
28  Achievement Standard 90849 (English 1.1)

© ESA Publications (NZ) Ltd  –  ISBN 978-0-908315-70-3  –  Copying or scanning from ESA workbooks is limited to 3% under the NZ Copyright Act.

 Novel style – what techniques create style in your novel? 
 Point of view – who tells the story?

First-person point of view 
Example: To Kill a Mockingbird by Harper Lee

A fi rst-person point of view lets a reader get very 
close to the character who is narrating the story. As 
a reader, you know their innermost thoughts and 
motivations. You can only know other characters 
and what happens through this character’s voice. 
This limits the reader’s knowledge and view but 
increases the feeling of getting to know a character 
really well.

First-person narration is potentially the most ‘unreliable’ because we only get one character’s view of events but 
it can also be the most moving and involving because of how close to the reader the narrator is – almost as if we 
are inside their mind.

Harper Lee’s To Kill a Mockingbird is told from the point of view of Scout Finch. Scout’s fi rst-person narration is 
particularly interesting because Scout tells the story of what she saw and heard when she was a child, but also 
includes her thoughts about events and people as an adult looking back.

There are really two Scouts in the novel – the innocent but brave and feisty little girl and the adult Jean 
Louise. A good example of the difference between them is when young Scout says of her boring time in the 
Maycomb County school system, ‘I could not help receiving the impression that I was being cheated out 

of something’. The adult Jean Louise follows with the rather sarcastic remark, ‘yet I (still) did not believe that 

twelve years of unrelieved boredom was exactly what the state had in mind for me’. (Harper Lee manages 
this complex fi rst-person narration almost seamlessly as Jean Louise’s adult voice and Scout’s child voice combine 
to create the distinctive style and tone of To Kill a Mockingbird.)

The child Scout doesn’t grasp the complex racial and social situation in Maycomb, Alabama – but the reader 
does, because Scout gives information that the reader can interpret, reading between the lines and making our 
own judgements. In places, Scout adds her commentary as an adult. Scout’s childish innocence contrasts with 
the more cynical and unpleasant behaviour and beliefs of other characters and reinforces Harper Lee’s themes of 
justice, fairness and equality.

In the following extract, notice how strong Scout’s fi rst-person voice is, as if she is talking to the reader directly, 
telling you her story:

Jem was twelve. He was difficult to live with, inconsistent, moody. His appetite was appalling, and he told 

me so many times to stop pestering him I consulted Atticus: ‘Reckon he’s got a tapeworm?’ Atticus said no, 

Jem was growing. I must be patient with him and disturb him as little as possible.

(Part Two, Chapter 12, opening lines.)

Third-person point of view 
Example: The Grass is Singing by Doris Lessing

Lessing’s well-known novel is based in Rhodesia in the mid-20th century and tells the story of Dick Turner, a 
failed white farmer and his wife Mary, a town girl who hates the bush. Trapped by poverty, Mary turns to Moses, 
their black cook, for kindness and understanding.

Lessing writes in the third-person ‘omniscient’ point of view. This means that the author knows and sees 

point of view: the way the author allows you to ‘see’ and 
‘hear’ what’s going on through choosing a fi rst person (I, 
me), second person (you, your), or third person (he, she, 
they) narrator to tell the story.

Each point of view has different features and has a 
different effect on the reader’s experience.

narrator: the teller of the story.
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everything about the characters and situation and can give readers an overview. This type of point of view lets 
the reader stand back from the characters and events as if observing them from a distance. It is a less personally 
involving technique than a fi rst-person point of view and always involves a ‘reliable’ narrator. We know what 
we’re reading is ‘true’. Here’s an example from the start of the novel:

Long before the murder marked them out, people spoke of the Turners in the hard, careless voices reserved 

for misfits, outlaws and the self-exiled. The Turners were disliked, though few of their neighbours had 

ever met them, or even seen them in the distance. Yet what was there to dislike? They simply ‘kept to 

themselves’; that was all. They were never seen at district dances, or fetes, or gymkhanas. They must have 

had something to be ashamed of; that was the feeling. It was not right to seclude themselves like that; it 

was a slap in the face of everyone else; What had they got to be so stuck-up about? What, indeed!

