
A Creative Approach to the Classical Progymnasmata

&Writing
Rhetoric

Book 9: Description 
& Impersonation

Paul Kortepeter



Writing & Rhetoric Book 9: Description & Impersonation 
© Classical Academic Press®, 2017 

Version 1.0

ISBN: 978-1-60051-337-4

All rights reserved. This publication may not be reproduced,  
stored in a retrieval system, or transmitted, in any form or by any means, 

without the prior written permission of Classical Academic Press.

All scripture is taken from THE HOLY BIBLE: NEW INTERNATIONAL VERSION®. NIV®.  
Copyright © 1973, 1978, 1984 by Biblica. All rights reserved worldwide. Scripture quoted by permission.

Classical Academic Press 
515 S. 32nd Street 

Camp Hill, PA 17011 
www.ClassicalAcademicPress.com

Series content editor: Christine Perrin 
Series editor: Gretchen Nesbit 
Illustrations: Katharina Drees 
Book design: David Gustafson

BB.05.21



Description & Impersonation
T A B L E  O F  C O N T E N T S

A Typical Teaching Week  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .v
Introduction to Students .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . ix
Introduction  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .x
 Best Foot Forward The Progym and the Practice of Modern Writing  .  .  .  .  .  .  .  .  .  .  . xi
  Objectives for Description & Impersonation . . . . . . . . . . . . . . xiii

 Lesson 1: Description: The Fireworks of Writing .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 1

 Lesson 2: Description of a Person  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 13

 Lesson 3: Description of Nature .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 35

 Lesson 4: Nature plus Character: A Perfect Pair .  .  .  .  .  .  .  .  .  .  .  .  .  . 67

 Lesson 5: Description of a Process  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 91

 Lesson 6: Impersonation .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 117

 Lesson 7: First Impersonation: Nel lie Bly  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 131

 Lesson 8: Second Impersonation: Henry Wil liamson  .  .  .  .  .  .  .  .  .  .  .  .  . 155

 Lesson 9: Third Impersonation: Jesse Owens  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 185

 Lesson 10:  Fourth Impersonation: Winston Churchil l  .  .  .  .  .  .  .  .  .  .  .  .  . 207



v

Appendix: Sample Impersonation—Nellie Bly  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 231
Impersonation Essay Rubric  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 234
Get to the Point: Tips for Summarizing  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 235
Outlines: Your Very Own Story Maps  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 237
Memoria: Building Memory Muscle .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 239
Elocution Electrifies .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 241
Glossary  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 243
So Long  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 249



117

Lesson 6

Impersonation
Have you ever wished you could be someone famous from history? A genius scientist such as 

Albert Einstein, perhaps? Or an outstanding painter such as Mary Cassatt? Or a great queen 

such as Hatshepsut of Egypt? Or maybe even the founding father of a nation such as George Wash-

ington or Miguel Hidalgo? Well, now here’s your chance! The second part of this book is all about 

pretending to be a figure from history and writing an essay as if you were that person. We call this 

exercise impersonation. Better yet, you’ll get to use your newly sharpened descriptive skills in 

your essay too.

Before going on, you should know the difference between an impersonator and an imposter. An 

impersonator pretends to be someone else, and everyone knows that the impersonation is an act. 

For example, actors, comedians, and authors use impersonation to entertain and to tell stories. An 

imposter also pretends to be someone else, but he does it to deceive other people, and usually for 

selfish gain.

Do you know the story of Anna Anderson, the famous imposter? In 1918, a Russian princess, 

Anastasia, together with her royal family, was gunned down by Communist assassins. Two years 

after the murders, a young woman was pulled from a river in Berlin after trying to drown herself. 

She spoke German with a Russian accent and claimed that she couldn’t remember anything about 

her childhood. Soon afterward, she started calling herself “Anna,” and people wondered if maybe 



she was Princess Anastasia. They thought 

hopefully, “Maybe the princess wasn’t 

murdered after all.” For the rest of her 

life, Anna, who gave herself the last name 

Anderson, claimed to be the lost princess, 

trying to convince everyone, including 

Anastasia’s relatives and friends, that she 

was the real-life Anastasia. It wasn’t until 

after she died in 1984 that DNA tests1 

proved “Anna” to be an imposter. Her real 

name was Franziska Schanzkowska, and 

she most likely had been seeking fame and 

fortune.

Just to reassure you, we will not be asking you to be an imposter or to pull an “Anna Anderson” 

on your readers. In fact, impersonation is not intended to deceive others at all, but is done openly 

and often with the goal of making others happy. For example, many actors and singers have im-

personated Elvis Presley, the acclaimed king of rock ’n’ roll music. Elvis’s fans were saddened at 

his death, and impersonators have made it possible for fans to listen to Elvis’s songs live on stage 

again. Elvis impersonators are so common that they even have a special name: ETAs, or “Elvis trib-

ute artists.” Some of them imitate Elvis’s clothing style and appearance in festivals, some mimic his 

voice on the radio, and others write original songs in Elvis’s style. They do this not to deceive, but 

to entertain and delight their audiences.

In this book you will be an impersonator too, but you won’t dress up or sing like someone else. 

Instead of borrowing a wardrobe, you’ll borrow parts of a historical person’s biography to write 

with more credibility. Instead of adopting a new voice, you will adopt as-

pects of the person’s writing style or outlook on life. And what will you 

get? Eureka! You will get a four-paragraph composition that remarkably 

appears to have been written by the person you are impersonating.

In the words of the ancient teacher Aphthonius, the imperson-

ation exercise is “an imitation of the character of a person chosen to be 

portrayed.” In his explanation of impersonation, Aphthonius asks the 

speculative question “What would Hercules say when commanded by 

Eurystheus to do his labors?” He expected his students to write a long, 

complaining speech “in the character” of Hercules. Like Aphthonius, you 

also will begin your impersonation with a speculative question.

1. A DNA test helps to identify people based on a specific code found in their cells. Like a fingerprint, one person’s DNA is different 
from everyone else’s.

p Anna Anderson, 1920

p A promo photo for the 
film Jailhouse Rock featur-

ing Elvis Presley, 1957

p Grand Duchess Anasta-
sia Nikolaevna of Russia, 

before 1918
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A speculative question is fanciful, relies 

on good guesses,2 and doesn’t have a definite 

answer. You must use your imagination and 

your own experience to answer it. For example, 

what would Mozart say to the question “What’s 

your favorite rock ’n’ roll band?” As you prob-

ably know, Wolfgang Amadeus Mozart was born in the eighteenth century when orchestral music 

was king, whereas rock ’n’ roll didn’t get rockin’ until the 1950s. Since Mozart never had a favorite 

rock band—an impossibility—you could guess that he would like any number of groups you might 

know something about: the Supremes or the Yardbirds or Los Lobos.

To answer with the most authority, you would want to pick an answer that you know a lot 

about. For the sake of argument, let’s say you know tons about the Beatles. So you would say, 

“Mozart’s favorite rock ’n’ roll band would definitely be the Beatles.” To gain even more authority 

you could speak as Mozart—in person, using the first-person point of view: “As a young musician 

myself, as the toast of Vienna and all of Europe, I would say that my favorite rock ’n’ roll band is the 

Beatles.” You see? Your impersonations will be a blend of fiction (“I adore the Beatles”) and nonfic-

tion (“I’m the toast of Vienna and all of Europe”).

“That sounds like fun,” you might say, “but how will impersonating historical people improve 

my writing skills? How will this exercise make me a more persuasive writer? What’s the point?”

There are a number of ways this exercise will help you to master rhetoric, which is the art of 

writing and speaking persuasively.

1. Description—In your impersonation essays you will again put your descriptive powers to 

work by describing places and events. Steady practice improves your ability to write good 

descriptions, which help your readers to understand your words fully. Readers who can un-

derstand you better because of your descriptions will be more easily convinced by what you 

have to say. Descriptions also have the power to move emotions and open people’s minds 

to your ideas and arguments. Through description, the audience shares the experience with 

you, the speaker or writer, and that can form an important connection. There’s an attach-

ment formed, a relationship, in which you will play the role of teacher and they, the eager 

learners.

2. Perspective—Impersonation will force you to look more carefully at the writing style or the 

outlook of a historical person. By examining the ways a person uses words or the ways a 

person sees life, you will gain insight into how that person thinks. In other words, you will 

deliberately “get inside the head” of another person. When it comes to persuasive writing, 

you must also get inside the head of your audience and consider what it is thinking. Persua-

sive writers anticipate the thoughts of critics who would argue against their ideas so that 

2. Another word for “good guessing” is “conjecture.” Conjecture is often sound reasoning, but it is based on incomplete information 
or partial evidence.

Our English word “impersonate” comes 

from the Latin in persona, which means “in 

person.” In this book, you’ll be writing “in the 

person of” someone from history.
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they can be prepared to respond to that criticism. Learning to get inside the head of one 

person will give you good practice for the next book in this series, Thesis Part 1, in which 

you will be anticipating the thoughts of your entire audience.

3. Modes of Persuasion—Finally, when you write your impersonation essays you will use the 

three classic modes of persuasion,3 or ways to persuade people: pathos, ethos, and logos. 

These three appeals have been used effectively to persuade audiences ever since the Greek 

philosopher Aristotle identified them back in 335 BC. Although the impersonation essays 

in this book are more about description than persuasion, they will give you necessary prac-

tice using the modes of persuasion before you tackle the next book, Thesis Part 1, which is 

all about persuasion.

How to Be Appealing: Pathos, Ethos, and Logos
You may remember learning about these three modes of persuasion in earlier books in this 

series. Pathos draws out the emotions of your audience, ethos increases your trustworthiness or 

credibility with your audience, and logos clears up your thinking for your audience. 

Another way to look at these modes of persuasion is like this: Pathos appeals to 

the heart. Ethos appeals to trust.4 Logos appeals to the head. By appealing to emo-

tion, you make your audience more likely to respond sympathetically or fervently 

to what you have to say. By appealing to credibility, you make your audience more 

likely to trust what you are telling them. And by appealing to logic, you 

make your audience more likely to understand and agree with what 

you say.

Doesn’t it make perfect sense? Whenever we communicate 

in writing or in speaking or in any aspect of life, we seek to 

persuade people. We do this in all sorts of ways—we do this 

with emotion, with the strength of our reputation, and with 

evidence and reason. Whether it’s something small, like asking 

Dad to make his famous lasagna, or something big, like ask-

ing that special woman to marry you, we use the modes of 

persuasion all the time.

Here is a chart to help you to see the different ways 

that each mode of persuasion can be used by a writer 

or speaker to engage the audience.

3. These can also be called “strategies for arguing.”
4. Ethos is also called “appeal to authority” or “appeal to expertise.” By this we mean the authority or expertise of the writer or 

speaker.
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Modes of  
Persuasion

Ways to Engage the Audience Examples
Topic: speaker wants audience to rescue stray 
dogs and prevent new strays

Pathos— 
Appeal to  
Emotion

	 tell emotional stories or 
anecdotes
	 use emotionally charged 

language
	 use vivid descriptions
	 give emotional delivery

	 tell story of stray dog hit by a car
	 use adjectives such as “horrible,”  

“whimpering,” “whining,” “devastating”
	 describe bloody, broken leg
	 make voice earnest, mournful

Ethos— 
Appeal to  
Credibility

	 outline author’s background,  
credentials, character
	 show knowledge about the 

subject
	 demonstrate good moral 

values
	 use appropriate grammar 

and vocabulary (shows that 
the author is educated)

	 describe author’s experience: pet owner 
for fourteen years, three pet dogs, love of 
animals
	 describe author’s research on stray dogs
	 explain that author wants to relieve  

animal suffering (audience is more likely 
to trust a kind person)
	 sound educated and professional; avoid 

slang, improper English

Logos— 
Appeal to Logic

	 use facts, figures, statistics, 
data
	 define terms (clear ideas are 

more convincing)
	 quote experts, authorities
	 make analogies, use ex-

amples
	 use figures of reasoning5

	 give estimate: tens of thousand of dogs  
hit by cars every year
	 define “spaying” and “neutering”
	 quote Dr. James Herriot, refer to Ameri-

can Veterinary Medical Association
	 compare the number of homeless dogs  

to an epidemic
	 demonstrate cause and effect; e.g., the 

cause of so many stray dogs is a lack of 
neutering

5

5. A figure of reasoning is a rhetorical device that clearly reveals the thought process of the writer or speaker. It relies on logical 
thinking to make a point. For instance, one way to make thinking clear to an audience is to show cause and effect. For example: 
“Before a tsunami strikes the coast, water will often recede and leave the sand bars and reefs exposed.” The tsunami is the cause; 
the receding water is the effect. This rhetorical device is called “causal reasoning.” Quite a few figures of reasoning carry colorful 
Greek names: anthypophora, ratiocinatio, contrarium, and enthymeme, to name a few.

p Jackie Robinson swinging a bat in 
Dodgers uniform, 1954

Logos

Pathos

Ethos



Pathos—appeal to emotion

Ethos—appeal to credibility

Logos—appeal to logic
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Although these appeals are really quite ancient, pathos, ethos, and logos are perfectly relevant 

today—in political speeches, in commercials, in classroom lectures, and in sermons. For example, 

say an advertiser wants to sell a new soft drink. Call it Bubblyfizz. How might the advertiser ap-

peal to people using the modes of persuasion? Take a look at the following sales pitches and decide 

whether they use pathos (appeal to emotion), ethos (appeal to credibility), or logos (appeal to 

logic).
	 Want to be like the cool kids? Stop drinking your granddad’s soda pop! Drink Bubblyfizz! It’s 

the taste sensation everyone is talking about. Grab yourself a cold can of Bubblyfizz and get 

“with it”!

	 Hey, kids, remember me? I’m Big John Bullman, running back for the Blueville Sharks. When I 

want to relax with a great-tasting soda, I reach for Bubblyfizz. I know how to find the end zone 

for a touchdown, and I know a winning soda when I taste one! Grab a can of Bubblyfizz for 

touchdown taste!

	 I serve my children Bubblyfizz soda because it contains only fifty grams of sugar—less sugar 

than Coolpop and Sugarfest soda. Try Bubblyfizz, the soda with less sugar than the leading 

brands. Bubblyfizz—the healthy soda.

Are you convinced you need to fill up your fridge with Bubblyfizz? Regardless, the modes of 

persuasion can be very useful for advertising and many other things, including impersonation.

Now, just to be clear, you will not be trying to sell a product or support a thesis in this book. 

You will not be trying to prove an argument. Instead, you will be using the modes of persuasion 

to convince your reader that you sound like another person and that your answer to a speculative 

question is plausible and convincing. In other words, you will try to persuade your reader to will-
ingly suspend his disbelief.6 Whenever you watch a movie you do the same thing—you put aside 

your understanding that the movie isn’t real for the sake of enjoying the story. You 

don’t sit in a theater going, “This movie is so fake! That’s not a real car chase! Those 

aren’t real aliens! Gimme my money back!” No, you willingly suspend your disbe-

lief. Similarly, your reader knows you aren’t the individual you’ll be impersonat-

ing. Your aim is to persuade him to go along with your composition anyway 

because it sounds believable. You want to convince him to willingly put his 

disbelief on hold to enjoy your work.

All right, enough said! It’s time for me to zip my lips. Take some time 

to dig deeper into what you’ve learned about impersonation and the three 

modes of persuasion. What you’ve learned in this lesson will always come 

in handy—to the end of your days!

6. The phrase “willing suspension of disbelief,” coined in 1817, comes to us from the poet Samuel Taylor Coleridge. With this 
phrase, Coleridge attempted to explain how even a strange or fantastic creative work would be embraced by people if it was suf-
ficiently well crafted.
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Tel l It Back—Narration
1. Explain the difference between an impersonator and an imposter.

2. Define pathos, ethos, and logos in your own words. Why does the impersonation essay 

make use of these three persuasive appeals?

Talk About It—
1. In 1887, journalist Nellie Bly wanted to expose the cruelty that was often present inside 

mental asylums. She went undercover, pretending to be insane, so that she could investi-

gate. After experiencing the dirty and brutal asylum conditions for ten days, she wrote a 

book that prompted the government to fund better health care. Was it right of Bly to act as 

an imposter and mimic an insane person without telling anyone that she was just pretend-

ing? How was her action different than impersonation?

2. When you visit a doctor, you often see his medical degrees and certificates hanging on the 

walls. Why do you suppose doctors display their educational achievements? What kind of 

appeal are they making—pathos, ethos, or logos?

3. How could your mom use the three different modes of persuasion to convince you to wash 

the dishes? Remember, pathos is an appeal to emotion, ethos gives the speaker credibility, 

and logos shows the logic of one’s thinking.

4. People go to scary movies because, oddly enough, they like to be scared. Horror movies 

and thrillers make our hearts race, but we also enjoy the feeling of relief when the movie 

is over. People enjoy the experience of being afraid in a safe environment such as a movie 

theater. Take a look at the three print advertisements for a scary movie called Revenge of 

the Tarantula. Identify the appeals in the advertisements as pathos, ethos, or logos, and 

explain your choices. In some cases, more than one mode of persuasion might be valid.

122 Lesson 6: Impersonation Lesson 6: Impersonation 123



5. Willa Brown was the first African American woman to earn her 

pilot’s license in the United States. She used her skills to train 

other black pilots, including some of the Tuskegee Airmen who 

fought in World War II.

What if this poster of Brown had a caption that said, “Pilots 

like Willa Brown know what will keep them wide awake. They 

drink Coca-Cola!” Would this advertisement be using pathos, 

ethos, or logos? Explain your answer.

Memoria— 
Originality is nothing but judicious imitation. —attributed to Voltaire

1. After reading this quotation attributed to the philosopher Voltaire, define any words you 

may not know. Then discuss the meaning of the quotation.

2. How are impersonation and imitation related to one another?

3. The quote tells us that in order to be original, one must first study and imitate others. Al-

most all good ideas come from other good ideas. Can you think of an example from history 

of how imitation led to a so-called original discovery or work of art?

4. Memorize this quotation and be prepared to recite it during your next class.

5. Write this quotation in your commonplace book, along with any thoughts you have about it.

Go Deeper—
1. IMPERSONATION: If you wish to become a great speaker, you must study great speeches. 

Read each of the following speech excerpts. Then add one or two more sentences to each 

speech, writing as if you are the speaker and are continuing with the speech. Your new sen-

tences should adopt the same tone as that of the original speech, and they should seem like 

a natural continuation of the speech.

Example:

In 1877, the US Army defeated the courageous Nez Perce tribe. Chief Joseph delivered a 

speech, “I Will Fight No More Forever,” to one of General Howard’s officers. It was recorded 

by journalists who had followed the army.

