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Introduction to human rights

Activity 1: What are human rights? (page 1)
1. freedom: the state of being free, especially to enjoy political and civil liberties.
 dignity: the quality of being worthy of honour.
 standard of living: the level of comfort and wealth of a person, group or country.
 discrimination: unfair treatment of a person, racial group, or minority.
 oppression: the act of controlling or suppressing by force or cruelty.
 persecution: the act of oppressing, harassing or maltreating someone because of race or religion.
2. Answers are suggestions only.

Rights or freedoms Responsibilities
(1) I have the right to live. (1)  I have the responsibility of respecting that other 

people also have the right to live.

(2) I have the right to my own opinion. (2)  I have the responsibility of expressing my opinion 
in a way which will not offend other people.

(3) I have the right to believe what I want. (3)  I have the responsibility to consider and evaluate 
other beliefs and to accept that other people may 
not believe what I do.

(4) I have the right to choose my own friends. (4)  I have the responsibility to ensure that my friends 
are not leading me astray.

(5) I have the right to an education. (5)  I have the responsibility of making the most of my 
education.

 Activity 2: Global human rights today (page 3)
1. This will depend very much on current events. The following examples are current in June 2014. You can check 

http://www.amnesty.org/en or http://www.hrw.org/news for current international human rights issues.

Country’s name Human right being restricted

Myanmar

The military government of Myanmar is restricting most human rights of the Rohingya 
people. In particular, the Rohingya are being deprived of the right to security and liberty, 
and the right to be treated as equals with other people in Myanmar.

Thailand

After a military coup replaced the legally elected but unpopular government in May 
2014, Thai military authorities arrested several protest leaders and summoned others 
to face charges in court. This is a restriction on the right to hold and express a political 
opinion. 

China

On 29 May 2014, 55 mainly Muslim Uighur people in China’s north-west were tried 
and sentenced en masse for terrorism, separatism, and murder. Three were sentenced to 
death, and most are thought to have been tortured before trial. This is a restriction of 
the human right to a free and fair trial, and also to the right of freedom from torture and 
inhumane treatment.
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2. As with 1., answers will depend on current events. Following are some ideas.

Corporation’s 
name

Human right being restricted Potential actions by consumers

Gap, Old Navy, 
and other clothing 
manufacturers in 
Bangladesh

Everyone has the right to work for a fair 
wage and under fair conditions. Workers 
may work over 100 hours a week and are 
paid very little for garments which cost a 
lot of money in the West. Gap still refuses 
to sign the safety agreement ‘Accord on 
Fire and Building Safety in Bangladesh’, 
designed to prevent further catastrophes 
like the Rana Plaza factory collapse of 
April 2013 where over 1 000 poorly paid 
garment workers died due to unsafe 
building practices and working conditions.

Write to the management of such 
companies to demand fairer conditions 
for workers; choose not to buy expensive 
‘label’ clothing until you are satisfi ed that 
the clothing has been produced ethically.

Daewoo 
International 
(working with Nike)

In Uzbekistan, workers for Daewoo 
International (which has a number of 
contracts with Nike) have been harassed, 
imprisoned, threatened, and tortured 
for speaking out against human rights 
abuses, unfair pay, and unsafe working 
conditions.

As above.

Organise awareness campaigns at school 
to let your peers know about Fair Trade 
– take the responsibility of educating 
yourself and be an ethical consumer.

HSBC

(Hong Kong & 
Shanghai Banking 
Corporation)

HSBC provides fi nancial assistance – over 
1 billion dollars annually – to two major 
palm-oil companies, Sime Darby and 
Wilmar International, both of which are 
known for their terrible human rights and 
environmental records; HSBC also holds 
shares in the two companies. In 2012, 
HSBC made a profi t of over $15 billion. 

As above.

If you remain unsatisfi ed with a 
company’s actions or response to concerns 
about human rights violations, remember 
that you have the ultimate power over 
them – you are the consumer. If enough 
people boycotted these companies and 
corporations, eventually they would have 
to do the right thing or go out of business. 
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Globalisation and human rights

Activity 1: Advantages and disadvantages of globalisation (page 5)
1. Some examples follow.

Advantages of globalisation Disadvantages of globalisation
Globalisation lets countries move economically 
closer to each other – people, companies and 
organisations in different countries can live and 
work together. 

Globalisation leads to unemployment in industrialised 
countries (like New Zealand) because fi rms move their 
factories to places where they can pay workers much 
lower wages.

Can exchange goods, money and ideas much 
faster and cheaper than ever before in history. 
Globalisation creates much larger markets.

Globalisation may lead to more environmental problems; 
companies can save money by moving production to 
countries with less strict environmental regulations.

Globalisation allows countries to specialise – 
e.g. if steel can be bought cheaper from another 
country, you don’t have to make your own steel 
but can concentrate on producing cars, TVs, etc. 

While poorer countries may benefi t from the work that is 
delivered to them by global companies, the international 
companies usually take most of the profi t back to their 
country of origin. Globalisation can leave poor countries 
poorer.

2. Globalisation has the potential to have a very positive impact on human rights, as the globalisation of ideas 
helps spread basic human rights such as equality, workers’ rights, and tolerance. Unfortunately, this has not 
happened as effectively as many people would have hoped. Average incomes for the global poor remain at 
less than US$2 a day, and many developing nations legislate against unions; many Western companies fi nd 
it much easier to maximise profi ts in developing countries because they are not legally obliged to respect 
health and safety, the environment, or minimum wage requirements. One of the basic human rights in the 
Universal Declaration of Human Rights (UDHR) is the right to meaningful work which enables people to support 
their families; globalisation does not seem to be having a positive impact in this area. For too many people, 
globalisation has a negative impact on their own well-being and fi nancial stability. Images of ‘sweatshop’ labour 
in developing countries demonstrate a lack of concern by many global corporations, yet many people in the 
West continue to buy goods made in these sweatshops because they simply want to buy cheaper goods rather 
than pay more for goods made under more humane conditions. While the theory of globalisation – to promote 
free trade and raise people’s standard of living – may be sound, in effect globalisation will continue to have 
more of a negative impact on the international observance of human rights until the international community as 
a whole creates more regulations to control corporations and ensure that they place people ahead of profi ts.

