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UNFAMILIAR TEXTS Externally assessed
4 credits

 Introduction to reading skills
In this workbook, you will learn the skills needed to: 
• understand how language is crafted for effect
• confi dently answer questions on unfamiliar written texts.

To prepare for the Achievement Standard 90851 exam, you will practise reading, analysing and answering 
questions on unfamiliar written texts. 

The more you read and the wider the variety of material you read, the more likely you are to succeed in close 
reading. This learning workbook will provide you with some models of strategies to use, but you should also aim 
to practise reading skills in a range of contexts.

Assessment
Exam questions will focus on two aspects:
• signifi cant ideas 
• signifi cant features of the text, such as language choice or structure.

Answers will need to be supported with evidence from the text, such as details or quotations.

What is close reading?
As readers, we need to be able to understand the many ways in which writers use language features. Our 
reading experience will be much richer and more satisfying when we have a deeper understanding of the 
particular language choices a writer has made.

We’re going to put a microscope on language use so we can understand why writers choose particular language 
features and what effect those choices have on readers.

Consider what happens when you go to a sports event with friends who are much more knowledgeable 
about the sport than you are. You will enjoy the action and the crowd, and your friends’ company; but your 
friends will get additional enjoyment from their appreciation of tactics, ‘star’ players’ skills in crucial plays and, 
perhaps, the side-line strategies of the coach. Your friends will have a fuller experience of the game than you 
will.

It’s the same with reading – when you know and understand the writer’s language choices your reading will be 
more satisfying.

Knowledge of language features will help you develop the ability to evaluate (that is, judge) the quality of a 
written text.

Your own writing will also benefi t because you will be able to make conscious use of language features and you 
will know when particular features are appropriate.

Copy correctly
Up to 3% of a workbook
Copying or scanning from ESA workbooks is 
subject to the NZ Copyright Act which limits 
copying to 3% of this workbook.
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Audience
Successful writers know their audience; they understand who they are writing for. The very best writers 
can appeal to an audience that crosses time and geography. These great writers have universal appeal. 
Recognising audience, who the writing is for, is a basic skill of close reading.

The important point here is that a writer adapts her/his 

content and style according to the intended audience.

 Matching text and audience
Identify the probable audience for the following extracts:
1. Use a good eyeliner and mascara, a range of lip glosses and a foundation that matches your skin colour.

2. Justin Bieber enjoys hanging out with close friends when he is not touring.

3. Food colourings have been implicated in hyperactivity, defi ned as increased movement, impulsiveness and 
inattention.

4. Danny looked at the dog. He was scared. The dog had big brown eyes.

5. Brahms’s oeuvre includes works for piano, voice and chorus, chamber ensembles and symphonies.

How we develop our thinking for close reading
Success in close reading is all about how you think and how you develop your responses.

A lot of research has been done about thinking skills. One aspect of how we think that is helpful when trying to 
develop answers to achieve Merit and Excellence levels is the concept of taxonomies.

A taxonomy is a description of different levels, in this case of thinking. It 
describes how your thinking can develop so that it becomes more complex. 
Once you are aware of strategies to develop your thinking, you can improve 
your close reading skill levels, just as you improve your skills when you 
practise basketball, the cello or tennis.

The most useful taxonomy for you to understand is SOLO .

There are fi ve levels in the SOLO taxonomy. We will be working with the
top four:

Universal appeal is when a writer manages to 
develop themes which are valid across generations. 
Shakespeare is an obvious example.

Answers
p.  107

The SOLO taxonomy is ‘The 
Structure of Observed Learning 
Outcomes’ and was developed 
by John Biggs and Kevin Collis. It 
classifi es and organises a way of 
setting out levels of understanding 
or thinking.
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Summary 
The labels don’t matter but the progression in thinking really does. This workbook will help you to develop your 
thinking skills so you can write Excellence-level answers. The challenge is to start thinking at a higher level and to 
develop not only your thinking skills but also your ability to write an answer.

