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SCHOOL HISTORY, VISION, MISSION, and GOALS STATEMENT 
 

History 

New City School was envisioned to be a place where the best practices in social and academic 

learning would be integrated throughout the school’s community.  The name New City evokes a 

vision of the new and better city that well-prepared, socially adept thinkers and problem-solvers 

might create resulting from a comprehensive and excellent education. With this vision, the 

founders applied for a charter with sponsorship from Hamline University and, in the fall of 2003, 

New City opened its doors to welcome 60 children in grades K-6.  Throughout its 13 years, the 

school has intentionally and gradually grown, sustaining small class sizes so children are known 

by and connected to peers, parents, teachers, staff members, and administrators.   

 

As it grows and develops, New City School has adopted increasingly effective systems through 

which to serve its students and families. In the last year the Teachers’ College Writers Workshop 

was adopted as a best-practice approach to writing instruction K-8 and a pilot literary magazine 

was published twice in the middle school to promote writing. K-5 teachers have adopted the 

Teachers’ College Readers Workshop curriculum as a unified approach to reading instruction and 

have moved to a new and more powerful reading assessment. After a year of curriculum 

exploration, Eureka Math is being adopted K-8. Together, these curricular initiatives along with a 

new “learning management system” will empower teachers, students, and families to partner 

more effectively toward clear learning targets and an improved learning experience. 

 

Because its enrollment has increased steadily, in fall of 2016 New City will serve over 280 

students on two campuses in Northeast Minneapolis and has embarked on a strategic plan to 

move to Grace Community Center where its entire K-8 population will be reunited in school year 

2018-19.  

 

Vision Statement   

New City School is a supportive learning community, actively engaging each student in acquiring 

knowledge, asking meaningful questions, designing creative solutions, opening their minds, 

caring for themselves and their fellow community members, and becoming skilled, responsive 

citizens of the world. 

 

Mission Statement 

New City School will create a learning community that is diverse, knowledgeable, thinking, and 

caring, and will serve as a demonstration site for best practices in the integration of social and 

academic learning. 

 

Ongoing Broad Goals: 

 New City School will: 

 Teach an ethnic and socio-economic mix of students in an urban setting. 

 Focus on a core curriculum that students will address critically and with depth. 

 Utilize instruction which challenges each student appropriately and personally, is 

differentiated, active, arts-infused, interdisciplinary, and inquiry-based.   

 Model applied social and academic skills in collaboration with the larger community.  

 Launch students into the world as confident, competent, socially responsible citizens. 

 Share best practices with the education community by hosting workshops and trainings 

on the integration of social and academic learning, for pre and in-service educators.  
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AUTHORIZER INFORMATION (2014-19) 
Novation Education Opportunities 

3432 Denmark Ave, Ste 130 

Eagan, MN 55123 

612-889-2103 

http://www.neoauthorizer.org/index.html 

 

Wendy Swanson-Choi, Executive Director 

executive.director.neo@gmail.com 
 

Our current authorizer made multiple formal and informal visits during the school year to 

observe, meet and gather data from all stake holders – students, parent group, board members, 

teaching staff, other staff members and the school director. (Visits from our authorizer were made 

on March 2, 2016 to focus on instruction and on April 18
th
, 2016 with a focus on governance and 

finance.) 

 

GOVERNANCE 
The first members of the board of directors of New City School served a term of office for two 

years commencing with the date of incorporation, November 8, 2001.  Vacancies on the board 

shall be filled as provided in Minn. Stat.  317A.227 (a) (2).  There are open election dates as 

vacancies come available. The Board of Directors for the 2015-16 school year consisted of: 

 

Linda Crawford, Board Chair, community member 

4632 Vincent Avenue South 

Minneapolis, MN 55409 

612-822-3422 

 

Gary Crawford, Director, community member and attorney 

5054 Vincent Avenue South 

Minneapolis, MN 55410 

612 926 9717 

 

Vince Esades, Director-parent member-attorney 

3134 Benjamin St. NE 

Minneapolis, MN 55418 

612 781 4239 

 
Melissa Johnson, Director, teacher representative, 464056 

2923 Taylor Street NE 

Minneapolis, MN 55418 

559 362 0853 

 

Marcy Myers, Director, teacher representative, 437680 

14192 Westridge Dr 

Eden Prairie, MN 55347 

952 201 8706 

 

Barbara Glazer, Director, community member, educator 

4634 Vincent Ave. S. 

Minneapolis, MN 55409 

http://www.neoauthorizer.org/index.html
mailto:executive.director.neo@gmail.com
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Jitendrapal Singh Kundan, Ex-officio member, Director-licensed teacher and licensed school 

principal  (409931) 

229 13
th
 Ave. Northeast 

Minneapolis, MN 55413 

612-623–3309     jit@newcitycharterschool.org 

 
Jackie Paradis for School Management Services, Ex-officio member Director-licensed 

Accountant/Business Consultant 

1122 Foxcraft Lane 

Rochester, MN 55902 

507-288-5678     jackieparadis@schoolmanagementservices.org 

 

2014-15 NEW CITY CHARTER PUBLIC SCHOOL BOARD 
This table contains information for ALL board members. 

(2014-15 Election Date: January 13
th
 2015) 

 

The table below outlines the involvment of our board members, including meetings attended and 

other duties our board members engage in besides helping with governance.  Marcy Meyers left 

the board at the end of the calendar year (December 2015) after two years of service. Jayne 

Fulkerson served briefly during the middle of school year 2015-16 and resigned in April 2016. 

Linda Crawford and Gary Crawford resigned from the board (May 2016) as dictated by new 

Name 
Board 

Position 

Group  
(if 

teacher,  

file 

folder #) 

  

Date 

Seated 
Phone Number & 

E-Mail Address 

Seated and 

Term 

Expiration 

Linda 

Crawford 

Board Chair 

Parent Rep 

 Jan.8.14 612-822-3422 

Lindaslcrawford@gmail.com  

Jan.8.14 Seat 

Jan 2016 Exp. 

Jitendrapal 

Kundan 

Principal 

Ex-Officio 

 NA 612-623-3309 

jit@newcitycharteschool.org  

NA 

Gary 

Crawford 

Director/Legal 

Matters and 

Finance 

 Jan.8.14 612-922-6904 

Gbcrawford34@gmail.com 

Jan.8.14 Seat 

Jan 2016.Exp. 

Vince 

Esades 

Director/Parent  Jan.8.14 612-781-4239 

VEsades@heinsmills.com   

Jan.8.14 Seat 

Jan2016.Exp. 

Jackie 

Paradis 

Accountant 

Ex-Officio 

 NA jparadis@schoolmanagementse

rvices.org  

NA 

Melissa 

Johnson 

Director/Teach

er/Outreach 

464056 Jan,8.14 612-623-3309 

melissas@newcitycharterschoo

l.org 

Jan8.14Seat 

Jan2016Exp. 

Marcy 

Myers 

Director/Teach

er/Staff Dev 

437680 Jan.8.14 612-623-3309 

Marcy@newcitycharterschool.

org 

Jan8.14Seat 

Jan2016Exp 

Barbara 

Glazer 

Director/Com

munity 

member 

 January 

13, 2015 

beglaser@gmail.com Jan. 2015 Seat 

Jan 2016 Exp. 

Jane 

Fulkerson 

Director/Com

munity 

member 

 Dec. 12, 

2015 

fulke001@umn.edu Jan. 2015 Seat 

Resigned April 

2016 

mailto:jit@newcitycharterschool.org
mailto:jackieparadis@schoolmanagementservices.org
mailto:jit@newcitycharteschool.org
mailto:Gbcrawford34@gmail.com
mailto:VEsades@heinsmills.com
mailto:jparadis@schoolmanagementservices.org
mailto:jparadis@schoolmanagementservices.org
mailto:melissas@newcitycharterschool.org
mailto:melissas@newcitycharterschool.org
mailto:Marcy@newcitycharterschool.org
mailto:Marcy@newcitycharterschool.org
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legislation prohibiting in-laws of school staff to sit on boards. Re-staffing of a full board is 

underway for school year 2016-17. 

 

Name BoardPosition Board Attendance 

15/16 

Other Board 

Duties 

Returning 

16/17 

Linda Crawford Board Chair 

 

10/13;12/8—2015 

1/12; 3/4; 4/12; 6/6--

2016 

Grant Writing 

Open House 

No 

Melissa Johnson Director 

Community Rep 

10/13;12/8—2015 

1/12; 3/4; 4/12; 6/6--

2016 

Open House 

Recruitment 

Yes 

Jitendrapal 

Kundan 

Ex-officio 

School Director 

10/13;12/8—2015 

1/12; 3/4; 4/12; 6/6--

2016 

NA Yes 

Gary Crawford Director 

Community Rep 

10/13;12/8—2015 

1/12; 3/4; 4/12--2016 

Open House, 

Finance and Law 

No 

Jackie Paradis Accountant 

Ex-Officio 

10/13;12/8—2015 

1/12; 3/4; 4/12--2016 

Business 

Manager 

Yes 

Marcy Myers Director 

Community Rep 

10/13;12/8—2015 

 

Enrollment No 

Vince Esades Director Parent 

Rep 

10/13;12/8—2015 

1/12; 3/4; 4/12; 6/6--

2016 

Enrollment/ 

Facilities/Sports 

Yes 

Barbara Glazer Director 

Community Rep 

10/13;12/8—2015 

1/12; 3/4; 4/12; 6/6--

2016 

Secretary 

Grant Writing 

Enrollment 

Yes 

Jane Fulkerson Director 

Community Rep 

12/8—2015 

3/4; --2016 

Finance and Law Yes 

Todd 

Bartholomay 

Ex-officio 

Principal 

10/13;12/8—2015 

1/12; 3/4; 4/12--2016 

NA Yes 

 
 In keeping with the spirit of the charter school movement and our authorizer’s goals and values, 

we believe that.. 
 

 Innovation results in solutions that meet the needs of students more effectively. 

 Our school’s practices should specifically meet the needs of students whose needs are 

not being met through existing alternatives. 

 Setting high expectations and monitoring and evaluating progress toward clear learning 

targets is essential to ensure equitable learning and growth. 

 Ongoing, consistent, and robust assessment and evaluation is critical to ensuring that 

each student demonstrates significant and measureable growth. 

 We are always learning from the best practices shared by other schools and contribute to 

educational excellence by sharing our student learning successes. 

 

New City School approaches its work collaboratively. Teachers are involved in decision-making 

through an advisory process.  They are instrumental in decisions regarding curriculum, in 

purchase of books and supplies, in determining residencies and field trips, in targeting 

professional development, in hiring professional staff, and in budget-setting. They are involved in 

planning and staffing events, in evaluating student progress through data study, and in evaluating 
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peer professional performance including the performance of administrators.  Prioities are 

determined and decisions made with input through two staff meetings per week, through 

committees, and through task groups assigned to projects.  

 

This degree of participation in decision-making is possible at New City School because the model 

of the organization places the responsibility for the management of the school in the hands of the 

professional staff.  The role of the School Board is policy-setting around issues involving legal 

compliance, finance, equity, and, accountability. One teacher on staff sits on the Board and 

reports on the agendas and discussions of the Board to the staff.  The NCS teacher/Board member 

consults with teachers about upcoming Board decisions and brings their opinions, when relevant, 

to the Board meeting.  Minutes of the Board meetings are published for the school community to 

read. 

 

The New City Board explicitly directs school staff to assume leadership in running the school.  

The Board takes a hands-off role in the day-to-day decision-making and deals primarily with 

issues related to the physical plant, financial oversight, school adherence to relevant laws and 

policies and fidelity to the school’s mission and vision.  This arrangement supports growth and 

improvement annually, has promoted success on state achievement targets, has sustained a stable, 

dedicated, consistent staff, and has fostered financially stability.  Parents, staff, and Board are 

generally very satisfied with our division of labor and leadership. 

 

 

2014-15 Teaching Faculty Information 
This section includes teaching positions and assignments for the 2014-15 school year. 

 

This table contains information for ALL teachers employed by the school or providing services 

contractually (e.g., special education teacher, reading specialist, speech therapist). 

 

Name 

File 

Folder 

Number 

Assignment 

Years 

Emp 

Not 

Return 

16/17 

Return or 

New in 

16/17 

Return 

or New 

in 15/16 

Jen Rea 476528 4/5  1  Return New 

Blair Jedinak 445846 KG 4  Return Return 

Kirsten 

Holmquist 

419549 1/2 11  Return Return 

Gia Gifford 425067 Art 3   Not ret. 

Katherine 

Merry 

411254 Spec Ed 11 Not ret.  Return 

Jeremy Nellis 391031 KG 13  Return Return 

Kalli Novak 418984 1/2 6  Return Return 

Blake Reigner 466365 6/7/8 ELA 3   Return Return 

Christine Hirsch 344477 Title 1 2  Return Return 

Megan Petit 190106 Speech 12  Return Return 

 100611 Occupational 11  Return New 

Susan Kelly 346511 Psychologist 11  Return Return 

Caroline 

Schneiders 

401810 6/7/8  3   Not ret. 