3. a.  Apart from New Zealand, USA, Australia and Japan, the other countries participating in the TPPA (as of 
October 2014) are Brunei, Canada, Chile, Malaysia, Mexico, Peru, Singapore, and Vietnam.

b. http://mfat.govt.nz/Trade-and-Economic-Relations/2-Trade-Relationships-and-Agreements/Trans-Pacifi c/
index.php presents a positive view of the TPPA; http://www.itsourfuture.org.nz/what-is-the-tppa/ presents 
a negative view.

 According to New Zealand’s Ministry of Foreign Affairs and Trade (MFAT), New Zealand will gain improved 
access to markets in the Asia-Pacifi c region due to the elimination of trade tariffs and reduced compliance 
costs to bring our goods into the markets of the countries involved. MFAT predicts an increase to New 
Zealand’s GDP of US$2 billion in the year 2025, as well as a 6.8% increase in export revenue (up by 
US$4.1 billion in 2025).

 The ‘It’s Our Future’ website warns of many negative impacts the TPPA can have on New Zealand. The site 
alleges large multinational companies would be able to sue New Zealand if our government introduced 
laws which harmed their ability to make a profi t (e.g. if we banned smoking, increased costs to protect 

http://mfat.govt.nz/Trade-and-Economic-Relations/2-Trade-Relationships-and-Agreements/Trans-Pacific/index.php
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from environmental damage, introduced a capital gains tax for housing, etc.); many goods (including 
medicines) would become much more expensive due to bans on parallel imports and generic products; 
tougher copyright laws would further restrict access to information by the public. 

World War Two and the United Nations

Activity 1: Human Rights in World War Two (page 7)
1. a.  Allied powers: United Kingdom (or Britain), United States of America, Union of Soviet Socialist Republics (or 

Russia), France.
  Axis powers: Germany, Japan, Italy.

b. New Zealand was aligned with the Allied powers.
2. Freedom one
 Defi nition: Freedom of speech and expression.
 Group having its freedom restricted: The German people.
 What happened: Germans who opposed Nazi rule were imprisoned.
 Freedom two
 Defi nition: Freedom of every person to worship.
 Group having its freedom restricted: Jews in occupied Europe.
 What happened: The Nazis closed synagogues, rounded up as many Jews as they could, and sent many to 

their deaths.
 Freedom three
 Defi nition: Freedom from want.
 Group having its freedom restricted: Slavs and Poles in occupied Eastern Europe.
 What happened: The Nazis believed that the Polish and Slavic people of eastern Europe were inferior, and 

created a rationing programme which meant that Germans got much more food than Slavs and Poles, many of 
whom slowly starved to death.

 Freedom four
 Defi nition: Freedom from fear.
 Group having its freedom restricted: Anyone living in or near German, Italian, or Japanese occupied territory.
 What happened: Even before the start of World War Two in 1939, many Chinese people lived in fear of 

Japanese invasion. During the early 1940s, fear of invasion spread to many countries; only South America and 
southern Africa seemed relatively safe.

3. Roosevelt used the word ‘world’ in almost every sentence of this speech, so he was not referring directly to 
the USA but to the entire world as a whole. He started by saying ‘in the future’ and talked at the end about 
this world being ‘attainable in our own time’ so he is not talking about present conditions, and therefore not 
ignoring the treatment of minority groups in the USA.

Activity 2: The Universal Declaration of Human Rights (UDHR) (page 9)
1. World War Two

2. a. Roosevelt’s Freedoms
Freedom one Freedom two Freedom three Freedom four

1, 2, 5, 6, 7, 8, 9, 10, 
11, 12, 13, 14, 15, 16, 
17, 19, 20, 21, 27, 29

18, 20 22, 23, 24, 25, 26 3, 4, 7, 9, 12, 14, 28, 29

  Note that some ‘Freedoms’ apply to more than one freedom.
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b. Freedom one seems to have the majority of rights, while Freedom two has the fewest.
c. You can choose whichever rights you wish, as long as you provide a reason. Examples follow.
 Right (1): Article 26 (Right to education) is very important to me because without it I might not be allowed 

to come to school, meaning my future prospects would be extremely limited.
 Right (2): Article 18 (Freedom of thought) is very important to me because my religion and culture are a 

signifi cant part of my life but not everyone understands this. Sometimes, I feel that my faith is mocked 
by other people, so I am thankful that they cannot stop me from participating in my religious practices or 
attending services and spending time with others who share my beliefs, values and traditions.

 Right (3): Article 25 (Standard of living); I think it is really important that people are able to support their 
families, but I also think employers and the government need to do more to make sure that people are 
paid enough to support a family and pay their bills, the mortgage, etc.

d. Must use facts to support opinion. Some examples follow.
 Article 23: I think that wages are not rising fast enough to match rising costs. In the 1980s, the average 

house price in New Zealand was between two and three times the average annual salary; now it is closer 
to eight times the average annual income (and even more in Auckland). Electricity, food, rent, rates, etc. 
all seem to have increased by a much greater margin than relative wages. The government needs to make 
sure that everyone is able to support their family by keeping wages/salaries proportionate to costs.

 Article 26: I don’t know if we actually get a free education at all! My parents had to pay a lot of money for 
my books, stationery, trips, etc. when I was at primary school. It’s even more expensive at high school, and 
now I have to wear a uniform as well. Some of my friends are going on a trip to the UK, but I can’t afford 
to pay for the cost and don’t have enough time to fundraise for it. Is that a ‘free’ education?

3. Free means ‘not under compulsion or restraint; unconfi ned’ – this means that people cannot be prevented from 
doing anything unless it infringes on someone else’s rights (e.g. we are not free to murder or steal because 
such actions infringe on other people’s rights to life and security of property). So, ‘free education’ doesn’t 
actually mean ‘free of cost’, but actually that no one can stop me from going to school. So, if I am truant, am I 
actually breaching my own human rights?

Recent human rights issues in New Zealand
Activity 1: Human rights in New Zealand – Inquiry (page 15)

You will need to select a current, relevant issue which is of interest or importance to you, and complete the report 
using the template provided. Be sure to examine at least two different views (e.g. one in favour of your selected 
issue and one against it), so whatever viewpoint is held by the government you will need to fi nd a perspective 
which opposes the government’s view. A good report tries to outline the facts while maintaining a neutral stance 
(i.e. not taking sides), so try to avoid emotive language until answering the fi nal question.

