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Introduction – ‘What is culture?’

Activity 1: Expression of culture (page 2)
1. and 2. Answers will vary – people express their culture through dance, singing, cultural festivals, clothing, 

language, particular phrases.

Activity 2: Characters of bro’Town (page 2)
How some of the main characters of bro’Town are depicted follow.

Vale Pepelo – portrayed as an intelligent scholar with a strong social conscience.

Valea Pepelo – brother of Vale – shown as having an active interest in girls and his catchphrase is ‘peyow peyow’; 
portrayed as being academically challenged but is actually quite intelligent.

Sione Tapili – portrayed as a ladies’ man who has a crush on a girl at his school; he sees himself as a bit of a hero.

Jeff da Māori – portrayed as an unsuccessful musician (having a broken guitar) who usually has a runny nose; an 
obvious stereotype of Māori.

Mack – portrayed as a homosexual who pretends that he grew up on the streets but in actual fact lives in a mansion.

Pepelo Pepelo – Vale and Valea’s dad – portrayed as a drunk who only occasionally works and has a love for beer, 
gambling and pornography; he discriminates against ethnic minorities.

Agnes Tapili – Sione’s mother – portrayed as an overbearing Polynesian mother who is deeply religious and 
aggressive.

Rex Ruka – portrayed as the alpha male of St Sylvester’s school who, along with Joost van der Van Van, makes fun 
of the other boys.

Joost van der Van Van – portrayed as a racist, gun-happy and stupid South African.

Abo – is portrayed as a stereotypical Aboriginal who rides on an emu and celebrates anything by singing songs 
about it.

Activity 3: Stereotypes (page 5)
New Zealand is best known for sheep and rugby.

Australia is best known for deadly animals and melanoma.

Culture and land
Activity 1: Cartoon interpretation (page 11)
1. Tom Scott, 28 September 1988.
2. The Bible could have been drawn to show the role of religion during the signing ceremony or that there were 

missionaries present.
3. The offi cial’s statement can be viewed as ironic as the offi cial believed that Māori were completely happy with 

the Treaty and that future generations would (‘with a bit of luck’) not have to deal with land claims after Māori 
land had been taken. Many years later, these words turned out to not be true – governments have had to deal 
with:
• Māori customary fi shing rights as well as Māori claims to fi shing quota (Māori were given 10% of the 

fi shing quota)
• many cases of land claims (with land being returned to Māori).

LEVEL 5 CULTURAL INTERACTION LEARNING WORKBOOK

– ANSWERS –



LEVEL 5 CULTURAL INTERACTION LEARNING WORKBOOK
– ANSWERS –

© ESA Publications (NZ) Ltd, Freephone 0800-372 266, ISBN 978-1-927297-35-3 2

Activity 2: Comparison between past and present (page 13)

Possible answers follow.
 1880s
• Some Pākehā (European) perceptions could have been that the government was acting in their (the European 

farmers’) best interest, by destroying Parihaka and giving that land to be used for extensive (European-style) 
farming. Some could have viewed the actions of the soldiers as showing Māori who were ‘in charge’ of the 
country.

• It is also likely that some Pākehā could have opposed the actions of the soldiers and the government by 
arguing that Māori had set up a self-suffi cient community and should have been left alone.

• It is highly likely that all Māori would have opposed the actions of the government and the soldiers.
Present
• Most people would agree that the actions of the government back in the 1880s were aggressive and uncalled 

for.
• Some believe that the government action was not so much over land but over supremacy, i.e. showing Māori 

who were ‘in charge’.

Activity 3: Source interpretation (page 13)
1. Source A does seem to be reliable as it comes from a reliable website, nzhistory.net.nz
2. The information in Source A is relatively free of bias – it gives factual information which could be checked 

with other sources.
3. Source B could be viewed as biased. The reporter’s perspective is negative towards the actions of the 

government (‘a wretched fi asco’), and views one of the Māori leader’s (Te Whiti) attitude as ‘noble’.
4. HIDDEN WITNESSES

http://www.nzhistory.net.nz/people/john-bryce mentions how reporters foiled Mr Bryce, who was in charge 
of the troops.