Marcy Myers 437680 3 3 Not ret.  Return 

Angela Nathe 476717 6/7/8 Soc. St. 2  Return Return 

Melissa Johnson 464056 4/5 4  Return Return 
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Lauren 

Stierman  

468215 6/7/8 

Science 

3 Not ret.  Return 

Nick Pierce 470295 ELL 1  Return New 

Amber Kriegel 445739 Special Ed. 1    Not ret. 

Ann Bartow 431652 1/2 3 Not ret.  Return 

Dinah MacPhail 480577 Building sub 2 Not ret.  Return 

Bridget Ruane  Occupational 

Therapist 

0  Return New 

Arielle Thomas 491844 1/2 0  New  

Robyn Char 493601 3 0  New  

Kallie 

Krautbauer 

485873 3 0  New  

Breaana Lund 489195 K 0  New  

Shawn Bortel 396599 Spec. Ed. 0  New  

Caitlin Percy 476626 6/7/8 

Science 

0  New  

Jodi Raisanen 447557 6/7/8 Math 0  New  

Natalie Lundahl 438080 Building 

Substitute 

0  New  

 

 

2015-16 NEW CITY School Management and Faculty Information 

This table contains information for ALL members of the school 

management/administrative team and also includes faculty employed by the school that 

did not serve as a classroom teacher (e.g. curriculum coordinators, social workers, 

counselors, administrative assistance, paraprofessionals, custodial, technology, librarians, 

etc.) 
 

Name 
File Folder 

Number 
Assignment 

Years 

Employed 

at School 

Left During 

15/16 

Not 

Returning 

16/17 

Jitendrapal S. Kundan 409931 Director / Principal 11 No Return 

Todd Bartholomay 327554 Principal 2 No Return 

Kimberly M Bell  Office Adminstrator 5 No Return 
Emily Ravits 312276 School Social Worker 11 No Return 
Brianna Hable  Educational Assistant 5 No Return 
Mary Spohr 383155 Professional 

Development 

Coordinator/ Coach 

13 No Return 

Frank Riser  Custodian 3.5 No Return 
Otis Jackson  Lunchroom Supervisor 9.5 No Return 
Zahra Mohammed  Translation-Somali/ 

Para 

3 No Return 

Ana Robles  Translation-Spanish/ 

Para 

3 No Return 

Josh Gottlieb  Educational Assistant 3 No Not returning 

 

NOTES: 

 One teacher left to pursue her graduate degree. 

 Two teachers left to take positions closer to home in a suburb. 
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 One teacher left to take a dream position at a parochial school. 

 1
st
/2

nd
 grade classes have increased from 2 to 3 sections 

 3
rd

 grade classes have increased from 1 to 2 sections 

 Building substitue teacher is exploring options elsewhere in her content area in the 

absence of a content area teaching opportunity at NCS. 

 A new kindergarten teacher (with early childhood license) was hired in preparation for a 

pre-school application process and pre-school program addition hopefully in 2017.  

        

ADMINISTRATIVE PROCESSES 

 
New City School has adhered to and its Board of Directors will continue to follow best practices 

to ensure a governance process that is ethical and open. 

 

 Each board member has signed a conflict of interest protocol document. 

 

 A process/protocol has been established and is followed by New City School Board of 

Directors to avoid any “sweetheart deals” protocol. In addition, any contracts to board 

members are scrutinized carefully. 

 

 Individual board members have participated in various board member developments 

through workshops and trainings offered by MACS, MN Department of Education and 

other various organizations. 

 

 Individual board members will continue to participate in upcoming board trainings and 

workshops offered by MACS, MN Department of Education and other various 

organizations to stay informed and skilled in board roles. 

 

 Board minutes and meeting notices are forwarded to NEO in a timely manner. 

 

 

Re: New City Board Compliance to Minnesota Statues, section 124D.10, subd.(f) 
The table below outlines the names and dates our board members were seated along with the training dates. 

 

New City School Board Training Log 

Name Seated Board 

Governance 

Employment 

Matters 

Financial 

Management 

Vince Esades January 2012 April 2012 April 2012 April 2012 

Gary Crawford January 2010 June 16 2010 June 16, 2010 June 16, 2010 

Linda Crawford January 2010 June 8 2010 Oct 13, 2010 Oct 14, 2010 

Marcy Myers January 2012 June 2012 June 2012 June 2012 

Melissa Johnson January 2012 June 2012 June 2012 June 2012 

Barbara Glazer January 2015 January 2015 January 2015 January 2015 

  

New City School complies with all Minnesota Statues regarding academic and financial reporting 

to NEO. In addition, NCS meets all reporting deadlines as required by Minnesota Department of 

Education. 
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FINANCES 

The School will reimburse the sponsor for carrying out its obligations in accordance with the 

contract between NEO and the school. 

 

The School will continue to submit a yearly financial audit to the Minnesota Department of 

Education and the sponsor on or before the due date.  School received Finance 

Recognition/Award for the 2011-12, 2012-13, 2013-14 and 2015-16 School year. 

 

PHILOSOPHY CONNECTS TO BEST PRACTICES  

Teacher Leadership Philosophy 

Teachers carry out the vision of the school and must be given the means and the authority to do 

so. 

 

Current Statement of Evidence/Progress: 

- New City School teachers partner with administrators and other school leaders in 

development of the school’s learning program in all subject areas.  Teachers piloted the 

Teachers College Writing and Reading Workshop curricula. Following a successful pilot of 

the Writing Workshop in elementary, this approach has been implemented school-wide in 

school year 2015-16. At the same time, the Reading Workshop curriculum has been piloted in 

school year 2015-16 and is being implemented K-5 in school year 2016-17.  

- Teachers were empowered by the director to explore math curricula during school year 2015-

16 toward determining a new math adoption for school year 2016-17. With input from 

teachers, the director and principal determined that New City would adopt Eureka math K-8 

in school year 2016-17. Our staff devotes a minimum of one hour per week to supportive 

professional development that addresses student learning needs.  

- To address a two-year decline in math achievement scores on the MCA (2013 and 2014), 

teachers employed the Achievement Network “Teaching and Learning Cycle” to increase 

clarity regarding standards and learning targets, to effectively assess student learning results, 

to cultivate assessment data analysis skills, to hone instructional strategies, and ultimately 

toimprove student learning in math. The teaching and learning cycle is a continuous 

improvement  professional learning cycle that will inform our teacher practice across the 

curriculum and ensure ongoing learning results. 

- A Board task group initiated a process of examining the extent to which teachers are 

addressing elements of the mission and vision as explicated in the charter application. 

Teachers provided some input regarding what sorts of classroom activities address school 

“values” identified in the charter application. This process was only begun but promises to 

refocus staff on mission elements, assess strengths and weaknesses relative to the 

mission/vision elements. 

 

SERVICE TO ALL STUDENTS 
We seek to serve a mix of cultural and socio-economic communities. To develop citizenship 

competencies for a pluralistic society and world, students need to learn and practice in a diverse 

community.  

 

Current Statement of Evidence/Progress: 

- New City School’s mission is clear about the goal of “creating a diverse learning 

community.” 

- New City School’s recruitment efforts will continue to create a diverse population. 
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- New City’s Somali and Spanish speaking staff support recruitment, students, and families. 

- New City hired a full-time ELL teacher to support teachers in work with English Learners. 

- New City hired a Hmong Dean of Students who can represent Hmong families and culture as 

an added dimension of our school’s diversity. 

- New City is partnering with Grace Community Center, an explicitly welcoming and inclusive 

organiztion with a community-building mission, in its expansion. 

- New City staff, with the help of teaching and learning cycle activities, is clarifying what high 

standards are for learning across the curriculum, improving assessment practices and data 

analysis practices that better identify specific student learning needs, planning re-teaching to 

address identified gaps, and more systematically planning for instruction that addresses the 

needs of those student learning beyond grade level. 

 

School 

Year 

African 

American 

White Asian/ 

Pacific 

Island 

Latino American 

Indian 

2 or more races 

2003-04 44% 42% 8% 1% 3%  

2004-05 48% 40% 4% 2% 8%  

2005-06 40% 43% 4% 4% 10%  

2006-07 33% 55% 3% 3% 5%  

2007-08 41% 54% 6% 6% 4%  

2008-09 27% 57% 6% 7% 3%  

2009-10 22% 62% 4% 9% 4%  

2010-11 25% 56% 4% 10% 5%  

2011-12 12% 74% 4% 5% 4%  

2012-13 5% 67% 3% 7% 3% 16% 

2013-14 18% 65% 7% 7% 2%  

2014-15 22% 67% 5% 5% 2%  

2015-16 22% 63% 5% 7% 3%  

 

Also, New City School free and reduced lunch eligibility population was 37%. 

Students enrolled in Special Ed 7% and Limited English Proficient students were 8% 

Our attendance rate was 93%. 

 

PROFESSIONAL DEVELOPMENT SUPPORTS EFFECTIVE PRACTICE 
New City teachers and leaders have access to professional development locally and nationaly 

through a variety of venues, including increasing flexible online options. Through ongoing 

professional development, New City teachers seek to keep abreast of practices that best support 

learning, leadership, and service.  

 

Current Statement of Evidence/Progress: 

- Learning and implementation of the “teaching and learning cycle” through the Achievement 

Network during the 2015-16 year is facilitating our teachers’ increased knowledge of 

standards and (especially in math, which we’ve targeted) developing data analysis skills 

which are empowering them to more effectively target gaps in learning and more reliably 

move students to high standards. The teaching and learning cycle is the embedded 

professional learning process through which we will continuously improve—aiming at high 

standards, analyzing learning results from aligned assessments, revising our instruction to fill 

learning gaps, and generally refining our practices for improved learning. 
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- With the adoption of Eureka math, teachers began a process of professional development 

toward strong implementation of the curriculum in May 2016. This will continue with online 

PD during school year 2016-17 and will be supported by an Achievement Network coach 

during 20 coaching sessions during the year (10 on site and 10 virtual). 

- Implementation of a “learning management system” in school year 2016-17 will empoweer 

teachers to: 1) communicate clear learning targets from standards more effectively to students 

and families and 2) provide more timely feedback to students (and families) on learning 

growth toward targets. Teachers received initial professional development in the use of 

ALMA which will facilitate communication with students and families regarding learning 

targets and student learning growth. Students and families will be better able to monitor and 

support learning as they are more abreast of targets, assignments, and assessments. Teachers 

will be better able to align instructional plans and feedback with high standards. They will be 

supported by the Dean of Students, Professional Development Lead, and Principal in its 

implementation and will have access to online support 24/7.  

- New teachers are guided to Developmental Designs, instructional practices for developing 

students’ social and self-regulatory capacities in the classroom and student-to-student and 

teacher-student relationships as conditions for an effective learning community. While 

continuing to cultivate these instructional strategies, NCS also seeks to innovate and 

embraces new and more effective practices. The CASEL framework, a researched framework 

for addressing social-emotional skills development and the current basis for most SEL 

curricula nationwide, is being integrated. CASEL’s five sets of interrelated cognitive, 

affective, and behavioral competencies are 1) self-awareness, 2) self-management, 3) social 

awareness, 4) relationship skills, and 5) responsible decision-making. This framework offers 

developmentally appropriate SEL learning targets teachers and students can use in the form 

of Illinois Standards for Social and Emotional learning.  

- Implementation of cultural competency curriculum with our middle level students through a 

Developmental Designs publication called Face to Face: Bridging Cultural Gaps in Grades 

5-9. Over three years in middle school, students are working through a curricular progression 

that develops concepts and skills beginning with the nature of personal and group identities 

and progressing through an understanding of human interdependence, the cost of bias, the 

inevitability of change, and the importance of ethics and agency as a citizen. 

 

ACADEMIC MISSION/BEST PRACTICES 
 

Comprehensive and inclusive educational approach 

Effective schools embrace best practices and do not subscribe to pedagogy which is either counter 

to research or embraced without the support of research. 

 

Current Statement of Evidence/Progress 

Pedagogy: 

- New City School cultivates a personalized and constructivist approach to learning (honoring 

learners as meaning-makers and learning as a process of constructing meaning). 

- New City School promotes active engagement of students in learning that is appropriately 

and strategically challenging. Teachers provide targeted feedback on student progress toward 

clear learning targets, ensure learning successes for each student by scaffolding individually, 

empower students to monitor their own learning, and provide standards-anchored choices 

about what and how they learn (that satisfy student needs for autonomy, competence, 

relationship, and fun). 
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- New City School cultivates safe, respectful social interactions and conditions within which  

students can make the greatest cognitive growth. 