Activity 2: New Zealand’s second Universal Periodic Review (page 16)

Answer depends on which of the six options was chosen. Make sure the New Zealand Government Response (2014) 
from http://www.hrc.co.nz/your-rights/human-rights/our-work/universal-periodic-review/ website was used and 
the response was written in your own words (i.e. you summarised the offi cial statement).

 Case Study: The Holocaust
Activity 1: The Nazis (page 18)
1. a. Adolf Hitler, for 24 years (1921–1945).

b. Nationalism, expansionism, anti-Semitism.
c. Jews were regarded as ‘inferior’ people who were weakening the German race, and were blamed for 

Germany’s humiliating defeat in World War One.
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d. Many Germans voted for the Nazis because of their promises to provide jobs and to improve the economy, 
to restore national pride by rejecting the Treaty of Versailles, and to save Germany from the threat of 
Communist rule.

e. The Nazis won more seats in Germany’s parliament (the Reichstag) than any other party. The Nazi Party 
was able to form a government by forming a coalition with the DNVP (German National People’s Party); 
a subsequent coalition agreement with the Centre Party enabled Hitler to pass laws without having to 
consult Parliament.

2. a. German electoral results and the rise of the Nazis, 1928–1933
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b. i.  No; the Nazi Party only had 288 of the 647 seats in the Reichstag – without the support of DNVP, it 
would not have been able to form a majority government.

ii. After the March 1933 election, the Nazi + DNVP + Zentrum coalition controlled 414 of the 647 seats.
iii. From September 1930, the Communists (KPD) were the other largest party in the Reichstag – the 

electoral results show that the KPD was the only viable political challenge to the Nazis. However, 
before this the SPD was their largest political rival.

iv. One obvious general trend is the overall increase in popularity of the Nazi party – apart from during 
the November 1932 election, the Nazis continually gained support. There was also a trend for the 
Communist KPD to gain support during most of this time, although its rise in popularity was far more 
gradual. It is obvious that voters were fl ocking to the major parties, judging by the decline in votes for 
‘Other’ parties.

Activity 2: How did the Holocaust happen? (page 22)
1. Knowing what the ‘Six Stages’ are means that it is easier for us to identify events and actions that may lead 

to another Holocaust or similar event in the future, and hopefully take action to prevent such an event from 
occurring.

2.
Event / Legislation

Freedom 
breached

Hilberg’s 
‘Stage’

Many Jewish lawyers, judges and teachers were fi red almost as soon as Hitler 
came to power. (An exception was made for veterans of WWI, but it was revoked 
in 1937.)

3 2

 In early 1933 Jews were prohibited from owning or editing newspapers. 1 2

From 1933, schools began to be built specifi cally (and exclusively) for Jewish 
children.

1 3

The Law for the Restoration of the Professional Civil Service of 7 April 1933 forced 
most Jews holding civil service jobs to retire.

3 2
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In April 1933, all Jewish professors were expelled from German universities. 3 2

At a mass public burning 10 May 1933, libraries and personal collections were 
raided of books written by Jews, which were thrown into large bonfi res.

1 4

A quota system was established to limit Jewish entries into universities in the 
summer of 1933.

3 2

Jews had been prohibited from joining the army by June 1933. 1, 3 2

By the summer of 1933, all Jewish artists and writers were prohibited from their 
professions.

3 2

Nazi ‘storm troopers’ (the SA) stationed themselves outside Jewish businesses to 
encourage people not to shop there. 

3 2

The Reich Citizenship Law of 15 September 1935 declared that Jews were no 
longer permitted to hold German citizenship.

1 1, 2

The Reich Citizenship Law of 14 November 1935 defi ned a Jew as being anyone 
with three or four Jewish grandparents, as well as anyone who had two Jewish 
grandparents and who practised the Jewish religion. 

1 1

Under the Nuremburg Laws, Jews were prohibited from marrying non-Jews. 1 1

In 1936, Jews were prohibited from operating or owning any business. They were 
given until 1 January 1939 to hand their businesses over to non-Jews.

3 2

In July 1938, all medical licences held by Jewish doctors were cancelled; from 
then on, Jewish doctors could not hold a licence and could only treat Jewish 
patients.

3 2

In November 1938, all Jewish students were expelled from German schools and 
told that they must attend Jewish-only schools.

1.3 2, 3

On 7 November 1938, the Nazis authorised a number of pogroms (racially 
motivated attacks) to occur throughout Germany. As a result of Kristallnacht 
(‘Night of the Broken Glass’), 1 000 Jews were killed, 30 000 Jewish males were 
sent to concentration camps, over 1 000 synagogues were burned or destroyed, 
and over 800 Jewish businesses destroyed.

4 3, 4

Hitler stated in 1938 that any country in the world which wanted to take 
Germany’s Jews could do so. He did not care how they left, as long as they were 
out of Germany.

4 3

By 1939, Jews living under Nazi rule had to wear a distinct sign, usually a Star of 
David.

1, 4 1

A regulation in February 1939 stated that all Jews must surrender all their gold, 
platinum, silver objects, precious stones and pearls to the German government.

3 2

On 30 September 1939, with over two million Polish Jews now incorporated 
into the German Reich, plans were made to concentrate all Jews into large urban 
ghettos within major cities.

4 3

In June 1941, four Einsatzgruppen (mobile killing units) were sent into Russia 
behind the German army to fi nd and execute as many of the 5 million Soviet Jews 
as they could fi nd. Up to 1.5 million Jews were killed within 18 months.

4 4, 6

At the Wannsee Conference (20 January 1942), the ‘Final Solution to the Jewish 
Problem in Europe’ was devised. Jews were to be sent to labour camps or to the 
death camps – Auschwitz, Belzec, Chelmno, Majdanek, Sobibor, and Treblinka.

4 4, 5, 6
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3. What happens to other people can just as easily happen to us – if we do not stand up for others, others cannot 
stand up for us. Governments/people are more likely to do and then repeat something if they think they can 
get away with it.