5. An historian would fi nd a more detailed newspaper account of a (hidden) reporter helpful, and diaries of both 
Māori and soldiers would also be helpful. A government report would also be of use, but one should be aware 
of possible bias.

Activity 4: Advantages and disadvantages of colonial rule for Africans (page 17)

Benefi ts of European rule for Africans Disadvantages of European rule for Africans
Western education Extraction of natural resources

Jobs Economic exploitation – low wages

Effi cient systems of administration Racial and social distinctions

Democracy Repression and killings

Introduction of Western technology Loss of culture and traditional beliefs

Opportunities for some European disregard for traditional systems of government

Travel to the colonial country Political borders drawn by colonials overrode natural and 
traditional boundaries 

Citizenship of the colonial country Disease

Infrastructure Loss of political power

Western medicine

Law and order provided

Introduction of a common language
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Culture and race

Activity 1: Cultural rights vs. human rights (page 18)

Possible answers follow.

Zwarte Piet is the companion of the Dutch Sinterklaas (Santa Claus). Traditionally, he is black (he was a character 
from a book from the mid-19th century). During processions in the pre-Christmas period, people blacken their 
faces to represent this character when Sinterklaas makes his entry into a particular area. The issue is divisive in the 
Netherlands and Belgium, as some feel that the character (and his depiction) is racist, whilst others believe it is a 
harmless tradition that should be allowed to continue. Some are calling for him to be made white or painted in 
rainbow colours, whilst others defy such calls and say Zwarte Piet should stay exactly as he was.

Activity 2: Is war ever justifi able? (page 21)

Possible answers, that could be deemed subjective, follow. Wars can also mean confl icts, and do not have to 
involve a declaration of war.

Yes, wars are justifi ed
• Wars are justifi ed to stop aggressors and dictators – e.g. Hitler.
• Wars stop innocent people from being controlled by dictators and from being killed – e.g. the Holocaust. It is 

true that many millions were killed by the Nazis, but it could have been worse if Hitler was not stopped when 
he was. Another example can be the fi ght against Islamic State.

• Wars are fought to free oppressed people – e.g. the American Civil War.
• Wars secure people’s freedom to live in a system they choose (e.g. democracy).
• Wars can secure the fair distribution of scarce resources to all – e.g. the Suez Crisis.
• Wars can protect far-fl ung places from aggressors – e.g. the Falklands War.
• Wars are fought to uphold religious values – e.g. the Crusades.
No, wars are never justifi ed
• Wars are fought so that one group can have control over another or have infl uence in an area – e.g. Iraq and 

Afghanistan.
• Wars are fought over oil, and the control thereof – e.g. the Gulf Wars.
• Wars are fought to gain control over scarce resources – e.g. gold in the South African War.
• Wars are fought over religion – e.g. the Irish Troubles.
• Wars cause untold suffering over ideology – e.g. Vietnam War.
• Wars do not solve anything and cause more problems – e.g. Arab–Israeli wars.
• Wars cost a lot of money and can bankrupt nations, which in turns lead to higher taxes – e.g. WWI.

Activity 3: Coded letter (page 21)

Key

A = £ B = √ C = ∞ D = ♣ E = ¥ F = ± G = ≠ H = X I = β

J K = $ L = % M = & N = * O = @ P = Ω Q R = ©

S = Û T = ∀ U = • V = Δ W = ¤ X Y = « Z
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The message reads as follows:

Hi David,

The drop will be Friday night. Basia will smuggle the weapons in a crate of pumpkins which will be brought in by 
Adam.

Good luck!

Activity 4: Other genocides (page 21)

Event: Rwanda, 1994

Comparison with Holocaust Contrast with the Holocaust
Both genocides involved a majority group killing a 
minority group.

Rwandan genocide involved smaller numbers of 
people killed – 6 million in the Holocaust vs. about 
800 000 to 1 million in the Rwandan genocide.

Both can be regarded as a civil war – one group of a 
nation killing another group of the same nation.