My people, some of them, have run away to the hills, and have no blankets, no 

food. No one knows where they are—perhaps freezing to death. I want to have time 

to look for my children, and see how many of them I can find. Maybe I shall find them 

among the dead. Hear me, my Chiefs! I am tired; my heart is sick and sad. 

 ______________________________________________________________________

 ______________________________________________________________________

p Willa Beatrice Brown, 
ca. 1941–1945

Our blood cries out from the ground. I cannot lift my head in my grief.
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a. In 1986, the space shuttle Challenger blew up shortly after its launch. Thousands of 

school children had been watching the launch on television and witnessed the explo-

sion in horror. President Ronald Reagan delivered the “Challenger Disaster” speech on 

national television as a comfort to the nation.

We’ve grown used to the idea of space, and perhaps we forget 

that we’ve only just begun. We’re still pioneers. They, the members 

of the Challenger crew, were pioneers. And I want to say something 

to the school children of America who were watching the live cov-

erage of the shuttle’s takeoff. I know it is hard to understand, but 

sometimes painful things like this happen. It’s all part of the process 

of exploration and discovery. It’s all part of 

 ______________________________________________________________________

 ______________________________________________________________________

b. In 1963, President John F. Kennedy gave his “Ich Bin Ein Berliner”7 speech at the Ber-

lin Wall, a division erected in the city of Berlin by Communist East Germany. The free 

western side of the city flourished, while the eastern Communist side struggled with 

oppression.

There are many people in the world who really don’t understand, 

or say they don’t, what is the great issue between the free world and 

the Communist world. Let them come to Berlin. There are some who 

say that communism is the wave of the future. Let them come to 

Berlin. And there are some who say in Europe and elsewhere we can 

work with the Communists. Let them come to Berlin. And there are 

even a few who say

 ______________________________________________________________________

 ______________________________________________________________________

c. Mystery writer and scholar Dorothy Sayers presented her famous essay “The Lost Tools 

of Learning” at Oxford University in 1947. In this speech, rephrased here, she lament-

ed the sorry state of modern education and made a powerful case for bringing back 

classical learning.

The modern boy and girl are certainly taught more subjects—but 

does that always mean that they actually know more? Has it ever 

struck you as odd that today, when more and more people can read 

and write, people should have become wide open to the influence of 

7. Ich Bin Ein Berliner: “I am a Berliner.”
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advertisement and mass propaganda? Do you sometimes have an 

uneasy suspicion that modern students are less good at disentan-

gling fact from opinion and the proven from the plausible? Do you 

ever find that young people, when they have left school, not only 

forget most of what they have learnt (that is only to be expected), 

but forget also how to tackle a new subject for themselves? 

 ______________________________________________________________________

 ______________________________________________________________________

2. After reading each of the following paragraphs, determine whether it uses mostly pathos (an 

appeal to emotion), ethos (an appeal to credibility), or logos (an appeal to logic). Write your 

answer on the line next to the paragraph. Then explain your answer in the space provided.

Example:

_______________ But if I were to say, my fellow citizens, that we shall send to the 

moon, 240,000 miles away from the control station in Houston, a giant rocket more 

than 300 feet tall, the length of this football field, . . . to an unknown celestial body, 

and then return it safely to earth, re-entering the atmosphere at speeds of over 25,000 

miles per hour, causing heat about half that of the temperature of the sun . . . and do 

all this, and do it right . . . then we must be bold.89

 __________________________________________________________________________

 __________________________________________________________________________

a. _______________ Some time ago in Calcutta we had great difficulty in get-

ting sugar, and I don’t know how the word got around to the children, and 

a little boy of four years old, Hindu boy, went home and told his parents: I 

will not eat sugar for three days, I will give my sugar to Mother Teresa for 

her children. After three days his father and mother brought him to our 

home. I had never met them before, and this little one could scarcely pro-

nounce my name, but he knew exactly what he had come to do. He knew 

that he wanted to share his love.10

 __________________________________________________________________________

 __________________________________________________________________________

8.  From the 1962 “We Choose to Go to the Moon” speech by John F. Kennedy. The full text of this speech can be found at  
http://er.jsc.nasa.gov/seh/ricetalk.htm.

9.  Another possible answer for this sample exercise could be “ethos.” The excerpt from the speech appeals to the speaker’s  
credibility by demonstrating his knowledge of the process and details of space flight.

10.  From the 1979 Nobel lecture by Mother Teresa. The full text of this speech can be found at http://www.nobelprize.org/nobel_
prizes/peace/laureates/1979/teresa-lecture.html.

logos

The paragraph appeals to logic because it uses statistics to make a reasoned point.9
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b. _______________ The cholera had broken out in its most fatal form and people were 

dying like flies. There was panic on every side, and dying people in all the bungalows. 

During the confusion and bewilderment of the second day Mary hid herself in the 

nursery and was forgotten by everyone. Nobody thought of her, nobody wanted her, 

and strange things happened of which she knew nothing. Mary alternately cried and 

slept through the hours. She only knew that people were ill and that she heard mys-

terious and frightening sounds. She was frightened by cries she heard in the huts and 

by the hurrying sound of feet. She wondered who would take care of her now. No one 

seemed to remember that she was alive. Everyone was too panic-stricken to think of a 

little girl no one was fond of. But if everyone had got well again, surely someone would 

remember and come to look for her. But no one came.11

 __________________________________________________________________________

 __________________________________________________________________________

c. _______________ I was never so absorbed with home and children, however, that I 

lost interest in community affairs. . . . While my children were still in their cradles I was 

serving on the executive committee of the Women’s Suffrage Society, and also on the 

executive board of the committee which was working to secure the Married Women’s 

Property Act. This act having passed in 1882, I threw myself into the suffrage work 

with renewed energy.12

 __________________________________________________________________________

 __________________________________________________________________________

d. _______________ Greatness consists not in the holding of some future office, but re-

ally consists in doing great deeds with little means. . . . To be great at all one must be 

great here, now, in Philadelphia. He who can give to this city better streets and better 

sidewalks, better schools and more colleges, more happiness and more civilization, 

more of God, he will be great anywhere. Let every man or woman here, if you never 

hear me again, remember this, that if you wish to be great at all, you must begin where 

you are and what you are, in Philadelphia, now.13

 __________________________________________________________________________

 __________________________________________________________________________

11. from The Secret Garden by Frances Hodgson Burnett
12. from My Own Story by Emmeline Pankhurst
13. from the “Acres of Diamonds” speech by Russell Conwell
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e. _______________ Even at a young age, Malala worked as an activist for the right of 

girls to get an education in Pakistan. There were many men who wanted to stop her 

work at all costs. One October day, fifteen-year-old Malala took the bus home from 

a school exam. All of a sudden, a man wearing a mask and holding a gun boarded the 

bus. He went over to Malala, pointed the gun straight at her, and shot her in the head. 

But that’s not the end of the story. No. Malala survived the attack and, not to be de-

feated, continues to work for the cause of women’s rights to this day.14

 __________________________________________________________________________

 __________________________________________________________________________

f. _______________ Mob rule cannot be allowed to override the decisions of our courts. 

. . . From intimate personal knowledge, I know that the overwhelming majority of the 

people in the South—including those of Arkansas and of Little Rock—are of good will, 

united in their efforts to preserve and respect the law even when they disagree with it. 

They do not sympathize with mob rule. They, like the rest of our nation, have proved in 

two great wars their readiness to sacrifice for America.15

 __________________________________________________________________________

 __________________________________________________________________________

g. _______________ I would like to speak briefly and simply about a serious national 

condition. . . . I speak simply and briefly in the hope that my words will be taken to 

heart. I speak as a Republican. I speak as a woman. I speak as a United States Senator. I 

speak as an American.16

 __________________________________________________________________________

 __________________________________________________________________________

h. _______________ From an interview with Melvin Purvis, the federal agent who cor-

nered gangster John Dillinger: “I received word around 4 p.m. Sunday that Dillinger 

would go to the Biograph theater, so I went there with one agent and waited. It was 8:40 

when he came. I knew him instantly by the unmistakable eyes. The glasses did not pre-

vent identification. . . . You could never study Dillinger’s eyes and fail to recognize the 

furtive keenness of them. . . . At most, I was three feet from him when he was shot.”17

14. based on “Malala’s Story” from the Malala Fund website, www.malala.org/malalas-story
15. from the 1957 address about Little Rock, Arkansas, by Dwight D. Eisenhower
16. from the 1950 “Declaration of Conscience” speech by Margaret Chase Smith
17. from “Purvis Relates ‘Killer’ Slaying” as found in The Charleston Gazette, Friday, July 27, 1934
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 __________________________________________________________________________

 __________________________________________________________________________

i. _______________ If we can stand up to [Hitler], all Europe may be free and the life of 

the world may move forward into broad, sunlit uplands. But if we fail, then the whole 

world, including the United States, including all that we have known and cared for, will 

sink into the abyss of a new Dark Age.18

 __________________________________________________________________________

 __________________________________________________________________________

3. General George S. Patton was one of America’s best field com-

manders during World War II. He successfully pushed the 

US Third Army on a massive tank drive across Nazi-occupied 

France and into Germany. He was known as a fierce fighter, 

relentless with enemies and competitive with friends.

Pretend that General Patton is running for president of the 

United States and you want to advertise him as a candidate 

using the classic appeals—pathos, ethos, and logos. Write a 

sentence or two for each mode of persuasion.

Example:

 Pathos: Vote for General George! He destroyed the Nazis.  

Now he’ll keep your family safe from harm!19

Pathos (appeal to emotion): Vote for General George! 

 __________________________________________________________________________

 __________________________________________________________________________

Ethos (appeal to credibility): Vote for General George! 

 __________________________________________________________________________

 __________________________________________________________________________

Logos (appeal to logic): Vote for General George! 

 __________________________________________________________________________

 __________________________________________________________________________

18. from the 1940 “Their Finest Hour” speech by Winston Churchill
19. Note that this also could be an appeal to ethos because it points out Patton’s career success.
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4. Look at the newspaper advertisement for Pears’ Soap from 1886. 

Pears’ Soap was the first clear (translucent) soap to be marketed 

to the public, and it is still sold today. It was considered gentle on 

the hands and smelled pretty like an English country garden.

Write advertisements for Pears’ Soap using the classic ap-

peals: pathos, ethos, and logos. Write a sentence or two for each 

mode of persuasion.

Example:

Logos: You should use Pears’! Harsh soaps can hurt your skin. 

Pears’ is gentle and soft.

Pathos (appeal to emotion): You should use Pears’! 

 __________________________________________________________________________

 __________________________________________________________________________

Ethos (appeal to credibility): You should use Pears’! 

 __________________________________________________________________________

 __________________________________________________________________________

Logos (appeal to logic): You should use Pears’! 

 __________________________________________________________________________

 __________________________________________________________________________

p Advertisement for 
Pears’ Soap, 1886
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Lesson 7

First Impersonation: 
Nel lie Bly

Where in the world would you like to travel? Would you like to take a boat ride under Iguazu 

Falls in Brazil? Or would you rather go shopping on the Via del Corso in Rome? Or maybe 

you would like to join a safari through the national parks of Zambia? If I could travel anywhere in 

the world, I suppose it would be to Nepal. There are some big mountains there—the biggest in the 

world—and I love the idea of looking up into the sky and seeing a huge wall of granite jutting into 

the clouds. I would also enjoy the smell of curries wafting from the sidewalk restaurants of Kath-

mandu, Nepal’s capital, and the smell of meats grilling in the clay ovens.

What about your own hometown? Is there anything special about it? What would you tell 

strangers to entice them to drop by your town for a visit? Do you have any interesting parks or 

historic houses or odd restaurants or unusual festivals? Every town or city has something worth 

seeing, even if it’s only a scary old factory or a majestic tree on a hill.

In this first impersonation exercise, you will take on the role of Nellie Bly, a young woman jour-

nalist who traveled the world in search of adventure in the 1880s. You will write a four-paragraph 

composition answering the question, “Where would you like to travel next, Nellie Bly?” You will 

answer pretending to be Bly, but your answer will be your own hometown! So if you live in Denver, 



Colorado, you will say, “Denver!” If you live in Lick Skillet, Tennessee, you will say, “Lick Skillet!” If 

you live in Äteritsiputeritsipuolilautatsijänkä, Finland, you will say . . . Oh, never mind. I can’t say 

it either. You will then go on to explain why you want to visit your hometown, what makes it so 

special.

Each paragraph of your essay will have a special job to do in helping you to answer the question 

“Where would you like to travel next, Nellie Bly?” and to create the impression that Bly herself is 

writing the response.

Paragraph 1 will answer the question with a quick summary statement—“Without a doubt I 

would like to travel to . . .” or “Even though I’ve traveled around the world, I would like to travel to 

. . .” And then you will insert the name of your hometown: Baltimore or Bakersfield or Bismarck—

wherever you happen to live.

Paragraph 2 will give biographical information about the person 

you are impersonating. You’ll give this information in the form of 

memories, and you will do this in order to establish ethos, or the 

author’s credibility. By showing that you have a solid grasp on Bly’s 

biography, for example, you will persuade your readers to get over 

knowing that you aren’t really Bly herself—you’ll help readers to 

suspend their disbelief. With the ethos you create, you’ll help your 

audience relax and enjoy your impersonation of an expert on world 

travel. To get started, you will say something along the lines of “My 

name is Nellie Bly, and I am a journalist and world traveler.” And 

then you will supply more details about her life and career.

Paragraph 3 will use description to thoroughly answer the question “Where would you like to 

travel next, Nellie Bly?” Remember that the main purpose of this paragraph is to deepen the im-

pression that you’re Nellie Bly and sway your readers toward suspending their disbelief. To sound 

like Bly, you will want to use her own writing as a model. Because she was such a skillful observer, 

she helps her readers to feel different emotions about her experiences. In the same way, you will 

select specific details, events, incidents, and anecdotes that will appeal to a certain emotion and 

thereby develop pathos. What emotion do you want to summon from your audience: happiness, 

fear, disgust, envy, or something else? How would your reader experience your town? Some towns 

are happy places: The people are friendly, the pizza joints are many, and every year there’s a giant 

sack race. Other towns are worth visiting because they have scorpions or rattlesnakes or ruins, and 

that makes them scary and exciting. It’s up to you to carefully craft the description of your home-

town to swell that emotion and convince your reader that you are Nellie Bly immersed in observing 

your hometown.

Paragraph 4 will complete the composition by using a figure of reasoning, which is to say you 

will add a touch of logos. A figure of reasoning is a rhetorical device that seeks to make an argument 

more reasonable, or that reveals how the writer is thinking. These devices help you to persuade 
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readers that you are rational and thinking clearly—just like Nellie Bly. Readers are gratified when 

their brains can follow the movements of your brain—that way everything is as clear as possible. 

You will use a different figure of reasoning for each of the compositions in this part of the book.

Research can help you to better understand the person you are impersonating, and biographies 

and autobiographies are a good place to start. For this essay you will need to know Nellie Bly well 

enough to fill in some details about her life for the ethos paragraph. The following readings should 

give you the information you need to tackle your first impersonation.

Nel lie Bly, Daring Reporter 
—A Brief Biography1

Nellie Bly was born on May 5, 1864, in Cochran’s Mills, Pennsylvania. Bly grew up in a happy 

home till age six, when her father died suddenly. Her mother remarried, but her new husband was 

a man who Bly said was “generally drunk” all the time, and a messy divorce followed. In order to 

take care of her family, Bly departed home at age fifteen to attend a boarding school and learn to 

be a teacher. Her money quickly ran out and she was forced to return home, penniless and with no 

prospects.

In the midst of this dismal situation, Bly read an article in the paper that claimed that women 

were only good for cooking and cleaning. The article made Bly so mad that she wrote a response 

and submitted it to the paper. The paper’s editor was impressed with the response and offered Bly a 

job. Her career as a journalist began at The Pittsburgh Dispatch in 1885.

During her early years as a writer, it was difficult for Bly to break out of the category of writing 

that typically was reserved for women: home and garden. To show that a woman could do any type 

of writing, even foreign correspondence, she journeyed to Mexico and stayed there for six months, 

sending colorful articles to the Dispatch. Toward the end of her trip, Bly’s writing took a political 

turn. The Mexican government became so angry with Bly’s criticism of their president that it tried 

to arrest her, and she fled back to the United States.

1. The information in this selection was drawn from these and other sources: PBS.org, http://www.pbs.org/wgbh//amex/world/
peopleevents/pande01.html; Nellie Bly Online, http://www.nellieblyonline.com/bio; The New York Times: On This Day, http://
www.nytimes.com/learning/general/onthisday/bday/0505.html.

Introduction—summary answer

Ethos— 
author’s experience

Pathos— 
detailed answer

Logos—conclusion using  
a figure of reasoning
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In 1887, Bly went to work for The New York World. In New York she reached her stride as a re-

porter, writing articles in support of working women and the urban poor. She wrote articles on the 

cruelties of the zoo, on the crime of selling orphan babies to the highest bidders, and on the fraud 

of doctors who claimed to know magic cures. Her most famous book appeared in 1887. In that 

short book she told of the experiences she had when she posed as an insane person in an asylum. 

Her writing highlighted the cruel living conditions in the asylum and eventually brought about 

reform.

Longing to travel again as a reporter, Bly convinced her editors at 

the World to send her on the ultimate journey—a trip around the world. 

From November 1889 to January 1890, Bly traveled by steamship, lo-

comotive, and even by rickshaw, and circumnavigated the globe in only 

seventy-two days, which was then a world record. She passed through 

the countries of France, Italy, Egypt, Ceylon, China, and Japan, but most 

of her time was spent on the sea. After taking her breakneck trip, she 

toured the country giving speeches and promoting a new book about her 

travels.

Eventually Bly caught the eye of a millionaire factory owner and the 

two married in 1904. Bly gave up newspaper reporting to take over the 

management of her husband’s iron and steel manufacturing company. 

Years later, the company went bankrupt, and Bly briefly went back to reporting before her death 

from pneumonia in 1922.

Arthur Brisbane, the famous editor of the Evening Journal, called Bly “the best reporter in Ameri-

ca.” Because of her pluck and daring, Bly left a permanent mark on the profession of journalism.

