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Achievement Standard 91472 (English 3.1)
Achievement Standard 91472 (English 3.1) requires you to read and study written text(s), and develop 
a critical response on a specified aspect, using supporting evidence. The response will be in essay form.

Before you begin: 
Key understandings for success in Level 3 English

What level of thinking do I need to show in my answers?
The progression of what is expected from Level 1 to Level 3 English is from lower-order thinking skills to 
higher-order thinking skills.

Level 1 English Describe and explain … Lower order

Level 2 English Analyse …

Level 3 English Respond critically … Higher order

What does it mean to ‘respond critically’?
• Appreciate that writers/directors make deliberate choices for effect in crafting their texts, ultimately 

to achieve their larger purpose – the communication of their message(s).

• Respond to each text as if you were a critic.

• Evaluate the text – judge what is effective about the way it is crafted and how successful the  
writer/director is in achieving his/her purpose.

• Form opinions about the text based on relevant evidence.

• Argue your position with supporting detail.

Conventions of genre
You need to relate your answer to the text type and genre. To do this, you will need to have a good 
general understanding of the conventions of the genre you are studying.

This book includes revision of conventions of genre.

Achievement Standard 91472
Respond critically to specified aspect(s) 
of studied written text(s), supported 
by evidence
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How to develop a critical response to a text

The following material is also applicable to AS91473 (English 3.2).

For each of the three external Achievement Standards for Level 3 English (AS91472, AS91473 and 
AS91474), you are required to ‘respond critically’. This means that you are required to decide your position 
(or make a judgement), then try to prove your position by developing an argument which you support 
with detailed evidence from your studied text.

Picture your essay as an inverted triangle. In your essay, you should begin by showing a broad 
understanding of the topic (scope) by explaining your opinion on the big idea about literature / written 
texts expressed in the statement. Then, focus your discussion on specific details and evidence from your 
studied text(s) to prove your opinion (focus).

▼
Begin with scope – engage with the essay statement in a broad, general way (‘big 
picture’ thinking)

Develop a focus – prove your position with specific details and evidence from your 
studied text(s)

The number of paragraphs you write for your essay will depend on how many points you need to make to 
develop and provide sufficient evidence for your argument. It is likely that you will need to write about four 
or five body paragraphs.

Choosing and understanding an essay statement
It is very important to take some time to analyse the essay statement. Think about the following.

• What are the key words of the statement? Underline them. Find synonyms for the key words to help you 
come to grips with the statement.

• Why is it [the statement] true? Why is it [the statement] important?

• What aspect(s) of the text does this question require you to focus on? Is it: Character? Theme? Setting? 
Language?

• To what extent do you agree with the statement, and why do you hold this opinion?

• What supporting evidence from your studied text(s) can you draw on to try to prove your opinion?

A tip for getting to grips with the essay statement
It can be helpful to rephrase the statement as a ‘to what extent’ question and rewrite it with specific details 
from your studied text(s). Be careful to use the same key words.

Essay statement

‘A writer needs to have a strong opinion on their subject in order to engage their audience.’

Discuss the extent to which you agree with this statement. Respond critically to the statement by making 
a close analysis of the text(s) you have studied.

Rephrased as a ‘to what extent’ question …

To what extent do I think that … the writer … Janet Frame’s … strong opinion on the subject … of 
the way society treats those who are different, shown through her emotive and powerful choice of 
imagery, … is necessary to engage her audience?
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Character’s full name:

Character Notes and relevant quotations/evidence

Physical details (if 
important).

 

Significant background 
information.

 

Facts about character 
established early in the text.

 

One or two important 
relationships:

• what these reveal about 
the character

• how they influence/
change the character.

 

Significant moments / 
events / turning points 
which reveal aspects of the 
character.
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2020 questions

Instructions

Write an essay on at least ONE written text that you have studied, in response to ONE of the statements 
below. Give the details of your chosen text(s) in the box at the bottom of this page.

WRITTEN TEXTS
Discuss the extent to which you agree with your chosen statement. Respond critically to the statement by 
making a close analysis of the text(s).