The Holocaust was long in its planning and its 
execution – years 1930s–1945, whereas the Rwandan 
genocide took place in a few months, April–July 1994. 

Both events involved millions of refugees – in the case 
of the Holocaust, many Jews and other persecuted 
groups tried to fl ee during the event and went to 
live in other European countries. In the Rwandan 
event, many millions of civilians became refugees as 
they tried to fl ee the military campaigns. Similarly, 
in Rwanda, the Tutsi minority had experienced 
discrimination from the majority Hutu tribe for many 
decades and fl ed to neighbouring African countries. 
After both events, many were permanent refugees, as 
their homes and livelihoods were destroyed.

In the Holocaust, millions of Jews and other persecuted 
groups were placed in concentration and extermination 
camps and systematically killed. In Rwanda, the 
outbreak of violence was quick and armed groups 
fought one another. 

Activity 5: State responses to opponents of Apartheid (page 23)

One can argue that soldiers merely follow orders as they might otherwise lose their jobs; or, armed forces train 
their soldiers to obey and not question senior commanders. One can look at numerous examples where soldiers 
testifi ed in trials that they were merely following orders (e.g. German soldiers in WWII). On the other hand, one 
can argue that even soldiers can question morally dubious orders. Even though some soldiers can claim they 
were only following orders, some go above and beyond those orders to infl ict pain and suffering on others. Some 
soldiers use ideology as an excuse to perform heinous crimes. In many cases, soldiers have acted in isolation from 
their senior commanders.

Activity 6: An accurate assessment, rather than a deduction? (page 25)

Census data, departure fi gures, newspaper articles, birth rate per population group, etc.
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Activity 7: Apartheid crossword (page 25)
1.

2.

3. 4.

5.

6.

7.

8. 9. 10.

11. 12.

13. 14.

15.

Activity 8: Discussion topic (page 27)

Possible answers follow.

For
• It does not bother me, as I believe in sharing our resources.
• I value diversity.
• I believe they may enhance the existing culture at our school.
• All people should be given fair opportunities.
• Our school has robust systems to incorporate newcomers.
• They may enhance our sport/cultural teams.
• It will be interesting to observe how other people with different values operate.
Against
• The newcomers may ruin our school’s values.
• They could impact on class sizes.
• They could change the way we do things in our school.
• It may lead to clashes between students.
• It may affect our education, as teachers might have to spend more time with the newcomers.

S O W E T O

R

A N A T I O N A L

F B

R A N D B

I E P

K N A

A N C S

A H O M E L A N D S

N K P B

S H A O

O R O

V Q N T K

E U T H S

R C O L O U R E D S

W T I I

O A D X

E

R G R O U P A R E A S

D
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Activity 9: Compare and contrast (page 28)

Clue Similarity Difference
Sense of racial 
superiority 

In all three countries, the ruling group believed 
their race to be superior. In Germany, Hitler and 
his followers believed the Jews were an inferior 
racial and cultural group. In South Africa, the 
whites believed they were a superior group. In 
the USA (especially the southern states), whites 
believed that they were a superior race. 

A difference might be that Germany’s 
sense of racial superioity resulted in large-
scale extermination.

Discrimination in 
schools

In all three countries schools were segregated. 
Jews were not allowed to go to state schools in 
Germany. In South Africa, blacks had to go to 
separate schools and received less funding than 
white students. In the USA, black students could 
initially not go to white schools, and they also 
received less funding than white students.

In the USA laws were passed to ensure 
that all schools were desegregated. 
However, subtle discrimination still 
continued. Most US public school students 
go to a school where their own race 
group forms the majority of students (the 
exception is Asian students). 

Percentage of 
population

In Germany and the USA, the victimised groups 
were in a minority.

In South Africa, blacks formed (and still 
form) a majority of the population.

Career 
discrimination

In all three countries the victimised group 
experienced discrimination. In Germany, Jews 
were barred from certain professions; in South 
Africa, blacks were limited from pursuing some 
careers through a quota system; and, in the 
USA, blacks were initially restricted to low-
paying jobs.