- New City School systematically has adopted a teaching and learning cycle that ensures 

learning at high standards for each student—planning from high standards across the 

curriculum, systematically assessing individual student learning of specific targets, analyzing 

learning results data, and planning and executing instruction that fills identified learning gaps. 

 

Literacy:  

New City School has begun to implement both Writing and Reading Workshops “Units of Study” 

from Teachers College at Columbia University. Content area teachers in the middle grades are 

becoming partners in reading and writing instruction as they intentionally target reading and 

writing standards alongside social studies, science, and art standards. The following structures are 

in place as we progress toward school-wide workshop structures in writing and reading: 

- School-wide implementation (K-8, 250 students), year one--2015-16, of Teachers College 

Writers’ Workshop  

o Social studies, science, and art content teachers are providing standards-

anchored opportunities for information and argument writing. 

- K-5 implementation  (180 students), year one--2015-16, of Teachers College Readers’ 

Workshop. Middle school language arts teacher is intentionally aligning instruction with 

the workshop model used in elementary grades. 

- Use of Fountas and Pinnell reading assessment system for routine benchmark assessment 

- Coordinated Education Intervention Serivices – our Title 1, ELL and Special Ed. Staff 

provide reading intervention services to appropriately identified students. 

- Content area teachers are becoming more aware of their role as reading and writing 

teachers. 

- Middle school language arts teacher is using Achievement Network interim assessments at 

four intervals during the year to assess learning relative to standards and to inform his 

instruction. 

 

Mathematics: 

State and national mathematics standards guide NCS mathematics program. Eureka Math from 

Great Minds, Inc. will be implemented K-8 after a year of exploration. 

 

- New City math teachers will engage in Eureka math professional development through 

Eureka PD options and with an Achievement Network coach who will be available 20 

times during school year 2016-17 (10 on site and 10 virtual) . 

- New City math teachers in grades 2-8 used and will continue to use the Achievement 

Network’s CC math standards-aligned formative assessments to learn which students 

have learned to standard and which need re-teaching to reach proficiency. 

- Achievement Network will offer monthly PD sessions which teams of New City teachers 

and leaders will attend. 

- Based on an analysis of MCA math results coupled with Achievement Network interim 

results and ITBS results, an intervention to improve math calculation fluency was 

undertaken. Students in grades 3, 4, and 5 used Reflex Math (an online research-based 

and game-oriented fluency intervention). Over a 10 week pilot period in grades 4 and 5, 

students moved from an average fluency rate of 27% to near 80%.  

- In New City’s second year of partnership with the Achievement Network, we will have 

the support of a math coach who has been involved with many Eureka-implementing 

schools and who will support teachers in both implementation of the curriculum and 

deepening their use of the teaching and learning cycle to ensure student math 

achievement. 
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Social Studies: 

- In fall of 2014, New City School adopted Geography Alive (from TCI) to anchor 

instruction in world geography for middle school students. And in fall of 2015, History 

Alive will be adopted to anchor instruction in U.S. History. As a staff we begin our school 

year seven days prior to students arriving.  During this workshop period, teachers plan 

content-rich, rigorous, and arts-integrated, creative social studies and science thematic 

units in K-5.   

- Our middle level students (grades 6-8) participated in the Minnesota History Day by 

creating history research projects. Students who took projects to the regional fair (two 

groups) compared their work to other fair submissions and received feedback from 

volunteer history graduate students. 

 

Science: 

- Middle level students spent three days at the Eagles Bluff Environmental Learning Center 

studying geology, botany, raptors, ground water and exploring their physical limits 

through games, hiking, and a ropes course. 

- Grades 3-5 implemented “Genius Hour,” a student-driven research exploration that 

revolved mostly around science content, but which was anchored by a research process of 

asking useful questions, locating, comprehending, and analyzing relevant information, 

creating an effective presentation of results, and sharing results with community 

members. 

 

Technology: 

- Students in grades 4-8 used Macintosh laptop computers and Apple iPad tools for a range 

of applications—for math intervention work, for research, for word processing, and for 

presentations. 

 

Service: 

Each classroom contributes service to the school community through work including: 

- Grades K and 1/2 prepare snacks/games for class and are paired with older students 

school-wide sharing meetings (120 students). 

- Grades K-8 delegates from each classroom decided on school-wide rules -15 students 

- Grade 3 helped with managing school-wide ipad minis– 8 students. 

- Grade 4/5 and 6/7/8 planned and coordinates school-wide special events-60 students 

helped with fall fun festival, 10 students helped with Talent Show, 25 students helped 

with clean up after all-school meetings and 40 students helped with Lantern/Walk, Bingo 

Night, Spring Fundraiser and Art-A-Whirl 

- Grade 4/5 distributes school-wide recycling information to each classroom and managed 

recycling program at Main Campus – 20 students. 

- Students in grades 6-8 managed computer lab carts –12 students. 

- Classroom teachers reviewed conflict resolution skills such as making “I statements” and 

teaching paraphrasing as essential listening skills to all students. Through structures such as 

conflict resolution, role-play, and problem-solving meetings students learn and apply many 

tools to solve problems.  Through sharing and representing structures students have 

opportunities to practice effective communication skills daily. 

- Grades K through 8 took on service projects beyond the school walls – 60 students helped in 

the community with litter reduction, planting/maintaining a second community garden as part 
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of grounds beautification and tending to last year’s monarch meadow to facilitate scientific 

inquiry/study by all grades 

 

 

 

 

SPECIFIC PROGRAM AND BEST PRACTICE APPROACHES 

 
New City School is committed to creating learning community in which learning to high 

academic standards happens within and the social dimension supports extraordinary learning. 

New City aspires to schooling in which all children feel understood, safe, valued, and respected, 

and through which each is challenged appropriately and learns reliably. Our approach to creating 

such a supportive community is grounded in research in child development, social-emotional 

learning, effective curriculum and instructional design, classroom organization, and community 

assets that support youth success. Because a large body of research and best practices show us 

that the greatest cognitive growth occurs when children learn to care for themselves, others, and 

the school environment, New City School fully integrates academic and social learning 

throughout the school day.  Our school design supports, nurtures, and encourages academic and 

social excellence. 

 

New City School has used practices promoted by the The Responsive Classroom and 

Developmental Designs as well as others to create its socially and academically integrated 

program. Practices stemming from the principles below and coupled with Integrated Thematic 

Learning, Arts Integration, Differentiated Instruction, Balanced Literacy, and Inquiry/Discovery-

based Learning have been foundational to the New City program.  

 

Foundational principles from research (Responsive Classroom and Developmental Designs): 

1. The social curriculum is as important as the academic curriculum. 

2. How children learn is as important as what they learn. 

3. The greatest cognitive growth occurs through social interaction. 

4. There is a particular set of social skills that children need in order to be successful 

academically or socially.(Cooperation, Assertion, Responsibility, Empathy, Self-control) 

5. Knowing the children we teach is as important as knowing the content we teach. 

6. Knowing the parents of the children we teach is as important as knowing the children. 

7. The positive interactions which adults in a school have with the children, their families, 

and each other, provides the school model for social excellence. 

 

Developmental Designs practices are rooted in developmental theory and informed by years of 

educational experience.  They support successful group and individual learning through active 

participatory lessons which allow students to construct, integrate, and retain knowledge. The 

practices maximize student readiness for learning and enhance students’ abilities to make 

connections that lead to academic success. To promote academic and social learning, the staff use 

“work-share” structures to engage students in sharing progress with other students and 

parents/guardians. Once a month classroom representatives from each grade share learning 

gained. By the end of the year, all students have shared the products and processes of their 

learning, casually and more formally through a portfolio process. Starting early in the year, all 

classrooms empower students to lead class morning meetings.  
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Long-term relationship-building is vitally important in connecting learners for productive work 

together. Relationships characterized by trust and risk-taking are proven to support student 

performance, encourage thinking, and engagement.   

 

Social and Academic integration practices (CASEL, Developmental Designs, and residual 

Responsive Classroom), SIOP practices, the Teaching and Learning Cycle (with a Response to 

Intervention component), quality content area curricula, and other approaches help us accomplish 

our goal of quality instruction:  
- a social and academic curriculum that is developmentally geared to our learners 

- personalized and differentiated instruction that meets individual student learning needs  

- a constructivist approach built on active, exploratory learning in areas of interest to 

students 

- academic choices so that students participate in the design of their own learning 

- discovery-based approaches to learning about materials and routines 

- inquiry-based approaches to the content of both social and academic classroom 

experiences centered around a group of core essential questions 

- an integrated curriculum that allows students to weave understanding from subject to 

subject, with a special focus on urban life, and other forms of community living 

- an approach to building relationships that is based on social-emotional learning research 

- a system of positive discipline that is based in respect, relevance, and realism 

- a system of classroom and school physical organization that supports learning and 

relationship-building 

- multiple, balanced assessment approaches (especially formative assessments that inform 

instruction and guide learners) in an RtI framework help us see students from multiple 

perspectives, and look for higher order skills involving application. 

 

Our vision of a supportive, engaged community of learners asking meaningful questions, 

designing creative solutions, and becoming skilled, responsive citizens requires a rigorous, 

challenging curriculum anchored in high expectations.  New City School strives to provide 

quality academic learning characterized by a high standards and measurable learning targets that 

predictably guide students to readiness for the most challenging high school. Continuous 

improvement in students’ achievement (demonstrating learning) is consistently sought through all 

of our program elements and through routine engagement with the teaching and learning cycle 

(PLC work).  

 

Social-Emotional and Academic Integrated Learning Practices 

Systematically cultivating the social dimension of school and classroom while simultaneously 

engaging every student with challenging academic learning targets is New City School’s 

recipe for excellence. Understanding that research and practices are always changing, New 

City continues to look for innovations that will empower it to best serve its students. Teachers 

are provided Developmental Designs training as a base for successful integrative practice and 

the CASEL framework informs an effort to identify developmentally appropriate non-

cognitive learning targets that start with self-awareness and management and move to 

management of ones relationships. 

 

Integrated Thematic Instruction                Theme:  Science and Art  

Because effective thinking rests on the ability to connect the facts and concepts and skills a 

person acquires into an integrated understanding of the world, the curriculum in New City 

School was designed around deep explorations of topics from multiple points of view using 

all the content areas.  A theme, which occurs each year at each grade level, will be “Life 

Cycle.”  Kindergarten through 8
th
 grade explored the ways that living and non living things 
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interact, respond, create/perpetuate in the cycle of life.  Students studied water cycle, rock 

cycle, bees/buttefuly cycle, river cycle, plant cylce to understand the biotic and abiotic factors 

which influence life cycles.  We explored our Mississippi river and Northern MN biomes to 

study life cycle in the field. 

 

Arts Integration  

Curriculum and instruction is designed around meeting the needs of individual children.  Our 

intention is to teach to where children are and to how, as a group and as individuals, they 

learn best. We deliver our instruction in many ways (logical, kinesthetic, visual, reflective, 

etc.)  In order to address a wide variety of learning styles, preferences, and strengths.  

Sourced from Howard Gardner’s Theory of Multiple Intelligences, and the work of Elliot 

Eisner, Columbia University Teachers College, the Arts Plus model, and many others, our 

curriculum will be arts-infused.  Children need multiple doorways into learning, and the daily 

presence of storytelling, drawing, singing, poetry, and movement in our lessons will make it 

possible for every student to find the way in.   

 

In 2015-16 we collaborated with the Illusion Theater to introduce drama and theater to our 

middle school students 6-8 in the spring. This initial collaboration resulted in a performance 

at East Campus in May during which students performed a range of dialogs, monologs, and 

excerpts from well-known scripts.  

 

Every student K-8 received music instruction a minimum of three periods each week, 

including a range of vocal and instrumental instruction. Our long-standing partnership with 

MacPhail Center resulted in another extraordinary packed-house spring concert at East 

Campus in which every New City student performed. 

 

Our KG through 8
th
 grade took field trips to various city and state parks including nature 

conservatories, theatre and museums to learn more about rock cycle, water cycle, animal 

cycle and plant cycles. These field trips incorporated written, oral language and observational 

drawings rigor.  The students displayed their interviews with the community members and 

wrote about their experiences in the journals.  Our 4-8 teachers and students did an in-depth 

study around understanding life cylce of a river, plants, rocks and human body systems. 

 

Personalized Learning 

Ensuring that each student learns and cultivates learner independence is at the core of New 

City’s mission and vision. New City staff are committed to knowing each student well 

enough, personally, developmentally, intellectually, academically, culturally, and otherwise 

that they can identify each student’s learning zone (Zone of Proximal Development—L. 

Vygotsky). With clear knowledge of a student’s needs, teachers seek to each to proficiency 

on learning targets. Each student starts in a different place with respect to standards. New 

City teachers work to know where each student is relative to targets, to provide feedback on 

progress toward targets, and to maxmize a student’s ability to grow independently.  