Example: ‘Family Man’, a short story by E Annie Proulx

In this story from Proulx’s  2008 collection of short stories, Just The Way It Is, the writer uses third-person 
narration, but limits her point of view to one character. This point of view allows the reader to get closer to 
the character, as in a fi rst-person point of view narration, but still keeps some distance from the characters and 
events. A third-person limited narrative point of view is often unreliable, because the reader sees only one side of 
events. Here’s an example from the story ‘Family Man’:

It was the time of year when Berenice Pann became conscious of the earth’s dark turning, not a good time, 

she thought, to be starting a job, especially one as depressing as caring for elderly ranch widows. But she 

took what she could get … An old man sat at the community room window staring out at the grey autumn 

… She couldn’t quite meet his stare. He was something to look at, despite an ordinary face with infolded 

lips, a scrawny neck. It was the eyes. They were very large and wide open and the palest, palest blue, 

the colour of ice chipped with a pick, faint blue with crystalline rays … When he looked at you, thought 

Berenice, you could not understand a word he said for being fixed by those strange white eyes. She did not 

like him but pretended she did. Women had to pretend to like men and to admire the things they liked. Her 

sister had married a man who was interested in rocks and now she had to drag around deserts and steep 

mountains with him.

 Point of view
1. What point of view does the author of your novel use?

2. Your novel’s narrator is FIRST person
a. Name the narrator. What age is he/she?

b. Copy a short extract from your novel as an example of the narrative style.

c. What effect does having a fi rst-person narrator have on your novel?

Answers
p.  113
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3. Your novel’s narrator is THIRD person
a. Does the narrative point of view come from a main character, or is it limited to one character, or does it 

switch between a number of characters? 

b. Copy a short extract from your novel as an example of the narrative style.

c. What effect does having a third-person narrator have on your novel?
 (A generic answer is provided in the answers.)

Style: Symbolism in To Kill a Mockingbird 
In To Kill a Mockingbird, the mockingbird symbol represents a 
peaceful, innocent creature that does nobody any harm (e.g. Tom 
Robinson and Boo Radley). In addition to the novel’s title, there are 
repeated references to mockingbirds throughout the story:

• When Atticus gives the children guns for Christmas, he tells them it’s all right to shoot at blue jays, but ‘it’s a 

sin to kill a mockingbird’. As Miss Maudie Atkinson explains, it would be thoughtlessly cruel to kill innocent 
creatures that ‘don’t do one thing but make music for us to enjoy’.

• Scout tells her father that revealing Boo Radley’s role in Bob Ewell’s death would be ‘like shootin’ a 

mockingbird’.

The author’s use of the mockingbird as a symbol helps reinforce the theme of the loss of innocence that Scout, 
Jem and Dill undergo as a result of the events in Maycomb around the trial of Tom Robinson and the attack on 
them by Bob Ewell.

Tom Robinson and Boo Radley are innocent – Tom, because he helps Mayella without realising the consequences 
for himself as a coloured man; and Boo Radley, because his family has hidden him away from society since his 
teenage hijinks embarrassed them. Tom Robinson is destroyed by the trial and Boo Radley ends the novel back in 
seclusion, despite his having saved Scout and Jem from the vengeful Bob Ewell.

Style: Humour in To Kill a Mockingbird  
Humour is another feature of style Harper Lee uses in the novel. 
Scout’s role as a girl who beats up boys, hates wearing dresses, and 
swears for the fun of it, provides humour. After Dill promises to marry 
her, then spends too much time with Jem, Scout reasons the best way 
to get him to pay attention to her is to beat up Dill, which she does 
several times.

Humour also comes from seeing the world through a little girl’s eyes. For example, Scout’s fi rst day in school is a 
frustrating experience; her teacher says she must undo the ‘damage’ Atticus has caused by teaching her to read 

symbol: a person, place, action, or thing 
that represents something else, e.g. an 
idea, a value.

irony: saying one thing but meaning 
another. For example, on a wet day you 
might say to a friend, ‘What a lovely day!’ 
showing what you really mean through 
the tone of your voice.
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and write, and forbids Atticus from teaching her further. Scout relates this as a fact, but the reader can see the 
irony as Lee mocks education using Scout’s point of view.

Style: Language in To Kill a Mockingbird
An author can use language in a particular way to create a mood or atmosphere.
• Imagery – words or phrases which create pictures in the reader’s mind using the fi ve senses (sight, hearing, 

touch, taste and smell) to establish setting, character, atmosphere and mood.
• Comparisons – fi gures of speech (such as similes, metaphors and personifi cation) can create ideas and 

impressions about a person or place.