 What good readers do
Good readers are active readers and they use a number of strategies when they are reading. They:

• activate prior knowledge
• predict
• ask themselves questions as they read

• visualise
• summarise
• understand inference.

In order to achieve well in Achievement Standard 90851 (English 1.3), it is not enough to learn a list of language 
features. You are aiming to read with better understanding and to appreciate how a writer has crafted text to 
achieve a specifi c effect. Here you will revise these strategies so that you can move confi dently from reading and 
understanding a text to explaining what techniques a writer has used and why. 

Using prior knowledge and prediction
An important aspect of your ability to predict is your knowledge of 
text form and what you can expect from different types of writing. For 
example, you know an adventure story will be different from a summary 
of a science experiment. The writing will be different because the purpose 
is different.

The questions you should keep in mind when you are reading texts are:
• What is the purpose of this text? Why has it been written? 
• Who is the intended audience? Who is going to read this writing? 

Purpose will defi ne the style and structure of a text. Writers make decisions about their writing style depending 
on who they are writing for and why. For example, a writer of a children’s book has a different purpose to a poet 
writing about war.

 Recognising text form
Defi ne the following terms. You should recognise them from your Year 9 or 10 studies.

1. Narrative:

2. Description:

3. Argument:

4. Summary:

5. Refl ective writing:

Prior knowledge can be defi ned as 
‘the understandings you bring to the 
text’. It’s what you already know.

Prediction is your ability to connect 
with the text before you read. It’s what 
you expect the text will be about.

Answers
p.  107
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Practising prediction
You can often predict the type of writing and its purpose by the title of a text.

Use the following headings to predict or work out the type and purpose of the text which will follow.
1. My life as an undercover agent

2. Fifteen is too young to drive

3. The adventures of Liam Watt

4. Morning

5. What you need to know about global warming

Asking yourself questions
As you read, think about the ‘W’ questions:

Who?         What?         When?         Where?         Why?

 Asking yourself questions
1. Read the following article once only, keeping the preceding ‘W’ questions in mind as you read. Then see if 

you can answer the ‘W’ questions.
 This is active reading and what you need to do in order to fully engage with what you are reading.

 Akon: Ex-convict locks down music industry as honey-voiced hitmaker
It took a conviction for grand theft auto and a three-year prison stint before Akon was convinced to utilise 
a new instrument – his voice. ‘I’m here today and it was because of those circumstances that I was able to 
focus on what I’m doing for my future,’ Akon told Jet. ‘It was a big impact on what I’m doing now.’

a. Who is the extract about?

b. What was Akon convicted of?

Answers
p.  107
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 Language in action
In order to understand how to closely read written texts, you need to:
• understand more about the effects the choice of different kinds of words can have
• identify, describe and explain language features
• understand the basics of parts of speech and different kinds of sentences
• understand the basics of poetic structure: lines, punctuation, rhythm and rhyme.

Tasks will reinforce your knowledge of language features and give you further examples of their uses and effects.

Word choice – general concepts
Whether a word or phrase is concrete or abstract and what the emotional power or connotation of that word or 
phrase is are both factors that can have a big impact on meaning and signifi cance. 

The concepts ‘concrete’ and ‘abstract’, an awareness of connotation and knowing how imagery works should be 
part of your thinking about the more complex language features such as metaphor, simile, symbols or the sound 
devices such as alliteration or onomatopoeia.

Concrete and abstract words
In this section you’ll think about how concrete and abstract words work to create meaning in a text. Refer to the 
section on nouns on page 36 to increase your knowledge about these kinds of words.

Concrete words
Concrete words represent things that have a physical presence; for example, car, birthday cake, daffodil; or things 
that can be perceived by the senses.

How concrete words work
Concrete words help create a strong sense of reality. The reader will be able to imagine a place, person, situation 
or event through the concrete words the writer uses.