STATEMENTS (Choose ONE)

1. A character becomes convincing through the ways they change.

2. The most effective settings are those that challenge the reader to think differently.

3. The imaginative use of language can transform the reader’s understanding.

4. The structure of a text influences the way we understand important ideas.

5. At a key point in a text the writer offers a significant challenge to the way we think.

6. The ways that relationships develop help us to understand a text’s important message.

7. The most convincing texts take us on a journey involving both joy and despair.

8. A worthwhile text encourages us to think about familiar things in new ways.

Written text type(s): Tick (✔) your selection

Novel Poetry / song lyric

Non-fiction Print media

Drama script Digital/online text

Short story

Title(s):  

Author(s):

PLANNING (OPTIONAL)
The exam devoted ¾ of a page to planning.

You should aim to write a concise essay of no more than 5–6 pages in length. The quality of your writing 
is more important than the length of your essay.

In your essay, discuss the extent to which you agree with your chosen statement. Respond critically to the 
statement by making a close analysis of the text(s).

Statement number:

Write your essay on your own paper. The exam had 5¾ pages of lines for the answer.
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Achievement Standard 91473 (English 3.2)
Achievement Standard 91473 (English 3.2) involves the viewing and analysis of a visual text(s)  
and/or listening to and analysing oral text(s), and developing a critical response on a specified aspect, using 
supporting evidence. The response will be in essay form.

Before you begin, you need to consider the key understandings for success in Level 3 English. These are 
given under the heading Before you begin: Key understandings for success in Level 3 English on pages 1 
and 2.

What texts can I write about?
This year, you should have studied one or more visual or oral texts. It is important that your studied visual/
oral text has enough substance to allow you to respond critically, in depth and detail, to both ideas and 
aspects of crafting. The visual/oral text you have studied in class will have been specifically chosen to allow 
you to respond critically and write in sufficient depth and detail.

You will be expected to have a thorough knowledge and understanding of your chosen visual or oral 
text(s). You will do best if your answer shows that you have engaged with the text and understood its 
purpose(s).

Texts chosen for study may include part or whole visual or oral texts from New Zealand and part or whole 
world texts. You can answer on one or more texts from the list of text types following, or a combination of 
text types. For example, an answer could be on two short films by the same or different film-makers or on 
a feature film and a drama production (intertextual studies).

Oral/visual text types you could study include:

• film

• television programme

• drama production

• radio programme

• oral performance

• multi-media

• graphic novel

• digital

• online.

Achievement Standard 91473
Respond critically to specified aspect(s) 
of studied visual or oral text(s), 
supported by evidence

ENGLISH

3.2
Externally assessed 4 credits
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Whatever the statement or the aspect you begin writing about, you must always discuss the director’s 
techniques and ‘spiral out’ your ideas to discuss the writer’s purpose

Achievement criteria

Achievement Merit Excellence

Respond critically to specified 
aspect(s) of studied visual or oral 
text(s), supported by evidence.

Respond critically and 
convincingly to specified 
aspect(s) of studied visual or oral 
text(s), supported by evidence.

Respond critically and 
perceptively to specified aspect(s) 
of studied visual or oral text(s), 
supported by evidence.

•  Develop the focus and scope of an argument 
when discussing specified aspect(s) of the text(s).

• Integrate a range of relevant points.
• Communicate a clear and coherent argument.
•  Write a structured written answer that follows 

the conventions of an essay format.

•  Make a discerning and informed argument relating to 
the specified aspect(s) of the text(s).

•  Present a sound, well-founded opinion explained in 
detail to show your depth of understanding.

See the list of text as-
pects on page 40.

•  Make a sophisticated and insightful and/or original 
argument relating to the specified aspect(s) of the 
text(s).

•  Provide a mature, thoughtful argument, supported 
by carefully selected/relevant detail which shows 
insightful appreciation.

•  Aim to include explanation of how significant 
aspects of the written texts discussed communicate 
ideas about contexts such as the human experience, 
society and the wider world.

Use specific and relevant details to 
support your argument, i.e. examples, 
quotations, references to the studied 
text(s) and/or other sources.

How to develop a critical response to a visual text
See page 5 ‘How to develop a critical response to a text’.

How can I revise a visual text?
The revision Tasks focus on feature film because it is the most commonly studied genre for AS91473 
(English 3.2). NCEA questions at the end of the chapter can be answered with reference to any of the visual 
and/or oral text types listed previously.

