
Chapter 1: Written text study – novel Externally 
assessed 
4 credits

This chapter covers material on the novel which will help you prepare for Achievement Standard 90849 
(English 1.1) ‘Show understanding of specified aspect(s) of studied written text(s), using supporting 
evidence’.

Written work in this chapter
Exam questions for Achievement Standard 90849 (English 1.1) will ask you to write on one or more written 
texts you have studied.

In this chapter, you will write answers on one novel.

The featured novel in this chapter is To Kill a Mockingbird by Harper Lee.
• If you have studied To Kill a Mockingbird, you will check your answers against those given for To Kill a 

Mockingbird.
• If you have studied another novel, use the answers on To Kill a Mockingbird as model answers.

Other examples of novels suitable for study are:
• Night by Elie Wiesel
• The Boy in the Striped Pyjamas by John Boyne
• I am not Esther by Fleur Beale
• Tomorrow, When the War Began by John Marsden
• Of Mice and Men by John Steinbeck
• Animal Farm by George Orwell
• Lester and Genesis by Bernard Beckett
• Chinese Cinderella by Adeline Yen Mah
• The Curious Incident of the Dog in the Night-Time by Mark Haddon
• The Kite Runner by Khaled Hosseini
• Looking for Alibrandi by Melina Marchetta
• The Whole of the Moon by Duncan Stuart
• Z for Zachariah by Robert C O’Brien
• Krystyna’s Story by Halina Ogonowska-Coates
• Whale Rider by Witi Ihimaera.

Assessment
The skills you will learn in this chapter are assessed in an external exam at the end of the school year. You 
will write one essay of at least 200 words from a choice of questions on a variety of aspects of written texts 
you have studied.

as 90849
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Main event(s) 

 

Characters – who is in the story?
The small number of characters in a short story makes each character very important, the focus of the whole 
story. For example, in Prince Valiant by Owen Marshall, the young shearer Neddy is the main focus of the story. 

Task 4: Main characters and minor characters (1) 
List the main and minor characters in the stories you are studying. 
Next to each name, write down the details that you find out about 
them from the story. Use short quotations (words of the text) where 
possible. 

Title:

Main character(s) Details and quotations from the short story

 

Tip: In a short story told from a first-person 
point of view, the narrator will also be in 
the story as a main or minor character. 
Sometimes, the narrator is not named. If 
you want to describe or discuss the narrator 
as a character in your notes and essays, call 
them the narrator.

main character: takes a main part in the story, i.e. 
the reader knows the most about them.

minor character: takes a smaller part in the story.
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Phantom Noise
There is this ringing (1) hum this

bullet-borne language ringing

shell-fall and static (2) this late-night

ringing of threadwork and carpet ringing

hiss (3) and steam this wing-beat

of rotors and tanks broken (4)

bodies ringing in steel humming (5) these

voices of dust these years ringing

rifles in Babylon rifles in Sumer

ringing (6) these children their gravestones

and candy their limbs gone missing (7) their

static-borne television their ringing

this eardrum this rifled symphonic this

ringing of midnight in gunpowder and oil (8) this

brake pad gone useless this muzzle-flash singing this

threading of bullets in muscle and bone this ringing

hum this ringing hum (9) this

ringing

By Brian Turner

(1) onomatopoeia – ‘ringing’ sounds like its meaning. When you 
say the word, you can hear the sound.

(2) alliteration – the 
repeated s sounds at 
the start of the words 
emphasise and help 
create the sound of 
shells falling to the 
accompaniment of 
radio static. (The word 
‘static’ is an example of 
onomatopoeia.)

(3) 

 

(4) consonance – 
the hard k sound in 
both words echoes 

the sound of the 
metal of the tanks 

breaking under 
attack.

(7) assonance – the repeated 
vowel sounds (i and ei) link the 
words to emphasise the terrible 
loss.