Activity 3: The Evian Conference, 1938 (page 25)
1. The ‘STOP’ signs at the end of each road indicate that the cartoonist did not believe that the Evian Conference 

was very successful, and had a negative view of it.
2. a.  The Dominican Republic and Argentina offered to take the most refugees (see page 25), but the USA 

actually took the most (see page 26).
b. Many countries claim that they were economically unable to take refugees. Anti-Semitic attitudes were 

more likely to blame.
c. Anti-Semitism / racism probably had a signifi cant role to play in many countries’ reluctance to accept 

Jewish refugees.
d. Obviously the Nazis are most to blame – they are the ones who actually conducted the Holocaust. 

However, Jews who did escape to countries outside Europe managed to survive – so by not accepting 
more Jewish refugees, many countries effectively left the Jews in a position where they would die.

e. No, because within a few years most European countries had been conquered by the Nazis so the Jews 
who had sought refuge in nations such as the Netherlands, France, etc. were once more under Nazi rule.

f. There are many refugee situations occurring today, from that of the Rohingya in Burma to that of the ‘boat 
people’ trying to escape to Australia, the Palestinian refugees living around Israel’s borders, environmental 
refugees from low-lying island nations such as Tuvalu and the Maldives, etc. The UN believed that at the 
end of 2013 there were over 50 million refugees in the world. Perhaps we could learn that if we do not 
accept more refugees, we may be condemning such people to death.

3. a. Madagascar is an island off the southeast coast of Africa.
b. It is very unlikely that this would have been possible, as they would have had to cross hundreds of 

kilometres of war zones in order to get there. The Allies may not have trusted the Germans enough to 
allow a large number of ships or transports through their lines and deep into Allied territory.

Activity 4: The Holocaust during World War Two, 1939–1945 (page 28)
1. a. Auschwitz Belzec Chelmno

 Majdanek Sobibor Treblinka
b. The extermination camps were all built in eastern Poland, so perhaps the main consideration of the Nazis 

was building the camps as far from western Europe as possible. It is likely that they would also have had 
to consider areas that were close to major railway networks, in order to be able to transport large numbers 
of people quickly and effi ciently. Much of the Polish population was to be relocated anyway, so it was 
easier to move people away and build camps in the Polish countryside. Also, more Jews lived in Poland 
than in any other European country. You might also suggest that the camps were as far away as possible 
from the Western Allies. Perhaps the Nazis saw the West as more of a threat?

c. Nazi offi cials forced everyone in the occupied nations to register and to prove their identity, so they 
were able to identify many Jews. Sometimes, locals helped the Nazis identify Jews in their region. Once 
identifi ed, Jews had to wear the Star of David so they would stand out, and they were then forced to 
live in ghettoes from where it was easier for the Nazis to collect and transport them. The Nazis added 
spurs (secondary or side tracks leading off a major railroad) to existing train lines so that Jews could be 
transported directly to the concentration or death camps.

2. a.  You should come up with just under 5.8 million. This is most likely lower than the real number (most 
historians cite 6.5 million), because so many records were destroyed and many families were completely 
wiped out, leaving no record of their existence.
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b. The map suggests that more Jews lived in Poland than in any other European state – half of all the Jews 
who died in the Holocaust were Polish.

3. a. An estimate of the impact of the Holocaust on European Jews

European country
Estimated Jewish 
population, 1933

Estimated Jewish 
population, 1950

Percentage of Jews in 
1950 compared to 1933

Austria 250 000 18 000 7%

Belgium 60 000 42 000 70%

Bulgaria 50 000 6 500 13%

Czechoslovakia 357 000 17 000 5%

Denmark 5 700 5 500 97%

France 225 000 235 000 104%

Germany 565 000 37 000 7%

Great Britain 300 000 450 000 150%

Greece 100 000 7 000 7%

Netherlands (Holland) 156 000 28 000 18%

Hungary 445 000 190 000 43%

Italy 48 000 35 000 73%

Norway 1 400 1 200 86%

Poland 3 400 000 45 000 1%

Romania 980 000 280 000 29%

USSR 4 855 000 2 000 000 41%

Yugoslavia 70 000 3 500 5%

b. The information just tells us the difference in populations. Many Jews could have migrated and/or chosen 
to live somewhere else. In the case of France, for example, there were more Jewish people living there 
after World War Two than before, even though more than 80 000 French Jews were killed by the Nazis.

Activity 5: Looking back on the Holocaust (page 31)
1. Jews were the largest single group of people targeted by the Nazis. Also, Jewish people in other countries 

(e.g. USA) were far more vocal and infl uential in terms of raising concerns about what was happening in Nazi 
Europe.

2. The idea of a deliberate and systematic plan to exterminate a race of people, such as the Holocaust, does 
not seem to fi t with the British ideas and practice of colonisation in New Zealand. While New Zealand 
governments of the 19th century did discriminate against Māori, there was never any attempt to exterminate 
an entire race. Many people of Jewish descent, in particular, might feel that overuse of this term may cheapen 
the experience of their ancestors.

3. a.  People are entitled to their own beliefs. In the case of Holocaust deniers, many tend to re-interpret the 
evidence to support their own viewpoint. Today, many people believe that the attacks of 11 September 
2001 were a US conspiracy, that the moon landings were faked, that vaccination and fl uoridation cause 
more harm than good, and that climate change is either not occurring or is not the result of human 
activity. Because of a growing distrust in governments and offi cial information, it is diffi cult to say with 
any certainty that people should ‘have’ to accept the offi cial point of view – critical questioning is an 
important democratic right, and is the only way to move forward – whether that be in the areas of 
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artistic, cultural, scientifi c, or any other type of progress. To continue to believe something in the face of 
overwhelming evidence is a person’s right in a democracy; in an ideal world people would choose their 
beliefs after having researched both sides and come to a well-reasoned conclusion using peer-reviewed 
and independently audited evidence, rather than just reading something on the internet and accepting it at 
face value.

b. Governments that try to prevent people from holding or sharing beliefs are, by defi nition, anti-democratic. 
In these days of ‘political correctness’, however, this has become a very fi ne line. In New Zealand in 2013, 
there was much discussion about whether the government should allow people of the same gender to 
marry one another. People who supported ‘traditional’ marriage because of their beliefs were accused of 
homophobia and bigotry, which made it diffi cult to express any opposition to same-sex marriage at all. 
This was undemocratic as it stifl ed free debate, but of course many argued that the idea of ‘traditional’ 
marriage was a breach of human rights in itself. Thus some of those fi ghting for recognition of their 
interpretation of Article 16 of the UDHR (freedom of marriage) were in fact challenging their opponents’ 
right to disagree under Article 19 (freedom of opinion and expression).