Currently, in the USA, tertiary student 
numbers are more or less representative 
of the population.

Response of 
victims’ groups

In all three countries, some people just accepted 
the discrimination as a way of life, but others 
chose to respond in a violent fashion. 

In Germany, many Jews emigrated and 
some formed resistance groups to fi ght 
the Nazis during WWII. In South Africa, 
protests were held and an armed struggle 
ensued to fi ght the regime. In the USA, the 
Black Civil Rights Movement mostly used 
non-violent protests and the Supreme 
Court to challenge racist practices. 

Legislation In all three countries racist legislation was 
passed.

In Germany and South Africa, 
governments passed legislation to take 
away people’s rights; whereas in the US, 
the Supreme Court overruled previous 
legislation and practices of individual 
states to enhance the rights of blacks.

Citizenship Germany and South Africa deprived Jews and 
blacks respectively of their citizenship. 

In the USA, blacks had (in theory) similar 
rights as whites, but prejudice and racism 
made it diffi cult for blacks to exercise their 
freedoms. 

Activity 10: Discussion topic (page 30)
Students should formulate their own answers.
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Activity 11: Graph interpretation (page 30)
1. ‘Only a little’ (all the others show an increase).
2. Māori and Pacifi c Islanders.
3. One can see that the educational attainment levels of Europeans and Asians are the highest and their income 

levels are also the highest (Asians are on par with Māori in 2013). By contrast, Māori have the lowest 
educational attainment but have the second-highest income levels. Asian attainment of NCEA Level 2 is the 
highest but that group does not have the highest average incomes.

Culture and immigration

Activity 1: Debate – illegal immigration US–Mexico border (page 33)

Possible answers follow – remember, these are the opinions of the characters speaking; they are not necessarily true 
or factual.

American opposing the entry of illegal immigrants:
• ‘immigrants take away American jobs, as immigrants are willing to work for lower wages’
• ‘because immigrants have a lower standard of living, they are willing to work for less money, thus presenting 

an economic threat to Americans who lose their jobs’
• ‘immigrants are involved in crime once they arrive in America’
• ‘immigrants cannot speak (proper) English’
• ‘immigrants clog up the health system and schools’
• ‘immigrants have different values from Americans’
• ‘immigrants do not assimilate into American culture’
• ‘immigrants have a different religion’
• ‘immigrants slip into cracks and do not pay taxes’.

American approving of the entry of illegal immigrants; or an immigrant:
• ‘immigrants provide labour to do the jobs many Americans do not want to do’
• ‘immigrants enrich the cultural lives of all Americans’
• ‘immigrants work hard and pay their taxes’
• ‘immigrant children want a better future and study hard at school and university’
• ‘many are religious, and respectful towards others’.

Activity 2: Discussion topic (page 34)

Students should formulate their own responses.

Activity 3: Creating a community pamphlet (page 35)

Every community is different, and will have different values but common answers could be as follows.
Do’s
• Be polite towards others.
• Keep your garden tidy.
• Inform neighbours if you are going to hold a party, and fi nish at a decent time.
• Help others in the community.
• Keep an eye on elderly or vulnerable neighbours.
Don’ts
• Don’t make excessive noise, and defi nitely not after 10 o’clock at night.
• Don’t harass women in the street.
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• Don’t urinate or spit in the street.
• Don’t speed in a vehicle.
• Don’t tip rubbish in the street.
• Don’t write graffi ti.
• Don’t slaughter animals.
• Don’t abuse others.

Culture and treatment of women

Activity 1: Gender inequality and discrimination (page 38)

Possible answers follow.