Example – To Kill a Mockingbird

The description of the Radley Place includes these visual images: the house was ‘low’ and although 
once painted white had now ‘darkened to the colour of the slate-grey yard around it’. ‘Rain-

rotted shingles drooped over the eves of the veranda; oak trees kept the sun away.’ The yard 
was never swept and the ‘remains of a picket (fence) drunkenly guarded’ it.

These visual images suggest the Radley Place is old and uncared for and is close to collapsing. The 
reader can see why the children are scared of the house and the mysterious Arthur ‘Boo’ Radley who 
lives there.

Scout uses vivid similes to describe the people in her world and help the reader picture them. For 
example, the ladies of Maycomb in the heat of the summer ‘were like soft tea-cakes with frostings 

of sweat and sweet talcum powder’. Calpurnia, the Finches’ black housekeeper, had a hand ‘as 

wide as a bed slat and twice as hard’. 

Style: Dialogue
The way a character speaks, the words they choose (such as slang or other informal language and how they 
address others) can be an important feature of style in creating character and setting.

Example – To Kill a Mockingbird

Scout’s feisty, independent character is seen through the way she speaks. In Chapter 2, Scout 
is prompted by the rest of the class to explain to Miss Caroline, the new teacher, why Walter 
Cunningham won’t borrow a nickel from her to buy his lunch. ‘You’re shamin’ him, Miss Caroline. 

Walter hasn’t got a quarter at home to bring you, and you can’t use any stove wood.’ Miss 
Caroline is angry at Scout’s frank statement and punishes her by hitting her on the hand with her 
ruler. (Scout mentions ‘stove wood’ because, in the past, the Cunninghams have paid their debt to 
Atticus Finch with stove wood instead of money.)

Style
If you are studying To Kill a Mockingbird

Find at least one further example of symbolism, humour or language use in the novel. Note down example(s) and 
explain why the style feature is important.
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If you are studying another novel

Which three features of the novel’s style are the most important?

Name them and select examples from the text.

Feature of style: 

Example: 

Why is this style feature important to your novel?

 

 

 

 Novel themes – what are the important ideas in your novel?
What does the author think about their novel’s important ideas?
We don’t always know the answer to the above question.

Example – To Kill a Mockingbird

Harper Lee wrote in response to reaction to her novel:

Surely it is plain to the simplest intelligence that To Kill a Mockingbird spells out in words of 

seldom more than two syllables a code of honor and conduct, Christian in its ethic, that is the 

heritage of all Southerners. 

Lee is saying that her novel is about the nature of good and honourable behaviour. Reviewers and 
critics have added other ideas, listing racism, prejudice, loss of innocence, education and family life 
as some of the important ideas in To Kill a Mockingbird.

The title
A novel’s title is often an important clue to its main ideas and themes.

Example – To Kill a Mockingbird

Along with the phrase said by Miss Maudie ‘It’s a sin to kill a mockingbird’, the title of To Kill a 
Mockingbird points to the loss of innocence the three children experience due to the dishonourable 
events around the trial of Tom Robinson.

Tom was convicted even though it was obvious he was innocent and that Bob Ewell and his daughter 
Mayella lied to the court during his trial. To Jem, especially, this represents a terrible blow to his 
respect for justice and the law.

Bob Ewell attacks the children in an act of savage revenge. Ewell dies at the hand of recluse Boo 
Radley who comes to the children’s rescue. Scout fi nally meets the ‘monster’ she, Jem and Dill have 
tracked and teased over the last three years. Scout realises he is a person, not a monster. This is part
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of her growing up and seeing the world in a more mature way, learning that ‘you never really know 

a man until you stand in his shoes and walk around in them’ (Chapter 31).

Tom and Boo are the harmless, innocent ‘mockingbirds’ of Maycomb, and their destruction (Tom by 
the trial and conviction, and Boo by Maycomb society and his family) is a sin.

 Important ideas
If you are studying To Kill a Mockingbird

Find two other important ideas or themes in the novel. Explain how they are shown in the novel using evidence 
(details, examples, quotations) from the text to support your ideas.

If you are studying another novel

What are the important ideas in your novel? Choose two and explain how they are shown in your novel using 
evidence (details, examples, quotations) from the text to support your ideas.