4. As individuals, we can only prevent things like the Holocaust from happening again by ensuring that we treat 
all people as equals, with the same rights as we have. People may lose some of their rights due to their own 
actions (e.g. convicted criminals lose their right to liberty for a while), but no one should ever be deprived of 
their rights because of things beyond their control or choice (such as being born into a certain ethnic group). 
We can keep an eye on the laws being proposed by governments to ensure people are being treated fairly. 
We can refuse to buy products from countries where human rights are abused, and we can write letters or 
protest outside embassies. As a nation, we can protest against other nations that abuse human rights; we can 
refuse to trade with them, ban our sporting teams from playing with them, refuse to allow members of their 
government to travel to New Zealand, and encourage sanctions and reprimands in the United Nations. We can 
also offer support to help the people in those countries, either by giving fi nancial aid to organisations or by 
offering sanctuary or refuge to allow people to escape persecution.

Activity 6: Inquiry Report – Anne Frank (page 32)
Rather than copying everything from Wikipedia, try using other websites and books to gather information. 
Effective inquiries use a range of different sources to collate and corroborate (prove) the information gathered.

The fi nal question deals with issues of reliability and limitations of source material. It is important to realise that 
no one source will have all the answers, and that information is always limited because no source can cover 
everything. While Anne Frank’s diary is a wonderful source of information about her life in the attic, for example, it 
is limited because she can only tell us about her feelings and her perspectives. She can’t tell us what her father was 
thinking, or how her mother felt about things. There is also no source information to tell us who betrayed the Franks 
to the Nazis, so while we do know basically what happened, we will probably never know exactly how it happened.

Case Study: Black civil rights in the USA
Activity 1: ‘Jim Crow’ Laws (page 34)
1. Few African-Americans were allowed to vote, so they had very little power to change the law. Because local 

councils and police enforced segregation, people who tried to challenge discrimination could be arrested and 
charged. At a national level, segregation had been deemed legal by the Supreme Court, so the laws of the 
land actually enforced discriminatory practices. Differences in education meant that very few African-Americans 
in the southern states would have been able to study law, and it was also unlikely that many African-
Americans would get enough support to be elected into local or state governments in order to effectively 
challenge legal segregation from a position of power.

2. The photographs provided indicate that the facilities provided to ‘colored’ people were not of the same 
standard or quality of those provided to ‘white’ people. It appears, in general, that there was less work put in 
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to providing ‘colored’ facilities, which were often more basic than those provided to ‘whites’ (such as the basin 
and sink). In many cases, such as the segregated movie theatre, ‘white’ areas were often more accessible 
while ‘colored’ people were required to go further to access their segregated areas. The comparison of buses 
in 1935 suggests that older, ‘beat-up’ transportation was provided to the African-American students while 
other students had newer, up-to-date buses.

3. It seems that States which had a higher proportion of African-Americans in their population were more likely 
to have segregated schools. Every State which had a higher proportion than 15% African-Americans had 
segregated schools, while only four of the 24 States which had African-Americans comprising less than 5% of 
their population had segregated schools.

4. Using the evidence available, ‘In the 1950s, the USA was racist’ could be considered a fair comment from our 
modern perspective. In many parts of the USA, African-American people were actively discriminated against, 
and the rest of the country allowed this to occur. When making judgements about the past, however, we must 
be careful not to judge people based on our own values and beliefs. While we would defi nitely consider these 
practices racist if they occurred today, people at the time may have had a different way of looking at the world.

Activity 2: ‘State-sponsored segregation’ in the Southern states (page 37)
1. The primary intention of ‘Jim Crow’ laws seems to be separation of white people from other races.
2. A mulatto is a person of mixed race, with one black parent and one white parent.
3. The Mississippi law which imposed a fi ne or imprisonment for any person who presents an argument or 

suggestion ‘in favor of social equality or of intermarriage between whites and negroes’ is clear evidence that at 
least one State government was trying to prevent its citizens from trying to challenge the ‘Jim Crow’ laws.

Activity 3: Challenging discrimination (page 40)
1. Violence would have been met with harsher counter-violence, and many people would have felt that violent 

reprisal was justifi ed and deserved. Change would have taken much longer to achieve, and would have led 
to much more bloodshed and division. By using non-violence to provoke a violent reaction, the Civil Rights 
Movement gained the moral high ground and was able to present its followers as reasonable and innocent 
victims of a repressive and violent regime. Media coverage would focus on the violence conducted against 
protestors and demonstrators, which would help swing public opinion in the Civil Rights Movement’s favour. 
In the 1960s, the Civil Rights Movement split, with some leaders such as Malcolm X rejecting the non-violent 
approach.

2. Legal challenges and court action (District, State, Federal and Supreme courts), boycotts, protests, sit-ins, 
freedom rides, voter registration drives, the March on Washington.

3. Some people may have seen desegregation as a threat to their way of life – often people can be scared 
or suspicious of social change – while others may have perceived desegregation as a loss of morality or a 
betrayal of customs which they viewed as being important aspects of the type of society they cherished. 
Some, especially those who were not harmed by the status quo, would have argued there was nothing wrong 
with the way things were and that change was unnecessary. In some States, some white people may have 
been concerned about the effect that large numbers of non-white voters could have on their lifestyles, job 
opportunities, education and health provisions, political decision making, etc. Because of the power that many 
anti-desegregation voters had in some Southern States, many politicians were reluctant to support change as 
it could cost them voters’ support. This is why the Federal Government had to intervene, because many State 
governments were unwilling to offend such a large number of supporters.

4. Answer depends on your perspective. Traditional and cultural values can be a very important part of who we 
are and how our community defi nes itself, but it is important to remember that all living things change. For 
example, almost every group of people at one stage in their history practised cannibalism, but now hardly 
anyone believes that this is appropriate. For most of human history, slavery has been an acceptable practice 
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– this began to change in Western societies in the 18th and 19th centuries and slavery is now no longer 
practised legally anywhere in the Western world. Although slavery is meant to be illegal everywhere, the 
Global Slavery Index of 2013 estimated that between 12 and 30 million people were living in slavery, mainly 
in Asia and Africa. Many reasonable people would say traditional and cultural practices are a product of a 
certain time and context, and as that context changes, then so too should cultural traditions.