 

Differentiated Instruction 

New City School uses several methods to ensure access to learning for all.  Providing choices 

to students regarding content, process, and products of their learning allows them to play an 

important role in designing their own learning.  Arts Integration provides many avenues to 

understanding beyond abstract-logical-sequential ones.  Scaffolded assignments and 

curriculum designed for incremental success links the learner to the topic at a level 

appropriate to each learner’s development.  The application of research on child development 

helps us design learning experiences that are relevant. New City School emphasizes active 
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learning that will allow children to construct their own understandings. What research and 

experience tell us is that meaningful learning engages learners. Teachers meet with students 

on a regular basis to set new academic and social goals for them.  Based on these mini-

conferences, our teachers differentiate instruction for our students.  This practice makes for 

meaningful learning for our students. 

 

Balanced Literacy 

The development of literacy is foundational to all instructional subjects. A literacy-enriched 

environment in which students are engaged in sustained reading and writing activities over 

time and across the curriculum, and in which they will be responsible for representing and 

sharing their work, allow our students to extend, enrich, and evaluate their learning.  On-

going teacher assessment of student reading and writing during this type of literacy 

experience allows for differentiation and personalized attention in a readers and writers 

workshop environment: 

  

Guided Reading, Shared Reading, Independent Reading, Reading Aloud, Writing Process, 

Guided Writing, and Independent Writing. We use this balanced approach to achieve 

continuous development in reading, writing, speaking, listening, reflecting, and representing.  

Workshop models enable us to engage students through choices and through differentiation 

of content, process, and products. 

 

Inquiry-based Learning 

New City School is committed to teaching children to think well.  Students learn best when 

they are actively involved in exploring and constructing knowledge.  Learning, therefore, is 

active, playful, and useful so that students are motivated to really investigate the concepts 

implicit in all their subjects.  It centers on core essential questions, which provide a 

touchstone in all their explorations, a framework to start and end all learning so that it is 

significant.  They are modeled for and they practice question asking and dialogue so that they 

can develop the skills of intellectual exchange.   

 

Integrated, thematic learning also enhances thinking. All students are invited to connect 

elements and aspects of their learning, so that they learn to discover the rich relationships that 

exist among the domains of science, math, literature, history, and the arts. At New City 

School, students plan their work, engage actively in exploring it, and reflect upon it 

afterwards. The opportunity to review and assess their work is offered each day, so that 

students can develop the habit of reflection, the hallmark of critical thinking. For the first half 

of the school year teachers purposefully engage students in a plan-work-reflect cycle.  This 

habit is tested in the latter half of the school year where students become part of the planning 

their learning and asking each other questions which promote deeper reflection than a yes or 

no answer/question. 

 
 

PROGRAM SUCCESS INDICATORS 
 

When students are engaged in a meaningfully, they are invested and work hard.  The strategies 

and programs mentioned above help with our student attendance rates, parent/teacher conferences 

attendance rates and a calm productive tone helps in warding off behavior issues.  As reported to 

MDE, there were very few serious behavior infractions warranting suspension from school 

occurred during 2015-16 school year.  Since our instructional strategies target both academic and 

social learn, we see students’ self-regulatory and motivational skills transferring across the school 

day. 
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Reading proficiency rates on MCAIII exceed the state average by more than five percentage 

points—an indicator that the work teachers have done in implementing Writers’ and Readers’ 

Workshops is resulting in solid learning. 

 

The all-school portfolio and Middle School work fair are culminating projects for the entire 

school year. These highlight our and students’ efforts and teachers’ guidance in reaching the 

academic and social goals. 

 

BUILDING AND GROUNDS 

 
All of the leased building space at 229 13

th
 Ave. NE is being used and all seven classrooms and 

support services spaces are being used for instruction. Our enrollment hovered around 250 

students K-8 during the 2014-15 school year. A second site at Grace Community Center building, 

1500 6
th
 Street NE (four blocks north and east of New City Main Campus), housed our 

approximately 60 students in grades six through eight during school year 2015-16.  

 

In June 2016 an agreement was reached with Grace Center to house our entire K-8 enrollment 

beginning in school year 2018-19. In the coming year (2016-17) Grace Center will make 

additional classrooms available enabling us to move grades 4 and 5 and allowing us to add a 3
rd

 

grade class at our main campus. This agreement marks an end to a three year search for suitable 

space. 

 

INSTRUCTIONAL LEADERSHIP DEVELOPMENT PLAN 

 

Goal: Organizational Development 

 
Teachers and support staff attend Developmental Designs workshops, Achievement Network PD 

offerings, Writers and Readers Workshop PD offerings, Eureka Math PD online offerings and 

coaching sessions with ANET coach, professional development lead, and principal. The focus is 

on strong implementation of key curricular initiatives that promise to move learning and 

instruction to a new level—Writers Workshop, Readers Workshop (both from Teachers College 

Coumbia University and both high standards-aligned), Eureka Math (from Great Minds—high 

standards, best-practice anchored, and top-rated, and as a continuous improvement professional 

learning system, embedding of a “Teaching and Learning Cycle” to systematically aim and plan 

from high standards 

 

Ongoing monthly sessions planned and systems implemented: 

 Professional Learning Community calendar, including ANET teaching and learning 

cycles to better serve students. 

 Revised special education and Title 1 structures for identification and service to meet the 

needs of students. 

 Used the Teaching and Learning Cycle to hone math instruction and improve math 

achievement. 

o Professional learning community and accountability around the shared project of 

remedying falling math achievement results. 

 Using peer coaching to support teachers with instructional  
 
Results: 
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 We engaged with the Achievement Network to learning the “Teaching and Learning 

Cycle” for professional learning and focused on math teaching and learning in particular 

in order to  

 Special Education teachers along with Title 1 and classroom teachers lead mini staff 

development sessions for shared ownership of school success and accountability in the 

areas of interventions and data collection 

 RtI protocol administered in math and reading. Systematic assessment and data analysis 

to inform instruction. 

 Peer coaching structure was an efficient use of staff time to develop relational trust and 

improve practices. 

 Alignment of science curriculum continues both vertically and horizontally for our K-8 

program. 

 

 

PROGRAM CHALLENGES 
Acadmic program enhancement: Parents and students desire to add physical education and 

foreign language programs to the school’s academic program.  New City School’s limited 

resources (financial and space) limit our ability to offer a robust set of electives (foreign language 

for instance) and to offer essentials like physical education. Our core curriculum includes reading, 

writing, math, social studies, science, a full time visual arts program, and subtantial weekly music 

instruction.  New City School currently writes grants to supplement for music and technology. 

We cannot add the desired pieces to our academic program at this point. We communicate 

transparently, however, with parents and other stakeholders regarding the limitations of our 

program in writing and at school events.  

 

New City School’s longstanding partnership with MacPhail Center continues to serve all of our 

students at least 90 minutes each week. In 2015-16 our music program continued to be year long.  

Middle level students completed their first year with brass instruments and percussion and 

performed as an ensemble at the spring work-share.  

 

Funding for technology and electives: We continue to raise funds to supplement our arts and 

music programs and to provide essential computer and pad technology. The East Campus site 

affords access to a gym for middle school students. Such indoor recreation space makes regular 

physical activities possible through the cold season and the middle school team organizes the use 

of this space. Though we strive to be able to offer physical education classes, students continue to 

be physically active and to receive some physical education through monthly hiking, biking, 

swimming, bowling and camping fieldtrips in grades five through eight.  In spring of 2016, with 

the help of a paraprofessional, we introduced tennis to grades 6-8, and hope to continue this  

 

Expansion space to serve more students:  Space needs are being addressed as Grace Center (1500 

6
th
 St. NE) is providing additional classrooms on the way to leasing NCS the entire facility 

beginning July 1, 2018. Students in grades six through eight have been housed there for two years 

and grades 4 and 5 will join them in school year 2016-17. The space is equipped with a large 

gym, cafetria, outdloor learning space. The quest for adequate and permanent facilities that can 

house our entire school K-8 and allow for expansion continues.  

 

ACADEMIC PERFORMANCE 

Accountability Data (goals, measurement tools and results) 
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Academic Goal 1:  Reading 
A. Each year a minimum of 75%  of New City Charter School students will attain at 

least one grade-level's growth in reading as measured by the ITBS administered 

each fall, by the Fountas and Pinnell Assessment System, or by Achievement 

Network assessments. 

B. Each year 80%  of students achieving below grade level will attain more than one 

year’s growth as measured by the ITBS, Fountas and Pinnell Assessment System, 

and Achievement Network assessments. 

 

Results: Fountas and Pinnell assessments in May of 2016 indicate the following progress 

spring 2015 to spring 2016 toward above goals: 

 
1

st
 Grade--1

st
 graders averaged more than 1.6 years growth  

- 89% of 1
st
  graders scored at or above grade level. (75% goal met) 

- 50% of 1
st
 graders achieving below grade level made more than one year’s growth (80% 

goal not met) 

 

2
nd

 Grade--2
nd

 graders averaged more than 1.1 years growth  

- 77% of 2
nd

 graders scored at or above grade level. (75% goal met) 

- 42% of 2
nd

 graders achieving below grade level made more than one year’s growth. (80% 

goal not met) 

 

3
rd

 Grade--3
rd

 graders averaged slightly less than a year’s growth on average at 0.93 

 

- 46% of 3
rd

 graders scored at or above grade level. (Goal not met) 

- 44% of 3
rd

 graders achieving below grade level made more than one year’s growth (80% 

goal not met) 

 

4
th
 Grade--4

th
 graders averaged of 1.9 years growth 

- 96% of 4
th
 graders scored at or above grade level. (75% goal met) 

- 78% of 4
th
 graders achieving below grade level made more than one year’s growth (80% 

goal not met) 

 

5
th
 Grade--5

th 
graders made an average of 1.5 years growth 

- 75% of 5
th
 graders scored at or above grade level. (75% goal met) 

- 67% of 5
th
 graders achieving below grade level made more than one year’s growth (80% 

goal not met) 

 

Reading Progess Grades 1-2 (Woodcock-Johnson Assessment Data)  

Woodcock-Johnson results are analyzed using standard scores. Standard scores have an average 

of 100 (and a standard deviation of 15) in the national normative sample. These scores are also 

grade-standardized. First- and second-grade results on reading tests are presented below. As shown 

in Figure 2, average scores of first- and second-grade students were above the national average (i.e., 

above the mean of 100) on all of reading tests except reading fluency. Average test scores were 

higher for second graders than first graders. Individual student scores varied greatly. In Broad 

Reading, for example, first-grade scores ranged from 76-137 and second-grade scores ranged 

from 63-130. 

2. Average standard scores in WJ IV Broad Reading, 2015-2016 
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Reading test 
Number of 
students 

Mean of 
standard 
scores 

Standard 
Deviation 

Range of 
standard 
scores 

First grade      

Letter-word identification 36 104.7 16.1 82-137 

Reading fluency 
a
 35 95.8 15.3 74-132 

Passage comprehension 36 102.7 12.4 78-127 

Broad Reading 35 101.1 16.3 76-137 

Second grade      

Letter-word identification 34 110.2 18.7 64-142 

Reading fluency  34 100.8 14.8 63-129 

Passage comprehension 34 105.9 12.9 72-125 

Broad Reading 34 105.2 15.5 63-130 

a Standard score is not available for students whose raw score is 0. 

 
Figure 3 shows the percentage of students who at or above average (i.e., scoring 100 or above in 

standard scores) and below average in reading tests. Most first-grade (54%) and second-grade (71%) 

students scored average or above average on Broad Reading. Among the reading tests, a higher 

percentage of first-grade students scored at or above average on letter-word identification and 

passage comprehension than on reading fluency. The majority of second-grade students scored at or 

above average on all reading tests. 

3. WJ IV Broad Reading results, 2015-2016 

Woodcock-Johnson test 
Standard 

score 
% First 
grade 

% Second 
grade 

Letter-word identification    

Average and above 100 or above 58.3% 73.5% 

Below average 99 and below 41.7% 26.5% 

Reading fluency    

Average and above 100 or above 37.1% 58.8% 

Below average 99 and below 62.9% 41.2% 

Passage comprehension    

Average and above 100 or above 47.2% 64.7% 

Below average 99 and below 52.8% 35.3% 

Broad Reading    

Average and above 100 or above 54.3% 70.6% 

Below average 99 and below 45.7% 29.4% 

Note:  Percentages may not sum to 100% due to rounding. 

 
Figure 4 shows Broad Reading average standard scores by student characteristics. Because of the 

small number of students, the results are reported for both grades combined. Also, due to the small 
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numbers of Black/African American, Asian, American Indian, Hispanic, and biracial/multiracial 

youth, their data are reported as one group (i.e., students of color group). As shown in Figure 4, on 

average the students who were eligible for free or reduced-price lunch scored significantly lower 

than students who were not eligible. On average, students of color scored slightly lower than 

White/Caucasian students, and girls scored slightly lower than boys; however, these differences were 

not statistically significant. 