Important idea:

Explanation and supporting evidence:

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Answers
p.  113
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Important idea:

Explanation and supporting evidence:
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 The short story
This section will help you understand short stories, a signifi cant form of literature and one in which New Zealand 
writers such as Katherine Mansfi eld, Janet Frame, Owen Marshall and many others have had considerable 
international success.

Exam questions for Achievement Standard 90849 (English 1.1) will ask you to write on one or more written texts 
you have studied. To prepare short stories for this exam, you should study in detail at least two stories. Two 
stories will give you enough material to answer a good range of exam questions, using either one or both stories 
in your essay.

The featured stories in this section are ‘The Waste Land’ by Alan Paton and ‘Prince Valiant’ by Owen Marshall. Full 
text of both stories can be found on pages 69–73. 

Other examples of short stories suitable for study are: 

‘My First Ball’ and ‘Yellow Brick Road’ by Witi Ihimaera

‘Examination Day’ by Henry Slesar

‘Big Brother, Little Sister’ and ‘The Red Sari’ by Apirana Taylor

‘The Sniper’ by Liam O’Flaherty

‘A Kind of Madness’ by Philip Mincher

‘The Lottery’ by Shirley Jackson

‘Supper Waltz Wilson’, ‘The Fat Boy’ and ‘The Ace of Diamonds Gang’ by Owen Marshall

‘The Doll’s House’ and ‘Miss Brill’ by Katherine Mansfi eld

‘I Spy’ by Graham Greene.

 Introduction to short stories
What is a short story?
Short stories are written in many different literary genres.

A short story usually deals with one subject and has a small 
number of characters.

Short stories are categorised into different types according to 
their structure. For example:
• slice of life – a vivid picture is created of a short moment in time
• narrative – a story that uses conventional story form to develop action to a climax and resolution
• the twist – a surprise ending reveals extra meaning in the story.

What makes a short story ‘short’?
Edgar Allan Poe, a famous writer of short stories, said that a short story should be able to be read in one sitting 
of between half an hour and two hours. Another defi nition states that a short story has limited characters and 
ideas, covers a short time period and takes place in limited settings. Short stories are generally agreed to be 
between 1 000 and 20 000 words long. However, writers and critics have never been able to agree on one fi nal 
defi nition.

Roald Dahl’s short stories are not recommended 
for study for Achievement Standard 90849 
(English 1.1). NCEA examiners’ reports have 
frequently advised that answers on Dahl’s stories 
struggle to gain good grades and attribute this to 
the stories’ relative lack of depth and complexity.

genre: a specifi c type of literature, with a 
distinctive style, structure, or content, such as 
horror, adventure, romance, crime, fantasy, 
science fi ction and war.
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Reading short stories and keeping a log 
As part of a short-story study, you should read 
as many short stories as you can. This wide 
and varied reading will give you a feel for the 
many forms and styles a short story can take.

Keep a reading log 
(Copy this template on your own paper to record reading 
of more than four stories.)

An example from ‘The Sniper’ by Liam O’Flaherty follows.

Example

Opinions are bolded, details are underlined.

Title: The Sniper. 

Author: Liam O’Flaherty.

Date read: 12 April 2016.

Summary of story: A sniper involved in the Irish Civil War lies on a rooftop in Dublin. During his 

watch he shoots several people, including an enemy sniper who has tried to kill him. The enemy 

sniper’s body falls over the rooftop parapet into the street below. After the sniper shoots his 

enemy, he goes down to the street, turns over the body and fi nds he has killed his brother.

Opinions and details: (1) I was interested in how the sniper managed to fool the enemy sniper 

by dropping his arm over the parapet and letting his rifl e fall into the street. The enemy sniper 

thought he had hit the sniper and stood up. The sniper was then able to shoot this enemy with 

his pistol. This was a tense and exciting part of the story, because it was hard to predict 

whether or not the sniper could survive and escape from the rooftop because he was already 

wounded in the arm which made it diffi cult to shoot with his pistol.

(2) It was interesting to read about the Irish Civil War. The opposing armies were divided by 

religious belief, with Protestants loyal to British rule in Northern Ireland and Catholics wanting 

independence. ‘The Sniper’ shows how families could end up fi ghting each other with tragic 

results, as shown in this story where two brothers are trying to kill each other. I wondered 

what would have happened if they had each realised who the other was. The shock the sniper 

shows when he fi nds out he has killed his brother suggests the outcome could have been 

different, but O’Flaherty leaves readers to draw their own conclusions.

