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TERMINAL LEARNING OBJECTIVE

Participants in the T3 course should be able to demonstrate the knowledge to effectively qualify, and 
conduct effective and safe reality-based training scenarios, and to provide constructive debriefings for all 
participants following each scenario. 

ENABLING OBJECTIVES

By the conclusion of this module, participants will be able to achieve the following:

5.1 Demonstrate an understanding of the Four Stages of Competence learning model.

5.2 Ensure all participants are utilizing proper PPE throughout the range qualification course and scenarios.

5.3 Demonstrate their knowledge concerning how to select and set-up training locations. 

5.4 Quickly identify any unsafe range practices and correct them immediately.

5.5 Ensure all participants are conducting the scenarios in a safe and reliable manner.

5.6 Effectively provide a constructive and complete debrief for each participant while following the provided 
debrief guidelines. 
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THE FOUR STAGES OF COMPETENCE

• Unconscious Incompetence
• “You don’t know what you don’t know.”

• Conscious Incompetence 
• “Now I know that I don’t know.”

• Conscious Competence 
• “I know I can do it if I concentrate.”

• Unconscious Competence 
• “I can do it without even thinking about it.”
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THE FOUR STAGES OF COMPETENCE
Unconscious Incompetence
• In this stage, the participant is unaware of the existence of the skill or its 

relevance. Therefore, they are unaware of their inability to perform the task 
or utilize the skill. 

Challenges during this stage
• Participants may deny the relevance of the skill or its usefulness to them. 
• During module one and two of this course, instructors should be overcoming 

this stage by adequately explaining how the Byrna can be utilized during their 
normal day to day operations. 
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THE FOUR STAGES OF COMPETENCE

Conscious Incompetence
• In this stage, the participant is aware of the new skill and how it can be 

utilized, but also understands that they do not currently have the ability to 
deploy that skill. 

Challenges during this stage
• During the practical application phases of this course, instructors will observe 

that students have varying degrees of competence when they first start; 
some may be better shooters than others, or have more experience with less-
than-lethal devices. 

• Instructors must engage all students at their individual levels, to ensure all 
students have the opportunity to gain competency with this new skill (tool) 
during the course. This is also the reason for a minimum qualification 
requirement, to confirm that all students have reached or exceeded the 
minimum required competency. 78



THE FOUR STAGES OF COMPETENCE
Conscious Competence
• In this stage the participant can demonstrate the new skill through conscious 

effort, at will. 
Challenges during this stage
• During module four of the course (scenarios), participants who have reached 

this stage will be able to demonstrate the use of the Byrna, but may be 
deficient in other areas; e.g., communications, good contact cover principles, 
etc... 

• This is an indicator that a majority of their focus is being dedicated to using 
this new skill. 

• Instructors must explain to students, that it is imperative they continue 
training, beyond the classroom and this course, in order to progress beyond 
this stage. Only time and deliberate practice will allow further progression. 
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THE FOUR STAGES OF COMPETENCE

Unconscious Competence
• Performance of the skill becomes reflexive or second nature: “High Speed”. 
• Skill is performed so regularly, that it can enter the unconscious parts of the 

brain; e.g., throwing a ball, driving, shooting. 
• This stage is required to teach a new skill. 
• An extended period of time at this stage, with a skill, may actually make it 

difficult to explain how it’s done, if that person is not regularly teaching it; “I 
don’t know how I do it...I just do it”. 

• It is also possible to regress from this stage, if the skill is not performed on a 
regular basis. 
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THE FOUR STAGES OF COMPETENCE

Reflective Competence
• Some studies have suggested a fifth level of competence. 
• This stage is marked by analyzing the details of the skill, 

how and why it is used, and if it can be performed in a 
different or more efficient way to achieve better results. 

• Necessary to truly understand the “why” of the way 
things are done, and not just the “how”. 
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RANGE OPERATION CONSIDERATIONS
• Range safety is paramount.
• Conduct a safety check of launchers, either in the 

classroom or before anyone is allowed on the firing line.
• Make sure students maintain strict discipline throughout 

the course.
• Confirm all individuals have both eye and full ear 

protection.
• Remind students to keep launchers holstered or pointed 

downrange while receiving instructions.
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• Describe all courses in detail.
• Give all of your commands in a loud clear voice.
• Before starting, ask if everyone is clear on the course of 

fire, and if there are any questions.
• Never start a course of fire until you are sure it is clear 

downrange.
• Visually scan up and down the line for problems. When 

possible, use line safety officers to help monitor students.
• Do not send anyone downrange until the line is clear.
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CORRECTING DEFICIENCIES

• Due to the Byrna being fired with the support hand; it will 
be natural for the instructor to see greater deficiencies in 
accuracy from students.

• These deficiencies are generally remedied by revisiting 
some basic fundamentals.
• Stance
• Grip
• Presentation
• Trigger Control
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SCENARIO INSTRUCTOR 
RESPONSIBILITIES
• Instructor 1

• Briefs participants prior to scenario start
• Assures participants have all necessary equipment
• Launches participants into the scenario area
• Assures external safety of the scenario area 
• Responsible for maintaining scenario efficiency

• Instructor 2
• Briefs the role player on scenario
• ”Receives” the participants from Instructor 1
• Controls the actions of the role player during scenario
• Assures internal safety of the scenario area
• Provides primary debrief following scenario

• One instructor may have to serve as a role player
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SELECTING THE TRAINING LOCATION

• Will the training space be permanent or temporary?
• Permanent training spaces are generally more desirable.

• Consider environmental factors.
• Indoors vs Outdoors.
• Excessive heat or cold.

• What is the floor surface like?
• Role players will need to sit and lie down.

• Is the surrounding area safe, and is the space securable?
• Students and instructors my have items that need to be 

secured.
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SELECTING THE TRAINING LOCATION

• Is the training area visible to the public?
• Could attract questions & distractions.

• Is the training area excessively “delicate”?
• Mitigate the risk of damaging the 

location.
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PREPARING THE TRAINING LOCATION
• Do not choose spaces that may be hazardous.

• Unprotected elevated areas.
• Unstable ground/ surface.
• Areas that do not allow the mandatory standoff distances.

• Choose spaces that have adequate backdrops.
• Inert rounds will break apart on impact, but may still cause damage
• It is prudent to expect that some rounds fired during the scenario will miss the intended 

targets.
• It is the instructor’s responsibility to clean up after the training.

• Remove any trash or residue left during training.
• Try to leave the space better than you found it.

• If any damage is caused during the training, inform the host point of contact 
immediately .
• Do not try to conceal any damage.

• Make sure no equipment or training material is left at the training area before 
securing. 88