4. WJ IV Broad Reading results by student characteristics, 2015-2016 

Broad reading 
Number of 
students 

Average of 
standard scores 

Student race/ethnicity   

White/Caucasian 54 104.1 

Students of color
 a
 15 99.5 

Gender   

Female 34 101.4 

Male 35 104.8 

Free or reduced-price lunch status
 
*   

Eligible for free lunch or reduced-price lunch 19 95.6 

Not eligible 50 106.0 

a Due to small numbers, Black/African American, Asian, American Indian, Hispanic, and biracial/multiracial students are 
combined. A few students’ demographic data are not available. 

* Significant difference between groups.   

 
Reading Progress Grades 3-8 (Iowa Tests of Basic Skills Data) 

 
All demographic groups made accelerated progress in Total Reading from 2014-2015 to 2015-

2016. Students of color made more accelerated progress, on average, than white students, and 

girls had a higher average gain than boys. However, differences in average gain scores between 

these groups were not statistically significant. Those eligible for free and reduced-price lunch and 

those ineligible had similar rates of accelerated growth. All student groups, regardless of 

demographic characteristics, scored at or above the national average in both years. 

 

Results of the Iowa Tests of Basic Skills are analyzed using Normal Curve Equivalent (NCE) 

scores. NCE scores range from 1 to 99, with an average of 50 (and a standard deviation of 21) in 

the national normative sample. These scores are grade-standardized.  

 

Reading progress 

Figure 21 shows changes in students’ reading performance on the ITBS in developmental 

standard scores by grade. The developmental standard scores are used to show students’ year-to-

year academic growth.   

A total of 80 fourth- through eighth-grade students in 2015-16 are included in the analyses. The 

overall results show that students made improvement in all reading subject areas: an average of 18.6 

points on vocabulary, 15.5 points on comprehension and 17.1 points on Total Reading. All grade 

levels made gains in their average developmental standard score on all reading tests over the one-year 
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period. For Total Reading, the average gain by grade level varied from 11.4 points (sixth grade) to 

26.2 points (fourth grade).  

21. Change in ITBS Total Reading standard scores: 2014-2015 to 2015-2016 

Subject 

Grade 
(in 2015-

2016) 
Number of 
students 

Average developmental standard 
scores 

2014-2015 2015-2016 Difference 

Vocabulary 

4 24 182.4 205.3 +22.9 

5 14 196.4 217.4 +21.0 

6 19 223.5 236.0 +12.5 

7 10 240.1 256.5 +16.4 

8 13 240.6 260.6 +20.0 

Overall 80 216.6 235.2 +18.6 

Comprehension 

4 23 184.9 214.4 +29.5 

5 14 202.4 212.1 +9.7 

6 19 222.0 232.2 +10.2 

7 10 249.8 263.7 +13.9 

8 13 252.0 266.0 +14.0 

Overall 79 222.2 237.7 +15.5 

Total Reading  

4 23 183.9 210.1 +26.2 

5 14 199.4 214.7 +15.3 

6 19 222.7 234.1 +11.4 

7 10 244.8 260.2 +15.4 

8 13 246.2 263.4 +17.2 

Overall 79 219.4 236.5 +17.1 

 

One-year change in students’ scores is also analyzed using Normal Curve Equivalent (NCE) 

scores. No change in NCE score indicates normative progress, or the equivalent of one year of 

progress. Meanwhile, positive change indicates accelerated progress (more than one year of 

progress), and negative change indicates slower progress (less than one year of progress) when 

compared to same-grade peers.  

 

Results in Figure 22 show that, on average, students made accelerated progress in vocabulary (3.0 

NCE points), comprehension (1.1 NCE points) and Total Reading (2.1 NCE points). Out of all the 

grade levels, fourth graders had the largest average gains across the tests (6.6 NCE points in 

vocabulary, 6.8 NCE points in comprehension, and 7.5 NCE points in Total Reading). Sixth graders 

lost ground across the tests, declining an average of 3.4 NCE points in vocabulary, 2.5 NCE points 

in comprehension, and 2.8 NCE points in Total Reading. Average NCE scores in both years across 

all tests and grade levels were above the national average of 50.0. 
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22. Change in ITBS Total Reading NCE scores: 2014-2015 to 2015-2016 

Subject 

Grade 
(in 2015-

2016) 
Number of 
students 

Average NCE scores 

2014-2015 2015-2016 Difference 

Vocabulary 

4 24 56.7 63.3 +6.6 

5 14 55.3 59.9 +4.6 

6 19 66.7 63.3 -3.4 

7 10 66.7 67.9 +1.2 

8 13 57.1 63.5 +6.4 

Overall 80 60.5 63.5 +3.0 

Comprehension 

4 23 57.6 64.4 +6.8 

5 14 56.0 53.7 -2.3 

6 19 59.9 57.4 -2.5 

7 10 67.4 69.3 +1.9 

8 13 61.5 63.3 +1.8 

Overall 79 60.5 61.6 +1.1 

Total Reading  

4 23 58.2 65.7 +7.5 

5 14 56.5 57.6 +1.1 

6 19 63.2 60.4 -2.8 

7 10 68.3 69.8 +1.5 

8 13 60.1 63.7 +3.6 

Overall 79 61.3 63.4 +2.1 

 

 

Figure 23 shows the percentages of students who scored at or above the national average in 2014-

2015 and 2015-2016 (scoring at or above the mean of 50 NCE points). The percentages of students 

at or above average in vocabulary increased (71% to 75%), while the percentage at or above average 

in comprehension declined slightly (72% to 71%).  There was no shift in the percentage of students 

scoring at or above average for Total Reading (71%). The proportions of students who scored at or 

above the national average in 2014-2015 and 2015-2016 in all reading areas are not statistically 

different. 

23. Percent scoring at or above average in reading, 2014-2015 and 2015-2016 
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Next, Figure 24 shows the change in Total Reading results (i.e., change in average NCE scores) 

by student characteristics. Because of the small numbers of Black/African American, American 

Indian, Asian, Hispanic, and biracial/multiracial students who completed the ITBS in both 2014-

2015 and 2015-2016, their data are reported as one group (i.e., students of color group).  

All demographic groups made accelerated progress in Total Reading from 2014-2015 to 2015-

2016. Students of color made more accelerated progress, on average, than white students, and 

girls had a higher average gain than boys. However, differences in average gain scores between 

these groups were not statistically significant. Those eligible for free and reduced-price lunch and 

those ineligible had similar rates of accelerated growth. All student groups, regardless of 

demographic characteristics, scored at or above the national average in both years. 

24. Change in ITBS Total Reading results by student characteristics, 2014-2015 
to 2015-2016 

Characteristics 

Number 
of 

students 

Average of NCE scores 

2014-2015 2015-2016 Difference 

Student race/ethnicity     

White/Caucasian 47 67.3 68.9 +1.6 

Students of colora 32 51.0 54.8 +3.8 

Gender     

Female 31 61.2 64.6 +3.4 

Male 48 59.9 61.0 +1.1 

Free or reduced-price lunch 
status     

Eligible for free or reduced-price 
lunch 26 51.2 53.9 +2.7 

Not eligible 53 65.3 67.7 +2.4 

a Due to small numbers, Black/African American, Asian, American Indian, Hispanic, and biracial/multiracial 
students are combined. A few  students’ demographic data are not available. 

71% 72% 71% 
75% 

71% 71% 

Vocabulary
(N=80)

Comprehension
(N=79)

Total Reading
(N=79)

2014-15

2015-16
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Academic Goal 2: Science 

Each year 75% of New City Charter School students in grades 3-8 will 

attain at least one grade-level's growth in science as measured by the 

ITBS administered each fall. 

 

Results: All groups compared made normative progress, on average, over the one-year 

period. All groups scored above the national average in both years. (ITBS data) With the 

exception of grade 5, 70 percent of students scored at or above the national average 

(indicating that roughly 70 percent of students made a year’s growth. 

 
Science Progress in Grades 3-8 (Iowa Tests of Basic Skills Data) 

Figure 19 shows the results of the ITBS Science test. Average scores for all grade levels were above 

the assessment’s national average. Overall, 73 percent of students scored at or above the national 

average in Science. In all grade levels, except fifth grade, over 70 percent of the students scored at or 

above the national average in Science. Just under half of fifth graders scored at or above the average.  

19. ITBS Science results, 2015-2016 

Grade 
Number of 
students 

NCE 
Average 

Standard 
Deviation Range 

Percentage 
scoring average 

or above
a
 

3 23 68.0 20.0 34-99 83% 

4 24 62.1 24.0 19-99 71% 

5 23 53.2 21.8 21-99 48% 

6 25 61.2 18.1 17-99 80% 

7 16 67.5 25.2 11-99 75% 

8 18 66.7 21.8 31-99 83% 

Overall 129 62.7 21.9 11-99 73% 

a Scoring 50 or above in NCE scores. 

 
Average Science NCE scores by students’ characteristics are presented in Figure 20. On average, 

White/Caucasian students performed significantly better than students of color, and students who 

were not eligible for free or reduced-price lunch scored significantly higher than those who were 

eligible. Boys scored higher than girls; however, the difference in average scores was not statistically 

significant. All groups scored above the national average. 

20. ITBS Science results by student characteristics, 2015-2016 

Characteristics 
Number of 
students Average NCE 

Student race/ethnicity*   

White/Caucasian 73 70.3 

Students of color
a
 56 52.8 
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a Due to small numbers, Black/African American, Asian, American Indian, Hispanic, and biracial/multiracial students are 
combined. A few students’ demographic data are not available. 

* Significant difference between groups. 

20. ITBS Science results by student characteristics, 2015-2016 (continued) 

Characteristics 
Number of 
students Average NCE 

Gender    

Female 57 59.4 

Male 72 65.3 

Free or reduced-price lunch status*   

Eligible for free lunch or reduced-price lunch 56 54.7 

Not eligible 73 68.9 

a Due to small numbers, Black/African American, Asian, American Indian, Hispanic, and biracial/multiracial students are 
combined. A few students’ demographic data are not available. 

* Significant difference between groups. 

37. Percent scoring at or above average in science, 2014-2015 and 2015-2016 

 
Results of students’ progress on ITBS Science is also analyzed by their characteristics as shown 

in Figure 38. All groups compared made normative progress, on average, over the one-year 

period. All groups scored above the national average in both years. 

38. Change in ITBS Science results by student characteristics, 2014-2015 to 
2015-2016 

Characteristics 
Number of 
students 

Average of NCE scores 

2014-2015 2015-2016 Difference 

Student race/ethnicity     

White/Caucasian 47 68.8 68.8 +0.0 

78% 
74% 

Science (N=78)

2014-15

2015-16
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Students of color
a
 31 57.3 56.4 -0.9 

Gender     

Female 31 59.9 59.8 -0.1 

Male 47 67.1 66.6 -0.5 

Free or reduced-price lunch status     

Eligible for free or reduced-price 
lunch 26 55.9 56.7 -0.8 

Not eligible 52 68.4 67.5 -0.9 

a Due to small numbers, Black/African American, Asian, American Indian, Hispanic, and biracial/multiracial students are 
combined. A few students’ demographic data are not available. 

 
Academic Goal 3: Writing 

All students will be introduced to high standards (Common Core State 

Standards aligned) at grade level in writing through the implementation 

of the Writing Workshop curriculum. All students will engage in writing 

toward standards at a skills-appropriate level and see a minimum of one 

year’s growth as evidenced by “on-demand” assessments of writing 

independence embedded in the curriculum. 

 

Results: All students benefitted from exposure to high standards and instruction in writing in 

2015-16 through consistent implementation of Writers Workshop (Units of Study). Through a 

minimum of three genre writing units (including personal narrative, informational (research) 

writing, and argument (persuasive) wrirting, students used checklists derived from high standards 

as guides to quality writing and as assessment tools.  

 

Summative “on-demand” assessments (wherein students write during a limited time without any 

scaffolding) ask students to demonstrate what they are capable of independently. The on-demands 

effect a shift from process to performance (or proficiency) and tend to reveal very clearly skills 

and knowledge gaps that can then be addressed.  

 

In general, though we have not assembled quantitative data about progress, teachers have 

expressed excitement about the progress students have made and have shared examples of student 

writing growth in year-end reflections about successes. There is a sense now that the wisdom 

inside the WW curriculum and the ongoing use of on-demand measures of proficiency is 

improving student writing—a skill our staff believes New Citizens must have. 

 
Academic Goal 4: Math 

A. Sixty-five (65) percent of New City School students will make a 

minimum of one full year’s growth in math achievement as 

measured by ITBS scores (fall to fall) or by the Achievement Net 

interim assessments (fall to fall). 