Your responses to short stories you have chosen to read yourself 
could form the basis of written work for Achievement Standard 
90854 (English 1.10) ‘Form personal responses to independently 
read texts, supported by evidence’. Note that you cannot use 
stories studied in class as part of the work you submit for 
Achievement Standard 90854 (English 1.10). 

A detail can be a summary or retelling of part of the 
story, a quotation from the story or from a character 
in the story.
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Title:

Author:

Date read:

Summary of story (what’s it about?):

 

 

 

 

Opinions and details (at least two opinions of the story and at least two details from the story that support 
each opinion):
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The novel
 Point of view (page 29)
Examples of appropriate answers for To Kill a Mockingbird by Harper Lee.

1. First-person narrative. 

2. Your novel’s narrator is FIRST person

a. Name the narrator. What age is he/she?
 The narrator is Scout (Jean Louise) Finch, six years old at the 

start of the novel and nine at the end.
b. Copy a short extract from your novel as an example of the narrative 

style.
 ‘Jem was twelve. He was difficult to live with, inconsistent, 

moody. His appetite was appalling, and he told me so many 

times to stop pestering him I consulted Atticus: “Reckon he’s 

got a tapeworm?” Atticus said no, Jem was growing. I must be 

patient with him and disturb him as little as possible.’  (Part 
Two, Chapter 12, opening lines.)

c. What effect does having a fi rst-person narrator have on 
your novel?
• The reader gets to know Scout well – what she thinks 

about issues in Maycomb and how she feels about her 
family, friends and neighbours.

• The reader gets to understand Scout as she grows up 
through the novel, especially the lessons Scout learns 
about the need to walk in another person’s shoes in order 
to understand them.

• Scout gives a child’s-eye view of society in Maycomb, 
Alabama, but the reader can interpret this information from 
a more mature viewpoint. 

• Scout’s childish view of events is often humorous, 
creating relief from the serious topics of racism and family 
dysfunction the novel deals with.

• Scout’s childish innocence contrasts with the adult beliefs 
and rationalisations of other characters and highlights the 
themes of justice, fairness and equality that Harper Lee 
wants to communicate to her readers.

3. Your novel’s narrator is THIRD person

c. Possible effects of third-person narration (apply to your 
novel if appropriate):
• Narration limited to one (or more) characters gives insight 

into personal feelings.

• Narration limited to one (or more) characters helps the 
reader understand the personal impact of an issue or event.

• Helps the reader see the big picture.

• Tells the story from both sides or contrasting positions, so 
the reader gets a balanced view.

• Tells two stories at the same time, so one is contrasted 
with the other.

 Important ideas (page 33)
Examples of appropriate answers for To Kill a Mockingbird by Harper Lee.

Racial prejudice: Tom Robinson’s fate is an obvious lesson in the 
destructive results of prejudice. Lee also portrays the Finches’ black cook 
and housekeeper Calpurnia in a way that makes us consider the question 
of prejudice in another way. Calpurnia is almost in the role of ‘mother’ to 
the children until Aunt Alexandra arrives. Calpurnia takes the children to her 
church and there they meet her community. But Calpurnia is definitely in a 
lesser position in the household, and, although she is treated very well by 
the Finches, she is not their equal. As readers, we see these issues through 
Scout’s innocent and unprejudiced eyes. This helps us see what Harper 
Lee wants us to see – that racial prejudice of any kind is destructive and 
damaging to everyone involved.

The co-existence of good and evil in society: This theme is worked out 
through the story of Boo Radley’s relationship with the children. The children 
believe Boo is evil, a monster who will eat them alive. They find that the 
opposite is true when Boo saves them from Bob Ewell, the real embodiment 
of evil in the novel.

The short story
 Experimenting with story structure (page 57)
An example of an appropriate response follows.

Step 1: Brief description of main character.

Jack is a tall and lanky seventeen-year-old with longish hair and a cheeky 
grin. A Year 12 student at Midhurst College, Jack is a talented basketball 
player, in line for the Midhurst Basketball ‘A’ Team. Unfortunately, Jack’s 
academic results are suffering from too much time spent in the gym.

Step 2: Brief description of a place the characters could realistically be 
expected to be found.