Look at this extract from Archibald Baxter’s We Shall Not Cease: The autobiography of a conscientious objector, which 
describes the fi rst time Baxter was given Number One Field Punishment near the World War I front line in France. 
Baxter uses concrete words and phrases (shown here in italic) to help recreate the reality of this cruel punishment:

 He took me over to the poles, which were willow stumps, six to eight inches (15 to 20 cm) in diameter and 
twice the height of a man, and placed me against one of them. It was (leaning forward) … I stood with my 
back to it and he tied me to it by the ankles, knees and wrists. He was an expert at the job and knew how 
to pull and strain at the ropes until they cut into the flesh and completely stopped the circulation. When I 
was taken off my hands were always black with congested blood … [p. 122]

Abstract words
Abstract words represent things that don’t have a physical presence, but which exist as concepts or ideas. For 
example, freedom is an important idea in a democratic society. The idea of freedom is behind many of our 
laws and, in the past, many people have died fi ghting for this idea. But you can’t see freedom, or touch it. So 
‘freedom’ is an abstract word.

How abstract words work
Abstract words often describe ideas and are used when writers want to put across opinions or points of view. 
They make a reader consider their own ideas and beliefs about concepts such as justice or freedom.

Here is another example from Archibald Baxter’s autobiography. Baxter described his punishment very clearly, as 
you’ve seen in the previous extract: but he also wanted the reader to know why he was a conscientious objector. In 
this passage Baxter uses abstract words to convey his ideas and to persuade the reader to agree with him.
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 … war is a bad thing and will destroy the human race … the peoples of all nations are naturally peaceful 
until they are stirred up by the war propaganda or the governing classes. When the workers of all countries 
win their economic freedom, governments won’t be able to set them on to murdering their fellows. [p. 125; 
italics added]

Archibald Baxter’s use of concrete description to create for the reader a picture of Number One Field Punishment, 
followed by his strong ideas conveyed in abstract language, work together to make his autobiography a powerful 
and persuasive anti-war document.

 Concrete and abstract words
State whether each of the following words is concrete or abstract.

goodness rose

frying pan truth

statue mouse

justice heroism

love book

 Identify concrete words
Identify 10 concrete words and phrases in this description of the beach the boys fi nd themselves on at the start of 
William Golding’s novel Lord of the Flies.

The shore was fledged with palm trees. These stood or reclined against the light and their green feathers 
were a hundred feet up in the air. The ground beneath them was a bank covered with coarse grass, torn 
everywhere by the upheavals of fallen trees, scattered with decaying coconuts and palm saplings. Behind 
this was the darkness of the forest proper …

 Identify the effect of concrete and abstract words
Read the following passage from We Shall Not Cease.

Tea consisted of a small slice of bread per man, with a scraping of margarine … on it – and a cup of tea. 
Breakfast was the same. Dinner was a small portion of bully beef and pounded up biscuit with hot water 
poured over it, the biscuit still retaining its rock-like consistency even after the pounding and the hot water.

On this diet the men had to do a hard day’s work with often pack drill at the end of it and every two 
or three days two hours of No. 1 Field (punishment) in the afternoon. I got the same food as the other 
prisoners. It was little enough and did not suffice to keep up one’s strength under punishment.

Answers
p.  107

Answers
p.  107

Answers
p.  107
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 Practise your close reading skills
This section provides a range of poetry, fi ction prose and non-fi ction prose extracts with tasks that will help 
you practise and consolidate your close reading skills. Think of these tasks as warm-ups for the close reading 
questions from past exams later in the book. 

Poetry

Resource One: ‘Bedtime Stories’, a poem by Jenny Moy
 Bedtime Stories

At night we were wanderers
through a world of words

Travelling for the love of it
we would never hesitate
to stop and look around us
change directions
start afresh

Together we had the main roads
and the less trod paths;
With him I learned
to use the signposts
read the maps

we were company.

But I became impatient
discovering the thrill of speed
rejected his slow
unfolding of words
with all the extra meaning it could bring.

I wanted to set my own pace
plan my own route.

I became a solitary explorer.