B. Eighty (80) percent of students achieving below grade level in math 

will demonstrate more than one year’s growth as measured by the 

above assessments. 

Results:  
Results show that all groups had slower than expected progress (less than one year of progress 

compared to peers nationally). 
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The average changes in math NCE scores for grades 4-8 (ITBS) from fall of 2014-2015 to fall of 

2015-2016 are presented in Figure 30. Overall, students had normative or slower progress in all 

mathematical subject areas. Results for math progress from 2014-2015 to 2015-2016 vary greatly 

by grade levels and subject areas. A few individual grade levels made accelerated progress over 

the one-year period, such as seventh and eighth grade in concepts and estimation; fourth and 

seventh grade in problem solving and data interpretation; seventh grade in computation; and 

seventh-grade in Total Math.  

 

30. Change in ITBS Total Math NCE scores, 2014-2015 to 2015-2016 

Subject 

Grade 
(in 2015-

2016) 
Number of 
students 

Average NCE scores 

2014-2015 2015-2016 Difference 

Concepts and 
Estimation 

4 21 57.1 57.1 0.0 

5 14 49.5 44.7 -4.8 

6 19 57.0 52.2 -4.8 

7 10 64.6 66.8 +2.2 

8 13 59.6 66.5 +6.9 

Overall 77 57.6 57.5 -0.1 

Problem Solving 
and Data 
Interpretation 

4 23 54.8 56.9 +2.1 

5 14 52.6 43.8 -8.8 

6 19 52.8 50.2 -2.6 

7 10 62.6 65.8 +3.2 

8 13 68.2 61.9 -6.3 

Overall 79 58.2 55.7 -2.5 

Computation 

4 21 47.5 35.6 -11.9 

5 13 38.8 23.7 -15.1 

6 19 39.1 32.5 -6.6 

7 10 35.8 39.6 +3.8 

8 13 48.2 40.9 -7.3 

Overall 76 41.9 34.5 -7.4 

Total Math  

4 19 56.4 53.7 -2.7 

5 13 46.9 38.5 -8.4 

6 19 51.0 45.7 -5.3 

7 10 55.8 59.5 +3.7 

8 13 61.2 57.9 -3.3 

Overall 74 54.3 51.1 -3.2 
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Math Progress Grades 1-2 (Woodcock-Johnson Assessment Data) 

 

The average standard scores for Broad Math are presented in Figure 5. On average, first- and 

second-grade students scored slightly above the national average (i.e., a mean of 100) on Broad 

Math. In both grades, students tended to score higher on the applied problems test than on the 

calculation and math fluency tests. Similar to reading results, student scores varied greatly. In 

Broad Math, for example, first grade scores ranged from 85-116 and second grade scores ranged 

from 73-121.  

 

5.  Average standard scores in WJ IV Broad Math, 2015-2016 

Math test 
Number of 
students Mean 

Standard 
Deviation Range 

First grade      

Calculation
 
 36 99.6 7.7 86-114 

Math fluency  36 97.5 9.0 82-114 

Applied problems 36 105.3 11.4 83-129 

Broad Math 36 101.3 8.1 85-116 

Second grade      

Calculation 34 99.3 10.5 71-122 

Math fluency 34 99.5 13.0 69-127 

Applied problems 34 112.1 12.5 83-135 

Broad Math 34 102.7 10.4 73-121 

 
Figure 6 shows the percentage of students who scored at or above average (scoring 100 or above) 

and below average in math tests. The results indicate the majority of both first and second-grade 

students scored average or higher on Broad Math—53% and 71%, respectively. Among the math 

tests, an especially high percentage of second-grade students scored average or above on applied 

problems (88%) while an especially low percentage of first graders scored average or above on math 

fluency (39%). 

6. WJ IV Broad Math results, 2015-2016 

Woodcock-Johnson classification 
Standard 

score range 
% First 
grade 

% Second 
grade 

Calculation    

Average or above average 100 or above 50% 56% 

Below average 99 and below 50% 44% 

Math fluency    

Average or above average 100 or above 39% 59% 

Below average 99 and below 61% 41% 

Applied Problems    

Average or above average 100 or above 58% 88% 
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Below average 99 and below 42% 12% 

Broad Math    

Average or above average 100 or above 53% 71% 

Below average 99 and below 47% 29% 

Note:  Percentages may not sum to 100% due to rounding. 

 
Figure 7 shows Broad Math average standard scores by student characteristics. Because of the 

small numbers, the results are reported for first and second grades combined. On average, 

students who were eligible for free or reduced-price lunch scored lower than students who were 

not eligible, and girls scored lower than boys. These differences between groups were not 

statistically significant. There was little difference in average scores between White/Caucasian 

students and students of color. 

7. WJ IV Broad Math results by student characteristics, 2015-2016 

Broad Math 
Number of 
students 

Average of 
standard scores 

Student race/ethnicity   

White/Caucasian 54 102.1 

Students of color
  a

 16 101.6 

Gender    

Female 34 99.6 

Male 36 104.2 

Free or reduced-price lunch status   

Eligible for free lunch or reduced-price lunch 20 98.7 

Not eligible 50 103.3 

a Due to small numbers, Black/African American, Asian, American Indian, Hispanic, and biracial/multiracial students are 
combined. A few students’ demographic data are not available. 

 

 

Math Progress Grades 4-8 (Iowa Test of Basic Skills Data) 

From 2014-2015 to 2015-2016, students demonstrated developmental progress in math. Figure 29 

shows that, on average, students gained 15.1 points on concepts and estimation, 10.1 points on 

problem solving and data interpretation, 4.6 points on computation, and 10.5 points on Total 

Math. 

29. Change in ITBS Total Math developmental standard scores, 2014-2015 to 2015-2016 

Subject 

Grade 
(in 2015-

2016) 
Number of 
students 

Average developmental standard 
scores 

2014-2015 2015-2016 Difference 

Concepts and 
Estimation 

4 21 180.3 197.7 +17.4 

5 14 189.8 199.2 +9.4 
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6 19 213.4 221.7 +8.3 

7 10 238.8 255.3 +16.5 

8 13 245.8 269.6 +23.8 

Overall 77 213.6 228.7 +15.1 

Problem solving 
and Data 
Interpretation 

4 23 181.5 201.6 +20.1 

5 14 196.4 199.1 +2.7 

6 19 212.1 221.5 +9.4 

7 10 242.9 261.6 +18.7 

8 13 267.5 267.3 -0.2 

Overall 79 220.1 230.2 +10.1 

Computation 

4 21 170.6 176.7 +6.1 

5 13 179.5 177.6 -1.9 

6 19 193.2 197.1 +3.9 

7 10 201.3 217.6 +16.3 

8 13 229.5 228.0 -1.5 

Overall 76 194.8 199.4 +4.6 

Total Math  

4 19 179.3 193.7 +14.4 

5 13 187.5 193.4 +5.9 

6 19 206.2 213.5 +7.3 

7 10 227.5 244.8 +17.3 

8 13 247.5 255.0 +7.5 

Overall 74 209.6 220.1 +10.5 
 

The average changes in math NCE scores from 2014-2015 to 2015-2016 are presented in Figure 

30. Overall, students had normative or slower progress in all mathematical subject areas. Results 

for math progress from 2014-2015 to 2015-2016 vary greatly by grade levels and subject areas. A 

few individual grade levels made accelerated progress over the one-year period, such as seventh 

and eighth grade in concepts and estimation; fourth and seventh grade in problem solving and 

data interpretation; seventh grade in computation; and seventh-grade in Total Math.  

30. Change in ITBS Total Math NCE scores, 2014-2015 to 2015-2016 

Subject 

Grade 
(in 2015-

2016) 
Number of 
students 

Average NCE scores 

2014-2015 2015-2016 Difference 

Concepts and 
Estimation 

4 21 57.1 57.1 0.0 

5 14 49.5 44.7 -4.8 

6 19 57.0 52.2 -4.8 

7 10 64.6 66.8 +2.2 
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8 13 59.6 66.5 +6.9 

Overall 77 57.6 57.5 -0.1 

Problem Solving 
and Data 
Interpretation 

4 23 54.8 56.9 +2.1 

5 14 52.6 43.8 -8.8 

6 19 52.8 50.2 -2.6 

7 10 62.6 65.8 +3.2 

8 13 68.2 61.9 -6.3 

Overall 79 58.2 55.7 -2.5 

Computation 

4 21 47.5 35.6 -11.9 

5 13 38.8 23.7 -15.1 

6 19 39.1 32.5 -6.6 

7 10 35.8 39.6 +3.8 

8 13 48.2 40.9 -7.3 

Overall 76 41.9 34.5 -7.4 

Total Math  

4 19 56.4 53.7 -2.7 

5 13 46.9 38.5 -8.4 

6 19 51.0 45.7 -5.3 

7 10 55.8 59.5 +3.7 

8 13 61.2 57.9 -3.3 

Overall 74 54.3 51.1 -3.2 
 

Figure 31 shows the percentages of students who scored at or above average in 2014-2015 and 

2015-2016 (scoring at or above the mean of 50 NCE points) in math. While the proportion of 

students at or above average in math stayed constant or nearly so for problem solving and data 

interpretation as well as concepts and estimation, decreases occurred for computation and Total 

Math. Among the subject areas, the percentage of students scoring at or above average was the 

lowest in computation in 2015-2016 (17%). 

31. Percentage of students scoring at or above average in math, 2014-2015 and 
2015-2016 
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Figure 32 shows one-year change in Total Math NCE results by student characteristics. Results 

show that all groups had slower than expected progress (less than one year of progress compared to 

peers nationally). On average, White/ Caucasian students had slightly slower than expected 

progress than students of color. Girls made slower progress than boys. Students who were eligible 

for free or reduced-price lunch made about the same progress as those who were ineligible. None 

of the differences between the groups was statistically significant.  

32. Change in ITBS Total Math results by student characteristics, 2014-2015 to 
2015-2016 

Characteristics 

Number 
of 

students 

Average of NCE scores 

2014-2015 2015-2016 Difference 

Student race/ethnicity      

White/Caucasian  44 59.7 55.7 -4.0 

Students of colora 30 45.9 42.9 -3.0 

Gender     

Female 28 48.2 43.1 -5.0 

Male 46 57.7 55.0 -2.8 

Free or reduced-price lunch 
status     

Eligible for free or reduced-price 
lunch 23 47.1 43.0 -4.1 

Not eligible 51 57.3 53.9 -3.4 

a Due to small numbers, Black/African American, Asian, American Indian, Hispanic, and biracial/multiracial 
students are combined. A few students’ demographic data are not available. 

66% 

57% 

36% 

64% 65% 
57% 

17% 

49% 

Concepts and
Estimation

(N=77)

Problem Solving
and Data

Interpretation
(N=70)

Computation
(N=76)

Total Math
(N=74)

2014-15

2015-16
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Other Data: Minnesota Comprehensive Assessments Results 

Reading:  

In 2011 72% of our students met or exceeded standards. 

In 2012 80.3% of our student met or exceeded standards. 

In 2013 69.5 of our students met or exceeded standards.  (Common Core Standards introduced) 

In 2014 62.3% of students met or exceeded standards. 

In 2015 67.3 % of students grades 3-5 met or exceeded standards.  

  74.4 % of students in grades 6-8 met or exceeded standards.  

In 2016 62.2% of students grades 3-5 met or exceeded standards. (-5.1%) 

  70.7% of students grades 6-8 met or exceeded standards. (-3.7%) 

Math: 

In 2011 47% of our students met or exceeded standards.  

In 2012 60.6% of our students met or exceeded standards. 

In 2013 67.1% of our studens met or exceeded standards. 

In 2014 56.6% of students or exceeded standards.  

In 2015 46% of students in grades 3-5 met or exceeded standards.   

  51.3% of students in grades 6-8 met or exceeded standards.  

In 2016 50.0% of students in grades 3-5 met or exceeded standards. (+4%) 

  48.3% of students in grades 6-8 met or exceeded standards. (-3%) 

 

**New City School East Campus (grades 6-8) has not been designated as a “continuous 

improvement school”. 

**New City School Main Campus (grades 3-5) is in its second year as a designated “continous 

improvement” school 

AYP calculations: 

New City Meets AYP in all areas and continue to be a Title 1 school for SY 13-14. 

 
 

School Goal 1:  Facilities 

A concrete plan for acquisition of space sufficient to house the target 

enrollment of between 300 and 350 (minimum) will be designed during 

the school year 2015-16. 

 

Results: An agreement was signed in June 2016 with Grace Community Center to take over the 

majority of the Grace Center building (old Holland School MPS) in summer of 2018. The 

building will house our K-8 program (350-400 students). During the two intervening years, Grace 

will make additional rooms available such that NCS will be able to continue its expansion (a 

second 3
rd

 grade class will come into being in 2016-17). 
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School Goal 2:   Fund raising 

NCS will secure funding to support the arts, science and technology 

integration approach through fund raising and grant writing. 