A Feast of Flowers and a Bul l Fight 
—adapted from Six Months in Mexico by Nellie Bly

Holy week began on Piernes de Dolores (Friday of Sorrow), April 16. As early as 3:30 in the 

morning the bells began to toll, and people flocked to the churches. At five o’clock we started for La 

Viga,2 where this day is celebrated by the Feast of the Flowers, or Paseo de las Flores (Flower Prom-

enade). Even at that hour the way was crowded with people laden with flowers. When we reached 

La Viga, we found it filled with canoes and boats burdened with beautiful flowers of every descrip-

tion. As far as we could see up La Viga it was the same—picturesque3 people paddling their equally 

picturesque boats in and out among other vessels on the crowded stream. Some of the boats were 

ready for hire. They had awnings made of cane covered with ferns and flowers. Very few could resist 

their inviting appearance, and by nine o’clock there was not an empty boat to be found.

2. La Viga: a canal in Mexico City that is no longer in existence
3. picturesque: appealing to the eye

p 21 year-old Nellie Bly 
in Mexico, 1888
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Along the fragrant, grassy banks sat flower girls surrounded by heaps of ferns, creamy lilies, de-

licious pinks of hundreds of shades, geraniums and fuchsias of wonderful size and color, and roses 

whose colors, sizes, and perfumes bewildered me. Honeysuckles, roses, lilies, and poppies were 

woven into wreaths, which people bought and wore on their heads and around their shoulders. 

Eating-stands were about as plentiful as the flowers, and everything that was ever made in Mexico 

was here for sale. They did a big business, too. Gay crowds would sit down on the grass and take 

breakfast off of a straw petate4 as merrily as if in the finest dining room. Some of these booths were 

fixed up with canvas covers and flower sides; other long booths were fitted up in the same manner, 

hung with the Mexican colors, and filled with chairs, where the tired could pay a medio (which is 

the equivalent of six and one quarter cents) and sit down. Three bands in holiday attire sent forth 

lovely strains, alternately, from similar booths; the trees on either side kept the paseo5 shady. It was 

filled with people riding and driving; the riders, who numbered many ladies, formed a line in the 

center and the carriages drove around and around, down one way and up the other. Most of those 

out driving alighted and mingled with the masses; it was certainly a most enjoyable scene.

At several places we found things for sale which looked like dahlias, with a strange mixture 

of colors. None could determine just what they were, but presently we found a man and woman 

manufacturing them. They were nothing more or less than long radishes, which with his penknife 

the man turned into all kinds of flowers, as well as crosses and other designs. The woman deli-

cately painted one part one color, another and another, until the creations formed one of the most 

beautiful of the many strange sights on La Viga. There was quite a rush for them, and the happy 

purchasers triumphantly carried them off, while the less fortunate looked on with regret. I got a 

number, but before the next morning their beauty had departed forever, and their perfume was 

loud and unmistakable.6 Of course there were plenty of vendors and beggars there. The 

vendors had wax figures representing ballet dancers, rope-walkers, angels—

any sort of female that was skimp in her wearing apparel. Others had men 

fighting bulls, monkeys on horseback, baby dolls made of rags, and every 

little thing which could be invented.

This feast lasted until Sunday evening, and there was not a mo-

ment from three o’clock Friday morning until twelve o’clock Sunday 

night, but what the place was crowded worse than Barnum’s show7 in 

its brightest days. The prettiest sight was when the people returned 

to town. Every carriage, even to the driver’s seat, was filled with flow-

ers. The horses and riders were decorated with wreaths, and in this 

manner they all returned to their homes. I must describe one rider to 

you before I leave La Viga. He rode a beautiful black horse. The Mexican 

4. petate: (pe-TAH-tay) a woven bedroll or mat
5. paseo: (pa-SAY-o) a plaza used for leisurely walking
6. In other words, they gave off the unpleasant smell of an old radish.
7. This is a reference to P.T. Barnum’s famous circus.
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saddle was a bright, deep yellow, covered with silver ornaments, and a bright sword dangled at the 

side. The bridle was entirely of silver, even to the reins, and silver cord and tassels decorated the 

horse’s neck. The rider’s pants were black and fitted as if he had been poured into them. A row of 

silver buttons, at least the size of pie-plates, reached from waist to knee, where they were met by 

high, side-buttoned boots. An immense silver spur completed that part. His vest was yellow velvet, 

his coat blue, and his wide sombrero8 red, all heavily trimmed with silver, while at the back, peeping 

beneath his coat, were two mammoth revolvers.9 He was the most gorgeous butterfly I ever saw.

On Sunday the theaters, bullfights, circus, and racecourses were well attended. The bullfights 

were advertised as the last of the season. The one I attended was excellent.

The bullring resembles somewhat a racecourse; the highest row is covered and called boxes. 

They are divided into small squares, which are meant to hold six but are crowded with four. Misera-

ble chairs without backs are the comfortable seats. Below is the amphitheater, arranged exactly like 

circus seats. Different prices are charged, and the cheapest is the sunny side, where all the poor sit. 

A fence painted in the national colors—red, green, and white—of some six feet in height, encloses 

the ring. Three bandstands, equal distances apart, are filled with brilliantly uniformed musicians.

The band plays lively airs, but the audience soon begins to cry, “El toro! El toro!” (The bull! The 

bull!)

The judge nods to the bugler, and as he trumpets forth, the gate is swung open and the grand 

entry is made. First comes “El Capitan,” or matador, chief of the ring, and the men who kill the bull 

with a sword. Next eight capeadores, whose duty consists in maddening the bull 

and urging it to fight by flinging gay-colored capes in its face. Two picadores, 

who are armed with long poles called picas, in the end of which are sharp 

steel spears which they fight the bull with. After come the lazadores, 

dressed in buckskin suits, elaborately trimmed with silver ornaments, and 

broad, expensive sombreros. They ride fine horses and do some very pretty 

work at lassoing. Three mules abreast, with gay plumes in their heads, 

and a man with a monstrous wheelbarrow of ancient make, close up the 

rear. All range before the judge and make a profound bow, after which 

the mules and wheelbarrow disappear.

The dresses of the fighters are very gorgeous: satin knee-breeches and 

sack coat of beautiful colors, and highly ornamented, beaded, etc. On the 

arm is carried the capa, a satin cape, the color of the suits, and little rough 

caps, tied under the chin, grace the head. At the back of the head is fastened 

false hair, familiarly known as “pig tail.” Two gaily painted clowns, who, un-

like those in the States, never have anything to say, are always necessary to 

complete the company in the ring.

8. sombrero: broad-brimmed hat, often with colorful stitching
9. revolvers: handguns with revolving barrels
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Again the bugle sounds, the band strikes out in all its might, the people rise to their feet and 

cry, “El toro,” the fighters form a semicircle around a door, el capitan draws a bolt and flings it open, 

and as the bull springs forth from his dark and narrow cell, a man perched above sticks two bander-

illas10 into his neck to madden him. With a snort of rage he rushes for the capas. As they are flirted 

before his eyes, he tramples them under his hoofs, and the capeadores escape behind the bourladera, 

a partition six feet wide, placed in the arena at four places equally distant.

At the trumpet sound a banderilla runs out waving the banderillas above his head. He faces the 

maddened bull with a calm smile. The bull paws the ground, lowers his head, and with a bellow of 

rage makes for his victim. Your eyes are glued to the spot.

It is so silent you can hear your heart throb. There can be no possible escape for the man. But just 

as you think the bull will lift him on his horns, you see him spear the two banderillas in either side of 

the bull’s neck, and the man springs safely over the lowered head and murderous horns of the infuri-

ated animal, as it rushes forward to find the victim has escaped. The audience shouts, “Bravo,” and 

wave their serapes11 and sombreros and clap their hands. The bull roars with pain, and the banderillas 

toss about in the lacerated flesh, from which the blood pours in crimson streams. “Poor beast! What 

a shame,” we think, and even then the order is given for the picador to attack the bull. . . .

After some time, the people shout, “Muerie! muerie!” (Kill the bull.) The judge gives the com-

mand and the matador bows to the judge, and then teases the bull with his red capa. The laws pro-

hibit a fighter from striking a bull until it first charges, and the bull has the chance of three charges 

at the matador before he dares to strike. The bull never appears to see the man by his side, but furi-

ously fights the red capa held before him. El capitan then plunges the sword into the neck between 

the shoulders and through to the heart, if deftly done, after which the bull staggers, protrudes its 

tongue, tries to find a door for escape, stumbles, and dies. Again the people shout, and the matador, 

as he makes his bow to the judge, is thrown money, cigars, fruit, flowers, and other favors. Men 

fling in their fifty-dollar and one-hundred-dollar sombreros, and consider it a great honor when he 

picks them up and tosses them back.

At some fights the spectators are favored with a performer, who allows the maddened toro to 

attack him, when, by the aid of a long pole, he jumps clear over it. This is a dangerous and, many 

times, a fatal leap, but is a favorite sight of the people. . . .

The fight being finished, the bands depart and the people make their way to the train with 

reluctance, where vendors earn a mint of money by selling them pulque12 and a mixture of crushed 

corn and red pepper, done up in corn husks, which is eaten with a relish. After this Mexican feast 

is finished, the train pulls out, everybody—men, women, and children—light their cigarettes, and 

between puffs they discuss the merits and demerits of the fight. The homeward trip is a very joyous 

one.

10.  banderilla: (band-air-REE-ya) a decorated dart or short spear that is stabbed into the bull’s neck; also, the name for the bull-
fighter’s assistant

11. serape: (sir-AH-pay) shawl or blanket with bold patterns and color
12. pulque: (pul-kay) a milky alcoholic drink made from the sap of the agave plant
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Now that you’ve read a little about Nellie Bly’s life and about her experience in Mexico, you’re 

ready to write. Remember that your first impersonation will consist of four paragraphs: an intro-

duction that answers a question, a paragraph that describes the author’s experience and creates 

ethos, a paragraph that expands the introductory answer and uses detailed description to develop 

pathos, and a final paragraph that uses a figure of reasoning to show logos. Each of these para-

graphs will be written in the first-person perspective as if you were none other than Nellie Bly 

herself!

Before you start writing, you need to get some practice under your belt . . . so sharpen your 

pencil and get moving! Without a jet or a speedboat, Nellie Bly made it around the world in just 

seventy-two days. You should be able to get this lesson done much faster than that!

Tel l It Back—Narration
1. MARK UP THE TEXT—ANNOTATION: Read through A Feast of Flowers and a Bull Fight 

again. As you read, write in the margin of the text symbols that will help you understand it 

better and find important details later. The following are some symbols you might use:
	 Underline the main idea of the story or any important point.
	 Put a question mark in the margin to mark any part of the story you don’t understand.
	 Write any questions or thoughts you have in the margin.
	 Put an exclamation point in the margin to mark any part of the story you find surprising 

or particularly interesting.
	 Circle any important or unfamiliar vocabulary words or proper nouns when they are first 

introduced. Remember, a proper noun is the name for any specific person, place, thing, 

or idea. How do you know which words to circle? Circle words that appear repeatedly, or 

words you can’t understand from the context of the sentence alone. Look up any unfamil-

iar words in a dictionary.
	 Place an asterisk (*) next to portions of text that demonstrate any aspect of Nellie Bly’s 

writing style that you might consider imitating in your impersonation. Remember that 

writing style is what makes writing different or unique. Feel free to add comments about 

the style in the margin.

2. ORAL NARRATION: Look over the annotations you made for A Feast of Flowers and a Bull 

Fight. Then, without looking at the text, retell the story as best you remember it using your 

own words. Don’t seek to capture every minute detail, but rather try to recall the main 

events and colorful aspects of the story.
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 Here’s the beginning of the description of the f lower festival  
to help you get started:

Holy week began on Piernes de Dolores (Friday of Sorrow), April 16. As early as 

3:30 in the morning the bells began to toll, and people flocked to the churches. At five 

o’clock we started for La Viga, where this day is celebrated by the Feast of the Flowers, 

or Paseo de las Flores (Flower Promenade).

And here’s the f irst sentence of the description of the bul lf ight :
The bullring resembles somewhat a racecourse; the highest row is covered and 

called boxes.

Talk About It—
1. Throughout history, many cultures have enjoyed spectacles that are bloody and dangerous 

for the participants: gladiator fights, bullfights, boxing, and death-defying stunts in violent 

movies, to name a few. Do you think that violence can be an acceptable form of entertain-

ment? Why or why not?

2. Nellie Bly loved to travel and experience other cultures, even if some cultural practices were 

unfamiliar or possibly uncomfortable to her. Describe a time when you got out of your 

comfort zone and experienced another culture, either here or abroad. What did you learn 

from the experience? Keep in mind that even a visit to an ethnic 

restaurant or travel to an unfamiliar city qualify as cultural 

experiences.

3. Nellie Bly was one of the first modern investigative 

journalists. Like a detective, an investigative journal-

ist spends days or even months deeply researching a 

particular topic, such as the conditions in an insane 

asylum or women’s rights. A news journalist, on the 

other hand, more quickly examines and reports facts 

and current events. Investigative journalism is often 

prompted by a reporter’s opinion or suspicions, while 

the topics of news journalism are usually based on current 

happenings. What do you think might be some strengths of 

investigative journalism, and what might be some strengths of 

news journalism?
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Memoria— 
What matters in life is not what happens to you but what you remember and how 

you remember it. —Gabriel García Márquez

1. After reading this quotation by Colombian novelist Gabriel García Márquez, define any 

words you may not know. Then discuss the meaning of the quotation.

2. How does this quotation relate to the life, experiences, and writing of Nellie Bly?

3. Memorize the quotation and be prepared to recite it during your next class.

4. Write the quotation in your commonplace book, along with any thoughts you have about it.

Writing Time—
1. SENTENCE PLAY—

A. CLIMACTIC ORDER: Climactic order is the arrangement of words, phrases, or 

clauses in order of increasing importance or excitement. A climax is the most intense 

or important point in writing. A book, article, paragraph, or even a sentence can have 

a climax. In a sentence that includes a list of several things, the climax is often the big-

gest, most important, or most surprising thing in the list.13 For example: “First came a 

stiff breeze, then came a hard rain, and finally came the lashing lightning.” This sen-

tence creates a natural chronology in the arrival of a storm, but it also creates a climax 

in terms of drama. The hard rain is more dramatic than the stiff breeze, and the lashing 

lightning is more dramatic than the hard rain.

Look at the lists in the following sentences and rearrange the items in order of 

growing intensity, with the least important part first and the most important part, or 

climax, last. Write your new sentences in the space provided.

Example:

The Mexican flower girls each held a bouquet of honeysuckles, a basket brimming 

with lilies, or a single rose.

Change to: The Mexican flower girls each held a single rose, a bouquet of honey-

suckles, or a basket brimming with lilies.

In this example, the items in the list are reordered from smallest to largest.

a. At the beginning of the bullfight, the clowns, the mules, and the matador enter the ring.

Reorder from least important to most important. 

 ___________________________________________________________________

 ___________________________________________________________________

13. Arranging words or clauses in climactic order is sometimes called auxesis.
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b. Nellie Bly wrote a letter to the editor, wrote a book about her trip around the world, 

and wrote a series of articles about her experiences in an insane asylum.

Reorder from smallest to largest. 

 ___________________________________________________________________

 ___________________________________________________________________

For the following sentences, reorder the lists in the way you feel makes the greatest 

impact.

c. The canal was filled with barges, rowboats, and canoes.

 ___________________________________________________________________

 ___________________________________________________________________

d. The matador urges the bull to attack, faces the bull, and waves his red cape.

 ___________________________________________________________________

 ___________________________________________________________________

e. The spectators sit in stunned silence, cheer wildly, or clap politely.

 ___________________________________________________________________

 ___________________________________________________________________

B. COLONS: You can use a colon in a number of different ways, and in this exercise you 

will practice two of those ways. First, you can use a colon to introduce one item or a list 

of items. For example, you could say, “Here’s what I did on Saturday: the laundry,” or 

“Here’s what I did on Saturday: the laundry, the vacuuming, and the dishes.” You can 

also use a colon to join two complete sentences if the second sentence explains or para-

phrases the first sentence. For example, you could say, “She had her favorite food last 

Friday: She ate spinach-stuffed mushrooms.” The colon requires less of a pause or break 

between the two sentences than a period and helps to show the relationship between 

the two ideas. Do not overuse a colon, however, or it could become distracting.

In the space provided, rewrite the following sentences using colons. Note that you 

may need to change other elements of the sentence in order to make the colon work.

Examples:

To introduce a list of items:

Nellie Bly visited many countries, including China, France, and Japan.

Change to: Nellie Bly visited many countries: China, France, Japan, and more.
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To join two complete sentences:

The flower festival in Mexico was a spectacle to behold. Brilliant blossoms filled 

every boat and canoe.

Change to: The flower festival in Mexico was a spectacle to behold: Brilliant blos-

soms filled every boat and canoe.

a. Bly often wrote about a topic close to her heart, which was women’s suffrage.

 ___________________________________________________________________

 ___________________________________________________________________

b. Bly hated the cruel conditions of the asylum. Inmates were beaten and had to eat 

moldy food.

 ___________________________________________________________________

 ___________________________________________________________________

c. During a bullfight, the bull dies in a horrible way. He is stabbed between the shoul-

der blades with a sword.

 ___________________________________________________________________

 ___________________________________________________________________

d. Bly had the remarkable qualities of curiosity, intelligence, and compassion.

 ___________________________________________________________________

 ___________________________________________________________________

e. In her book about Mexico, Bly describes many aspects of life in Mexico, such as the 

cuisine, love and courtship, and famous Mexican legends.

 ___________________________________________________________________

 ___________________________________________________________________

f. In Mexico, Bly discovered pear cacti, a new favorite food.

 ___________________________________________________________________

 ___________________________________________________________________

g. Palm Sunday, Good Friday, and Easter are several important days during Holy Week.

 ___________________________________________________________________

 ___________________________________________________________________
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h. There are many things to do during the Feast of Flowers. Locals recommend a boat 

ride, a delicious meal, and shopping for trinkets.

 ___________________________________________________________________

 ___________________________________________________________________

i. During her travels, Bly got to meet Jules Verne, the author of Around the World in 

Eighty Days.

 ___________________________________________________________________

 ___________________________________________________________________

j. Bullfighting involves important performers such as the matador, the picadors, and 

the banderillos.

 ___________________________________________________________________

 ___________________________________________________________________

2. COPIOUSNESS: Did you know that the English language contains many words and phras-

es that were “borrowed” from other languages? Here are a just a few everyday words and 

expressions that weren’t originally English:
	 bona fide: (from Latin) genuine, authentic, trustworthy

Example: The candy bar you’re eating is bona fide Swiss chocolate.
	 déjà vu: (from French) the feeling that you’ve already experienced something before

Example: I thought I’d never read that book before, but as I cracked it open, I felt a 
sense of déjà vu.
	 gung ho: (from Chinese) enthusiastic and eager

Example: The soldiers were gung ho to start parachuting practice.
	 guru: (from Sanskrit) an influential teacher or expert

Example: She’s a tea guru who drinks ten cups a day.
	 siesta: (from Spanish) a short nap

Example: I feel wiped out; I need a siesta this afternoon!
	 wanderlust: (from German) a strong desire to travel

Example: Nellie Bly’s wanderlust prompted a trip around the globe.