Made my own way,

journeyed far and journeyed fast
missed much
saw much.

He reads to my sister now
and sometimes
a world-weary nomad
I sneak into her room
and lie curled up on the floor

in companionable silence
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 Exploring extended metaphor
Read the poem carefully and answer the following questions.
1. Who are ‘we’ in the poem? What is the poet referring to in the phrase ‘world of words’?

2. The poem uses an extended metaphor in which reading is compared to travelling on a journey to maturity. 
What do the following lines from the poem suggest about the growing up the writer does? The fi rst one has 
been completed as a model.
a. ‘we would never hesitate / to stop and look around us’ – her father would also take time to talk to 

her about places, events and ideas.

b. ‘with him I learned / to use the signposts / read the maps’

c. ‘I wanted to set my own pace / plan my own route’

d. ‘I became a solitary explorer’

e. ‘journeyed far and journeyed fast / missed much / saw much’

3. Read the last six lines of the poem. Explain how the extended metaphor is used to describe the last stage of 
the writer’s journey.

Answers
p.  110
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 ANSWERS

 Matching text and audience (page 2)
Will vary but should recognise vocabulary and content.

1. Women.

2. Teenagers, probably girls.

3. Parents who read popular science.

4. Children.

5. Classical music lovers.

 Recognising text form (page 5)
1. Narrative: tells a story.

2. Description: gives the reader details and images so they can imagine 
what the writer is seeing or feeling.

3. Argument: puts forward a point of view.

4. Summary: pulls together the ideas of the text.

5. Refl ective writing: text in which the writer thinks about an experience 
and shares ideas.

 Asking yourself questions (page 6)
1. a. Akon.

b. Grand theft auto – stealing cars.

c. In prison.

d. Because he has found success using his voice.

e. After he came out of prison.

2. a.  A soldier who has died – ‘always It woke him … until this 
morning’.

b. The soldier has died perhaps from the cold – ‘and this snow’.

c. During WWI (always read the notes included in a text). 

d.  France – ‘even in France’.

e. Because he has been moved by the death of this young soldier 
and it has made him wonder about the point of war. He even 
wonders why humans were created, ‘the clay grew tall’, when 
life is so easily destroyed.

 Locating key words and summarising (page 11)
1. Kids, booze

2. Example: We need to take action to prevent the problem of underage 
drinking.

 Working out what a poem is about (page 12)
1. a.  The poem is about the trusting relationship between a man and 

his working dog that has been injured.

b. Lines 2 & 3. 

 The dog has broken his leg and is a mustering dog.
 The trusting relationship is shown by line 9 when he imagines 

the dog is looking at him asking what they should do.

2. a. He has broken his leg.

b. He is shot by the farmer/poet.

3. Student’s individual response.

 Understanding point of view (page 13)
1. Third person. The writer Is describing what happened as though he is 

observing the scene.

2. First person. The poet is sharing what he sees and what he feels with 
the reader.

3. First person but the poet is pretending to be a statue and imagining 
what it might be thinking.

4. Second person. The poet is almost accusing the ‘you’ In the poem.

5. Third person. Omniscient or ‘eye of God’. The writer knows everything 
– even what Bernard is dreaming.

 An introduction to inference (page 14)
Extract one
1. old, tired, sagged, wilted, naps, soft

2. Maycomb sounds like a sleepy and tired place.

Extract two
1. It seemed like a dream, with everything moving almost in slow motion 

and then things happened really fast as Atticus shot the dog.

Extract three
1. Christopher doesn’t really understand how people react or respond and 

needs help to understand facial expressions, e.g. ‘I kept the piece of 
paper … saying’.

2. Christopher wants to please and impress Siobhan. He gets angry when 
she laughs at him but he also trusts her to help him as he tells her 
things and relies on her.

 Concrete and abstract words (page 18)
Concrete: rose, frying pan, statue, mouse, book.

Abstract: goodness, truth, justice, heroism, love.