Results: NCS continued to receive funding for special projects through it parent group (which 

raises funds for such purposes through events across the year. NCS also received significant 

funding through a benefactor whose foundation. These funds have enabled NCS to purchase 

needed technology and have funded a student literary magazine pilot publication at the middle 

school. 

Our parent group successfully organized several fund-raisers which helped with our artist-in-

residence and field trip experiences. We took field trips to the Minneapolis Institute of Arts and 

purchased more musical instruments. 

Friends of New City School – New City School received a total donation of $140,000.00 from 

two anonymous donors to continue to strengthen our upper grades science and technology 

program. 

Board, New City families, staff and students thank all the donors for their generosity. 

 

School Goal 3:  Technology 

NCS will introduce interactive board instructional technology in the 

middle school to facilitate visual and multi-media instruction and 

learning. All middle school teachers will integrate interactive technology 

into their instruction. 

Results: Three Epson interactive projectors were installed in middle school classrooms and used 

to great effect year-long by teachers. 

School Goal 4:   Technology 

NCS will equip every middle school student with a laptop computer 

during the school day to access online resources, to track progress toward 

learning targets and assignments, to word-process, and to grow in 

technological literacy. 

 

Results: Two laptop carts housing a total of 56 MacBooks were deployed in the middle school—

just short of the one-to-one goal set, but providing access to a computer whenever one was 

needed for students in grades 6-8. 

 

Parent Involvement Survey Results 
 

Our school’s commitment to improve student learning is evident by the collaborative effort of the 

staff and the parents of the students we serve. 

 

We administer two (fall and spring) parent surveys each year to see how we are doing as a school 

with our curriculum, school wide systems and our philosophy.  Second we host 3 mandated 

parent/teacher conferences to help keep our students on track with their academic and social 

goals. 
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The data table below attests to our 2015-16 school year parent involvement in regards to 

parent/teacher conferences attendance rates.  Conferences were held on October 14
th
 and 15

th 

2015, February 11
th
 and 12

th
, April 20, 21, 22, and June 4

th
 2016. 

 

KG 1/2 3 4/5 6/7/8 

100% 100% 100% 100% 100% 

 

Below are the results of the parent surveys we conduct each year to inform our philosophy and 

school wide systems.  Survey results are sent to all our parents and community at large. 

 

Thank to all of our New City School parents for responding to our 2015-16 fall and spring parent 

survey. 70% and 66% of families responded to our fall and spring parent surveys. 34% or families 

responded to more in-depth online survey in late April and May of 2016. 

 

Survey Discussion:  

The parents/guardians provided input on nine school service criteria (winter survey).  For each 

criterion parents could choose to rate us by circling one of the following choices:  Strongly 

Agree, Agree, Disagree, and Strongly Disagree. 

 

For each criterion, if 100% of the responses indicate Strongly Agree to Agree, we understand that 

school/parent collaboration is going well in that area.  Criteria which did not receive 100% 

Strongly Agree to Agree responses  are areas of collaboration we must improve upon. 

 

Survey Results: 

New City School Survey of Parent/Guardians Fall: School Year 2015-16 

  Survey Questions Percent Satisfied Winter 

NCS is meeting my children’s Academic needs 100.00% 

NCS is meeting my children’s Social needs 99.00% 

Parent is aware of child’s Academic progress 100.00% 

Parent is aware of child’s Social progress 100.00% 

My children are happy at NCS 99.00% 

Wed folder comes home each wed 97.00% 

I feel welcome at NCS 100.00% 

Behavior/Academic concerns handled fair/quick 99.00% 

Overall I am happy at NCS 100.00% 
 

 

The spring Family/School Survey, customized and distributed online through Panorama 

Education, was piloted in hopes of getting a more nuanced sense of our successes and challenges. 

It was hoped that a researched survey instrument might offer additional insights and corroborate 

or challenge our current sense of our communities perception of our service. We queried families 

in five areas: Barriers to Engagement, Learning Behaviors, School Climate, School Fit, and 

School Safety. Results are summarized below: 

 

- Barriers to Engagement (Factors that can create challenges for families to interact with or 

become involved in their child’s school. 
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o Compared to schools across the country, NCS families responded as or more 

favorably (barriers are not significant) than 80% of schools. Family time and 

schedules were the least favorable response (only 43% indicated that time is not a 

barrier).  

 

- Learning Behaviors (Families perceptions of their child’s learning-related behaviors.) 

o Compared to schools across the country, NCS families responded typically to 

questions regarding their child’s learning behaviors (50% favorable). The least 

favorable response indicated that families perceive their students more often than 

not giving up on learning activities that they find hard (41% persist). 

 

- School Climate (Perceptions of the overall social and learning climate of the school.) 

o Compared to schools across the country, NCS favorable responses were near the 

99
th
 percentile—superlative. Not a single family reported that their student did 

not like to go to school.  

 Enjoyment: 32% responded that their student enjoys school a 

“tremendous amount”. 57% enjoy school “quite a bit” (not yet 

“tremendously”—indicating room for improvement). 

 Motivating lessons: 77% of families believe their students to be 

motivated  by their lessons. Of these, many (21%) responded that lessons 

are “extremely” motivating and and most (56%) responded that lessons 

are “quite” motivating. 

 Fairness: 61% of families responded that the school’s system if “very 

fair.” 

 Valuing diversity: 89% of families perceive the school as valuing 

diversity (99
th
 percentile compared to schools across the country). No 

respondents said the school cares “a little bit” or “not at all.” 

 Administrative creation of a learning environment: 91% of families 

responded that administrative contribution to a learning environment is 

strong. 

 Student respect for staff: 95% responded that students have quite a bit or 

a tremendous amount of respect for staff. 

 Staff respect for students: 95% responded that staff have quite a bit or a 

tremendous amount of respect for students. 

 

- School Fit (Family perceptions of how well school matches child’s developmental needs) 

o Compared to schools across the country, favorable responses were at the 90
th
 

percentile. 

 Belonging: 85% responded that their student experiences belonging 

“quite a bit” or “tremendously” . 

 Preparation: 85% responded that their student is being quite or extremely 

well prepared for her/his next academic year. 

 Activities match: 63% responded that the activities offered by NCS 

match the child’s interests. 

 Discipline: 89% responded that the overall approach to discipline works 

quite or extremely well. No responses indicate that it doesn’t work at all. 

 Comfort in asking for help: 60% of responses indicated that students are 

quite or extremely comfortable asking for help at school. 

 Cultural background and fit: 92% responded that, given their cultural 

background, the school is a good fit. 



 40 

 Teaching style fit: 83% of respondents indicate teachers’ styles were a 

good fit for the students. 

 

- School Safety (Perceptions of physical and psychological safety of students at school) 

o Compared to school across the country, favorable responses were at the 99
th
 

percentile regarding perceptions of school safety. 

 Worrying about violence: 94% responded that they almost never or only 

once in a while worry about violence at school. 

 Access to help for bullying: 95% responded that it would be “not at all” 

or “slightly” difficult to get help with bullying at school. 

 Likelihood of bullying online: 96% responded that they perceived “not at 

all” or “slightly” likely that they could be bullied online by someone 

from school. 

 Overall safety: 96% of respondents percieve that their student is either 

“not at all unsafe” or “slightly unsafe” at school. 

 Drug problems: 100% indicated that drugs are not a problem at school. 

 

Overall, the spring Family-School Survey affirmed our approach and provided evidence of our 

success. Students and families at New City School feel a strong sense of belonging and safety and 

are largely pleased with the results of the learning work. The piloted survey enables us to see with 

more specificity into some of the dimensions of our collaboration and we will be considering its 

use in the future. 

 

In addition to Family-School Survey, we piloted Panorama’s classroom survey to see what we 

might learn about our service at the classroom level. Results were shared with classroom teachers 

for their learning and a discussion will follow regarding the value or the learning and steps to 

follow. 

 

LETTER TO STAKEHOLDERS 

 

Dear New City School Stakeholders: 

As a community, we celebrate our successes, take inventory of our needs, and push ourselves to 

higher heights in 2016/17. 

 

On behalf of the staff at New City School, we are thrilled to work for a dynamic group of people 

who want the best for their children and for the whole New City community of learners. 

 

Submitting this report respectfully, 

 

Jitendrapal Kundan    Todd Bartholomay 

Director K-8    Principal 

 

OTHER DATA: MCA II RESULTS and ITBS LANGUAGE RESULTS 

MCA II Reading 

In 2011 72% of our students met or exceeded state reading standards. 

In 2012 80.3% of our student met or exceeded reading state standards. 

In 2013 69.5 of our students met or exceeded reding state standards.  (Dip due to new common 

core standards) 
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In 2014 62 % of our students met or exceeded state reading standards. 

In 2015 67 % of our students met or exceeded state reading standards. 

In 2016--embargoed 

MCA II Math 

In 2011 47% of our students met or exceeded state math standards.  

In 2012 60.6% of our students met or exceeded state math standards. 

In 2013 67.1% of our students met or exceeded state math standards. 

In 2014 56.0 % of our students met or exceeded state math standards. (Data reflects embargoed 

scores for many students, not student achievement rates in math.) 

In 2015 46 % of our students met or exceeded state math standards. (10% decline 2014 to 2015) 

In 2016--embargoed 

AYP calculations: 

 
Iowa Tests of Basic Skills Language Results 

Students’ performance in language skills is presented by grade in Figure 11. On average, students 

in the seventh and eighth grade scored above the national average (i.e., above the mean of 50 in 

NCE) in Total Language, while third- through sixth-grade students scored at or below average. 

Overall, students scored slightly below the national average on Total Language. With respect to 

the individual subject tests, students scored higher than average on usage and expression and 

spelling, but lower than average on punctuation, and capitalization. The results also show that 

students’ scores vary widely. For example, students’ scores on Total Language overall ranged 

from 1 to 99.   
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11. Average ITBS Total Language NCE scores, 2015-2016 

Subject Grade 
Number of 
students Average NCE Standard Deviation Range 

Spelling 

3 23 54.4 26.6 16-99 

4 23 54.0 20.2 23-99 

5 23 48.2 21.0 15-97 

6 25 49.6 14.5 22-77 

7 16 54.9 22.1 19-99 

8 18 56.8 17.8 20-87 

Overall 128 52.7 20.0 15-99 

Capitalization 

3 22 30.5 14.8 1-53 

4 23 38.5 23.7 1-99 

5 23 35.5 15.0 1-56 

6 25 40.0 13.9 13-65 

7 15 41.6 20.4 18-99 

8 18 51.1 24.4 1-99 

Overall 126 39.0 19.4 1-99 

Punctuation 

3 23 41.2 14.6 11-61 

4 24 41.7 24.6 1-99 

5 23 39.0 15.9 10-64 

6 25 45.3 16.3 15-74 

7 15 51.1 19.8 19-85 

8 18 54.8 21.9 1-98 

Overall 128 44.8 19.4 1-99 

Usage and 
Expression 

3 23 59.8 19.5 30-99 

4 24 59.4 21.7 17-99 

5 23 48.3 21.5 12-99 

6 25 57.8 22.3 1-99 

7 16 60.6 23.2 15-99 

8 18 64.0 18.0 39-99 

Overall 129 58.0 21.3 1-99 

Total 
Language  

3 22 46.1 16.3 14-75 

4 22 49.4 21.0 23-99 

5 23 41.2 17.4 1-75 

6 25 48.1 14.7 8-78 

7 15 53.5 19.7 31-99 

8 18 57.9 20.0 25-99 

Overall 125 48.8 18.5 1-99 
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Figure 12 shows the proportion of students who scored at or above average (i.e., scoring 50 or 

above in NCE) by grade. Overall, the results reveal that half or more than half of students scored 

average or above on two tests, spelling (55%) and usage and expression (64%). In comparison, 28 

percent and 43 percent of students scored average or above on capitalization and punctuation, 

respectively, with percentages varying greatly by grade. At least half of eighth graders scored 

average or above in all subject areas but one (capitalization) with the highest percentage in usage 

and expression (78%). For Total Language, 45 percent of all students scored average or above, 

with only a majority of students scoring average or above in eighth grade (61%). 