One way you can add variety to your writing is by dropping in a few 

of these borrowed words or phrases. Nellie Bly does this frequently in 

her writing, as in this little scene:

A young Spanish gentleman who, doubtless, was employed by 

the express company, said, after a few moments’ conversation, “The 

express company and myself are yours, senorita.” I confess to the 

stupidity of not accepting the bonanza, with him included.
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Bonanza is a Spanish word meaning “wealth.” English speakers use the word to mean 

sudden good fortune or a jackpot.

The following ordinary sentences could benefit from the color and variety of a foreign 

word or phrase. Replace the underlined common English words with one of the previously 

listed foreign expressions. Keep in mind that you may need to tweak the new sentence to 

make the vocabulary change work. Write your new sentences in the space provided.

Example: Nellie Bly was passionate about activism and traveling.

Change to: Nellie Bly was gung ho for activism and traveling.

A. As I shook my new doctor’s hand, I had a feeling of having met her before.

 ______________________________________________________________________

 ______________________________________________________________________

B. After three hours of weight lifting, I took a short afternoon nap.

 ______________________________________________________________________

 ______________________________________________________________________

C. He is an expert with computers, so I asked him for help.

 ______________________________________________________________________

 ______________________________________________________________________

D. I found a genuine first edition of The Lord of the Rings at the used book store.

 ______________________________________________________________________

 ______________________________________________________________________

E. Many writers feel a deep urge to travel.

 ______________________________________________________________________

 ______________________________________________________________________

Now, in the following sentences, replace the underlined foreign expressions with more 

common English words. Make sure to keep the same meaning.

Example: My wanderlust drove me to volunteer on an Australian kangaroo farm.

Change to: My yearning to travel drove me to volunteer on an Australian kangaroo farm.

F. Nellie Bly was not only a pioneer of investigative journalism, but also a travel guru.

 ______________________________________________________________________

 ______________________________________________________________________
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G. While she was in Mexico, Bly observed the tradition of taking daily siestas.

 ______________________________________________________________________

 ______________________________________________________________________

H. I’m actually gung ho about eating frog legs now that I’ve given them a try.

 ______________________________________________________________________

 ______________________________________________________________________

I. While plowing his field, the farmer found a bona fide Native American arrowhead.

 ______________________________________________________________________

 ______________________________________________________________________

J. Although the tourist was visiting Santiago for the first time, she felt a sense of déjà vu.

 ______________________________________________________________________

 ______________________________________________________________________

3. IMPERSONATION: In this first impersonation you will pretend to be Nellie Bly. What 

would Nellie Bly say if she were asked, “Where would you like to travel next?” You will 

answer by naming your hometownA and describing why it is worth visiting. Throughout the 

entire essay, you will write in the first-person perspec-

tive, as if you were Nellie Bly.

The following text will take you step-by-step 

through each of the paragraphs of an impersonation. 

Before you start writing, use the included prompts for 

each paragraph to help you sketch out your ideas. You 

can use lists, phrases, or complete sentences for your answers. 

Then compose your full essay on a separate paper or on a com-

puter. Remember that each paragraph has its own job to do.

The paragraphs you write after going through these steps 

will be your first draft, or your first version of the essay. Assume 

that your first draft will need some rewriting to make it the best 

essay it can be.

AIf you aren’t keen on describ-

ing your hometown, you can 

feel free to choose another place 

that you are familiar with.

p American journalist 
Nellie Bly publicity photo, 

1890
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Brainstorming: To start off, make a list of the things that make your hometown unique.

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

Paragraph 1 (Introduction): Nobody likes to have a complete stranger start yapping at 

him without an introduction. Can you imagine somebody walking up to you on the street and say-

ing, “Hi. You look nice. Let me walk with you. Want me to show you my pet iguana?” Parents call 

this “stranger danger,” and you would want to scram as fast as your legs can carry you. Likewise, 

no reader or listener will want you to launch into your essay or speech without some sort of intro-

duction. An introduction helps readers to get their bearings so they know where they are going.

For your essay’s introduction, begin by straightforwardly answering the question: 

Where would you like to travel next, Nellie Bly?

Let’s say you want to write about a town called Bemidji in Minnesota. Here’s a possible 

straightforward answer to the above question: Of all the places in the world I’d like to visit 

again, Bemidji, Minnesota, comes out on top.

Place you will be describing:  ___________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

Follow with a summary sentence that tells why 

Nellie Bly (or anyone) would want to visit this place. 

Keep your answer simple and save the finer details 

for paragraph 3. For Bemidji, we might say: Bemidji, 

a former lumber town and now a bustling college city, 

sits on the shores of the shining blue Lake Bemidji.

Summary sentence: __________________________

 __________________________________________

 __________________________________________

 __________________________________________

 __________________________________________

BDo you remember the topic sentence from pre-

vious lessons? A topic sentence tells the main 

idea of an essay. In this part of the book, you 

will be doing something slightly different: Your 

main idea will be told in two sentences instead 

of one. By using two topic sentences, your main 

idea can be somewhat more detailed.

Topic Sentences

Summary statement.
Simple answer to question.
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These first two sentences together will act as your topic sentences.B

Then transition to the next paragraph, which will establish the author’s “believability” 

by giving information about the person’s life that she would be likely to give herself. Keep 

in mind that a transition sentence provides the bridge from one paragraph to another.  One 

side of the “bridge” will be made by referencing the topic of your first paragraph, which is 

your answer to the speculative question, and the other side of the bridge will hint at what 

comes next: the biographical information in your ethos paragraph. For example: “If only I 

could be strolling through Bemidji’s Diamond Point Park, I would gladly trade all the won-

derful places I’ve been as a journalist.”

Transition sentence:  _________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

Paragraph 2 (Ethos): Your second paragraph, the ethos paragraph, is meant to gain the 

trust of your readers so that they “believe” you’re Nellie Bly. You need to include enough facts 

and details to sound knowledgeable about her life. The more you “sound” like Bly by describ-

ing her personal history, the more your reader might willingly suspend disbelief.

Start by introducing yourself (as Nellie Bly).

Introduction statement:  _________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Now, using details and facts about Bly’s life, write a mini-biography about her (in the 

first-person point of view). Be sure to use description to include some of the particulars of 

her trip to Mexico.

Transition Sentence
Introduction

First Body Paragraph
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To avoid plagiarism, avoid copying any lines from the lesson readings word for word. Use 

your own words to summarize (or reduce the length of) your source texts. You can finds tips 

on summarizing in the back of the book (“Get to the Point: Tips for Summarizing”).

Facts and details:  _______________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Write a transition sentence to take you to paragraph 3, which will more fully explain 

why you (Nellie) want to travel to your hometown.

Transition sentence:  _____________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Paragraph 3 (Pathos): Nellie Bly wrote Six Months in Mexico when she was only 

twenty-one years old, and even at that young age she knew the techniques of good travel 

writing. She was careful to describe the details of the place and its people, and 

especially to make note of the things that are striking or unusual. In other 

words, travel writing involves wondering what might be different about 

a place for the reader and bringing these differences to the fore.

Bly is particularly interested in “people watching.” When she first 

steps onto a street in Mexico City, she says, “In Mexico, as in all other 

countries, the average tourist rushes to the cathedrals and places of his-

toric note, wholly unmindful of the most intensely interesting feature the 

country contains—the people. Street scenes in the City of Mexico form a 

brilliant and entertaining panorama, for which no charge is made.” Through-

out Bly’s book, it’s the people of Mexico that make it most fascinating.

In this third paragraph you will use Bly’s writing as a model as you thorough-

ly answer the question, “Where would you like to travel next, Nellie Bly?” You will 

supply many more descriptive details about your hometown than you did in paragraph 1. Be 

sure to include details that appeal to an emotion in your readers, just as Bly does in her writ-

ing—in that way you will be helping your readers to willingly suspend their disbelief.

Emotion you want to draw out in your description:  ____________________________

Start your travel description as Bly often does by first setting the scene. Consider time 

of day or time of week, the buildings or natural surroundings, and the weather. Ask your-

               A long time ago there was a man 
who knew how to write a summary like no one 
else. He would write and write. People loved 
his summaries. They were awestruck and would 
read the summaries over and over again. In 
fact, some readers thought they were better than 
the actual text. The summaries were short, not 
too long, potent, crafted with descriptive words 
that get the point across in just a few sentences. 
He wrote summaries about  everything under the 
sun. The finest literature turned into the best 
summaries.Everyone loved them.
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self (and answer) what is special about this place. Feel free to draw on your experience with 

describing a scene from lesson 3.

Time of day or week:  ____________________________________________________

Scene:  ________________________________________________________________

 ______________________________________________________________________

Weather:  ______________________________________________________________

If there is a special event that happens (such as the Feast of Flowers or the bullfight), 

describe it briefly.

Special event:  __________________________________________________________

Event details:  __________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Next describe the people. Consider their actions, their expressions, their attitudes, 

their outfits, and other aspects that you considered when describing a person in lesson 2.

Details about the people:  _________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Paragraph 4 (Logos): Conclude your essay by using a figure of reasoning. For this 

composition, you will use anthypophora.

Anthypophora is a figure of reasoning in which the writer asks and then immediately an-

swers a question. By reasoning out loud like this, the writer seeks to be transparent about 

her thoughts and show that she is thinking logically.

In the case of your essay, you will ask and answer a question that relates to your topic 

sentences, such as “What is it about _____________________ that I love so much?” Try 

to extend this paragraph by providing more than one answer to the question you raise. For 

example:

Why do I love the town of Bemidji, Minnesota, so well? It must 

be because it is surrounded by pristine rivers and lakes, where the 

early morning sun shines like pure gold on the flat water. It must be 
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because the statue of Paul Bunyan and Babe are there to greet you as 

you drive into town. . . . And so on.

Question:  _____________________________________________________________

 ______________________________________________________________________

Your final statement can be a recap of your original answer to the question, “Where will 

you travel next, Nellie Bly?” For example: “If home is in the heart, I will forever travel back 

to my hometown of Bemidji.”

Final statement:  ________________________________________________________

 ______________________________________________________________________

There! You’ve brought your essay full circle and neatly wrapped it up.

Here is a recap of the four paragraphs of this impersonation:

Paragraph 1 (Introduction): Begin by straightforwardly answering the speculative 

question: “Where would you like to travel next?” Follow with a simple summary sentence 

that explains your answer to the question. Then transition to the next paragraph.

Paragraph 2 (Ethos): Start by introducing yourself (as Nellie Bly). Next, using details 

and facts about Bly’s life, write a mini-biography about her (in the first-person point of 

view). Finally, write a transition sentence to take you to paragraph 3.

Paragraph 3 (Pathos): Using Bly’s writing as a model, thoroughly answer the specula-

tive question. Be sure to include details that appeal to an emotion in your audience.

Paragraph 4 (Logos): Conclude your essay by using a figure of reasoning. For this 

composition, you will use anthypophora. Finish the composition by recapping your original 

answer to the speculative question.

Once you have completed your prewriting, go through these instructions again and 

write your paragraphs based on the prompts. If you need to see a sample of a complete 

impersonation essay, please refer to the appendix at the end of this book.
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Speak It—  REC

The following three illustrations depict a moment in a far-off land. Choose one of the 

images and imagine that you, like Nellie Bly, are a tourist with an eye for detail who is wit-

nessing the scene. In three minutes or less, describe the scene to your class with as much 

precision as you can. Include your emotions and reactions to the scene as well. Feel free to 

also imagine what happened before the scene’s start and what will happen next.

PARTNER FEEDBACK: With a student partner (or your teacher), take turns reading the 

rough drafts of your impersonation essays. You and your partner should give each other 

comments about what is more or less effective about your writing. Use the following ru-

bric to help you get ideas for your comments. (Don’t worry about awarding points to your 

classmate. Scoring an essay is your teacher’s job.) Try to say two positive things about your 

partner’s essay, and then come up with at least two suggestions for editing the essay.

t A Serpent Charmer, 
1875

p  Tigerjagd,  
Briton Rivière,  

ca. 1920

p Flamenco Dance, 
Ricard Canals i  

Llambí, ca. 1935

150 Lesson 7: First Impersonation:Nellie Bly Lesson 7: First Impersonation:Nellie Bly  151



152

Impersonation Essay Rubric
Name: ___________________________________ Date of Assignment: ______________________

Content _________/84
Does the author use specific language that helps to clarify ideas throughout the essay?  
(10 points) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________

 Paragraph 1: Introduction _______/15
Does the author straightforwardly answer the speculative question? (5 points)  . . . . . . . . . . . . . . . . . . .  _________
Does the author follow his answer with a summary explanation? (5 points) . . . . . . . . . . . . . . . . . . . . . . . .  _________
Is there a transition between the introduction and paragraph 2? (5 points) . . . . . . . . . . . . . . . . . . . . . . . . .  _________

 Paragraph 2: Ethos _______/24
Does the author introduce himself as the person being imitated? (5 points) . . . . . . . . . . . . . . . . . . . .  _________
Does the author use details and facts found in the lesson readings, in his own words,  
to describe the person’s life and to gain credibility? (14 points) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________
Does the author include a transition sentence between paragraph 2 and paragraph 3?  
(5 points) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________

 Paragraph 3: Pathos _______/20
Does the author use the selected writing by the person as a model to thoroughly  
answer the speculative question? (10 points). . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________
Does the author supply descriptive details and include details that appeal to an emotion?  
(10 points) . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________

 Paragraph 4: Logos _______/15
Does the author conclude the essay by properly using the figure of reasoning? (10 points) .  _________
Does the author wrap up the essay with a last statement that echoes the answer to  
the speculative question found in paragraph 1? (5 points). . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________

Form _________/16
Sentence variety  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________

Many varied sentences: 4 points Some sentence variety: 2 points
Good sentence variety: 3 points Little or no sentence variety: 0 points

Grammar and usage . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________
Few or no grammar errors: 4 points Some grammar errors: 2 points
Occasional grammar errors: 3 points Many grammar errors: 0 points

Number of spelling errors . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________
2 or fewer per page: 3 points 4 per page: 1 point
3 per page: 2 points 5 or more per page: 0 points

Number of punctuation and capitalization errors  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________
2 or fewer per page: 3 points 4 per page: 1 point
3 per page: 2 points 5 or more per page: 0 points

Is the handwriting neat and legible? Or, is the paper typed according  
to the teacher’s requirements? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  _________

Yes: 2 points No: 0 points

Total: ___________/100
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Revise It— REC

1. When you finish your first draft, your job is only half done. Revision turns a lump-of-coal 

essay into a diamond. Follow these steps to make your writing sparkle!

a. Get feedback. Use comments from your student partners (or from your teacher) to 

strengthen and improve your paper.

b. Wait a day or two before you rewrite your paper. The time away from it will help you to 

see its problems more clearly.

c. Read the paper aloud to yourself. This is often the best way to catch mistakes—gram-

mar errors, as well as words that don’t work well—because you will be using two sens-

es—seeing and hearing—instead of one. If something sounds wrong, it probably is.

Once you are ready to rewrite, use the following steps to aid with your revision:

a. Find your answer to the speculative question and underline it. There should be a reflection 

or echo of this answer in the very last sentence of the paper.

b. Make sure each paragraph gets the job done. Remember that each paragraph has a special 

purpose according to the demands of the prompts. Revisit the goal of each paragraph 

and compare it to what you’ve written. Does each paragraph successfully accomplish 

its goal?

c. Find and fix grammar mistakes. Make sure all your nouns and verbs agree and that your 

writing is clear. Fix any fragments or run-ons. In other words, make sure you are writ-

ing complete sentences.

d. Strengthen phrasing. Are your word choices specific instead of 

vague? Do you use strong nouns and verbs? Do you vary your 

sentences and occasionally begin them with a prepositional 

phrase or a participial phrase? Weed out passive voice and ex-

cess adjectives. Use compound sentences, appositives, adverb 

phrases, and questions to make your writing more interesting. 

Transition smoothly between ideas and paragraphs using 

transition words.

e. Proofread. Look for any punctuation, spelling, or capitaliza-

tion errors. Then fix them!

f. Retype the draft with the corrections you have made.
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2. PROOFREADING PRACTICE: The following paragraph adapted from Ten Days in a Mad-

House by Nellie Bly contains a number of errors, including letters that should be capitalized 

(2), repeated words that should be deleted (2), words that are missing (2), a lack of proper 

punctuation (2), and misspellings (2). Use the following proofreader’s marks to mark up 

the text:

 capitalize

 delete word

      insert letter, word, or punctuation

    misspelled word

I shall never forget my first walk. When all the patients had donned the white straw 

hats, such as bathers wear at Coney Island, I could not but laugh their comical appearances. 

I could not distinguish one woman from another. . . . Two by two we we formed a line, and 

guarded by the attendants we went out a back way on to the walks. We had not gone many 

paces when I saw, proceeding from every walk, long lines of women guarded by nurses. how 

many there were! Every way I looked I could see them in the queer dresses, comical straw 

hats, and shawls, marching slowly around. I eagerly watched the passing lines and thrill 

of horror crept over me at the sight. Vacant eyes and meaninless faces, and their tongues 

uttered meaningless nonsense One crowd passed and I noted, by nose as well as eyes, that 

they were feerfuly dirty. “Who are they? I asked of a patient near me. “They are considered 

the most violent on the island,” she replied. Some were yelling, some were cursing, others 

were singing or or praying or preaching, as the fancy struck them, and they made up the 

most miserable collection of humanity i had ever seen.
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Lesson 8

Second Impersonation:  
Henry Wil liamson

Scientists tell us that we have two major types of memory—short-term memory and long-

term memory. Short-term memories are like the drawings you make with a stick in the wet 

sand. The waves wash up to the beach and erase them in just a few minutes. Can you remember, 

for instance, what you ate for dinner one week ago today? Most likely not, unless it was something 

special. Long-term memories are like books in a vast library in your head. Your brain files thou-

sands upon thousands of memories away for future reference, either because you repeat some-

thing—such as riding a bike—over and over, or because you registered the idea or event—such as 

the day and year of your birthday—as important. You won’t be able to recall all the memories in 

your long-term library, but—believe it or not—they are still in your head, getting dusty.

