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 SECTION 1: 
INTRODUCTION

TO HEALTH EDUCATION 
AND HAUORA

This section contains material about:
• Class safety guidelines
• What health is
• The concept of hauora
• Other models of wellbeing

The Activities in Section 1 provide the foundation for all the 
learning that follows in this book. You will need to refer back to 
this section, so it is important to complete it before starting any 
of the following sections.

Answers are given in the back of the book 
for all or part of the Activities that have 
an answer box Answers

p.  121  beside them. 
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CLASS SAFETY GUIDELINES

At the beginning of your Health Education programme, your 
teacher will guide your class through an activity to negotiate 
class safety guidelines.

 Safety guidelines
Students completing this activity will be able to describe why the safety guidelines negotiated by the class are important
for the safety and wellbeing of all members of the class.

1. a. What does ‘safety’ mean? 

b. What thoughts and feelings do you have if you ‘feel safe’? 

c. What are people doing or saying (you and others) if you are feeling safe in class? 

d. What is a guideline? 

e. Is a guideline the same as a rule? Why, or why not? 

f. What does it mean to ‘negotiate’? 

 Find out the meaning of any words you are not sure about.

2. Once the guidelines have been agreed on:
a. write them in the following table
b. next to each guideline, write your understanding of what it means
c. in the fi nal column, describe how you think the guideline will support the safety of 

everyone in the classroom.

Answers
p.  121
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THE CONCEPT OF HAUORA

A ‘concept’ is an idea, a way to think about and understand 
something. Learning at school in all subjects contains many 
different concepts. Whereas content knowledge is about the 
facts or information specifi c to a subject, concepts are the 
big ideas that underpin or tie together all the separate bits of 
knowledge about a subject. Hauora is one of the big ideas that 
underpin all learning in Health Education.

The origin of the term ‘hauora’ (which is similar to, but not the 
same as the word ‘health’) has a range of understandings. A 
popular understanding is ‘breath of life’ (‘ha’ ~ breath, said 
almost like exhaling breath, ‘u’ ~ breast, and ‘ora’ ~ life, health)

For Health Education purposes we use a 
particular ‘model’ of hauora developed by 
New Zealand Professor Mason Durie. (A 
model in this sense is a bit like a pattern or 
recipe.) The model is similar to others from 
overseas, but unique to New Zealand. This 
model of hauora is known as the whare 
tapa whā model (‘whare’ ~ house, ‘whā’ ~ 
four), because it relates to the idea of a four-
sided house like a wharenui (meeting house).

We say this is a ‘holistic’ model of wellbeing because it considers 
the ‘whole’ person – the person’s physical, social, mental and 
emotional, and spiritual wellbeing.

For Health Education we need to know:
• that we call the four sides or aspects of wellbeing the 

‘dimensions’
• the Māori terms for the dimensions that relate to the whare 

tapa whā model, and the English terms that mean something 
similar

• the aspects of our wellbeing that are referred to by the 
dimensions.

Some examples are in the following table.

Ask a local kaumātua or kuia 
how they would explain the 
meaning of the term ‘hauora’ 
and what it means for them.
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Taha tinana – 
physical wellbeing

Taha whānau – 
social wellbeing

Knowing how the body grows and develops 
and how the body works

Knowing how to care for the body

Keeping life in balance (e.g. with sleep, nutrition 
and exercise) to maintain physical wellbeing

Managing situations when physical illness 
makes us unwell or we are injured 

Having friends and getting along with people

Having good family relationships

Having a range of people to communicate with 
and be supported by

Being able to support and care for others

Having a sense of belonging 

Taha hinengaro – 
mental and emotional wellbeing

Taha wairua – 
spiritual wellbeing

Being able to think clearly and confi dently 
and having the knowledge to make healthy 
decisions

Being able to identify feelings and express 
them in healthy ways

Knowing how to manage stressful situations

Knowing how to communicate effectively with 
others

Feeling good about ourselves 

Believing that life has purpose and meaning

Having values and beliefs

Knowing who I am and what is important to 
me

Having hopes and dreams for the future

Having a sense of connection (to people, 
places, ancestry, culture – as relevant) 
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Personal

Interpersonal

Communication

Skill

Belonging (having a 
sense of belonging)

Connected (being 
connected)

Identity (personal 
identity)

Respect (for myself)

Respect (for others)

2. List here any words that you, and others in the class, know that mean ‘friend’ in other 
languages (you could also look up some of these).
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3. Bystanders: Bystanders are people who see the bullying occur. There are three main types of 
bystanders.
a. Hurtful bystanders join in with the bullying or ‘egg the bullies on’.
 Why do you think some bystanders get involved in the bullying situation like this?