12. ITBS Total Language results, 2015-2016: students scoring average or above 
average  

Subject Grade 
Number of 
students 

Percentage scoring 
average or above 

average
a
 

Spelling 

3 23 57% 

4 23 48% 

5 23 52% 

6 25 48% 

7 16 56% 

8 18 72% 

Overall 128 55% 

Capitalization 

3 22 18% 

4 23 26% 

5 23 22% 

6 25 28% 

7 15 33% 

8 18 44% 

Overall 126 28% 

a Scoring 50 or above in NCE scores. 
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12. ITBS Total Language results, 2015-2016: students scoring average or above 
average (continued) 

Subject Grade 
Number of 
students 

Percentage scoring 
average or above 

average 
a
 

Punctuation 

3 23 35% 

4 24 33% 

5 23 35% 

6 25 44% 

7 15 53% 

8 18 67% 

Overall 128 43% 

Usage and Expression 

3 23 74% 

4 24 67% 

5 23 52% 

6 25 60% 

7 16 56% 

8 18 78% 

Overall 129 64% 

Total Language  

3 22 46% 

4 22 36% 

5 23 39% 

6 25 44% 

7 15 47% 

8 18 61% 

Overall 125 45% 

a Scoring 50 or above in NCE scores. 
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Results of Total Language average NCE scores by students’ characteristics are presented in Figure 

13. The results are reported for third- through eighth-grade students combined. On average, students 

who were not eligible for free or reduced-price lunch scored significantly higher than those who 

were eligible, and White/Caucasian students scored significantly higher than students of color. Girls 

scored slightly higher than boys; however, this difference was not statistically significant. 

13. ITBS Total Language results by student characteristics, 2015-2016 

Characteristics 
Number of 
students Average of NCE 

Student race/ethnicity*   

White/Caucasian 71 54.2 

Students of color
a
 54 41.7 

Gender   

Female 56 49.7 

Male 69 48.1 

Free or reduced-price lunch status*   

Eligible for free lunch or reduced-price lunch 54 40.7 

Not eligible 71 54.9 

a Due to small numbers, Black/African American, Asian, American Indian, Hispanic, and biracial/multiracial students are 
combined. A few students’ demographic data are not available. 

* Significant difference between groups. 

 

 

 

FUTURE GOALS 

Goals for the 2016-17 School Year 

Academic Goal 1:  Math 

A. Sixty-five (65) percent of New City School students will make a 

minimum of one full year’s growth in math achievement as 

measured by ITBS scores (fall to fall) or by the Achievement Net 

interim assessments (fall to fall) 

a. Effect balanced math instruction through implementation of 

Eureka math-- equal parts conceptual, procedural, and 

application. This balance will begin to address identified 

gaps in math fluency. 

B. Eighty (80) percent of students achieving below grade level in math 

will demonstrate more than one year’s growth as measured by the 

above assessments. 

a. Utilize math expertise of middle school math teachers to 

support struggling students and teachers. 

C. MCA Goals TBD 

 

Academic Goal 2: Reading 

A. A minimum of 75%  of New City Charter School students will attain 
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at least one grade-level's growth in reading as measured by the ITBS 

administered each fall and/or by the Fountas and Pinnell Assessment 

System. 

B. 80%  of students achieving below grade level will attain more than 

one year’s growth as measured by the ITBS and/or by the Fountas 

and Pinnell Assessment System. 

C. MCA Goals TBD 

 

Academic Goal 3: Science 

75% of New City Charter School students in grades 3-8 will attain at 

least one grade-level's growth in science as measured by the ITBS 

administered each fall and/or by MCA science scores in grades 5 and 8. 

 

Academic Goal 4: Writing 

50% of students will use (be successful in hitting 80% of targets) grade 

level writing targets to guide their work. (50% will use 

skills/proficiencies checklists at a grade or more below grade level.) 

 

School Goal 1:  Facilities 

Pursue as planned the expansion of classroom spaces at Grace 

Community Center according to the agreement signed in June 2016 and 

the move grades 4 and 5 to classrooms there.  

 

School Goal 2:   Fund raising 

NCS will secure funding to support the arts, science and technology 

integration approach through fund raising and grant writing. 

 

School Goal 3:  Technology 

NCS will add one interactive board in the math room at East Campus. 

We will add a laptop set of 30 and a cart to the computer mix. All middle 

school teachers will integrate interactive technology into their 

instruction. 

 

WORLD’S BEST WORK FORCE 

Our advising committee consists of primary and secondary teachers, our ELL teacher, Title 1 

teacher, professional development coordinator, administrators and parents.  New City Board has 

accepted the World’s Best Workforce policy as of 14-15 school year.  Our committee works to 

answer and support teachers in answering the following questions:  Do we know the learning 

targets for our current students?  Do we know if they are meeting them?  What are we doing 

when students do not meet them? And what are we doing when they have already met them?  We 

answer the above questions by employing regularly and systematically what we call the Teaching 

and Learning Cycle—1) identifying and becoming knowledgeable regarding high standards, 2) 

planning lessons and units of instruction consistently anchored in learning targets from standards, 

3) assessing student learning of measureable learning targets, 4) analyzing results data (including 

using our assessment overview umbrella which triangulates various metrics such as MCA, ITBS, 

Fountas and Pinnell, WCJIII, Achievement Net, and SEL data), 5) re-teaching students who did 

not reach assessed targets, and 6) refine instruction based on the learning from results., to chart 
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the learning and individualize learning for our students.  Periodic and consistent progress 

monitoring of learning has been taking place over the last five years to accelerate learning for all 

our learners. 

Student learning data analysis empowers us to intervene in timely ways with struggling students 

to ensure learning and reduce gaps. Periodic use of Fountas and Pinnell, Achievement Network, 

ITBS (switching to ACT Aspire), and other (e.g. rubric and checklist assessment tools) enables us 

to be consistently informed regarding student achievement—successes and challenges. 

 All children are ready to start kindergarten. Our kindergartners will achieve 80% scale score on 

their initial screening. 

We work closely with neighborhood child development agencies including TOTS and 

Minneapolis School District to screen all our incoming kindergartners for readiness.  After they 

have been accepted our Title 1 Team and Kg teachers screen students within the first two weeks 

of school to assess their entry level academic and social emotional skills to chart learning course 

for the year and/or years to come. A child is ready (according to MDE) when she/he: 

- Is at least 5 years of age by September 1
st
 of the child’s enrollment year. 

- Has received early childhood screening. 

- Has received medically acceptable immunizations. 

 

The instrument used by New City staff is “Measures at a Glance” from A Developmental 

Continuum for Kindergarten (California Dept. of Education).  

**See the tool as an addendum to this report. 

 

 All third-graders can read at grade level.  75% of our third grade students will read at or above 

grade level by 2016.  No more than 25% of our third graders will read less than one year 

below grade level by 2016. 

Our Continuous Improvement Team (formerly Assessment Overview team) works with K-8 

grade classroom teachers to ensure students are at grade level or are making accelerated progress.  

Specifically our Title 1 and ELL staff help with periodic and systematic reading assessment and 

recommendations for students in grades K-3 (4-8 as well).  Classroom staff, resource staff and 

families follow reading recommendations given by our literacy team.  A cycling and systematic 

assessment of skills and learning are used to measure progress and to launch intervention. 

Please visit the attached URL for our detailed plans: http://newcitycharterschool.org/school-

board/school-documents/ 

 All achievement gaps between students are closed.  Each school year achievement gaps 

between students are closed. 

Whereas our students of color and economically disadvantaged students have made growth in 

keeping with their white and advantaged peers, the achievement gap for these groups persists and 

is something we continue to grapple with. We continue to systematically identify students in need 

of additional support and schedule the services of our Title One teacher, ELL   

 All students are ready for career and/or postsecondary education. 

http://newcitycharterschool.org/school-board/school-documents/
http://newcitycharterschool.org/school-board/school-documents/
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As a K-8 school we prepare are students for public speaking, identifying learning goals and 

measuring progress.  We have a system of meaningful homework routine for all grades levels to 

ensure our students understand the value of perseverance and hard work. 

 All students graduate from high school. 

As a K-8 school we prepare are students for high school through immersing our middle school in 

service learning projects, public speaking, goal setting, leading all school student meetings, 

exposure to visual arts, performing arts, music and second language.  With this intentional 

preparation of both academic and social emotional skills along with giving them hard and soft 

skills of grit we prepare are students to stick with a task –i.e. finish high school. 

 

ATTACHMENTS AND LINKS 

School Admissions. Procedures, and Policies 

Application 

http://newcitycharterschool.org/wp-content/uploads/2013/04/NCSAPP14-copy.pdf 

Enrollment policy 

http://newcitycharterschool.org/wp-content/uploads/2013/04/Student-

HandbookUpdated2014.pdf 

Ell identification and exit plan 

http://newcitycharterschool.org/wp-content/uploads/2013/09/ELLPlan.pdf 

 

School academic achievement reporting 

Schools state report card – 

http://rc.education.state.mn.us/#mySchool/orgId--999999000__p--1 

Business Filing 

Schools current Non-Profit status – 

http://mblsportal.sos.state.mn.us/Business/SearchDetails?filingGuid=ecc46bf6-bad4-e011-

a886-001ec94ffe7f 

 

INCLUSION POLICY 

Our inclusion policy is as follows which was adopted on August 16, 2004. 

New City School does not discriminate on the basis of race, color, creed, religion, national origin, 

sex, sexual orientation, martial status, status with regards to public assistance, disability or age in 

its programs and activities.  The following person has been designated to handle inquiries 

regarding policies of non-discrimination: 

 

Jitendrapal Singh Kundan,  

New City School, 229 13
th
 Avenue NE,  Minneapolis, MN 55413 

(612) 623 3309 

http://newcitycharterschool.org/wp-content/uploads/2013/04/NCSAPP14-copy.pdf
http://newcitycharterschool.org/wp-content/uploads/2013/04/Student-HandbookUpdated2014.pdf
http://newcitycharterschool.org/wp-content/uploads/2013/04/Student-HandbookUpdated2014.pdf
http://newcitycharterschool.org/wp-content/uploads/2013/09/ELLPlan.pdf
http://rc.education.state.mn.us/#mySchool/orgId--999999000__p--1
http://mblsportal.sos.state.mn.us/Business/SearchDetails?filingGuid=ecc46bf6-bad4-e011-a886-001ec94ffe7f
http://mblsportal.sos.state.mn.us/Business/SearchDetails?filingGuid=ecc46bf6-bad4-e011-a886-001ec94ffe7f
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New City School shall comply with all relevant federal and state laws regarding non-

discrimination.  Specific school policies and procedures regarding non-discrimination can be 

obtained from the Equal Opportunity Officer/School Principal. 

 

SCHOOL FINANCES SUMMARY 

New City Charter School has not operated under statuary debt since its inception.  Our fiscal 

policies continue to be sound.  We enjoy continuity with our business manager who understands 

the school operations and are in compliance with both State and Federal laws regarding fiscal 

matters.  Our board oversees our finances and monitors of our budget and expenditures. 

 

The General Fund experienced an increase of $129,177 in General Fund balance. The General 

Fund has an unassigned fund balance of $480,428 at June 30, 2015. Overall, revenues and 

expenditures increased $600,349 (34.5 percent) and $579,549 (35.8 percent), respectively, 

compared to the prior year. Revenues increased due mostly to increases in the state funding 

formula from increased ADMs. Expenditures increased due to the additional staff hired to serve 

the increased ADM, including related increases to training costs. 

 

The Food Service Special Revenue Fund had no change in fund balance. Expenditures exceeded 

revenues by $12,739. In order to eliminate the deficit in this fund, the Board approved a transfer 

of $12,739 from the General Fund. The School continues to strive to find ways to reduce the 

losses incurred in this fund. New City Board has made a commitment to continue to serve healthy 

food to our school students.     

 

SUMMARY OF DATA PRESENTED 

This annual report gives us an opportunity to take stock of our academic and institutional year. As 

our school grows, we are purposefully assessing student learning and evaluating the adequacy of 

our systems in order to .  We have focused on reading and writing over the past five years and 

have shifted now, in light of math achievement data, to a focus math learning, curriculum, and 

instruction.  We continue to assess our technology needs annually and to upgrade technological 

tools in service of student learning. Having added three interactive projectors in the middle school 

and adding a laptop set of computers for school year 2015-16, we are adding another laptop set 

and cart and an additional interactive projector for the 2016-17 school year.  

We continue to grow—in numbers, program offerings, systems, technology, and tools. As we 

evaluate our needs and as our enrollment and staffing increases, we are adopting more useful 

systems, including assessment, professional learning, data analysis, curriculum, communications, 

and instruction systems, to support learning. Academic assessments point to a need to stay 

focused on our academic core, particularly in mathematics, to become more expert about high 

standards, and to refine instruction with the goal that every student meets standards and is well 

prepared for high school when exiting 8
th
 grade.  

We continue to cultivate a strong learning community—board, staff, students, families—a 

healthy, caring climate wherein the majority of students are performing at or above grade on most 

measures regardless of socio-economic status, race, culture, or special education designation and 

each student is met at their growing academic and social edges. We continue to hire high quality 

staff members who can contribute to ever-improving student learning results within a shared 

leadership model. And we have accomplished this within our budget. 
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