For your second impersonation, you are going to use your long-term memory to remember a 

favorite holiday experience. You will again be trying to convince your readers to willingly suspend 

their disbelief as you write about your memory as if it belongs to another person—Henry William-

son, a young soldier who was an eyewitness to the Christmas Truce during World War I.

War brings out the worst in people. It can also bring out the best. You will see in the following 

selections how most young men, when they experience the reality of war, yearn for peace instead. 



For a few days on the front lines of World War I, enemy soldiers learned to respect and to see the 

humanity in each other. These selections will give you information about Henry Williamson that 

will help you write your impersonation.

Henry Wil liamson, Witness to War and Peace
—Brief Biography

Henry Williamson wore many hats throughout his life: He spent time as a soldier, a farmer, and 

a writer.

Williamson was born on the outskirts of London, England, on December 1, 1895. As a child he 

often escaped into the woods and fields of the nearby countryside to avoid quarrels with his father 

and frequent beatings. His mother was a loving woman and sought to temper the strictness of Wil-

liamson’s upbringing by encouraging frequent family holidays in the hills of Bedfordshire and to 

the English shore. In these locations, Williamson fell in love with nature and spent his time quietly 

observing the antics of wild creatures.

Williamson received a scholarship to a very old school in London (founded in 1494 during the 

reign of Henry VII), where he enjoyed cross-country running and marksmanship more than his 

formal classes. He was a middle-of-the-pack student, and after graduation he took a dull job clerk-

ing in an insurance office. When World War I exploded in Europe, eighteen-year-old Williamson, 

hoping for adventure, enthusiastically joined the British army as a rifleman. He later served as a 

machine gunner and a transport officer.

During the war, Williamson experienced the famous event that historians call the Christmas 

Truce. The soldiers on both the German side and the French-British side were dug into trenches 

opposite each other. The trenches were divided by a stretch of destroyed fields called No Man’s 

Land—fields full of bomb craters, torn-up barbed wire, and dead bodies. The trenches provided 

some protection from artillery shells, which were shot across No Man’s Land, and from sniper 

fire, which could kill any man who lifted his head above the trench parapet. During the summer 

and fall of 1914, the trenches were a disgusting, muddy mess and teemed with rats and lice. Men 

came down with trench fever, a bacterial infection carried by lice, and with trench foot, a numbing 

disease like frostbite that was caused by standing for long hours in cold water. The soldiers almost 

welcomed the freezing temperatures of winter because the ground became hard and they didn’t 

have to slog through mud anymore.

In the Christmas season of 1914, there was no end in sight for the war. The soldiers on both 

sides were missing home and feeling miserable and cold. Then, on Christmas Eve, the British 

soldiers heard the Germans singing familiar Christmas carols down in their trenches. The British 

troops joined in the singing. The Germans lifted fir trees decorated with Christmas candles to the 

edges of their trenches. When nobody shot at the trees, German soldiers started poking their heads 
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up in their trenches and waving at the British troops. Then the most extraordinary thing happened: 

Soldiers from both sides put down their guns and bayonets and crossed No Man’s Land, where they 

met in the middle and shook hands. Some soldiers exchanged food, gifts, and cigarettes. The next 

day, Christmas morning, many soldiers from opposing sides played soccer together in No Man’s 

Land. They also attended to the serious business of burying dead bodies and returning prisoners to 

their comrades.

Alas, the Christmas Truce did not last long. When the generals heard that their troops had 

laid down their arms, they threatened their men with court-martial and execution. So the soldiers 

reluctantly went back to killing each other. Shells again lit up the night sky and explosions again 

shook the earth, but the sweet memory of that Christmas Day lingered long in the imaginations of 

the soldiers.

Most of Henry Williamson’s wartime experience was not nearly so positive as the truce. He 

suffered from dysentery (a diarrheal infection) and anemia and was later wounded by toxic gas. 

Although Williamson tried to rejoin the army after his discharge from the hospital, he wasn’t al-

lowed to fight anymore because of lingering illness. He came to see war as a catastrophe for men 

and nature.

After the war, Williamson moved to a cottage in the wild, rugged countryside of Devon to take 

up writing. He joined a hunt club to do research for a book about river otters and there met his fu-

ture bride, Ida Loetitia Hibbert. Loetitia shared Williamson’s love for the outdoors and nature, and 

the two were married in 1925. They had six children together, but the marriage had few happy years. 

Williamson was, at times, a temperamental, fault-finding man, and he probably carried too many 

emotional scars from his childhood and war experiences to form a lifelong healthy relationship. Wil-

liamson often retreated into the world of the books he wrote. Loetitia and he 

divorced in 1947.

Williamson’s most famous book turned out to be Tarka the Otter, a novel 

about the life and death of the otters that he had researched in Devon. It is 

considered to be one of the finest animal tales ever told, and it is filled with 

beautiful descriptions of nature that seem like poetry. Williamson claimed 

to have rewritten the book seventeen times. He also wrote books about other 

animals—deer, badgers, and a salmon named Salar. Although he is best known 

for these animal tales, he also published numerous books about his school days, about 

romance, and above all about World War I. He returned to his war experiences over and 

over again in his novels.

As the shadow of World War II loomed over the Continent, Williamson decided that 

his family needed to be self-sufficient and he bought a farm in Norfolk. Between farm-

ing and writing, he found time to plunge into politics. His political opinions were just 

as turbulent as his relationships, and he brought long-standing disgrace to his life by 

sympathizing with Nazi Germany.
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After the Second World War, Williamson experienced a second wind in his writing. Between 

1951 and 1969, he produced almost one novel a year. Writing so intensely year after year caused 

him great exhaustion, and he felt that he deserved more recognition as an author.

In 1977, Williamson died following complications of a minor surgery.

The Christmas Truce: They Saw the Same Star Rising
—from the article by Henry Williamson that appeared in the Daily Express, December 24, 19371

The frost glitters in the starlit grasses; the horse pond is frozen; wild geese pass overhead. 

When I open the granary door, I see bare trees dark against the sky. It is Christmas again, and I 

have a rendezvous2 in ancient moonlight, with you and you and you, unknown comrades of that 

first Christmas . . . when for myself and my friends a miracle broke into the near-hopelessness of 

our youthful lives. . . . A long time ago, Christmas 1914—twenty-three years ago—nearly a quarter 

of a century. . . .

Geese are flighting overhead as I write this, sitting in the granary of my Norfolk farm. Over-

head, up the worm-eaten stairs, my little children sleep on a heap of sacks and rugs. They are warm 

and snug; they dream of Christmas. The cries of the wild geese bring sharply before me a bare and 

frozen wood of Flanders,3 charcoal braziers,4 bearded men in woollen balaclava5 helmets, rifles 

piled, starlight, and wood smoke.

1. This moving piece was originally printed in the Daily Express in 1937, and later incorporated by Williamson with very little revi-
sion as a chapter in The Story of a Norfolk Farm (Faber, 1941). More recently the original article has been collected in Chronicles of 
a Norfolk Farmer: Contributions to the Daily Express 1937–1939 (Henry Williamson Society, 2004; e-book, 2013). Used with per-
mission of The Henry Williamson Literary Estate. The full text can be found at The Henry Williamson Society website, https://
www.henrywilliamson.co.uk/biography/firstworldwar/57-uncategorised/158-henry-williamson-and-the-christmas-truce.

2. rendezvous: a planned meeting
3. Flanders: a region in Belgium where some of the fiercest battles of World War I took place in the fields around the city of Ypres
4. braziers: small stoves that burn charcoal for warmth
5. balaclava: a lining in the helmet that covered the head and neck, similar to a ski mask
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For weeks we had lived in flooded trenches. 

The Germans were eighty yards away. Our 

trench was enfiladed;6 we lost many men, shot 

by snipers.

Night after night since the tailing-off of the 

battle for Ypres7 we had toiled on the parapets, 

filling sandbags with clayey mud; squelched 

through the muddy lagoons of woodland tracks, 

carrying rations, duckboards,8 pumps, ammuni-

tion.

We were volunteers, rushed out to help Gen-

eral French’s9 shattered Expeditionary Force. A 

few weeks before we had been schoolboys, bank 

clerks, undergraduates, medical students. Now our lives were ravaged. Some of us (the young ones 

who thought of their mothers) were near to despair. We were without hope, without horizon.

At first trench life had been interesting, even enjoyable. It was fun cooking our own bacon and 

making tea in the wood, while shrapnel cracked overhead; good sport stalking the wild geese in the 

marshes; satisfying to feel the soft hairs of our unshaven chins. The regulars were decent chaps, 

heroes of Mons.10

But the rains fell, and the trenches filled almost waist-high. After a few days we could scarcely 

move our legs; nor did we seem to need food.11

At night we dragged ourselves out of the ditches, and moved about, uncaring of bullets aimed at 

random in the dark. All night we worked: carrying parties,12 pumping fatigues,13 parapet-building; at 

dawn we slid into water again, and set ourselves to endure the grey daylight.

Even now, so long afterwards, when I hear the rain on the tiles overhead, the ghost of that time 

makes me draw the blankets closer round my neck.

On Christmas Eve of 1914 we were in the support line, about 200 yards inside Ploegsteert 

Wood.14

It was freezing. Our overcoats were stiff as boards, our boots were too hard to remove, but we 

rejoiced. The mud was hard, too! Also, happy thought, we would be able to sleep that night—inside 

6. enfiladed: damaged by gunfire going straight down the length of the trench
7. pronounced “EE-pruh”
8. duckboards: narrow wooden boards with slats nailed laterally across them to give them texture; served as flooring for muddy 

trenches
9. Sir John French, field commander of British forces in Europe, suffered defeat at the Battle of Mons and was forced to retreat 

from the French borders nearly to Paris.
10.  During the Battle of Mons, the British Expeditionary Force tried and failed to hold the Mons-Condé Canal against the Ger-

mans.
11. Williamson seems to be implying that the soldiers lost interest in food as they suffered acute discomfort.
12.  carrying parties: groups of soldiers whose job it was to carry ammunition and other supplies to the front lines under the cover 

of darkness
13. pumping fatigues: groups of soldiers who pumped water out of the trenches
14. Ploegsteert Wood: a section of the Western Front during World War I that surrounds the village of Ploegsteert in Flanders

p A German trench occupied by British soldiers near 
the Albert-Bapaume road at Ovillers-la-Boisselle, 

July 1916, during the Battle of the Somme
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a new blockhouse of oak-boughs and sandbags called Piccadilly Hotel. No bed but the cold earth, no 

blankets even; but sleep. Sleep!

Then came a message from brigade headquarters, brought, I think, by Second Lieutenant Bruce 

Bairnsfather, of the Warwicks.15 Wiring parties were required in No Man’s Land all night. And 

there would be a moon. We would have to work only fifty yards from the German machine-guns in 

the [w]hite [h]ouse opposite the eastern edge of the wood. Two hours later we filed out of the dark 

trees, into the naked, moonlit terror of No Man’s Land, holding shovels beside our faces, in hope of 

protection against the expected mortar-blast.

The moon was high and white among frozen cloudlets. We were visible. Someone slipped, with 

a clank of spade or rifle. We flung ourselves on our faces. We waited. The battlefield was as silent as 

the moon.

For an hour we worked in silence, in a most mysterious soundlessness. What had happened? 

We began to talk naturally as we drove in stakes, and pulled out concertinas16 of prepared wire. 

There was no rifle-fire either up or down the line, from way up north beyond Ypres to south beyond 

Armentières and the French Army.

At midnight we heard laughing as we worked. We heard singing from the German lines—carols 

the tunes of which we knew. I noticed a very bright light on a tall pole, raised in their lines. Down 

opposite the East Lancs17 trench, in front of the convent, a Christmas tree, with lighted candles, 

was set on their parapet.

The unreal moonlight life went on, happily. Cries of “Come over, Tommy!18 We won’t fire at 

you!” A dark figure approached me, hesitatingly. A trap? I walked towards it with bumping heart. 

“Merry Christmas, English friend!” We shook hands, tremulously.

Then I saw that the light on the pole was the morning star, the Star in the East. It was Christ-

mas morning. All Christmas Day grey and khaki figures19 mingled and talked in No Man’s Land. 

Picks and spades rang in the hard ground [as fallen soldiers were buried]. It was strange to stare at 

the dead we had only glimpsed, swiftly, from the trenches.

The shallowest graves were dug, filled, and set with crosses knocked together from lengths 

of ration-box wood, marked with indelible pencil. “For King and Country.” “Für Vaterland und 

Freiheit.”20

Fatherland and Freedom! Freedom? How 

was this? We were fighting for freedom, our 

cause was just, we were defending Belgium, 

civilization. . . . These fellows in grey were 

15.  Warwicks: short for the Royal Warwickshire Regiment, 
a British infantry force

16. concertinas: tall rolls (of barbed wire)
17. East Lancs: short for the East Lancaster Regiment
18. Tommy: a nickname for British soldiers. The German soldiers were nicknamed “Jerry.”
19. German uniforms were gray and British were khaki-colored.
20. Für Vaterland und Freiheit: German for “For Fatherland and Freedom,” a common national motto
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good fellows, they were—strangely—just men like ourselves [The Germans asked us,] “How can we 

lose the war, English comrade? Our cause is just, we are ringed with enemies, the war was thrust on 

us, we are defending our parents, our homes, our German soil.”

A most shaking, staggering thought: that both sides thought they were fighting for the same 

cause! The war was a terrible mistake! People at home did not know this! Then the idea came to the 

young and callow soldier that if only he could tell them all at home what was really happening, and 

if the German soldiers told their people the truth about us, the war would be over. But he hardly 

dared to think it, even to himself.

The next day was quiet, and the next. Waving hands from the trenches by day; singing and 

reflected blaze of trench bonfires at night. It was a lovely time.

On the third afternoon came a message from the Germans. “At midnight our staff officers visit, 

and we must fire our automatic pistolen, but we will fire high, nevertheless please keep undercover.”

At 11 p.m.—Berlin midnight21—we saw the flashes going away into the air.

Two days later an Army Order came from G.H.Q.,22 to the effect that men found fraternizing23 

with the enemy would be court-martialed,24 and, if found guilty, would suffer the death penalty.

And again in that place the Véry lights25 soared over No Man’s Land at night, and bullets cut 

showers of splinters from the trees, and sometimes human flesh and bone. So Hope sank into the 

mud again, but did not die, despite a withering anew as each poor human unit fell in machine-gun 

mortar-blast and colossal reverberating rending of the shells of those four years—the years whose 

truth seems to be incommunicable.

Sometimes, as one listens to what people say, here in the England a generation died for, it seems 

almost like pre-war again; can it be that we lack imagination, to see the other fellow as ourselves?

The geese cry as they pass high under the moon, flying for the marshes, my little children stir in 

their sleep, and the morning star of Hope, of the wise men in the story is rising again.

Tel l It Back—Narration
1. MARK UP THE TEXT—ANNOTATION: Read through The Christmas Truce again. As you 

read, write in the margin of the text symbols that will help you understand it better and 

find important details later. The following are some symbols you might use:

• Underline the main idea of the story or any important point.

•  Put a question mark in the margin to mark any part of the story you don’t understand.

• Write any questions or thoughts you have in the margin.

•  Put an exclamation point in the margin to mark any part of the story you find surprising 

or particularly interesting.

21. Berlin, the capital city of Germany, was in a different time zone than the area of Belgium in which the fighting was taking place.
22. G.H.Q.: general headquarters, the base of command for the British forces in Belgium
23. fraternizing: befriending
24. court-martialed: put on trial by a military tribunal
25. Véry lights: flares that were shot into the air by a pistol (flare gun) to illuminate the battlefield
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•  Circle any important or unfamiliar vocabulary words or proper nouns when they are first 

introduced. Remember, a proper noun is the name for any specific person, place, thing, 

or idea. How do you know which words to circle? Circle words that appear repeatedly, or 

words you can’t understand from the context of the sentence alone. Look up any unfamil-

iar words in a dictionary.

•  Place an asterisk (*) next to portions of text that demonstrate any aspect of Henry William-

son’s writing style that you might consider imitating in your impersonation. Remember 

that writing style is what makes writing different or unique. Feel free to add comments 

about the style in the margin.

2. ORAL NARRATION: Look over the annotations you made for The Christmas Truce. Then, 

without looking at the text, retell the selection as best you remember it using your own 

words. Try not to leave out any important details, such as the time of year, a chronology of 

events, and a description of the author’s attitude.

Here are the f irst several sentences to help you get started:
The frost glitters in the starlit grasses; the horse pond is frozen; wild geese pass overhead. 

When I open the granary door, I see bare trees dark against the sky. It is Christmas again, 

and I have a rendezvous in ancient moonlight, with you and you and you, unknown com-

rades of that first Christmas.

3. NARRATION USING THE MODES OF PERSUASION: As you know, narration is retelling 

what you have read. In this exercise, you will not be narrating what happens in the story as 

far as plot or characters or descriptive details go, but rather you’ll be selecting quotations 

from the text that are good examples of certain elements of the story. In this case, you will 

be searching for pathos, ethos, and logos.

All writing is persuasive in some way and can contain pathos, ethos, and logos. Henry 

Williamson’s article is mostly narrative and descriptive, but, like many stories, it also con-

tains persuasive elements. For example, Williamson paints a picture of the misery of life in 

the trenches that persuades us through our emotions that the war is harmful to the young 

men fighting it. Next he paints a picture of the joy and pleasure the soldiers take in the 

Christmas Truce as they hang out with their enemies. This contrast between misery and 

joy convinces us that the men were justified to stop fighting, even if for a short time. The 

generals who order the boys to start killing each other again seem like coldhearted brutes, 

which is exactly what I believe Williamson wants his readers to think. In addition to pathos, 

Williamson uses ethos by showing that he’s an expert in trench life and by sounding mea-

sured and trustworthy. He uses logos by using facts and by clearly explaining his thinking 

in places. So, even though this selection is not an argumentative essay with a thesis, it’s a 

very persuasive piece nonetheless—a persuasive narrative.
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a. Look over The Christmas Truce and try to find an example of Williamson’s use of pa-

thos, an appeal to the emotions of his audience. What example did you find, and what 

emotion does it arouse? Explain how the text appeals to this emotion.

b. Find an example of Williamson’s use of ethos, which in this case would appeal to his 

authority by establishing that he was an eyewitness to the Christmas Truce. Why 

would an eyewitness have more credibility, or authority, than a writer who did not 

experience the war?

c. Find an example of Williamson’s use of logos, in which he demonstrates logical think-

ing. Explain how this example shows logic.

