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Section 2 – Delivery 
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Part 2 Sample Lesson Plans    

Sample Lesson Plans 
The following lesson plans contain detailed scripts. These scripts are provided as examples of what 

explicit instruction may look like in the classroom. Lesson content, resources and suggested 

activities are provided in the Learning Pathways Program. 
 

Lesson warm-ups 
 •  Shrug your shoulders to your ears then back down. 

 •  Touch the sky, keeping your shoulders down. 

 •  Touch your shoulders – hand to same shoulder. 

 •  Touch your shoulders – hand to opposite shoulder. 

 •  Push down on the desk. 

 •  Hold your hands out, palm up, then palm down. 

 •  Push palms together. 

 •  Pull hands apart. 

 •  Link your hands together and circle your wrists, one way then the other. 

 •  Make a fist, thumbs up and give them a wiggle. 

 •  Touch each finger to your thumb, one at a time, making a big circle. 

 •  Shake your hands out – you’re ready to begin!   (Handwriting – Letter Formation, NHS 

Foundation Trust, South Warwickshire, UK) 
 
Shoulder spirals  

• Hold both arms out horizontally to the side and start to circle them, initially making small circles 

but gradually getting larger until the circles are as large as possible, (this should take about 5 

rotations).  

• Keep the circles controlled – don’t rush them!  

• Try some in slow motion.  

• When the circles have reached full size, change direction, and gradually reduce the circles, 

(again taking about 5 rotations) to get back to the smallest size.  

• Start by trying to complete 3 spiral sequences then build up the number you can do.  

• Aim to do 10 spiral sequences comfortably.  

These activities were retrieved from 
https://www.swft.nhs.uk/our-services/children-and-young-peoples-services/occupational-
therapy/fine-motor-skills-information-schools 



Section 3 – Teaching 
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Beginning Reading (blending)  
 
A suggested strategy for teaching blending 
 

 

Resources 

Blend Cards 
 

Pre-teach 

• the letter-sound correspondence for the letter ‘e’ (using the short vowel sound /ĕ/). 

• the letter-sound correspondence for the letters ‘p’, ‘j’, and ‘w’. 

• the 2-letter blends, e.g., ‘ip’, et’ ‘en’, etc. Explain to students that once two letters are on one 

card there is no need to make each sound separately. Students will read a card as ‘ĭp’. 
 

Blend a single letter with a 2-letter blend 

• Place the letter cards for ‘j’ and ‘et’ side by side with a space between them. 

• Point to each card in turn and ask, ‘What sound does this letter (j) and this blend (et) make?’ 

• Explain that you will now join the /j/ sound to the blend as you slide the ‘j’ card across to the 

‘et’ card. 

• As soon as the ‘j’ card touches the ‘et’ card you say /et/. Ask student/s what word you have 

sounded out. 
 

 
 

 
 
 
 
 

 

 
 
 
 
 
 
  

j et 
 

Note 

1. Some letter sounds are continuous. When they are dragged out they maintain their pure 

sound, e.g.,  /sssss/,  /mmmmm/,  /llll/,  /rrrrr/. Some letter sounds are stop sounds because 

they cannot be drawn out without changing the pure sound, e.g., ‘p’ would become ‘puh’ 

if it was dragged out. Other stop sounds include ‘b, c, d, g, j, k, qu, t, x’. 

 

2. When blending a stop sound with a vowel it is important to model the blend by producing 

a short stop sound followed by a drawn-out short vowel sound,  

e.g., /j/ + /ĕ ĕ ĕ / + /t/. 

 
 