The Midhurst College gym was a gloomy wooden structure built on the south 
side of the grounds. During the winter basketball season, the walls glistened 
with damp. If it rained enough, pools of water lay on the floor in the east 
corner. The basketball coach had a shabby, cramped office in the gym, 
filled with piles of uniforms, deflated basketballs, old towels and stacks of 
dog-eared paper. The office was heated by a gigantic radiator, permanently 
turned to ‘high’ in an attempt to keep the damp away. Jack wondered how 
Mr Sims could breathe in the muggy, musty, atmosphere.

Step 3: Event or action that the character either takes part in or witnesses.

It’s 4 p.m. on a dark Thursday afternoon. Trials for the Basketball ‘A’ team 
are under way. Jack, Jono and twenty or so other hopefuls are completing a 
‘Beep’ test under the watchful eyes of Coach Sims. Jack is giving it his best 
effort. As he turns to start another length he sees Mike Hazard stroll into the 
gym, brand new Nike basketball boots hanging off the tips of his fingers, his 
195-cm frame dipping slightly to greet Coach Sims. ‘Here we go,’ mutters 
Jono to Jack. ‘The freakin’ star’s arrived.’

Step 4: Order of the three pieces of writing.

Best order is: Place → Action → Character.

Why? The scene is set before the action begins, creating the atmosphere of 
a typically scruffy, cold, college gym – the scene of many a tough battle for 
dominance, where the underdog works hard to beat the ‘star’.

 ANSWERS
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The Midhurst College gym was a gloomy wooden structure built on the 
south side of the grounds. During the winter basketball season, the walls 
glistened with damp. If it rained enough, pools of water lay on the floor 
in the east corner. The basketball coach had a shabby, cramped office in 
the gym, filled with piles of uniforms, deflated basketballs, old towels and 
stacks of dog-eared paper. The office was heated by a gigantic radiator, 
permanently turned to ‘high’ in an attempt to keep the damp away. Jack 
wondered how Mr Sims could breathe in the muggy, musty, atmosphere.

It’s 4 p.m. on a dark Thursday afternoon. Trials for the Basketball ‘A’ team 
are underway. Jack, Jono and twenty or so other hopefuls are completing 
a ‘Beep’ test under the watchful eyes of Coach Sims. Jack is giving it his 
best effort. As he turns to start another length he sees Mike Hazard stroll 
into the gym, brand new Nike basketball boots hanging off the tips of his 
fingers, his 195-cm frame dipping slightly to greet Coach Sims. ‘Here we 
go,’ mutters Jono to Jack. ‘The freakin’ star’s arrived.’

Jack is a tall and lanky seventeen-year-old with longish hair and a cheeky 
grin. A Year 12 student at Midhurst College, Jack is a talented basketball 
player, in line for the Midhurst Basketball ‘A’ Team. Unfortunately, Jack’s 
academic results are suffering from too much time spent in the gym.

Poetry
 Dulce et Decorum Est (page 78)
1. Answers will vary according to response.

2. The soldiers have been at the front line / in battle  / in the trenches, and 
are marching back to a rest area.

3. A gas attack: ‘Gas! Gas! Quick, boys!’ One soldier cannot get his gas 
‘helmet’ [mask] on in time, ‘But someone still was yelling out and 

stumbling,’ and breathes in a fatal dose of gas. The soldiers load him 
onto a wagon and watch his agony, ‘the white eyes writhing in his 

face’, ‘the froth-corrupted lungs, / Obscene as cancer,’ as they 
continue their march back to the rest area.

4. The poet’s advice is not to be so enthusiastic in encouraging innocent 
and naïve young men to go to war, ‘not tell with such high zest / To 

children ardent for some desperate glory, / The old Lie’. He believes 
that the state of the tired soldiers, incidents like this gas attack and the 
cruel death of his fellow soldier and the effect such experiences have 
on him (‘In all my dreams … / He plunges at me, guttering, choking, 

drowning’) prove that dying for your country is not sweet and right. 
Instead, it is ‘The old Lie’, pointless and wrong.

 Conquerors (page 80)
1. Answers will vary according to response.