 Identify concrete words (page 18)
The shore was fl edged with palm trees. These stood or reclined against 
the light and their green feathers were a hundred feet up in the air. 
The ground beneath them was a bank covered with coarse grass, torn 
everywhere by the upheavals of fallen trees, scattered with decaying 
coconuts and palm saplings. Behind this was the darkness of the forest 
proper …

 Identify the effect of concrete and abstract words
  (page 18)
1. Poor-quality food: ‘biscuit still retaining its rock-like consistency’; not 

enough food: ‘we were … mad with hunger’, hard work, pack drill and 
No 1 Field punishment.

2. The reason for the harsh treatment is to break the spirit of the strongest 
men, such as himself. Baxter’s opinion of this treatment is that it is 
cruel and unreasonable because the men were starving and were 
expected to do a ‘hard day’s work’.
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3. The following lists are not exhaustive.

Concrete Abstract

tea hard day’s work

slice mad with hunger

bread system

margarine spirit

cup strongest

breakfast

dinner

portion

bully beef

biscuit

hot

water

rock-like

4. Answers will vary but should include these ideas: the use of concrete 
words describes the reality of the treatment the men received and 
supports Baxter’s ideas and beliefs expressed in abstract terms. The 
strength and persuasiveness of his ideas depend on the effectiveness of 
the concrete description of the harsh treatment.

 Connotation (page 20)
Powerful: fi erce, strong unsmiling mouth, hands scarred and roughened by 
work, dark swarthy beard, steely blue eyes.

Intelligent: calm face, penetrating gaze, steely blue.

Interesting: something arresting, fi erce, calm face.

 Identifying imagery 1 (page 22)
1. ‘slapped and smashed’: Aural or sound imagery.

2. ‘rotting seaweed, peanut butter sandwich’: Gustatory or taste imagery.

3. ‘Slate-grey waves capped with white fi lled the bay’: Visual or sight 
imagery.

4. ‘Salt spray seeped coldly’: Tactile or touch imagery.

5. ‘scent of the pines’: Olfactory or smell imagery.

 Identifying imagery 2 (page 23)
1. a.  Visual (sight): trailed his hand in the water over the side of the 

boat; his hand pale greenish; bright, terribly bright, light.

b. Aural (sound): it was all silent (absence of sound is aural).

c. Tactile (touch): sucked the wet off his fi ngers, burning his lips 
painfully, bile burned his throat, shivering despite the heat, it was 
… dry.

d. Gustatory (taste): bitter, bile burned his throat.

e. Olfactory (smell): there are no olfactory images in this passage.

2. The boys are hot and thirsty, desperate for water as they fl oat on the 
silent ocean under a bright sun. Their lives are in danger.

 Comparisons – simile, metaphor or personifi cation? 
 (page 26)
1. Personifi cation: the wind in the rigging sounds like a person singing a 

sad song.

2. Simile: the sergeant wants his soldiers to be like lions.

3. Metaphor: the car is compared to a lemon, a common term for a dud.

4. Simile: Sophie’s actions are compared to those of a frightened chook.

5. Personifi cation: mist is compared to a friendly person who offers shelter 
to people in danger.

6. Metaphor: Edward’s character is compared to a rock – steady and solid.

7. Personifi cation: the water is like a person who is seen as a constant 
threat.

8. Simile: the lake’s stillness is compared to the fl at, unmoving surface of 
a mirror.

9. Simile: the team’s qualities under pressure are those of a machine – 
automatic, strong.

10. Personifi cation: morning sunshine is compared to an affectionate 
person.

 Symbols (page 27)
2. Pirates

3. Surrender

4. A barber’s shop

5. England

6. Stop

7. Christian religion

8. Justice

9. New Zealand

 Symbols in poetry (page 28)
1. The tides symbolise the love of the poet’s suitor (‘your tide of love 

comes swinging …’, line 7) and the river symbolises the poet’s feelings 
(‘My heart and it together …’, line 3, ‘running river’, line 11).