5. Answer depends on your perspective. Most people would say that any custom which is discriminatory should 
not be permitted in a modern society, but there are many who would argue that it is wrong to impose Western 
ideas and perspectives on non-Western cultures. Whatever your point of view, you will need to justify it with a 
suitable explanation and solid reasoning. Consider the opposite point of view and think of the reasons people 
who hold that opinion might have for disagreeing with your perspective.

Case Study: Discrimination in New Zealand

Activity 1: Chinese in New Zealand (page 43)
1. Your timeline may look like something like the one following (not to scale), but with probably fewer events.

Treatment of Chinese in New Zealand, 1865–2004

1865

2004

2. You could make a case that New Zealand was breaching a number of rights from the UDHR, including 
Articles One, Two, Six, Seven, Twelve, and Twenty Two. You must provide evidence of New Zealand’s actions 
connected to a breach in each Article (e.g. exclusion from pensions in 1898 and 1911 is in breach of Article 
Twenty-two). The UDHR did not exist at the time, though, and by the time it had been adopted New Zealand 
governments had begun to dismantle the discriminatory laws against Chinese New Zealanders.

2004: PM Helen Clarke issues offi cial apology 
for government’s discrimination against Chinese 
New Zealanders in the past

1865: Chinese fi rst arrive 
in New Zealand (Dunedin)

1921: Quota of 100 Chinese immigrants per year is set
1926: White New Zealand League established, 
opposing Asian immigration

1908: Immigration Restriction Amendment 
Act – Chinese New Zealanders leaving the 
country must be thumb-printed; naturalisation 
of Chinese-born New Zealanders abolished

1911: Widows’ Pension Act excludes 
Chinese New Zealanders

1907: Chinese Immigrants Act
1901: Opium Prohibition Act; police can 
enter any Chinese home without a warrant

1898: Old Age Pensions Act excludes 
Chinese New Zealanders

1896: First Liberal government 
increases poll tax to £100

1881: Chinese Immigrants Act created poll tax of £10

1977: Opium Prohibition Act repealed

1952: Chinese-born New Zealanders 
can become naturalised citizens

1944: Poll tax for Chinese abolished
1935: Chinese New Zealanders now entitled to the 
old age and widows’ pensions
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3. The depiction of the Chinese scaling New Zealand’s walls is clearly not complimentary and taps into the racist 
idea of the ‘Yellow Peril’; the number of Chinese is much larger than the number of New Zealanders in the 
image, giving the idea of overwhelming numbers. Offensive racial caricatures – such as over-exaggerated 
Oriental facial features, the lengthy top-knot pigtails and the almost demonic expressions – are also designed 
to instil fear; the fact that the Chinese in the centre of the picture is using the £100 poll tax to pole-vault over 
the wall indicates that the author may not believe that the wall (representing New Zealand’s defence against 
unrestricted immigration) is enough of a deterrent. The photo shows the ‘Chinese quarters’ in Wellington, 
implying that Chinese were perhaps segregated from New Zealanders.

4. Answer is a matter of perspective. Most people would probably think that the government acted in a 
discriminatory way by treating Chinese in a different fashion to immigrants from other parts of the world. 
Whether people who had nothing to do with such actions should apologise to people who were not directly 
affected by those actions is a matter of opinion.

Activity 2: Māori and the Treaty (page 48)
1. Main difference in Article One: The main difference between the English and Māori versions (other than that 

the English one is much longer) is that in the English original the Māori chiefs are asked to “cede to Her 
Majesty the Queen of England absolutely and without reservation all the rights and powers of Sovereignty”, 
but in the Māori translation they are asked to give ‘kawanatanga’ or ‘complete government / governorship’. 
By using the word ‘kawanatanga’, Williams implied to Māori that the Queen would essentially look after and 
protect them, while they would maintain their local powers of authority.

 Main difference in Article Two: The most important difference between the two versions is that in the English 
original, Māori chiefs are promised that their ‘full exclusive and undisturbed possession’ of land, estates, 
forests, fi sheries, etc. will be protected; in the Māori translation, the key words used are ‘tino rangatiratanga’, 
which is translated as ‘unqualifi ed … chieftainship’, or sovereignty. Given that Article One of the Treaty (in 
English) had established that the chiefs would give up their sovereignty to the Queen, Article Two of the Treaty 
(in Māori) is inherently meaningless if both versions of the Treaty are to co-exist and be mutually binding.

2. According to the Oxford English Dictionary, government is a group of people with the authority to conduct the 
policy, actions, and affairs of state; governorship is the right to govern; sovereignty is supreme executive power 
or authority.

3. Most modern Māori opinion is based around the belief that, had the chiefs been confronted with the word 
‘rangatiratanga’ in Article One of the Treaty, they would not have signed it. While this perspective cannot 
be proven, it has become the prevailing opinion held by governments and many academics. There is little 
evidence that many Māori chiefs wanted to become legal and political subjects of the Queen and to place their 
powers of authority in the hands of the British, so it does seem unlikely that the chiefs would have accepted a 
Treaty which expected them to cede their sovereignty. Most likely, the chiefs were looking to establish a rule 
of law over the British subjects already living in New Zealand, which would provide some degree of protection 
for Māori.

Activity 3: Māori seats in Parliament (page 49)

In addition to the summary provided in this booklet, you can fi nd a lot of information about the Māori seats on the 
internet, for example:
• http://www.nzhistory.net.nz/politics/maori-and-the-vote/setting-up-seats

• http://www.teara.govt.nz/en/nga-mangai-maori-representation/page-2

• http://www.elections.org.nz/ma%AFori-and-vote

There is also a lot of debate about the future of the Māori seats on the internet. Ultimately, it is up to you which 
perspective you agree with, but look at both sides of the argument and use evidence to support your point of view.
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Activity 4: Legal discrimination against Māori in New Zealand (page 51)
1. Your timeline may look similar to the one below (not to scale).