 What would it take to change this situation?

b. Passive bystanders watch and do nothing.
 Why do you think many bystanders don’t do anything when they see bullying occur?

 What would it take to change this situation?

c. Upstanders are bystanders who act by intervening and discouraging the bully or by going 
to get help.

 In what sorts of situations would an upstander feel confi dent to intervene and stand up 
against the bully?

 In what sorts of situations would an upstander choose instead to go to get help; e.g. from 
an adult?

d. The wellbeing of hurtful and passive bystanders may be negatively affected along with 
the wellbeing of the person who is being bullied. In what ways is bystander wellbeing 
affected?
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TAKING ACTION TO ELIMINATE 
BULLYING

Schools around the world are trying to deal with the problem of 
bullying. Students in New Zealand schools have a human right 
not to be bullied at school. All the recommendations say there 
needs to be a ‘whole-school approach’, which means everyone 
has a role and a responsibility to do something, and that in a 
school there are many layers of things that have to happen to 
prevent bullying .

Students learn about this in much more depth at senior level. The following activity is to look at 
actions or strategies you already know about, and to introduce you to some other actions you 
can learn more about later.

Seeking help about bullying

 Responding to bullying
Students completing these activities will identify actions or strategies that respond to incidences of bullying and contribute to the 
prevention of bullying.

1. What is … Word meanings

an action?

a strategy?

a responsibility? 

a right?

a human right?

2. Read both the following scenarios. Select one of the scenarios and fi ll in the table following to 
show the different types of actions or strategies, roles and responsibilities that are needed to 
respond to (and help prevent) bullying in schools. 

Answers
p.  123
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2. What people say to others who are grieving can make a big difference to how well the others 
cope. When someone experiences a death loss, some people consider it customary to send a 
sympathy card.
a. What does ‘sympathy’ mean?

b. If a person was showing ‘sympathy’, what sorts of thing would they say? 

3. When people are grieving, it is often more helpful to show empathy. What does ‘empathy’ mean?

Empathy 
Empathy takes time to learn and practise. It’s not something 
people usually grow up knowing how to do.

There are many situations – not just those related to grief – 
where showing empathy is an important skill to learn and use. 
To understand what other people are experiencing and why 
they think and behave differently from us, we need to be able to 
‘stand in their shoes’, or ‘see the world through different eyes’ 
(or from a different perspective). Senior Health Education courses 
provide more opportunities for developing empathy.

To show empathy requires a person to be a good listener, which 
means the following.

A good listener: A good listener does not:

• asks open questions to help understand 
what the grieving person is experiencing 

• ask only closed questions (with yes/no 
answers) that don’t allow the grieving 
person to say much or makes them feel 
they have to say ‘the right thing’

• listens to what the grieving person wants 
to say

• tell their own story, or ask curious or 
prying questions about the situation 

• lets the grieving person know the listener 
cares and acknowledges their feelings 

• stop the grieving person from talking or 
saying how they feel 

• asks what the grieving person wants them 
to do

• solve the grieving person’s problems, try to 
make things OK, or give them advice and 
tell them what to do 

• lets the grieving person cry if they want to • stop them from crying 

• helps the grieving person feel less alone • ignore their loss and what they are going 
though 
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 Empathy
1. Showing empathy is as much about what we don’t do, as it is about what we do. Imagine 

yourself in the following situation and then complete the table.
 Situation: Imagine you have just had a major loss (you can decide exactly what it was – you 

can base it on something real if you want to – you don’t need to say what this is, or base it on 
something you’ve seen in a fi lm or read in a story).
• You are experiencing a range of feelings and other effects of grief.
• You are back at school soon after the event.
• You know the other students know about what has happened. 