For the argument
• In the 2013 report, New Zealand ranked seventh out of 136 countries – that in itself means there are millions if 

not billions of women who have much more challenging lives than do New Zealand women.
• New Zealand has comprehensive laws that protect women against discrimination.
• New Zealand’s government has a large proportion of female members.
• New Zealand’s gender pay gap is the lowest in the Asia Pacifi c region, and this pay gap has decreased since 

the 1990s.
• Women have access to health systems and educational facilities; New Zealand women are among the most 

educated in the world.
• According to a survey two years ago, New Zealand is the best Commonwealth country for young girls in terms 

of equal opportunities.
• Different pay rates are infl uenced by the type of job and qualifi cations.
• The government has introduced legislation to eliminate discrimination in the workplace – this includes the 

Equal Pay Act 1972, the Human Rights Act 1993 and the Employment Relations Act 2000.
• New Zealand has the highest proportion of any developed country for women in senior management (31%), 

and the New Zealand government is striving to have 45% of women in senior positions on State Sector boards.
• In 2012, women held nearly 15% of public board member roles in the top 100 companies.
• New Zealand has had two female prime ministers.
Against the argument
• More women than men do unpaid work.
• Women still experience discrimination in the workplace, either in terms of sexism or experiencing the ‘glass ceiling’.
• It is still mostly women who stay at home to look after children.
• Women still get paid less than men for doing the same job.
• The unemployment rate is higher for women than it is for men.
• New Zealand has slipped a few places on the World Economic Forum’s Gender Gap.
• Low-paid jobs are usually fi lled by women.
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Activity 2: Gender gap? (page 39)
1. 

Japan

Yemen

Egypt Qatar

Zambia

Italy Greece

India

Activity 3: Research – How Boko Haram or ISIS treat women (page 40)
1. Possible answers follow. Some men:

• use religious justifi cation to treat women poorly
• feel their masculinity is under threat
• feel they are, and should always be, the decision makers
• feel women are too emotional to be given responsibility and positions of power
• believe women should be subservient to them to serve their sexual needs
• feel they need to be the protectors and providers for their families
• feel women are better suited to perform household duties, while men go to work
• feel because they are physically stronger, they should be in charge
• feel women’s monthly hormonal changes make them unsuitable for positions where decision making is 

involved.

Activity 4: Perspectives – ‘Girls told they can’t play league with boys’ (page 41)
1. a. Possible reasons may be that New Zealand Rugby League might think that it is:

• unsafe for girls, as the girls might get hurt playing against boys who are stronger than they are
• inappropriate for girls to play in a boys’ team.

b. The girls might think that:
• it is safe to continue playing in a mixed team, as they (the girls) are fi t and strong enough to compete 

with boys
• equality should be practised in this day and age.

Activity 5: Sexist advertisements from past to present (page 42)

The perception (in the media at least) of women has developed from portraying women as ‘assistants’ in the 
1950s and 1980s – i.e. as people who could cook and clean and whose intellect was not really valued – to 
a modern take that shows women as beautiful ‘objects’. One can argue that women as still being seen as 
‘supplementing’ the lives of men, but just in a different way.
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Culture and food

Activity 1: Match the food with the country (page 55)

1.

Boerewors

Pizza

Matzah (or 
matzo) balls

Pavlova

Hamburger

Sweet and sour

2. Pavlova.

Activity 4: Wordfi nd (page 59)

W D V B Y U G U F Y J K B

Q B O E R E W O R S Y G A

Z X D R G H Y U I J K L L

G G E Y R U T N E C T E U

A A S R V N B Y D A Y N T

P T U N A E Y E B A L L S

S D E R T Y N D R U U E F

C V E B R T E D A E T J K

M O N T Y T V E I P R U A

E R A T S C V X N T I G K

T R P A E S B B Y H J N B

R M O Y S T E R S T X D G

N R M A B I J K A N N A S

Italy

Israel

China

New Zealand

South Africa

USA
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Culture and death
Activity 1: Map work (page 64)

Ghana

Australia

New Zealand

Paris Mongolia

Solomon
Islands

New Orleans
USA

Philippines

France
Tibet

Activity 2: Match the columns (page 64)

Column A Column B Column C
New Orleans Paris Ghana

Burial process can take up to a few 
years

Indonesia Origins in era of slavery

Catacombs Music progresses from sad to joyful Artifi cial reef

Fantasy coffi ns Pulverised corpse covered with fl our Families have to save up for 
an elaborate funeral

Tibet The passion or occupation of the deceased Cataphiles

Green burials Eco-friendly Vultures