Discrimination against Māori in New Zealand, 1846–1985

1846

1985

2. You could suggest that New Zealand governments would have breached a number of rights from the UDHR 
if the UN had existed at the time, including Articles One, Two, Three, Six, Seven, Eight, Nine, Ten, Eleven, 
Twelve, Seventeen, Twenty, Twenty-one, Twenty-two, Twenty-fi ve, Twenty-six … You must provide evidence 
of New Zealand’s actions connected to a breach in each Article (e.g. less government support from pensions 
and benefi ts between 1898–1945 is in breach of Article Twenty-two). The UDHR did not exist at the time, and 
from the time it was adopted New Zealand governments have begun to recognise Māori rights and steadily 
dismantled discriminatory laws against Māori.

3. Answer is up to you, as long as you support your point of view with relevant and accurate evidence. It might be 
worth looking into what the United Nations has to say about the issues of inequality between Māori and non-
Māori, and researching responses to the UN’s fi ndings, before forming your own opinion.

4. For many Māori involved in the settlement process, the government apology is often considered to be as 
important as the compensation package, sometimes more so. Many people – Māori and Pakeha alike – would 
suggest that it is very important to be able to wipe the slate clean and start afresh, without the suspicion 
and distrust of government which has been built up by the actions of previous governments. Whether people 
who had nothing to do with such actions should apologise to people who were not directly affected by 
those actions is a matter of opinion. Apologies are issued on behalf of the government at the time, as an 
‘institutional apology’, rather than as an acknowledgement of current responsibility for those actions.

1846: Native Land Act

1985: •  Waitangi Tribunal to hear grievances 
dating back to 1840

 •  Māori becomes an offi cial language 
of New Zealand

1945: Government support to Māori 
to be equal to non-Māori

1930s: Māori receive ½ of relief 
payments that non-Māori receive

1926: Māori to receive 25% less 
than non-Māori for pensions

1908: Public Works Act

1865: Native Land Act
1863: Suppression of Rebellion Act

1862: Native Land Act

1909: Native Land Act

1894: Advances to Settlers Act

1887: Native Land Act

1879: Native Land Act
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Case Study: International human rights – contemporary issues

Activity 1: How does Amnesty International defend human rights? (page 53)

If you do decide to start an Amnesty International group at school, it is best to ask a teacher fi rst. Your group should 
be open to students from all Year Levels so that it is sustainable once you leave school, and you should try to focus 
on one campaign issue per year. You can contact Amnesty International New Zealand for support or guidance, but 
make sure that you have teachers involved and that the school management is aware of what you are doing.

1. Answer will be dependent upon whatever campaigns are currently underway. At the time of writing, campaigns 
included the following.

 Campaign One – Stop Torture (general campaign against all torture worldwide).
 Campaign Two – Individuals at Risk: three Al Jazeera journalists imprisoned in Egypt; 16-year-old Moses 

Akatugba sentenced to death for petty theft in Nigeria; hundreds of schoolgirls abducted by the Islamist 
extremist group Boko Haram (also in Nigeria).

 Campaign Three – Crisis Response: Urgent situations requiring assistance in Israel/Gaza, Syria, Egypt, Central 
African Republic.

2. Inquiry Report will depend on the campaign chosen. Use the Amnesty International website as a source, but 
be sure to investigate information from other sources. In many cases there will be an offi cial response from 
the government involved which will usually present a different perspective, and sometimes New Zealand’s 
government may have issued a response or viewpoint. See if you can fi nd how the campaign or issue you have 
chosen is presented in the mainstream media.

Activity 2: The Rohingya – a modern-day genocide? (page 56)
1. a.  The Rohingya are being denied a number of basic human rights guaranteed by the UDHR (Burma was one 

of the fi rst Asian countries to sign this declaration), including the rights to equality and dignity (Article 
One), citizenship in their own country (Articles Six and Fifteen), access to education and healthcare 
(Articles Twenty-fi ve and Twenty-six), freedom to practise religion without fear of reprisal or attack (Article 
Eighteen), no arbitrary violence, torture, and mass arrest by police (Articles Five, Seven, Nine, Twelve), 
freedom from lack of protection and security (Article Three), no enforced confi nement in camps and 
restrictions to move within or leave their residence (Article Thirteen). There are others as well.

b. The main reason is probably that the majority of people living near the Rohingya either actively support 
the government’s actions or are not able to effectively oppose what the government is doing. Because 
the country is ruled by the military, dissent and opposition are often punished, so many people would be 
scared to stand in opposition against the government. Another reason may be that few countries around 
the world have done anything to try to stop the actions of Myanmar’s government or to protect the 
Rohingya people.

c. Part of the reason may be a lack of public concern or knowledge; the Rohingya rarely feature in the 
mainstream news. Many countries are trying to encourage Myanmar to embrace democracy again, and 
therefore might be ignoring the Rohingya situation so as not to offend the Myanmar government (and 
hoping that once Myanmar is a democracy again, it can be encouraged to end Rohingya persecution). 
Some countries are actively seeking to increase their trade links with Myanmar to sell more products there, 
and would therefore be worried that raising human rights issues might affect their chances of making deals 
with the Myanmar government. You may have come up with other valid reasons too.

d. This is a matter of opinion, and you will need to support your point of view with evidence. In this author’s 
opinion there is no real difference, apart from the speed at which the genocide takes place and the amount 
of suffering that is infl icted. In some ways, prolonged deprivation and suffering may be considered to be 
even more inhumane than a quick death.
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e. Again, a matter of opinion. If we refused to trade with every country that was doing something wrong, 
we’d have very few trading partners. On the other hand, if we break all ties with countries that are 
deliberately ignoring human rights then it is diffi cult for us to advocate for change with the governments 
of those countries. In New Zealand, most export items are produced by private businesses which employ 
many New Zealand workers; these businesses would be hurt, and some would be unable to continue 
trading if boycotts were imposed on certain countries. From a different perspective, though, is it right to 
make money if it means imposing pain and suffering on innocent people?

2. and 3.  The situation may have changed since the time of writing, so you will need to use up-to-date information for 
this answer.