(5) 

 

(6) 

 

(8) 

 

(9) rhythm – repetition 
creates rhythm and these 
two phrases are repeated 
to let the reader hear the 
persistent nature of the 
sounds that fill the soldier’s 
mind. Note the extent of 
repetition of words and 
phrases throughout the 
poem, which also contributes 
to this effect, especially 
when combined with no 
punctuation!

Task 13: How do poets use sound?
All the war poems studied in this chapter contain sound techniques to help convey meaning.

Identify the sound technique(s) exemplified by the underlined words in the following lines, and comment on their 
effect(s).
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This story raises questions about tolerance of others. The 
other shearers, especially the Harrison brothers, Norm and 
Speel, tease Neddy about his car and they assume that when 
he goes out driving at night he goes to meet a girl. They 
abuse the girl, saying she’s flat-chested and the ‘town bike’, 
meaning she’ll go with anyone. Neddy doesn’t respond to 
them (6) but their behaviour must make him want to drive 
away in his car to get away from their comments. Even the 
narrator, who Neddy sometimes talks to, (7) doesn’t say 
anything to stop the bullying. It makes you think that Neddy 
didn’t have much of a chance to find out that some people 
could treat him kindly.

‘Excellence’ (grey background)

This personal response (underlined) 
is now perceptive because it shows 
the writer can expand on their ideas 
about Neddy’s personality, linking 
the ideas to a possible characteristic 
of New Zealanders (intolerance), and 
explaining why Neddy reacts the way 
he does.

This part of this perceptive response 
shows insightful empathy for Neddy 
as a character.

Evidence: two details – (6) and (7) – 
support the writer’s ideas.

Task 7: Writing your personal responses
Using the material you have 
included in Task 5 and Task 
6, write draft responses to 
the texts you have read in the 
following spaces.

Use the preceding response 
on Prince Valiant as a guide to 
how you should respond.

Be sure to check you have included evidence to support your opinion/viewpoint.

Personal response

Text title: 

Author/Director:

Text type: 

Date read: 

 

How much do I need to write?

Each personal response must contain at least two opinions/viewpoints and each 
opinion/viewpoint should be supported by at least one example of evidence 
(quotations and/or specific details). This is a minimum. Responses gaining ’Merit’ 
or ‘Excellence’ will be longer, expanding on evidence and explaining how it relates 
to ideas. Ideas will often be related to a wider context.



Chapter 10: visual text study Externally 
assessed 
4 credits

This chapter covers material on films which will help you prepare for Achievement Standard 90850 (English 
1.2) ‘Show understanding of specified aspect(s) of studied visual or oral text(s), using supporting evidence’.

Assessment
The skills you will learn in this chapter will be assessed in an external exam at the end of the school year. 
You will write one essay from a choice of questions on a variety of aspects of the visual text you have studied.

Written work in this chapter
The exam questions on the film for the visual text Achievement Standard 90850 (English 1.2) will ask you to 
write on one or more films you have studied.

In this chapter, two films are used as examples but you will develop your own answers using the film that you 
are studying.

The featured films in this chapter are The Whale Rider by Niki Caro and The Shawshank Redemption by Frank 
Darabont.

Watching a visual text
When you go to watch a visual text (e.g. a film, turn on TV or hire a DVD), you expect a number of things:
• to enjoy the visual text
• to “buy into” or accept a fair number of incredible characters, events and settings
• to see elements of the visual text put together in an effective and professional way.

The rest of this chapter will use film for the visual text. However, if you did not study film, then you will find 
that while most of the notes and Tasks still apply, there may be conventions particular to your studied text 
type that are not covered.

As well as hoping you enjoy a film, the producers and director may also hope:
• that you get involved in, and care for, the characters and what happens to them
• that you get a surprise or two
• that you understand some ideas or messages that the director wants to get across to you
• that you believe what you see on screen makes sense, even if it is set in a magical or unrealistic place and 

involves strange and fantastic events and characters.