Talk About It—
1. Why does Henry Williamson say that “Hope sank into the mud again” when the war re-

sumed?

2. The unique features of an author’s writing are called his writing style. What do you notice 

that is noteworthy or effective about the way Williamson writes? Is there a purpose to this 

writing style?

3. Look carefully at this image of a painting of the Christmas Truce for one minute. Then 

describe the picture in detail. Be as objective as possible in your first telling, stating only 

facts about the picture—what you see in the foreground, middle ground, and background, 

and what you think any observer might see when looking at it. Then describe the painting 

subjectively, giving your impressions, your feelings, and your opinions of it.

p The Illustrated London News’s illustration of the Christmas Truce, 1914
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4. Why do you suppose the army leaders threatened their soldiers with the death penalty if 

they kept “fraternizing” with the enemy?

5. Would you have participated in a Christmas truce with your enemies, especially if you had 

seen your fellow soldiers killed by those same enemies’ shells and bullets? Why or why not?

Memoria— 
Peace cannot be kept by force; it can only be achieved by understanding. —Albert Einstein

1. After reading this quotation by famous physicist Albert Einstein, from his speech to the 

New History Society in December 1930, define any words you may not know. Then discuss 

the meaning of the quotation.

2. How does this quotation relate to the life and experiences of Henry Williamson?

3. How realistic is the hope expressed by Einstein that people might achieve peace through 

understanding?

4. Memorize the quotation and be prepared to recite it during your next class.

5. Write the quotation in your commonplace book, along with any thoughts you have about it.

Writing Time—
1. SENTENCE PLAY: Semicolons are used most often to connect two or more independent 

clauses that are closely related. In other words, a complete sentence comes before a semi-

colon; a complete sentence follows a semicolon. There! I just did it. Note that you typically 

shouldn’t just string any two (or more) sentences together with a semicolon. The topics of 

the sentences need to be logically connected to each other.

Although semicolons are optional, they can be used to make sentences 

flow together more smoothly, whereas a period separates them more deci-

sively. For instance, read the following sentences out loud. There should 

be less of a pause between the sentences joined by a semicolon:

With a semicolon: It was the best of times; it was the worst of 

times.

With a period: It was the best of times. It was the worst of times.

The following is a good example of the use of a semicolon from 

Henry Williamson’s writing:

They are warm and snug; they dream of Christmas.

These two independent clauses are closely related, which means that they share a clear 

connection. The first sentence tells us the comfortable condition of the children’s sleep, 

while the second sentence tells us what the children are doing while they are warm and 

snug. The sentences are also well balanced. One sentence is not much longer or more pro-

found than the other, and therefore each sentence takes an equal value and equal weight.
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Notice, too, that these clauses share a parallel structure. They both begin with “they,” 

and both use the present verb tense. When a writer uses the same pattern of words in a 

sentence, or the same pattern of sentences, that’s what we mean by parallel structure. 

Although not all clauses joined by semicolons need to look as identical as Williamson’s, it 

helps the flow and balance of the writing if they are reasonably similar.

Here’s an example of reasonably similar clauses all strung together with semicolons. 

These clauses describe the fireworks of Gandalf the magician in The Fellowship of the Ring by 

J.R.R. Tolkien:

There were fountains of butterflies that flew glittering into the trees; there were 

pillars of colored fires that rose and turned into eagles, or sailing ships, or a pha-

lanx of flying swans; there was a red thunderstorm and a shower of yellow rain; 

there was a forest of silver spears that sprang suddenly into the air with a yell like 

an embattled army.

The clauses have a parallel structure—are reasonably similar—because they begin with 

“there” and use the past tense of the verb “to be.” In addition, there is a close relationship 

between the clauses: They all describe different fireworks in the wizard’s arsenal. Moreover, 

they all have about the same weight and value. No clause is so lengthy that it hogs atten-

tion from the others.

Sentences that are not closely related or that do not have equal weight or value typically 

should not be joined by a semicolon. While this is not a hard and fast rule, the following 

example obviously doesn’t work:

I saw that the light on the pole was the morning star; chocolate sounds good right 

now.

There clearly is no relationship between the author’s observation of the light on the 

pole and his desire for chocolate. The two clauses lack a logical connection. In addition, 

they also lack any sort of parallel structure.

This next example is more subtle. Can you tell why joining these two indepen-

dent clauses still might not work well?

I saw that the light on the pole was the morning star; our breath came 

in frosty puffs and we were chilled to the bone.

While the two clauses carry reasonably equal weights, the second clause is 

not related closely enough to the first clause. In the first clause, the author 

observes a light on a pole. The second sentence refers to the soldiers and the 

temperature of the air.

Can you think of a sentence that might better be joined to “I saw that the light on the 

pole was the morning star”? Write your sentence in the space provided, and then explain 

why your sentence works.
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I saw that the light on the pole was the morning star;  ______________________________

 __________________________________________________________________________

Explanation:  ____________________________________  

 _______________________________________________

 _______________________________________________

 _______________________________________________

Read the following sets of sentences and decide whether 

each set could be joined by a semicolon. If so, in the space 

provided rewrite the sentences with a semicolon; if not, 

write “No change” and explain your answer.

Examples:

World War I was a bloody affair. Seventeen million soldiers 

died in the conflict.

 _______________________________________________  

 _______________________________________________

World War I was a bloody affair. When a shell landed in a 

trench, earth and mud and wood splinters flew in every direction, and almost everyone in 

the vicinity was killed.

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

A. Henry Williamson witnessed the war’s bloodshed firsthand. The Christmas Truce was 

an extraordinary moment of peace and charity.

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

B. There is a movie about the Christmas Truce called Joyeux Noël. It won numerous 

awards and is found in the following translations: French, German, and English.

World War I was a bloody affair; 

No change. Although the two sentences are related, they are not equally weighted. 

The second sentence is much longer and more specific than the first. Also, the sentences 

lack enough parallel structure. 

seventeen million soldiers died in the conflict. 

A semicolon can be used:

•  to join closely related sentences

•  to improve the flow of your 

writing

•  when the sentences carry equal 

value or weight

•  when the sentences have paral-

lel structure

Don’t forget:

•  When using a semicolon, the 

first word of the second clause 

should be lowercased.

Sentences also can be:

•  joined with a conjunction

•  separated by a period to make a 

decisive break
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 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

C. The generals were not happy about the Christmas Truce. They threatened to court-

martial the participants.

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

D. Henry Williamson was not the only man to write about the Christmas Truce. Dozens 

of other soldiers wrote about their experiences afterwards.

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

E. Many more people were killed in World War II than World War I. Atomic weapons 

caused massive casualties in Hiroshima and Nagasaki.

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

F. Henry Williamson was not only a soldier. He was also a nature writer.

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

G. The pope begged the warring governments to declare an official cease-fire during 

Christmas. He wanted both sides to take a step back from the bloodshed of war.

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________
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H. The soldiers tried unsuccessfully to have another Christmas Truce the following year. 

The year after that, they stopped trying, because the war had become too bitter and the 

commanders sent out orders that there would be no fraternization with the enemy.

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

I. Now, write your own sets of sentences that are joined with semicolons. Remember that 

the sentences should be closely related to each other and of equal weight.

Set 1:  _____________________________________________________________________

 __________________________________________________________________________

Set 2:  _____________________________________________________________________

 __________________________________________________________________________

2. COPIOUSNESS: The expressions in this exercise became widely used during World War 

I. Originally some of these words and phrases, such as “basket case” and “shell-shocked,” 

had very dire meanings, but today they are often used in a silly, flippant way. That’s pretty 

typical of language in general—vivid expressions enter our vocabulary at a certain point 

in history, and then their meanings change over time. We often forget the origi-

nal meanings of the words we use, even expressions that once had horrifying 

meanings. The words’ new meanings add to the copiousness of the English 

language, which contains 171,476 active words, the largest vocabulary list 

in the world.26

Each of the following exercises provides the original definition for a 

term, as well as a common use for it nowadays. After reading these defini-

tions, write a sentence that correctly uses today’s more common meaning.

A. Basket case: This phrase described a soldier who had lost all four limbs and 

had to be carried around in a litter, or “basket.” Today, the phrase refers to someone 

who is extremely sensitive and helpless because of his anxiety or stress. Example: After 

I failed the test, I was a basket case.

 ______________________________________________________________________

 ______________________________________________________________________

26.  This is based on the number of entries in the Oxford English Dictionary. In terms of the number of “distinct” words in the 
English language, not all of which are found in the dictionary, the total is more like 250,000. See https://en.oxforddictionaries.
com/explore/how-many-words-are-there-in-the-english-language for a fuller explanation.
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B. Over the top: This expression described the soldiers who had to climb out and over the 

top of their trenches to go attack the enemy. Today, the expression describes some-

thing that’s excessive or beyond a reasonable amount.

 ______________________________________________________________________

 ______________________________________________________________________

C. Booby trap: This phrase described a trap that was set to kill an enemy during World 

War I. Today, the expression can refer to a trap set to prank someone.

 ______________________________________________________________________

 ______________________________________________________________________

D. Cooties: Cooties were little bugs that lived in soldiers’ uniforms and caused rashes and 

itching. Today, the word “cooties” is used by children to describe an imaginary infec-

tion gotten from interacting with a member of the opposite sex.

 ______________________________________________________________________

 ______________________________________________________________________

E. Shell-shocked: This expression described soldiers who were numb or in shock after be-

ing under heavy fire. Today, the expression can describe someone who’s upset or dazed 

after an alarming experience.

 ______________________________________________________________________

 ______________________________________________________________________

F. Camouflage: This word described a military method of disguise in which clothes, 

vehicles, and weapons were colored or covered to blend into surroundings. Today, the 

expression can describe any kind of disguise that helps something to blend into the 

background.

 ______________________________________________________________________

 ______________________________________________________________________

G. Tailspin: This word describes an aircraft’s rotating descent as it dives toward the 

ground. Today, something that goes out of control is said to be “going into a tailspin” 

or “tailspinning.”

 ______________________________________________________________________

 ______________________________________________________________________
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H. Blimp: This word described patrol airships that were used by the United States for sur-

veillance. Today, the word refers to a smaller airship that is used for advertising, espe-

cially over crowded events such as football games.

 ______________________________________________________________________

 ______________________________________________________________________

3. IMPERSONATION: In this second impersonation you will pretend to be Henry William-

son. What would Henry Williamson say if he were asked, “While you were fighting in the 

trenches, what holiday experience did you think longingly about, and why was it so mean-

ingful to you?” Throughout the entire essay, you will write in the first-person perspective, 

as if you were Henry Williamson.

The following text will take you step-by-step through each of the paragraphs of an im-

personation. Before you start writing, use the included prompts for each paragraph to help 

you sketch out your ideas. You can use lists, phrases, or complete sentences for your an-

swers. Then compose your full essay on a separate paper or on a computer. Remember that 

each paragraph has its own job to do.

The paragraphs you write after going through these steps will be your first draft, or your 

first version of the essay. Assume that your first draft will need some rewriting to make it 

the best essay it can be.

Brainstorming: To start off, choose a holiday that is meaningful to you and then make 

a list of family traditions and your special memories from that holiday. Be sure to pick a 

holiday that you have personally experienced and can describe vividly. Some ideas might 

include Memorial Day, Independence Day, Chanukah, New Year’s Eve or Chinese New Year, 

Mardi Gras, Easter, Purim, Diwali, Thanksgiving Day, Vesak, Eid al-Fitr, Christmas, or 

Cinco de Mayo.

Holiday:  ______________________________________________________________

Traditions and memories:  ________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Paragraph 1 (Introduction): For your essay’s introduction, begin by straightfor-

wardly answering the question: While you were fighting in the trenches, what holiday 

experience did you think longingly about, and why was it so meaningful to you? Refer to 

your brainstorming list and choose one of the traditions or memories in particular that you 

want to describe.
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Holiday experience you want to describe:  ____________________________________

 ______________________________________________________________________

Follow with a summary sentence that tells why you (Henry Williamson) find this holi-

day experience meaningful. Keep your answer simple and save the finer details for para-

graph 3.

Summary sentence:  _____________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

These first two sentences together will act as your topic sentences.

Then transition to the next paragraph, which will establish the author’s “believability” 

by giving information about the person’s life that he would be likely to give himself. Keep 

in mind that a transition sentence provides the bridge from one paragraph to another.

Transition sentence:  _____________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Paragraph 2 (Ethos): Your second paragraph, the ethos paragraph, is meant to gain 

the trust of your readers so that they “believe” you’re Henry Williamson. You need to in-

clude enough facts and details to sound knowledgeable about his life. The more you “sound” 

like Williamson by describing his personal history, the more your reader might willingly 

suspend disbelief.

Start by introducing yourself (as Henry Williamson).

Introduction statement:  _________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________
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Now, using details and facts from Williamson’s life, write a mini-biography about him 

(in the first-person point of view). Be sure to use description to include some of the facts 

and details of his experiences during the Christmas Truce of World War I.

To avoid plagiarism, avoid copying any lines from the lesson readings word for word. 

Use your own words to summarize (or reduce the length of) your source texts. You can find 

tips on summarizing in the back of the book (“Get to the Point: Tips for Summarizing”).

Facts and details:  _______________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Write a transition sentence to take you to paragraph 3, which will more fully explain 

why the holiday experience you (Williamson) are describing was so memorable to you.

Transition sentence:  _____________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Paragraph 3 (Pathos): Henry Williamson wrote They Saw the Same Star Rising in 

1937, twenty-three years after he experienced the Christmas Truce. His description is very 

rich with vivid, sensory words, and he describes his emotions (and the emotions of the 

soldiers around him) in a very honest fashion.

In this third paragraph you will use Williamson’s writing as a model as you thoroughly 

answer the question, “While you were fighting in the trenches, what holiday experience 

did you think longingly about, and why was it so meaningful to you?” You will supply many 

more descriptive details about your holiday memory than you did in paragraph 1, as well as 

an explanation of why the experience was meaningful to you. You should weave both the 

details and the explanation together the way that Williamson does in his essay, alternating 

between pure descriptions of the event and then interpretation of what happened. Here 

is an example from Williamson’s writing to help you see description back-to-back with its 

interpretation:

Again in that place the Véry lights soared over No Man’s Land at night, and bullets 

cut showers of splinters from the trees, and sometimes human flesh and bone. So Hope 

sank into the mud again, but did not die, despite a withering anew as each poor human 

unit fell in machine-gun mortar-blast and colossal reverberating rending of the shells 

of those four years. 

As you can see, Williamson deftly moves from describing the return to war, with the 

flares going up over the trenches and flying bullets, to his interpretation of it: “Hope sank 

               A long time ago there was a man 
who knew how to write a summary like no one 
else. He would write and write. People loved 
his summaries. They were awestruck and would 
read the summaries over and over again. In 
fact, some readers thought they were better than 
the actual text. The summaries were short, not 
too long, potent, crafted with descriptive words 
that get the point across in just a few sentences. 
He wrote summaries about  everything under the 
sun. The finest literature turned into the best 
summaries.Everyone loved them.
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into the mud.” You can follow this pattern too by 

describing a holiday memory and then expressing your 

understanding about it and your emotions. Don’t, 

however, feel that you have to switch from descrip-

tion and interpretation every other sentence. You can 

include plenty of description before you interpret it.

As you describe your holiday memory, be sure 

to include details that appeal to an emotion in your 

readers, just as Williamson does in his writing—in 

that way you will be helping your readers to willingly 

suspend their disbelief.

Emotion you want to draw out in your description: 

 ______________________________________________________________________

 ______________________________________________________________________

Start your description by first setting the scene. Consider time of 

year, the buildings or natural surroundings, and the weather. Feel free 

to draw on your experience with describing a scene from lesson 3.

Time of year: ___________________________________________________________

Weather:  ______________________________________________________________

 ______________________________________________________________________

Scene where events took place:  ____________________________________________

 ______________________________________________________________________

Next describe a chronology of events or a scene from the holiday.

Events or scene:  ________________________________________________________

 ______________________________________________________________________

Describe the people around you and their reactions.

People/Reactions:  _______________________________________________________

 ______________________________________________________________________

Next describe your feelings and what you thought about what was happening.

Remember your discussion of 

Williamson’s writing style from 

the Talk About It section. He 

has a poetic style that uses vivid 

images and words that appeal 

to the senses. He sprinkles his 

paragraphs with strong feel-

ings—“naked, moonlit terror,” 

for example—but his narrator’s 

voice is curiously detached, as if 

he is describing emotions from 

a long way off.
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Feelings and thoughts:  ___________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Paragraph 4 (Logos): Conclude your essay by using a figure of rea-

soning. For this composition, you will use aetiologia.27

Aetiologia is a figure of reasoning in which the writer makes a state-

ment and then immediately provides a cause or justification for it. Like 

anthypophora, aetiologia helps the writer show his thoughts and make it 

clear that he is thinking logically about cause and effect.

Examples of aetiologia from Henry Williamson:

At first trench life had been interesting, even enjoyable. It was fun cooking 

our own bacon and making tea in the wood, while shrapnel cracked overhead.

In the first sentence Williamson states that trench life was initially enjoyable. 

Readers might wonder how living in a hole in the ground could possibly be en-

joyable. Williamson hastily justifies his thinking in the second sentence: It was 

fun preparing meals in the outdoors.

These fellows in grey were good fellows, they were—strangely—just men like our-

selves.

Here again Williamson follows up a statement by immediately justifying it. The enemy 

soldiers were actually good fellows. How? Because they were men just like his friends in the 

British army.

An example of aetiologia from Confucius:

He is a superior man. He is modest in his speech, but exceeds in his actions.

An example of aetiologia from Coretta Scott King:

Hate is too great a burden to bear. It injures the hater more than it injures the hated.

In the case of your essay, you will make a statement such as “My memories of 

_____________________ will happily remain forever in my heart,” and then justify that 

statement: “I was always deeply grateful to have the entire family together in one place, eat-

ing, laughing, and loving.” Try to extend this paragraph by providing two or three causes or 

justifications in a row. For example:

For me, the Fourth of July was always the ultimate holiday experience. Our family pic-

nic on the crowded village green and the brass band playing on the bandstand made me 

feel as though I was part of a giant family, a grand enterprise. Fireworks bursting in the 

night sky thrilled me like no other spectacle all year long.