2. Duggan is writing about the power of love: how hard it is to resist 
and how painful it is to try to resist it. The tides symbolise her suitor’s 
love: this symbol includes the size and force of the ocean. Her feelings 
are symbolised by the river which runs down into the sea and which 
the sea invades as the tide comes in (‘My heart and it together are 
running salt and snow …’, lines 3–4). As a mere river, she cannot 
resist the sea (‘Your tide of love comes swinging / Too swift for me 
to bar’, lines 7–8). When the tide goes out it leaves ‘A salt of pain to 
me’, line 10, symbolising the pain of losing or letting go of her lover 
because ‘I cannot love you’, line 5.

 Sound techniques in action (page 31)
1. A group of friends get together to celebrate New Year’s Eve.

2. It’s a rural setting at night time, ‘night comes’, near a full ‘pregnant’ 
river, with ‘sheep’ in the fi elds. It’s a stormy night with ‘wind’, ‘the sky 
roaring at trees’ and whistling in the chimney and snow falling heavily 
in ‘a bombardment’.

3. a.  Alliteration: beneath blanketing (line 5), fi rst-foots (line 9), born 
in a blitz (line 12).

b. Consonance: lights blot out (line 4), midnight fi rst-foots, 
bombardment (line 9).

c. Assonance: comes jackbooting through the wood (line 1), blot 
out one by one (line 4), beneath blanketing thatch (line 5).

d. Onomatopoeia: roars (line 2), gulped (line 3), wailing (line 8), 
bombardment (line 9), rattle (line 11).

4. Noisy and in some places violent. The wind is roaring, making a sound 
‘like wailing demons’ in the chimney; the snow bombards the house at 
midnight and even the owls are ‘rattling’ in the barns. 

 Identifying persuasive techniques (page 33)
1. a.  Repetition (of ‘free’).

 b.  Rhetorical question.

 c.  Anecdote.

 d.  Quotation.

 e.  Negative emotive language.
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abstract noun 36
abstract words 17, 99
active (verb) 36
adjective 104
adverb 104
alliteration 29, 101
allusion 100
ambiguity 100
analogy 97
anecdote 102
antithesis 98
article (defi nite or indefi nite) 34, 

105
assonance 29, 101
atmosphere 100
audience 2
aural images 21, 23
auxiliary (verb) 37

ballad 47
blank verse 47, 104

caesura 103
clause 38, 105
cliché 100
close reading 1, 2
collective noun 36
colloquial language 99
comparison 97
complex sentence 39
compound sentence 39
concrete noun 36
concrete words 17, 99
conjunction 105
connotation 20, 99
consonance 29, 101
contrast 106
couplet 104

dead metaphor 25
denotation 99
dialogue 106
diction 99
direct speech 105

elegy 47
emotive language 20, 100
end-stopped line 103
enjambment (run-on line) 103
epic 47
euphemism 98
exaggerations 98
exclamation 106
extended metaphor 25, 97

fi gurative language 25, 97
fi rst-person narrator/narration 13, 

102
foreshadowing 102
free verse 47, 104

grammar 34
gustatory images 21, 23

haiku 47
hexameter 103
hyperbole 98

iambic rhythm 47
image/imagery 21–23, 99
imperative 106
incomplete sentence 38, 105
inference 14
interior monologue (stream of 

consciousness) 102
irony 98

jargon 22, 100
juxtaposition 106

kenning 25

levels of thinking 4
limerick 47
lines (poetry) 42–43
listing 106
lyric 47

metaphor 25, 97
meter, metric 103
mid-line punctuation (caesura) 103
minor sentence 38, 105
mood 100

narrative viewpoint 101
narrator 13, 101
noun 36, 104

ode 47
olfactory images 21, 23
onomatopoeia 29, 101

participles (present and past) 37
parts of speech 34, 104
passive (verb) 36
pentameter 103
persona 13, 101
personifi cation 25, 97
persuasive language 32–33
phrase 38, 105
point of view 101
preposition 105
pronoun 104
pun 98
punctuation 42
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