Task 1: When you watch the film for the first time
After you have watched the beginning of the film (no more than 15 minutes), answer the following questions.

as 90850
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• Socially – you could relate the text to something that you have seen happening in society. This could link 
to cultural or religious beliefs and how they are observed; different attitudes to women; or how growing 
up seems the same no matter where you are. 

• Historically – you may know something about Iran and the history of that country. This may mean that 
you can relate this story to historical events.

• Inter-textually – you may have viewed or read other literary works that express similar ideas.

Drawing links between texts can show that you can analyse how different authors deal in different ways with 
similar ideas and issues.

Task 3: Engaging with the text
Pick one way to engage with the Persepolis text and explain how the idea is important in that context.

1. The idea I have picked out: 

2. The context: 

3. How I can relate to the idea in this context: 

Film
Tasks 4–7 focus on film. For these Tasks, use the following screen shots and notes for a short film called Careful 
with that Axe, Eugene, directed by Jason Stutter. You need to see this film through before you can really analyse 
it, but the screenshots are useful for examples. The film is probably in your school on a DVD called Eleven, 
produced by Mike Fowler and published by Visual Learning in 2009. You can also find copies on the internet, 
but be careful that you get the Jason Stutter version, not the Pink Floyd song that inspired the film.

Task 4: Identifying main ideas, character or narrator viewpoints, 
aspects of structure and conventions of text types – film

1. a. What type of shot is this?

b. Why has it been used here?

  



Chapter 12:  speaking – ConstruCt and 
deliver an oral text

Internally 
assessed 
3 credits

This chapter covers material on planning and delivering a speech which will help you complete the work 
required for Achievement Standard 90857 (English 1.6) ‘Construct and deliver an oral text’.

Work in this chapter
The material in this chapter is designed to be used in the preparation of a speech or an oral presentation, such 
as a seminar or oral report, for Achievement Standard 90857 (English 1.6).

Assessment
Achievement Standard 90857 (English 1.6) will be assessed internally by your teacher.

Working with other Achievement Standards
Your oral presentation could be your report on significant connections (as per Achievement Standard 90852 
(English 1.8)), independent reading connections (as 
per Achievement Standard 90854 (English 1.10)), or 
the report of your findings for literacy information (as 
per Achievement Standard 90853 (English 1.9)). If this 
is the case, you will find the section on presentation 
techniques in this chapter the most useful.

Development of a topic and ideas
In this section of the chapter, general guidelines for 
developing a speech or presentation topic are outlined.

Task 1: Decide on a topic for your spoken presentation
Your teacher may set the kind of topic, or you may have a choice. Typical topics for speeches include the 
following
• A demonstration and information about something practical, e.g. ‘How to maintain a mountain bike and 

change a tyre’.
• Giving your opinion on a subject or issue.
• Speaking about family history.
• Welcoming or farewelling a person or people.
• Presenting the results of research or a theme study.

Write your topic here:

How long should your speech be?

You should speak for at least three minutes. This is the 
minimum time in which you can demonstrate the speaking 
skills required by Achievement Standard 90857 (English 
1.6). Oral presentations/speeches that gain ‘Merit’ or 
‘Excellence’ will usually be longer than three minutes.

as 90857
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Placement
There are a number of effective options for placing important images.

Rule of thirds
Imagine a page is divided up into three horizontal and three vertical lines or sections. It doesn’t matter if the 
page is in landscape or portrait. A viewer’s eye is naturally drawn to places on a page where these ‘thirds 
lines’ intersect. Objects placed on these intersection points are seen before other elements on the page – place 
your important elements on these intersection points.

Centring
Sometimes, especially if you have one strong or dramatic image, putting it in the middle of the page is the 
best option.

Overlapping
Having all images separated by white space can look strange and disjointed – consider overlapping the images. 
But, you will want to put what you consider the most important image ‘in front of’ the others.

Task 5: Evaluating your plans

Answers are only provided for Plan 1 from the example given in Task 3 to indicate the type of answer expected.