There are some specific aspects that you should aim to cover in your revision of the visual text that you 
have studied.

Conventions of genre
Some of the most common genres in film are war, romance, history, western, comedy, thriller, drama, 
science fiction, art-house, film noir. Conventions cover characters we expect to see, particular situations, 
moods, music associated with action, recurring motifs, stereotypes, etc.

It is important to have an understanding of the conventions of the genre of film you are studying, as the 
genre will affect many aspects of the text and how the theme/message is conveyed. Any departure from 
the typical conventions of a genre is also important to note.

Director’s background and style
It is helpful to have an appreciation of how the film you have studied fits into a director’s wider body of 
work. How is it typical of their style? How it is different?

Knowing the director’s background and personal reasons for directing the film can also help you to 
understand their larger purpose.
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Achievement Standard 91474 (English 3.3)
Achievement Standard 91474 (English 3.3) involves responding critically to significant aspects of unfamiliar 
written texts through close reading, supported by evidence. ‘Unfamiliar texts’ are texts which you are 
unlikely to have read or studied in any detail before.

You are required you to give a detailed exploration and evaluation of the effectiveness of significant aspects 
of written texts.

Before you begin, you need to consider the key understandings for success in Level 3 English. These are 
given under the heading Before you begin: Key understandings for success in Level 3 English on pages 1 and 2.

What texts will I have to write about?
You will answer questions based on two unfamiliar written texts – one prose passage and one poem.

The texts are likely to be New Zealand texts and they will be linked in some way to allow comparison.

What is the assessment format?
There will be a question on each text and one question which requires you to compare and contrast the texts.

For each question, students are required to give a detailed, written response in the lines provided.

The texts will be provided in a separate resource booklet.

Each question can be answered at an ‘Achievement’, ‘Merit’ or ‘Excellence’ level.

If you are answering all three external standards for Level 3 English, you are advised to spend 60 minutes 
answering AS91474.

What will the questions be like?
The questions could ask you to discuss significant aspects of written texts, such as:

• audience and purposes – your understanding of the aims of the writer

• ideas – e.g. themes, attitudes, beliefs, experiences, feelings, insights, meanings, opinions, thoughts or 
understandings gained from and through the texts

• language features – e.g. figurative language, syntax, style, symbolism, diction, vocabulary, sound devices

• structures – e.g. narrative sequence, beginnings and endings.

In the 2018, 2019 and 2020 AS91474 examinations, the first two questions – on the individual prose 
passage and poem – were phrased as follows.

• Discuss the ways the writer explores … (2020)

• Discuss the ways the writer explores … (2020)

• Discuss the way the writer explores … (2019)

• Discuss the way the writer explores … (2019)

Achievement Standard 91474
Respond critically to significant aspects 
of unfamiliar written texts through close 
reading, supported by evidence

ENGLISH

3.3
Externally assessed 4 credits
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Example

The following extracts from D.H. Lawrence’s short story, ‘The Rocking-Horse Winner’ show how 
adjectives (which are italicised for ease of identification below) have been used to convey a sense 
of the main character’s obsession.

Wildly the horse careered, the waving dark hair of the boy tossed, his eyes had a strange glare 
in them. … When he had ridden to the end of his mad little journey, he climbed down and 
stood in front of his rocking horse, staring fixedly into its lowered face. Its red mouth was 
slightly open, its big eye was wide and glassy-bright. … So he would mount again, and start 
on his furious ride … Paul gave only a blue glare from his big, rather close-set eyes. He would 
speak to nobody when he was in full tilt. … The boy gazed at his uncle from those big, hot, 
blue eyes …

Lawrence’s effective use of adjectives is clearly illustrated by the tone of unease that he creates as 
he builds up to the climax of the story. The short paragraph contains nine adjectives:

There was a strange, heavy, and yet not loud noise. Her heart stood still. It was a soundless 
noise, yet rushing and powerful. Something huge, in violent, hushed motion.

Task 5: Evaluating effectiveness of adjectives

From a written text you are studying in class, select a passage, identify the adjectives and evaluate their 
effectiveness in conveying a particular tone.

 

Repetition of key words
Parts of speech can be used in patterns, or contrasted, to create effects. Repetition is one of the most 
commonly used patterns.