27. pronounced ee-tee-ah-LOH-gee-ah; similar to the medical word “etiology,” which refers to the study of the causes of diseases

Thanksgiving
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Aetiologia:  _____________________________________________________________

 ______________________________________________________________________

Your final statement can be a recap of your original answer to the question, “While you 

were fighting in the trenches, what holiday experience did you think longingly about, and 

why was it so meaningful to you?” For example: “As deadly bombs burst over our trenches 

in Belgium, I was able somehow to imagine myself back on a picnic blanket during the 

Fourth of July, listening to the band playing ‘The Stars and Stripes Forever.’ ”

Final statement: ________________________________________________________

 ______________________________________________________________________

There! You’ve brought your essay full circle and neatly wrapped it up.

Here is a recap of the four paragraphs of this impersonation:

Paragraph 1 (Introduction): Begin by straightforwardly answering the speculative 

question: “While you were fighting in the trenches, what holiday experience did you think 

longingly about, and why was it so meaningful to you?” Follow with a simple summary sen-

tence that explains your answer to the question. Then transition to the next paragraph.

Paragraph 2 (Ethos): Start by introducing yourself (as Henry Williamson). Next, us-

ing details and facts about Williamson’s life, write a mini-biography about him (in the first-

person point of view). Finally, write a transition sentence to take you to paragraph 3.

Paragraph 3 (Pathos): Using Williamson’s writing as a model, thoroughly answer the 

speculative question. Be sure to include details that appeal to an emotion in your audience.

Paragraph 4 (Logos): Conclude your essay by using a figure of reasoning. For this 

composition, you will use aetiologia. Finish the composition by recapping your original an-

swer to the speculative question.

Once you have completed your prewriting, go through these instructions again and 

write your paragraphs based on the prompts. If you need to see a sample of a complete 

impersonation essay, please refer to the appendix at the end of this book.

Speak It—  REC

1. DRAMATIC READING: Reading dramatically can greatly improve your public speaking 

skills. Whenever you read with the goal of capturing the interest of an audience, you will 

naturally be more aware of your pace, your volume, your inflections, your articulation, and 

your body language. The following selections are adapted from the writing of Philip Gibbs, 

a World War I correspondent who published his wartime memories in a book called Now 

It Can Be Told (1920). Two students can be tasked with reading the narration, while three 

others can read the dialogue parts.
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A Poison Gas Attack28

Narrator 1: In the front-line trenches a number of men were busy with some long, narrow 

cylinders, which had been carried up a day before. They were arranging them in the mud of 

the parapets with their nozzles facing the enemy lines.

Soldier 1: That’s the stuff to give them!

Soldier 2: What is it?

Soldier 3: Poison-gas. Worse than they used at Ypres.29

Soldier 2: Nuts! Supposing we have to walk through it?

Soldier 3: We shall walk behind it. The wind will carry it down the 

throat of the Fritzes.30 We shall find ’em dead.

Narrator 2: Some men I met had talked of that new weapon; most of 

them hated it.

Narrator 1: It was at five-thirty when the men busy with the cylinders turned on little 

taps. There was a faint hissing noise, the escape of gas from many pipes. A heavy, whitish 

cloud came out of the cylinders and traveled aboveground as it was lifted and carried for-

ward by the breeze.

Soldier 1: How’s the gas working?

Soldier 3: Going fine!

Narrator 2: But he looked anxious, and wetted a finger and held it up, to get the direction 

of the wind. Some of the communication trenches were crowded with the Black Watch31 of 

the First Division: hard, bronzed fellows, with the red heckle32 in their bonnets. (It was be-

fore the time of steel hats.) They were leaning up against the walls of the trenches, waiting. 

The walls were strung round with spades, bombs, and sacks.

Soldier 2: (sniffing) A queer kind o’ stink!

Narrator 1: Some of the men began coughing.

Narrator 2: Others were rubbing their eyes, as though they smarted.

Narrator 1: The poison-gas. . . . The wind had carried it halfway across No Man’s Land, 

then a swirl changed its course, flicked the gas down a gully, and swept it right round to the 

Black Watch and the other soldiers in the narrow trenches.

Narrator 2: Some German shell-fire was coming, too. In one small bunch eight men fell in 

a heap. But the gas was worse. There was a movement in the trenches, the huddling togeth-

er of frightened men who had been very brave. They were coughing, spitting, gasping.

Narrator 1: Some of them fell limp against their fellows, with pallid cheeks which black-

28.  Poisonous chemicals, released as gasses, were first used in combat during World War I. The gasses were stored in metal cylin-
ders and released in billowing clouds when the wind was blowing toward the enemy.

29.  The Second Battle of Ypres (EE-pruh) took place in Belgium during the spring of 1915. The Germans first used poison gas dur-
ing this conflict.

30. Fritz: mocking nickname for German soldiers
31. Black Watch: a Scottish infantry division
32. red heckle: a red feather worn in the cap of a soldier from the Black Watch
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ened. Others tied handkerchiefs about their mouths and noses, but choked inside those 

bandages and dropped to earth with a clatter of shovels. Officers and men were cursing and 

groaning.

Narrator 2: An hour later, when the whistles blew, there were gaps in the line of the First 

Division which went over the top. In the trenches lay gassed men. In No Man’s Land others 

fell, swept by machine-gun bullets, shrapnel, and high explosives. The First Division was 

“checked.”33

Narrator 1: “We caught it badly,” said some of them I met later in the day, bandaged and 

bloody, and plastered in wet chalk, while gassed men lay on stretchers about them, uncon-

scious, with laboring lungs.

A Muddy Mess
Narrator 2: The autumn of 1915 was wet in Flanders and Artois, where our men settled 

down—knee-deep where the trenches were worst—for the winter campaign. On rainy days, 

as I remember, a high wind hurtled over the Flemish fields, but it was moist and swept 

gusts of rain into the faces of men marching through mud to the fighting-lines and of other 

men doing sentry on the fire-steps34 of trenches into which water came trickling down the 

slimy parapets.

Narrator 1: When the wind dropped at dusk or dawn, a whitish fog crept out of the 

ground, so that rifles were clammy to the touch and a blanket of moisture settled on every 

stick in the dugouts, and nothing could be seen through the veil of vapor to the enemy’s 

lines, where he stayed invisible.

Narrator 2: Our men were never dry. They were wet in their trenches and wet in their dug-

outs. They slept in soaking clothes, with boots full of water, and they drank rain with their 

tea and ate mud with their “bully,”35 and endured it all with the philosophy of “grin and 

bear it!” and laughter, as I heard them laughing in those places between explosive curses.

Narrator 1: On the other side of the barbed wire the Germans were more miserable, not 

because their plight was worse, but because I think they lacked the English sense of humor. 

In some places they had the advantage of our men in better trenches, with better drains 

and dugouts—due to an industry with which ours could never compete. In other places 

those field-gray men had to wade through a Slough of Despond36 to get to their line, and at 

night by Hooge,37 where the lines were close together—only a few yards apart—our men 

could hear their boots squelching in the mud with sucking, gurgling noises.

Soldier 1: They’re drinking soup again!

33. checked: stopped
34.  fire-step: a terrace dug into the wall of the trench about two or three feet above the duckboard flooring. These “steps” gave snip-

ers and sentries a way to peer over the top of the trench. Their heads were usually protected by a line of sandbags.
35. bully: canned corned beef
36. Slough of Despond: a reference to The Pilgrim’s Progress by John Bunyan; a swamp of deep despair
37. Hooge: a small village east of Ypres, Belgium
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Narrator 1: There, at Hooge, Germans and English talked to one another, out of their 

common misery. A German soldier shouted:

Soldier 2: How deep is it with you?

Narrator 1: His voice came from behind a pile of sandbags which divided the enemy and 

ourselves in a communication trench between the main lines. An English corporal called 

back:

Soldier 3: Up to our blooming knees!

Soldier 2: So? You are lucky fellows. We are up to our belts in it.

Narrator 2: It was so bad in parts of the line during November storms that whole sections 

of trench collapsed into a chaos of slime and ooze. It was the frost as well as the rain which 

caused this ruin, making the earthworks sink under their weight of sandbags. German 

and English soldiers were exposed to one another like ants upturned from their nests by a 

minor landslide. They ignored one another. They pretended that the other fellows were not 

there. They had not been properly introduced. In another place, reckless because of their 

discomfort, the Germans crawled upon their slimy parapets and sat on top to dry their legs, 

and shouted:

Soldier 2: Don’t shoot! Don’t shoot!

Narrator 2: Our men did not shoot. They, too, sat on the parapets drying their legs and 

grinning at the gray ants yonder.

Narrator 1: Now and again Germans crawled over to our trenches and asked meekly to be 

taken prisoner. I met a few of these men and spoke with them. Said one of them:

Soldier 2: There is no sense in this war. It is misery on both sides. There is no use in it.

Narrator 1: That thought of war’s futility inspired an episode which was narrated through-

out the army in that winter of ’15 and led to curious conversations in dugouts and billets.38 

Above a German front-line trench appeared a plank on which, in big letters, was scrawled 

these words:

Soldier 1: The English are fools!

Narrator 2: In a few minutes the plank was smashed to splinters by rifle-fire.

Narrator 1: Another plank appeared, with other words:

Soldier 2: The French are fools!

Narrator 2: Loyalty to our allies caused the destruction of that board.

Narrator 1: A third plank was put up:

Soldier 3: We’re all fools. Let’s all go home.

Narrator 2: That board was also shot to pieces, but the message caused some laughter, and 

men telling the story said:

Soldier 1: There’s a deal of truth in those words.

Soldier 2: Why should this go on? What’s it all about?

38. billets: temporary shelters or houses in which soldiers could rest and recuperate
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Soldier 3: Let the old men who made this war come and fight it out among themselves, at 

Hooge. The fighting-men have no real quarrel with one another.

All Soldiers: (in unison) We all want to go home to our wives and our work!

Both Narrators: (in unison) But neither side was prepared to “go home” first. Each side 

was in a trap—a devil’s trap from which there was no escape.

2. PARTNER FEEDBACK: With a student partner (or your teacher), take turns reading the 

rough drafts of your impersonation essays. You and your partner should give each other 

comments about what is more or less effective about your writing. Use the rubric at the back 

of the book to help you get ideas for your comments. (Don’t worry about awarding points to 

your classmate. Scoring an essay is your teacher’s job.) Try to say two positive things about 

your partner’s essay, and then come up with at least two suggestions for editing the essay.

Revise It—
1. TRANSITION WORDS: You can’t escape from the fact that you need transition words. 

These words are necessary to make your writing a smooth read, so you might as well prac-

tice, practice, and practice some more. Sentences occasionally need transition words if the 

connection between them needs clarifying. Transition words can also smooth out the flow 

between paragraphs. The following are two examples of good transitions from Henry Wil-

liamson’s writing:

• Between sentences:

Our overcoats were stiff as boards, our boots were too hard to remove, but we re-

joiced. The mud was hard, too! Also, happy thought, we would be able to sleep that 

night—inside a new blockhouse of oak-boughs and sandbags called Piccadilly Hotel.

The word “also” connects the second and third sentences. It tells us that the author wants 

to make an additional point.

• Between paragraphs:

We shook hands, tremulously.

Then I saw that the light on the pole was the morning star, the Star in the East. It was 

Christmas morning.

Williamson uses “then” to show a momentary passage of time and a sequence of action.
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The following is a list of transition words and phrases you can use:

You often will need to use a comma to offset these words 

from the rest of the sentence. For example:

War correspondents are journalists who go into war zones and chronicle their expe-

riences. Because of this, they are often in more danger than regular journalists. For 

example, Floyd Gibbons was an American war correspondent during World War I who 

lost an eye from enemy gunfire while covering the Battle of Belleau Wood.

In this passage, “because of this” and “for example” help readers ease into the next thought.

Even if you don’t use a specific transition word, it is vital for each new paragraph to “take 

up” the idea of the previous paragraph. Look at your essay and consider where it would 

• To list supportive points:

First,/Second,/Third,

To begin with,/Next,/Finally,

• To draw conclusions:

Hence,

As a result,

Because of this, 

Therefore,

Thus,

Finally,

In conclusion,

• To provide a contrast:

By contrast,

In contrast,

On the other hand,

Rather,

Instead,

Just the opposite,

On the contrary,

By comparison,

• To make an additional point:

Additionally,

In addition,

Also,

Furthermore,

At the same time,

Moreover,

• To concede a point:

Nevertheless,

Still,

Yet,

After all,

At any rate,

However,

In any case,

• To provide an example:

For example,

In other words,

For instance,

• To show a passage of time:

Next day,

Before long,

Even now,

Today,

Tomorrow,

As soon as, 

Afterward,

Eventually,

Then,

Until,

Later,/Earlier,
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benefit from the use of transition words or phrases. Make any changes or additions that 

will help make smooth connections between the parts of your essay.

a. The following sentences are adapted from And They Thought We Wouldn’t Fight, corre-

spondent Floyd Gibbons’s book about his experiences during World War I. Use transi-

tion words or phrases from the previous list to better connect the sentences.

Example:

The waters that soldiers cross before arriving on the battlefields are dangerous. 

__________________ they are infested by enemy submarines. __________________ 

they are a site for frequent storms or sabotage. __________________ the waters can 

be teeming with torpedoes, which can quickly sink a vessel.

i. I have spent a night on an open boat in the tossing swells. __________________, I 

can tell you how it feels.

ii. When I first began my job as correspondent, the government offered me passage 

on a ship safe from German torpedoes. __________________, I decided to sail with 

the soldiers so that my writing would be more accurate.

iii. I met many interesting people on the ship. __________________, Lucien Jerome 

was a British passenger who wore a monocle and enjoyed standing on the deck, fac-

ing the wind.

iv. When the torpedo hit us, there was an unmistakable lurch. __________________, 

there was a muffled noise like the slamming of some oaken door.

v. After being hit, we had to follow a specific protocol. __________________, five 

whistle blasts told us to abandon ship. __________________, we put on life pre-

servers and entered the lifeboats.

b. In each of the following exercises, provide words or phrases to help smooth the transi-

tion between sentences. Take your best guess whether the author intends to

• list supportive points

• draw a conclusion

• provide a contrast

• make an additional point

• concede a point

• provide an example

• or show a passage of time.

Write your guess in the space provided. Discuss with your teacher and your classmates why 

you chose a particular transition word and what purpose it serves according to the list.

To begin with, In addition,

Finally,
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Example: During the inspection of the British soldiers, I noticed that many of them 

seemed hardy, excited, and inexperienced. __________________ one young man was 

pale, sad, and wore two badges, which showed that he’d been wounded twice already. 

__________________

i. The American troops were often reminded of history’s bloodiness after arriving on 

French soil. __________________, their headquarters was hardly a hundred yards 

from the place where Marie Antoinette was executed. 

 ___________________________________________________________________

ii. The French town in which we arrived had always been a quiet, peaceful little village 

on the coast. __________________, the villagers were surprised to see American 

soldiers in their streets. 

 ___________________________________________________________________

iii. The American soldiers were dismayed to find that few Frenchmen spoke English. 

__________________, they communicated as best they could with gestures and 

facial expressions.

 ___________________________________________________________________

iv. Although the French people waited expectantly, none of these Americans 

dashed through the main street of the village on bucking broncos, holding their 

reins in their teeth and at the same time firing revolvers from either hand. 

__________________, none of our men seemed to conclude their dinners in the 

expected American fashion of slapping one another in the face with custard pies. 

 ___________________________________________________________________

v. One day, I witnessed a group of German prisoners drop a crate of sugar intention-

ally so that they could steal a mouthful. __________________, one German pulled 

a spoon from his boot and furtively scooped up a bit, and __________________, 

scooping it into his mouth, he kept his face blank and unmoving so that no one 

would notice.

 ___________________________________________________________________

In contrast,

provide a contrast
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vi. When the Americans practiced with their new French rifles for the first time, 

one man was embarrassed when he shot ten feet above the target’s head. 

__________________, he got the hang of it. 

 ___________________________________________________________________

vii. During the Battle of Belleau Wood, Floyd Gibbons was terribly wounded by ma-

chine gun fire, and he lay on the open field for three hours with bullets whizzing 

only a few inches over his body. __________________, he was able to crawl back to 

his trench under the cover of darkness.

 ___________________________________________________________________
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c. Follow these steps to turn your ugly-duckling first draft into a lovely swan.

i. Get feedback. Use comments from your student partners (or from your teacher) to 

strengthen and improve your paper.

ii. Wait a day or two before you rewrite your paper. The time away from it will help you 

to see its problems more clearly.

iii. Read the paper aloud to yourself. This is often the best way to catch mistakes—

grammar errors, as well as words that don’t work well—because you will be using 

two senses—seeing and hearing—instead of one. If something sounds wrong, it 

probably is.

Once you are ready to rewrite, use the following steps to aid with your revision:

i. Find your answer to the speculative question and underline it. There should be a reflec-

tion or echo of this answer in the very last sentence of the paper.

ii. Make sure each paragraph gets the job done. Remember that each paragraph has a 

special purpose according to the demands of the prompts. Revisit the goal of each 

paragraph and compare it to what you’ve written. Does each paragraph successfully 

accomplish its goal?

iii. Find and fix grammar mistakes. Make sure all your nouns and verbs agree and that 

your writing is clear. Fix any fragments or run-ons. In other words, make sure you 

are writing complete sentences.

iv. Strengthen phrasing. Are your word choices specific instead of vague? Do you use 

strong nouns and verbs? Do you vary your sentences and occasionally begin them 

with a prepositional phrase or a participial phrase? Weed out passive voice and 

excess adjectives. Use compound sentences, appositives, adverb phrases, and ques-

tions to make your writing more interesting. Transition smoothly between ideas 

and paragraphs using transition words.

v. Proofread. Look for any punctuation, spelling, or capitalization errors. Then fix 

them!

vi. Retype the draft with the corrections you have made.
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Lesson 9

Third Impersonation:  
Jesse Owens

With two impersonations under your belt now, you should be getting the hang of this. Are 

you ready to go for three? The third time’s a charm, as they say.

Speaking of threes, did you know there is a writing principle called the Rule of Three? The idea is 

that using words, phrases, clauses, sentences, and even story plots in groups of three makes for more 

balanced, more interesting, more powerful writing. You see? I just used the Rule of Three right there!

Perhaps this rule works in writing because a set of three creates a pattern, and our human 

brains excel at recognizing patterns. As a matter of fact, we really, really, really like and enjoy pat-

terns. Sometimes we find patterns—such as those on a dress or a carpet—pleasing or comforting, 

and sometimes we find patterns—such as those in fireworks or food—stimulating and arousing to 

our attention. (Think of the latticed crust on a hot cherry pie and you’ll know what I mean!) Word 

patterns work in a similar fashion. Some patterns—such as those found in the rhymes of a nursery 

rhyme—are pleasing and comforting, and some—such as repeated words in fiery speeches or the 

chants in a football game (“We’re the best; we can’t be beat. We will never accept defeat!”)—are 

stimulating and arousing. Since our brains are fond of patterns, a written pattern formed by three 

repeats can be very effective.