Plan 1
1. Where have you placed the parts of your image (including your words)?

2. Why did you put the parts there?

3. Do you think that Plan 1 works?

Plan 2
1. Where have you placed the parts of your image (including your words)?
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Text 1: Ongoing debate on lifting driving age to 17

The minimum legal driving age could yet rise to 17, 
after the Government moved yesterday to have it 
raised from 15 to 16 by the middle of next year. The 
Cabinet yesterday approved the rise to 16, which is 
part of the Government’s 2010–20 Safer Journeys 
project. The project also includes encouraging 
120 hours of supervised driving for a restricted 
licence; learner drivers now do about 50 hours. 
Young drivers could also face restrictions on how 
powerful their cars can be, and tougher penalties 
for breaching restricted licence conditions.

Federated Farmers  criticised lifting the driving age 
as a move that would have no effect on lowering 
the road toll, and vowed to fight it through the select 
committee process.

“The decision ignores expert opinion. The way 
we learn to drive, particularly getting supervised 
experience, is the key.

“What we wanted was to keep the age at 15 but vastly 
improve the way young people learn to drive. You 
cannot beat time behind the wheel.

“So arbitrarily pushing the age up won’t work. 
You just push the problem out one more year.”

But Transport Minister Steven Joyce said lifting the  
age, combined with other measures, would make “a  
real difference”.  He did not rule out pushing the age 

higher, as advocated by many submissions on the 
Safer Journeys paper.

“There is ongoing debate about whether it should be 
17,” Mr Joyce said. “Cabinet’s view and my view is 
that moving it one year is enough of a challenge.

“Obviously these things aren’t set in stone. Later on it 
could go that high.”

In January, a survey of 2300 people  found 74 per cent 
would like the minimum driving age raised to at least 
18. Mr Joyce said a report on power restrictions on 
cars for youths in Australia was due at the end of the 
year.

“I’m getting some advice currently on that, but if it’s 
feasible, if we could successfully introduce it, then 
we’re very keen to.

“Young Kiwis have a 60 per cent higher fatality rate on 
the roads than young Australians. We have looked to 
what has worked in Australia in choosing to progress 
these measures.”

The Automobile Association supported the tougher  
tests  to gain a restricted licence, but said it made 

more sense to make it 12 months rather than six 
months before learner drivers could graduate to a 
restricted licence.

“Novice drivers under adult supervision on their 
learner licence are the safest drivers on our roads,” 
said general manager motoring affairs Mike Noon. 
“Unfortunately, when they start to drive solo on 
their restricted licence, their risk of crashing 
soars.”

Task 6: How reliable are your chosen 
sources? (page 256)
1. A book can be useful and reliable – it depends on its author’s point of 

view. A journalist who is a specialist on the topic is likely to produce 
balanced information.

2. This website will be against whaling, their point of view will be 
obvious. Some of their information could be useful, but would need to 
be checked carefully for reliability.

3. This website will support whaling; their point of view will be obvious. 
Some of their information could be useful, but would need to be 
checked carefully for reliability.

4. This website should contain reliable and useful information, because 
National Geographic is a well-established publication. However, it is a 
blog, so will contain one person’s opinion.

5. This website will be reliable and useful. The BBC (British Broadcasting 
Corporation) has a very good reputation and you would expect its 
environmental correspondent to be an expert in this field.

6. This website will be reliable and useful, because WWF (World Wildlife 
Fund) is a well-regarded organisation, but it is an animal conservation 
organisation, so you would expect it to be for saving whales and 
against Japanese whalers.

Task 8: Using bullet point notes (page 259)
Bullet point notes:
• Minister Steven Joyce says raising age + other things could make a 

difference.
• Age could go higher than 16 later.
• Survey – 74% of 2300 thought 18 a good minimum driving age.
• Joyce looking at restrictions on power of cars.
• Young Kiwis 60% higher fatality rate than Australians, our measures 

based on what worked in Australia.
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