Task 6: Repetition of key words or phrases
The well-known opening paragraph of the novel A Tale of Two Cities by Charles Dickens is marked by the 
repetition of the phrase ‘it was’:

‘It was the best of times, it was the worst of times, it was the age of wisdom, it was the age of foolishness, 
it was the epoch of belief, it was the epoch of incredulity, it was the season of Light, it was the season of 
Darkness, it was the spring of hope, it was the winter of despair …’

Suggest a reason for this use of repetition.

 

Ans. p. 129

Ans. p. 129



94  Achievement Standard 91474 (English 3.3) 

3.3

 ISBN 978-1-990038-25-9 © Copying or scanning from ESA books is subject to the provisions of the Copyright Act 1994.

Practice questions for unfamiliar texts

2020 questions
Question One
TEXT A: Prose

In this passage, the writer reflects on the experience of learning to speak a new language.

On being lost for words

My mouth is a foreign country. My lips and tongue are exchange students stumbling over 
words and up the steps of a train station, blinking in the daylight of another continent. I 
am attempting to learn phrases in a new language, and my mouth makes shapes I do not 
recognise.

I search the internet for someone who can pronounce the words I have written down in 5 
Gujarati, the mother tongue of Mahatma Gandhi, so I can surprise my partner’s Indian 
grandparents when I meet them.

It is a language I have no reference for, and I cannot place phonetically. I don’t even know 
the vowel sounds. A very nice man on YouTube asks, ‘Tame jami lidhu?’ Did you eat your 
lunch? My mouth gapes, my tongue is exposed and vulnerable. Nothing sounds right, and 10 
the effect is as disorienting as being in a new house in a power cut.

The grandparents are 103 years old, and they smile at me as I softly ask, ‘Kem cho?’ How 
are you? When they speak, I feel their words on my tongue, but I cannot reach them. 
We all smile broadly, and search one another’s faces for the language we share, which is 
expression, which is shyness. I watch my partner crouch beside his grandmother and ask in 15 
Gujarati if she has eaten lunch. This much I recognise.

In the afternoons, I collect a small human from kura kaupapa, and I listen to her lead the 
karakia with shy certainty. She tumbles from the classroom in a blur of duality, jumping 
from English to te reo Māori like a rabbit alight in a meadow. I carry her bag and ask if she 
has eaten her lunch, and in my head I hear the refrain in another tongue.   20

At home, she swings her legs on a chair and repeats for me ‘t hi me aporo’, cocking her 
head as I recite it back to her. Cheese with apples is the afternoon tea I make for her, 
‘cheese with apples’ the words I say in te reo under my breath as I wipe the kitchen bench. 
I listen to the way she says ‘ngeru’ as she pats her cat. I feel useless and small – ashamed of 
the strain my memory is under, embarrassed that the language of my home is a stranger. 25

We stop at the dairy and pretend to paint our faces with the rainbow petals of the putiputi 
(flowers) for sale out the front. On the way home, she tries to trick me with made-up 
words she says are Māori, and she gets away with it because my mouth is a foreign country, 
colonised by a brain that has no flexibility.

But there is memory hidden somewhere, because I begin to count in Māori when I perform 30 
breathing exercises at night, and face insomnia. The numbers come back to me like a secret 
message written in milk on paper, and keep me company in the dark hours.

Waiata I learned in school come back to me, too, and they form the beginning of the 
dictionary I keep in my head. I list the words I know, and their meanings. I sing under my 
breath, and I feel something breathing inside me. A week later, at a writers’ festival, I force 35 
myself to say some of my introduction in Māori, although my hands shake. It is only three 
short phrases, but a light flickers on inside. My mouth is a foreign country, but I begin to 
recognise the street signs.

Source (adapted): Michelle Langstone, ‘Tongue Tied: On being lost for words’, in North and South, August 2019, p. 80

Ans. p. 131



Significant aspects of unfamiliar written texts through close reading, supported by evidence  95

3.
3

 ISBN 978-1-990038-25-9 © Copying or scanning from ESA books is subject to the provisions of the Copyright Act 1994.

Refer to Text A, ‘On being lost for words’, to answer this question.

Discuss the ways the writer explores the significance of language to people, referring to at least TWO 
specific aspects of written texts.