2. The ‘conquerors’ are soldiers after a victory or at the end of a campaign 
they have won.

3. The hidden village at sundown is very quiet, ‘no sound met our tired 

ears’. The village is empty of life and has been for some time; weeds 
are growing through the street. However, the combination of the 
still air and the swinging gate gives a haunted overtone, as though 
something or someone has just passed through the gate or gates. The 
conquerors see a dead bird, with a ‘thin tattered breast’ and ‘beak 

wide open’, a dying dog, who ‘shambled off … to die at least in 

peace’ and the ‘grey’ body of a dead child in a doorway. These details 
suggest the village has been deserted by its inhabitants for some time. 
The village is damaged – details such as ‘blackened trees’, ‘broken 

pane’, and ‘shattered door’ all suggest some fi ghting has occurred in 
the village.

4. The conquerors are surprised that victory turned out to be different 
from their expectations. Perhaps they thought that victory would 
be thrilling and exciting, but ‘No one had told us victory was like 
this’. They did not expect victory to include empty villages and dead 
children. They begin to understand the reality of war and what might 
have happened if they had been defeated – ‘There was not one who 

did not think of home’. They have lost their innocence about war.

 Some People (page 81)
1. Answers will vary according to response.

2. People who are fl eeing war; refugees.

3. The people have had to leave their homes, leaving possessions behind, 
‘chickens, dogs, / mirrors …’. They take only what they can carry, ‘On 

their backs are pitchers and bundles,’ and they have to fi ght for food, 
‘somebody’s bread somebody’s snatching’. Some of the children die 
and the fl eeing civilians are not sure which way to go and get caught 
in a battlefi eld, ‘Around them, some gunfire … / and, above, a 

plane circling …’ They do not know what will happen and can only 
hope that the next person they see will ‘choose not to be the enemy’ 
and let them live.

4. They are exhausted; the things they carry are ‘heavier from one day 

to the next’. They are desperate, ‘somebody’s snatching’ food from 
others. They would like to be less noticeable, ‘Some invisibility would 

come in handy,’ or if not, they’d like to be the colour of stone so they 
are camoufl aged. They still hope to survive, but they do not know how: 
‘Something else is yet to happen, only where and what?’

 Phantom Noise (page 83)
1. Answers will vary according to response.

2. A soldier’s memories of the experience of war are expressed as a 
ringing, humming wall of sound that he cannot escape. The title of 
the poem is a metaphor – the soldier’s memories of sights and sounds 
are compared to the condition of hearing phantom noise that tinnitus 
sufferers experience.

3. A ‘ringing hum’ made up of the sounds of confl ict and battle – ‘shell-

fall and static’, the ‘hiss and steam’ and ‘wing-beat / of rotors’, 
‘voices of dust’, ‘riffl es’, ‘static-borne television’, ‘muzzle-flash 

singing’.

4. He feels as if the memories of the sights and sounds of war are taking 
over his thoughts and perceptions. This is shown by the repeated 
words in the last three lines, ‘this ringing / hum … ringing’. Earlier in 
the poem, other sounds and sights from the war that he heard and saw 
are identifi ed, and it is all of these that combine in the persistent sound 
he cannot escape.

 Comparing ideas (page 85)
An answer could include some of the following ideas.

All four poets present a negative picture of war.

In two poems, ‘Dulce et Decorum Est’ and ‘Phantom Noise’, the soldier’s 
direct experience of battle is related and the reality of death and how it 
happens as a result of war are described (a gas attack, children losing limbs 
and bullets hitting flesh and bone).

‘Conquerors’ and ‘Some People’ deal with what happens to civilians during 
wartime: they must leave or die and their fate is often down to luck. These 
poems also deal with the idea that everyone is vulnerable to war and its 
terrible results – the soldiers in ‘Conquerors’ realise that they could easily 
have been in the place of the villagers; the people fleeing in ‘Some People’ 
represent all of us.

In ‘Dulce et Decorum Est’ and ‘Conquerors’, the poet asks the reader to 
think again about the value of war. The soldiers in ‘Conquerors’ realise what 
victory means – death – and they realise how easily they could have been 
the conquered. ‘Dulce et Decorum Est’ asks the reader to stop believing in 
the glory of sacrificing lives for nationalistic ideas.

‘Conquerors’ is the only poem that deals with the aftermath of war. The 
village these soldiers walk through is silent. The other three poems are full 
of the noise of war – planes and helicopters fly above and bombs and shells 
fall.

‘Some People’ gives the situation for civilians caught in a war zone. This is 
the only poem of the four that looks at soldiers from the outside. This poem 
suggests that civilians are in great danger from soldiers, not knowing if they 
will help or harm them.
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