Other people’s responses and 
actions 

How does this help or not help your wellbeing – 
especially the way you feel?

a.  Your best friend comes in and 
starts asking all sorts of prying 
and personal questions about 
what happened.

b.  Another friend is listening 
and starts telling you about 
something similar that happened 
to them.

c.  The rest of the students at your 
table don’t say anything about 
the situation and just ignore you 
and get on with their work.

d.  Someone from another group 
mutters something nasty when 
you start to cry.

e.  The teacher tells you off because 
your work is not up to date and 
says just because you’ve been off 
school is no excuse.

f.  In your next class the teacher (or 
another friend) just wants to give 
you a big hug and starts crying 
saying how sorry they are for 
what has happened.

Answers
p.  125
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Section 1:  Introduction to Health 
Education and hauora

 Safety guidelines (page 2)
1. a. b. c. Safety and feeling safe is about being free from 

danger, being in a caring and trusting environment where 
we don’t feel threatened or at risk of harm. To feel safe, 
people need to be treated with respect, to feel listened 
to, and to feel they belong.

d. e. A guideline is more a recommendation, an indication 
of what is expected, whereas a rule is something we 
must do.

f. ‘Negotiation’ means to discuss something in order to 
reach a decision that both parties can agree to.

2. and 3.  Student’s own information about class guidelines.

 The concept of hauora (page 9)
1. Own picture.
2. The whare tapa whā model shows that for a house to 

be strong and stable and stay upright, all its sides need 
to be balanced – much like wellbeing – we need all four 
dimensions of wellbeing to be in balance to achieve overall 
wellbeing.

3. Health = the state of our wellbeing, our condition, e.g. our 
physical health or our mental health

 Wellbeing = more of a holistic or overall consideration of 
our state of health

 Hauora is the concept we use to talk about our overall 
wellbeing; see examples of dimensions in text; important idea 
is that none of the dimensions of wellbeing is achieved by 
itself, each dimension affects and is affected by the others in 
some way.

 Hauora and society (page 16)
1. a. and b. ‘Society’ is about the social relationships between 

people and the way people are bound together by similar 
traditions, with cultural values and beliefs that are passed 
on from one generation to the next, whereas a ‘community’ 
is simply the people living in a particular area, or a group of 
people with common interests. People who study societies 
are more interested in what people do and what they believe 
and why, not just the fact that they happen to live in the 
same area.

2. Student’s own answers.

 SAMPLE RESPONSES
AND ANSWERS

Section 2:  Friendships and 
relationships

 Defi ning the language (page 24)
1. friend – someone who trusts and is fond of another person; 

friendship is about a relationship of mutual affection 
between two or more people; relationship is a more 
general term to describe the connection between two or 
more people or their involvement with one another; mate, 
pal, chum – alternative names for friends or people we 
have relationships with; acquaintance – someone we 
know but don’t have a close relationship with; personal 
– something that relates to me (or someone else as an 
individual); interpersonal – means between people, so 
it is about the communication and actions that happen 
between individuals: communication – the act or process 
of sharing ideas, thoughts, messages through verbal (oral 
(speaking) and aural (hearing) of sounds), visual (writing, 
drawing, etc.) tactile (touch), or even smell; skill – the 
ability to do something; (having a sense of) belonging – 
knowing and feeling that you are accepted, or have a place; 
(being) connected – having links to others through a range 
of relationships, or links to places through ancestry, etc.; 
(personal) identity – a set of characteristics that somebody 
has that belongs uniquely to them; respect (for myself) – 
having positive feelings, and a sense of self-worth and self-
esteem; respect (for others) – having regard for and positive 
feelings for other people

2. Student’s own answers.

 Values continuum (page 29)
1. Values are our accepted principles or standards, what we 

place importance on; beliefs are the assumptions we make 
about ourselves and others and how we expect things to 
be. Morals are about what we believe is right and wrong; 
attitudes are the way we think about something; opinions 
are the particular stance or position we take on a matter.

2. to 5.   Student’s own answers.

 ‘This is me’ (page 32)
1. self-belief – trust in your own ability; self-esteem – 

having positive regard for yourself; self-respect – having 
self-esteem and positive feelings about yourself; self-
confi dence – feeling you can do something or know 
something; self-worth – having an overall positive sense of 
your own value; pride – having a good opinion of yourself, 
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