 25)
1. A stanza is a group of lines separated from another group by a line 

break. A stanza is in poetry what a paragraph is in prose.
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2. a. A couplet is a stanza with 2 lines.
b. A quatrain is a stanza with 4 lines.

Task 21: Thinking about rhythm (page 25)
1. Rhythm makes a poem pleasing to listen to and it is easily 

remembered. Also it might sound like a beat the poet is imitating,
e.g. heart beats.

2. ‘Hump’, ‘Dump’, ‘sat’ and ‘wall’ are stressed/emphasised.

Task 22: Recognising iambic rhythm (page 25)
1. hurrah; aggrieved; retain.
2. Five iambic beats in a line.

Task 23: Working out rhyme schemes (page 26)
1. BOTH gentlemen, or yeomen bold, [A]

Or whatsoever you are, [B]
To have a stately story told, [A]
Attention now prepare. [B]

 It is a tale of Robin Hood,[A]
Which I to you will tell, [B]
Which being rightly understood, [A]
I know will please you well.[B]

2. ABAB

Chapter 3
Task 1: Concrete and abstract words (page 30)
Concrete: rose, frying pan, statue, mouse, book
Abstract: goodness, truth, justice, heroism, love

Task 2: Identify concrete words (page 30)
“The shore was fl edged with palm trees. These stood or reclined against the 
light and their green feathers were a hundred feet up in the air. The ground 
beneath them was a bank covered with coarse grass, torn everywhere by 
the upheavals of fallen trees, scattered with decaying coconuts and palm 
saplings. Behind this was the darkness of the forest proper…”

Task 3: Explaining concrete and abstract words (page 31)
1. Poor-quality food: “biscuit still retaining its rock-like consistency”, not 

enough food: “we were…mad with hunger”, hard work, pack drill and 
No 1 Field punishment.

2. The reason for the harsh treatment is to break the spirit of the strongest 
men, such as himself. Baxter’s opinion of this treatment is that it is 
cruel and unreasonable because the men were starving and were 
expected to do a “hard day’s work”.

3. The following lists are not exhaustive.

Concrete Abstract

tea hard day’s work

slice mad with hunger

bread system

margarine spirit

cup strongest

breakfast

dinner

portion

bully beef

biscuit

hot

water

rock-like

4. Answers will vary but should include these ideas: the use of concrete 
words describes the reality of the treatment the men received and 
supports Baxter’s ideas and beliefs expressed in abstract terms. The 
strength and persuasiveness of his ideas depend on the effectiveness of 
the concrete description of the harsh treatment.

Task 4: Connotation (page 33)
Powerful: fi erce, strong unsmiling mouth, hands scarred and roughened by 
work, dark swarthy beard, steely blue eyes.
Intelligent: calm face, penetrating gaze, steely blue.
Interesting: something arresting, fi erce, calm face.

Task 5: Connotation develop your skills (page 33)
Example of appropriate answer
1. A city full of action, hot and busy; a city where people fi ght to get 

ahead.
2. “orange-brown smog”, “free-way slashed”, “smell of gasoline”, 

“suntan lotion”, “throb with … power and malevolence”, “Nothing … 
laid back”.

Task 6: Imagery (page 35)
1. … slapped and smashed: Aural or sound imagery
2. … rotting seaweed, peanut butter sandwich …: Gustatory or taste 

imagery
3. Slate-grey waves capped with white fi lled the bay …: Visual or sight 

imagery
4. Salt spray seeped coldly …: Tactile or touch imagery
5. … scent of the pines …: Olfactory or smell imagery

Task 7: Identifying imagery (page 37)
1. a.  Visual (sight): trailed his hand in the water over the side of the 

boat; his hand pale greenish; bright, terribly bright, light
b. Aural (sound): it was all silent (absence of sound is aural)
c. Tactile (touch): sucked the wet off his fi ngers, burning his lips 

painfully, bile burned his throat, shivering despite the heat, it was 
… dry

d. Gustatory (taste): bitter, bile burned his throat
e. Olfactory (smell): –

2. The boys are hot and thirsty, desperate for water as they fl oat on the 
silent ocean under a bright sun. Their lives are in danger.

Task 9: Comparisons (page 39)
1. Personifi cation: the wind in the rigging sounds like a person singing a 

sad song.
2. Simile: the sergeant wants his soldiers to be like lions.
3. Metaphor: the car is compared to a lemon, a common term for a dud!
4. Simile: Sophie’s actions are compared to those of a frightened chook.
5. Personifi cation: mist is compared to a friendly person who offers shelter 

to people in danger.
6. Metaphor: Edward’s character is compared to a rock – steady and 

solid.
7. Personifi cation: the water is like a person who is seen as a constant 

threat.
8. Simile: the lake’s stillness is compared to the fl at, unmoving surface of 

a mirror.
9. Simile: the team’s qualities under pressure are those of a machine – 

automatic, strong.
10. Personifi cation: morning sunshine is compared to an affectionate 

person.
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