4. There is a range of responses, from doing nothing at all to offering asylum to the Rohingya people. Some 
responses would be very unlikely – e.g. no one will gain anything if New Zealand decided to declare war 
on Myanmar if the persecution did not stop. MPs from New Zealand could visit the Myanmar government 
and advocate for the Rohingya, perhaps by offering subsidies to reduce the cost of New Zealand exports or 
technical assistance to Myanmar’s farmers in exchange for offi cial recognition of the rights of the Rohingya 
people by Myanmar’s government. Donating money to the International Red Cross and other relief agencies 
would provide immediate help to the people who are suffering. New Zealand could also raise the issue at the 
United Nations and ask for some form of intervention from that world body.

5. You could talk about it in class (e.g. submit an Inquiry Report on the Rohingya), or start an awareness 
campaign around the school; perhaps fundraise for Amnesty International or another aid group so you can 
send money to help the Rohingya. You could fi nd out if there are any imported goods from Myanmar being 
sold in New Zealand and try to organise a local community boycott of those items, or get in touch with refugee 
groups in New Zealand to speak with Rohingya living in New Zealand – they might be willing to come to your 
school and speak to share their story. (Remember that if you invite anyone to visit the school you must have 
permission from your teacher fi rst!)

Activity 3: Polish refugees in New Zealand during World War Two (page 59)
1. The children were educated in Polish, rather than in English, ‘in anticipation of returning them back to Poland’.
2. Pahiatua is about 160 km north-east of Wellington (about 43 km south-east of Palmerston North).
3. Imposing a quota can often mean some people miss out. Refugee advocates would fi nd it diffi cult to accept 

that New Zealand would effectively be leaving people to die just because our refugee quota happened to have 
been met. (On the other hand, New Zealand cannot possibly take all refugees!)

Activity 4: Refugees in New Zealand (page 61)
1. a.  Fleeing cultural, ethnic or religious persecution such as pogroms (attacks on people because of their 

religion); seeking religious freedom; seeking asylum from war, political unrest, or dictatorship; fi nding a 
new home after being expelled from their previous homes; fl eeing repression, government violence, or civil 
war.

b. In the 19th and early 20th centuries, refugees to New Zealand tended to come from Europe; since 2000, 
they have mainly come from Asia and Africa. War and religious or political persecution seem to be the most 
common reasons for seeking refuge.

c. 750
4 400 000

 × 100
1

 = 0.017%

d. This is a matter of opinion, and you will need evidence to support whatever answer you provide. Think 
about the diffi culties of absorbing large numbers of people who need a huge amount of support (and 
in many cases do not speak New Zealand’s languages), but also think about the small provincial towns 
which are calling out for more people to come and revive their local economies. As for the fi nal part of the 
question, New Zealand accepts refugees because it is part of our obligation to the United Nations.
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2. Article 14 of the UDHR applies most to refugees. It states that ‘everyone has the right to seek and to enjoy 
in other countries asylum from persecution’, although this right does not apply if asylum seekers have been 
involved in ‘non-political crimes or from acts contrary to the purposes and principles of the United Nations’.

3. The trend is that the average number of newly displaced persons per day increased between 2003 and 2012 
(although there were some years when there was a decline).

4. a.  The countries on this graph are mainly in Asia and Africa, with one South American country. North America, 
Europe, and Australasia do not feature, possibly because countries in these three continents are relatively 
peaceful at the moment and there is little confl ict occurring in them.

b. The Inquiry Report will be based on your own choice of country and the research you do. Make sure that 
you consult up-to-date sources and check to ensure that the information you use can be verifi ed and 
corroborated by at least two other sources.

Activity 5: Refugee or asylum seeker? (page 64)
1. Answer is own opinion. Use evidence to support your answer. Remember that human lives are often at stake, 

but also that it is the citizens of each country who have to bear the fi nancial cost of supporting refugees.
2. Some refugees might be afraid of reprisals from their government, or may not even be allowed to travel; some 

may not even be recognised as citizens within their own countries and may have no paperwork or identity 
papers (required by the ‘proper channels’).

3. Some refugees may not have been able to get a visa due to a lack of offi cial paperwork.
4. a.  Rudd claims Australians are primarily concerned with the exploitation of asylum seekers by people 

smugglers, and also the death by drowning of asylum seekers trying to be smuggled into Australia.
b. Both Rudd and Abbot have similar viewpoints, expressing concerns about refugees coming to Australia by 

boat. Both Milne and McGregor also have similar viewpoints about Australia’s actions being shameful or 
cowardly.

c. Australia intended to accept 13 750 refugees between April 2013 and April 2014, following the acceptance 
of over 20 000 refugees between April 2012 and April 2013.

Case Study: Punishing those who breach human rights

Activity 1: Punishing those who breach human rights (page 67)
1. Answer is own opinion, but use evidence to support your perspective. Perhaps it might have been better – or 

at least it would have appeared fairer – if the judges had been from neutral countries like Switzerland, Spain, 
Sweden, etc.

2. It is likely that Allied actions were deemed to be ‘necessary evils’ to bring an end to the war as quickly as 
possible to save more lives overall. There would have been little political will at the time to condemn Allied 
actions which led to victory.

3. a.  It is unlikely the World Court or International Criminal Court could have prevented the Holocaust if they 
had existed in the 1930s. The World Court could, perhaps, have heard a case by Germany contesting the 
conditions of the Treaty of Versailles, but it has no power to enforce its decisions. The ICC can only deal 
with crimes that have been committed, so it could have done nothing to stop the Holocaust until after it 
was underway – and by then, an army would have been required to arrest those responsible, as Germany 
would not simply have handed the suspected war criminals over to the court.

b. Alternatives include boycotts, sanctions, suspension of international cooperation, travel bans on 
individuals, seizure or freezing of state or individual assets, war.

c. It is usually preferable that judges presiding over trials are neutral, and this can be diffi cult if the tribunals 
investigating crimes against human rights are operated by the government of the country where the 
violations took place. For this reason it would usually be preferable for people who are suspected of 
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violating human rights to be tried by independent, international tribunals. However, it could be appropriate 
to have local judges involved as well, especially if the people on trial retain a level of popular support in 
their homeland. An example of this is the Yugoslav Tribunal, where some Serbs still feel that they were 
unfairly targeted; some of those put on trial are still considered as heroes in Serbia, because they claim to 
have been acting in defence of their country.