Aspects may include figurative language, emotive language, diction, personal pronouns and non-English 
words.

The exam had 1¾ pages of lines for the answer – continue your answer on your own paper.
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Achievement Standard 91472 (English 3.1): Respond critically to specified aspect(s) of 
studied written text(s), supported by evidence

2020 questions
The following essay is based upon STATEMENT 3.
3. The imaginative use of language can transform the reader’s understanding.

Confessional poetry was poète maudit Sylvia Plath’s forte, and evidently a method of 
unleashing her deepest and darkest traumas in 1963, before her suicide. The poem ‘Daddy’ 
fuses a compilation of language features and poetic devices to express the emotional 
rollercoaster of a speaker harbouring an Electra complex. Furthermore, Plath’s most famous 
poem attempts to explore the psychosexual competition a girl (the speaker) has with a mother 
in possession of her father. The imaginative use of language present in the text transforms 
the reader’s understanding of the internal torment and anguish inhabiting the paradoxical 
dichotomy of the soul as it wrestles with both adoration and hatred towards her deceased 
father. Plath releases her most intimate feelings, as parallels are forged between the speaker, 
and Plath’s own relationship with her father, making this poem a very controversial piece of 
autobiographical American literature. 

Communicate a contextual 
knowledge of the poet and their 
individual style.

It’s useful to suggest that you have 
read widely around the text.

Recycle key vocabulary from the 
statement.

This demonstrates an engagement 
as an evaluator.

This Electra complex, which pulses through the speaker’s diction, fuels the love-hate 
relationship with her father and has a transformative impact on our understanding of her 
tragic plight. Initially, we see adoration, evident in the simple title ‘Daddy’, providing positive 
connotations from the start. It has an informal ring to it, a simple term of endearment that 
many a child calls their loving father. Furthermore, a comparison with him in line 8 to a ‘bag 
full of God’,  indicating how she iconised him, galvanises this positive aspect of affection. 
Plath’s father died when she was young, and her love for him was so mercurial that she 
would hope to bring him back, as she states, ‘I used to pray to recover you. / Ach, du’. The 
speaker refuses to accept the cruel reality, and envisions he is still alive – evidence of this is 
the use of an imperative tone and personal pronouns in the opening statement ‘You do not 
do, you do not do’. However, as we continue through the text, her ambivalence is revealed, 
with the negative connotation behind the word ‘brute’. The speaker clearly loved her father 
dearly; however, is also internally torn, evidenced through the juxtaposition of both positive 
and negative connotations used frequently. Her father’s abandonment is a cause of her 
rage, emphasised with the repetition of the word ‘brute’. The audience’s understanding 
is transformed as the speaker’s words contain both love and hatred. Her eternal struggle 
tragically remains with the overbearing shadow from her father haunting her every move.

Weave evidence in judiciously.

Plath utilises allusions in a powerful manner throughout the text, allowing the readers to 
understand prominent images coursing through the speaker’s mind. The setting of the poem 
shifts constantly, from the waters of Nauset in America to Polish and German towns during 
World War II, hinting at a rather metaphorical setting instead of a physical place. Although the 
speaker may have adored her father, the truth of an unfulfilling relationship is exposed as she 
did not know him well enough to simply remember his back story, ‘But the name of the town 
is common’. Brutal imagery is deftly deployed in stanzas 5 and 6, ‘I never could talk to you. / 
The tongue stuck in my jaw. / It stuck in a barb wire snare. / Ich, ich, ich, ich’, with the graphic 
visualisations of her tongue in a barb wire snare, referring to the concentration camps during 
the Nazi era, as well as revealing how even in his presence, there was untold inhibition. The 
word ‘ich’ is German for ‘I’, and is a form of onomatopoeia creating the sound of stuttering in 
speech. Repetition of this emphasises the inability of communication with her father. Further 
reference to Nazism is the description of her father with a ‘neat moustache / And your Aryan 
eye, bright blue’ specifically alluding to Adolf Hitler himself. Her internal trauma is perpetuated 
as she states ‘I began to talk like a Jew. / I think I may well be a Jew’, where the speaker adopts 
the mindset of a victim to her father’s oppression, similar to that of dictatorial Nazism during

Discerning voice

Answers and explanations