If you take a look at some familiar stories, you will see many instances of sets of three. The Big Bad 

wolf attacks three little pigs. Goldilocks visits the home of three bears. The ogre’s bridge is crossed by 

the three Billy Goats Gruff. The genii grants Aladdin three wishes. Scrooge is visited by three ghosts. 

In all of these cases, a pattern is formed when the basic plot of the story repeats itself three times.

Sets of three are not only found in fairy tales and ghost stories either. We see the Rule of Three 

in sayings, titles, names, speeches, and song lyrics. Here are a few examples:

Sayings
	 Fire safety slogan: Stop, drop, and roll!

	 Movie cue: Lights, camera, action!

	 Superman catch phrase: Up, up, and away!

Titles/Names
	 Strauss waltz: “Wine, Women, and Song”

	 Western movie: The Good, the Bad and the Ugly

	 Rhythm & blues band: Earth, Wind & Fire

Speeches
	 Mark Antony: “Friends, Romans, countrymen, lend me your ears.”

	 Martin Luther King Jr.: “Free at last! Free at last! Thank God almighty, we are free at last!”

	 The Gettysburg Address: “government of the people, by the people, for the people”

Song lyrics
	 Louis Armstrong: “I found my thrill on Blueberry Hill / On Blueberry Hill when I found you / 

The moon stood still on Blueberry Hill / And lingered until my dreams came true”

	 The Beatles: “Hello, hello / I don’t know why you say goodbye, I say hello”

	 Beethoven’s Ninth Symphony: “Joy! Joy! Joy, bright spark of divinity . . .”

Look over the previous list again and discuss with your teacher the pattern you see in each ex-

ample. For instance, “stop, drop, and roll” contains a pattern of three action verbs. “Lights, camera, 

action” contains a pattern of nouns that imply a verbal command.

Do you see how often threes show up? I could fill up paragraphs and pages and whole pamphlets 

with other examples. (Whoa! Did you catch that one?) Since people’s brains are “wired” to see pat-

terns, it makes sense to use the Rule of Three in your writing to add pleasure, interest, and power.

For your third impersonation, you’ll be writing in the person of Jesse Owens, an Olympic 

track star. Owens wrote a story about his Olympic experience, which you will read shortly, and he 

used the Rule of Three to make it more suspenseful. During the 1936 Olympics, Jesse Owens had 

three attempts to qualify for the finals in the long jump—and he blew his first two attempts. The 

pressure was on! Owens tells about each attempt separately, and when he writes about those first 

two attempts, he causes his readers to feel concerned and anxious that he might fail in his third 
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attempt when the stakes are so high. In other words, Owens’s story contains a pattern of three 

separate attempts at the long jump, and he uses that pattern to create suspense.

Suspense, or dramatic tension, is often created by using the Rule of Three like this. You can see 

something similar in the story of Rumpelstiltskin. In that story, the queen is granted three days to 

guess Rumpelstiltskin’s name; if she does not succeed, the imp will steal her baby away. On the first 

two days, the queen fails to discover his real name, and that creates suspense about what will hap-

pen on the third day. Happily, the queen succeeds on the third day and is able to keep her child.

Owens keeps his readers in suspense about his third jump by waiting until later in the story to 

tell about that jump. And now I’m going to keep you in suspense. You’ll have to read the tale your-

self to see whether Owens’s story has a happy ending. The following selections will tell you more 

about Jesse Owens and give you information that will help you write your impersonation.

Jesse Owens, The Buckeye Bul let
—A Brief Biography

As a track and field athlete and Olympic gold medalist, Jesse Ow-

ens broke many world records—and he also broke down misconcep-

tions about the ability of African American sportsmen to succeed. He 

lived at a time when segregation, the separation of races, was the law 

in many states, and black athletes were often prevented from reach-

ing their full potential.

Owens was born James Cleveland Owens on September 12, 

1913, in Oakville, Alabama. As a child, he worked hard at several odd 

jobs. In junior high, he joined the school track team and practiced his 

running in the early morning before school because he worked in a 

shoe repair shop after school.

Nicknamed the “Buckeye1 Bullet” for his incredible speed, Owens 

ran for Ohio State University and won eight individual NCAA cham-

pionships in the span of two years. One of his world records in the 

high jump remained unbroken for twenty-five years.

During the 1936 Olympics in Berlin, the founder of the Adidas 

shoe company, Adi Dassler, sponsored Owens; it was the first spon-

sorship for a male African American athlete. Owens won four gold medals in Berlin. His triumphs 

earned him athletic stardom and thousands of fans. However, not everyone was pleased with Ow-

ens. German dictator Adolf Hitler had hoped that his German athletes would dominate the games 

and was reportedly disappointed that Owens garnered all the attention. Even Franklin D. Roosevelt, 

the American president at the time, did not bother to invite Owens to the White House to con-

1. Someone who is from Ohio is nicknamed “Buckeye” after the Buckeye tree, which is the state tree of Ohio.

p Jesse Owens won four gold 
medals at the 1936 Olym-

pics in Berlin. He won them 
for the 100-meter sprint, 
the 200-meter sprint, the 

400-meter relay sprint, and 
the long jump.
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gratulate him, as was customary. Owens later said, “Hitler didn’t snub me; it was our president who 

snubbed me. The president didn’t even send me a telegram.”

Despite the insult and other setbacks because of his racial heritage, Owens remained positive. 

“Find the good,” he said. “It’s all around you. Find it, showcase it, and you’ll start believing it.”

After Berlin, Owens started a public relations firm, served as a goodwill ambassador to Asia, and 

worked tirelessly to promote the Olympics. His determination and talent made him one of America’s best-

loved and best-remembered athletes. He died of lung cancer on March 31, 1980, at the age of sixty-six.

My Greatest Olympic Prize
—by Jesse Owens2

It was the summer of 1936. The Olympic Games were being held in Berlin. Because Adolf Hitler 

childishly insisted that his performers were members of a “master race,” nationalistic feelings were 

at an all-time high.3

I wasn’t too worried about all this. I’d trained, sweated and disciplined myself for six years, with 

the Games in mind. While I was going over on the boat, all I could think about was taking home 

one or two of those gold medals. I had my eye especially on the running broad jump. A year before, 

as a sophomore at Ohio State University, I’d set the world’s record of 26 feet 8-1/4 inches. Every-

one kind of expected me to win that Olympic event hands down.

I was in for a surprise. When the time came for the broad-jump trials, I was startled to see a tall 

boy hitting the pit at almost 26 feet on his practice leaps! He turned out to be a German named Luz 

Long. I was told that Hitler had kept him under wraps, evidently hoping to win the jump with him.

I guessed that if Long won, it would add some new support to the Nazis’ Aryan-superiority 

theory.4 After all, I am a Negro.5 A little hot under the collar about Hitler’s ways, I determined to go 

out there and really show Der Fuhrer6 and his master race who was superior and who wasn’t.

An angry athlete is an athlete who will make mistakes, as any coach will tell you. I was no excep-

tion. On the first of my three qualifying jumps, I leaped from several inches beyond the take-off 

board for a foul. On the second jump, I fouled even worse. “Did I come 3000 miles for this?” I 

thought bitterly. “To foul out of the trials and make a fool of myself?”

Walking a few yards from the pit, I kicked disgustedly at the dirt. Suddenly I felt a hand on my 

shoulder. I turned to look into the friendly blue eyes of the tall German broad jumper. He had eas-

ily qualified for the finals on his first attempt. He offered me a firm handshake.

2. “My Greatest Olympic Prize” by Jesse Owens, originally published in Reader’s Digest. Copyright © 1960 by Trusted Media 
Brands, Inc. Used by permission. All rights reserved. This text can be found online at http://www.rd.com/true-stories/inspiring/
jesse-owens-my-greatest-olympic-prize/.

3. nationalistic: patriotic, but usually in an extreme way
4. Aryan-superiority theory: a racist myth; many Nazis believed that Germans were descendants of an ancient tribe of Caucasians 

that were superior to all other races.
5. “Negro” was a common, courteous term prior to the 1980s, when the term “African American” gained in favor.
6. Der Fuhrer: a political title held by Adolf Hitler that means “the Leader” in German. Hitler’s Nazi subordinates often addressed 

him as “mein Fuhrer,” meaning “my Leader.”
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“Jesse Owens, I’m Luz Long. I don’t think we’ve met.” He spoke Eng-

lish well, though with a German twist to it.

“Glad to meet you,” I said. Then, trying to hide my nervousness, I 

added, “How are you?”

“I’m fine. The question is: How are you?”

“What do you mean?” I asked.

“Something must be eating you,” he said—proud the way 

foreigners are when they’ve mastered a bit of Ameri-

can slang. “You should be able to qualify with your 

eyes closed.”

“Believe me, I know it,” I told him—and it felt 

good to say that to someone.

For the next few minutes we talked together. I didn’t tell Long what was “eating” me, but he 

seemed to understand my anger, and he took pains to reassure me. Although he’d been schooled in 

the Nazi youth movement,7 he didn’t believe in the Aryan-supremacy business any more than I did. 

We laughed over the fact that he really looked the part, though. An inch taller than I, he had a lean, 

muscular frame, clear blue eyes, blond hair and a strikingly handsome, chiseled face. Finally, seeing 

that I had calmed down somewhat, he pointed to the take-off board.

 “Look,” he said. “Why don’t you draw a line a few inches in back of the board and aim at mak-

ing your take-off from there? You’ll be sure not to foul, and you certainly ought to jump far enough 

to qualify. What does it matter if you’re not first in the trials? Tomorrow is what counts.”

Suddenly all the tension seemed to ebb out of my body as the truth of what he said hit me. 

Confidently, I drew a line a full foot in back of the board and proceeded to jump from there. I quali-

fied with almost a foot to spare.

That night I walked over to Luz Long’s room in the Olympic village to thank him. I knew that if 

it hadn’t been for him I probably wouldn’t be jumping in the finals the following day. We sat in his 

quarters and talked for two hours—about track and field, ourselves, the world situation, a dozen 

other things.

When I finally got up to leave, we both knew that a real friendship had been formed. Luz would 

go out to the field the next day trying to beat me if he could. But I knew that he wanted me to do 

my best—even if that meant my winning.

As it turned out, Luz broke his own past record. In doing so, he pushed me on to a peak perfor-

mance. I remember that at the instant I landed from my final jump—the one which set the Olym-

pic record of 26 feet 5-5/16 inches—he was at my side, congratulating me. Despite the fact that 

Hitler glared at us from the stands not a hundred yards away, Luz shook my hand hard—and it 

wasn’t a fake “smile with a broken heart” sort of grip, either.

7. Otherwise known as Hitler Youth, the Nazi youth movement was an attempt by the German regime to indoctrinate (brainwash) 
young people with Nazi beliefs.
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You can melt down all the gold medals and cups I have, and they couldn’t be a plat-

ing on the 24-carat friendship I felt for Luz Long at that moment. I realized then, too, 

that Luz was the epitome of what Pierre de Coubertin, founder of the modern Olym-

pic Games, must have had in mind when he said, “The important thing in the Olym-

pic Games is not winning but taking part. The essential thing in life is not conquering 

but fighting well.”

Sadly, Luz Long did not survive World War II. He died in 1943 serving the German army on the is-

land of Sicily in the south of Italy. Before he died, Long had a premonition that he would die soon. 

He wrote Owens the following letter:8

I am here, Jesse, where it seems there is only the dry sand and the wet blood. I do 

not fear so much for myself, my friend Jesse, I fear for my woman who is home, and my 

young son Karl, who has never really known his father.

My heart tells me, if I be honest with you, that this is the last letter I shall ever write. 

If it is so, I ask you something. It is a something so very important to me. It is you go to 

Germany when this war done, someday find my Karl, and tell him about his father. Tell 

him, Jesse, what times were like when we not separated by war. I am saying—tell him 

how things can be between men on this earth.

If you do this something for me, this thing that I need the most to know will be done, 

I do something for you, now. I tell you something I know you want to hear. And it is true.

That hour in Berlin when I first spoke to you, when you had your knee upon the 

ground, I knew that you were in prayer.

Then I not know how I know. Now I do. I know it is never by chance that we come 

together. I come to you that hour in 1936 for purpose more than der Berliner Olympiade.

And you, I believe, will read this letter, while it should not be possible to reach you 

ever, for purpose more even than our friendship.

I believe this shall come about because I think now that God will make it come about. 

This is what I have to tell you, Jesse.

I think I might believe in God.

And I pray to him that, even while it should not be possible for this to reach you ever, 

these words I write will still be read by you.

Your brother,

Luz

Owens did return to Germany after the war and spent time with Long’s son, Karl, establishing 

a solid friendship with the young man. Owens was Karl’s best man at his wedding.

8. from Letters of Note, http://www.lettersofnote.com/2016/08/tell-him-about-his-father.html
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Tel l It Back—Narration
1. MARK UP THE TEXT—ANNOTATION: Read through My Greatest Olympic Prize again. 

As you read, write in the margin of the text symbols that will help you understand it better 

and find important details later. The following are some symbols you might use:

•  Underline the main idea of the story or any important point.

•  Put a question mark in the margin to mark any part of the story you don’t understand.

•  Write any questions or thoughts you have in the margin.

•  Put an exclamation point in the margin to mark any part of the story you find surpris-

ing or particularly interesting.

•  Circle any important or unfamiliar vocabulary words or proper nouns when they are 

first introduced. Remember, a proper noun is the name for any specific person, place, 

thing, or idea. How do you know which words to circle? Circle words that appear re-

peatedly, or words you can’t understand from the context of the sentence alone. Look 

up any unfamiliar words in a dictionary.

•  Place an asterisk (*) next to portions of text that demonstrate any aspect of Jesse 

Owens’s writing style that you might consider imitating in your impersonation. Re-

member that writing style is what makes writing different or unique. Feel free to add 

comments about the style in the margin.

2. WRITTEN NARRATION: In the space provided, summarize My Greatest Olympic Prize first 

in one sentence, and then in five sentences.

One sentence:  ______________________________________________________________

 __________________________________________________________________________

Five sentences:  _____________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

               A long time ago there was a man 
who knew how to write a summary like no one 
else. He would write and write. People loved 
his summaries. They were awestruck and would 
read the summaries over and over again. In 
fact, some readers thought they were better than 
the actual text. The summaries were short, not 
too long, potent, crafted with descriptive words 
that get the point across in just a few sentences. 
He wrote summaries about  everything under the 
sun. The finest literature turned into the best 
summaries.Everyone loved them.
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Talk About It—
1. Do you agree with the conclusion of Owens’s Olympics story that “the essential thing in life 

is not conquering but fighting well”? Why or why not?

2. Just as words in print and speech can be used for good or evil, so can photos, paintings, and 

other visual displays.9 The dictator of Nazi Germany, Adolf Hitler, was obsessed with images. 

The Nazis became infamous for photos and films of torch-lit marches and rallies filled with 

banners and soldiers standing in rows. What the world, and even many Germans, didn’t 

know was that in just a short time after the 1936 Olympics, Hitler would be waging a cam-

paign of murder and destruction on surrounding nations, and millions of people would die.

Carefully examine the photograph from the 

torch-bearing ceremony at the beginning of the 

Summer Olympics in Berlin. Describe what you 

see in the foreground, the middle ground, and the 

background. Why do you suppose it was so impor-

tant to the Nazi government to make this display 

to the world? How can such a spectacular display 

hide evil intentions?

3. Historically, the countries of Egypt and Israel have 

been religious and political rivals. In the 2016 

Summer Olympics in Rio de Janeiro, an Egyptian judo competitor refused to shake the out-

stretched hand of his Israeli opponent, an insult that offended the audience. What might 

Jesse Owens have said to the Egyptian man?

Memoria— 
Friendships born on the field of athletic strife are the real gold of competition. Awards 

become corroded, friends gather no dust. —Jesse Owens

1. After reading this quotation by Jesse Owens, define any words you may not know. Then 

discuss the meaning of the quotation.

2. How does this quotation relate to Jesse Owens’s experience at the Olympic Games?

3. Memorize the quotation and be prepared to recite it during your next class.

4. Write the quotation in your commonplace book, along with any thoughts you have about it.

p Arrival of the torch at the  
1936 Olympic Games

9. The study of images and their meaning is sometimes called semiotics, or “rhetoric of the image.”
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Writing Time—
1. SENTENCE PLAY:

A. In the introduction to this lesson, you learned about the Rule of Three. The Rule of 

Three uses three repeated elements that often are parallel in structure for the purpose 

of delight or emphasis or to make writing flow more smoothly. The groups of three can 

be made up of three words, phrases, or clauses in a single sentence, three similar sen-

tences in a row, or even three sections or plots within a story. Examples of this rule can 

be found in Jesse Owens’s Olympics essay. Here’s one:

“I’d trained, sweated and disciplined myself for six years, with the Games in mind.”

In this sentence, Owens creates a pattern with three verbs in a row.

The following sentences also use the Rule of Three, but each one is missing the third 

part of the pattern. In the space provided, write a third part to complete the sentence. Be 

sure that what you write has a structure that is parallel to that of the other two parts of the 

pattern. In other words, if you see two verbs in the present tense, add a third verb in the 

present tense. If you see two prepositional phrases, add a third prepositional phrase.

Examples:

Strength of muscles, strength of spirit, and ______________________ made Jesse 

Owens an iconic figure.

This pattern is made by the repetition of clauses starting with the word “strength.”

When conditioning for the Olympics, it is vital that athletes eat a healthy diet, get 

plenty of sleep, and ______________________

This pattern is made by the repetition of clauses starting with the infinitive form10 of a verb.

a.  The most exciting Olympic sports are diving, gymnastics, and __________________.

b. Athletes might prepare for the Olympics by skipping rope, jogging, and 

___________________.

c. A grinning wolf and a dancing bear were Olympic mascots, but I would prefer a 

___________________.

d. Of all strange events, of all odd events, ___________________, Olympic race-walking 

is the most bizarre.

e. A dark, gloomy, and ___________________ cloud descends over the Olympics 

whenever an athlete is seriously injured.

f. A high-calorie breakfast for athletes might include three eggs, four pieces of bacon, 

and ___________________.

strength of character

build their endurance

10. infinitive form: the basic form of a verb; e.g., “see,” “laugh,” “nod”
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B. Now, use the following sentences as models to write your own sentences using the Rule 

of Three.

a. Model sentence: Love of sports, love of fame, and love of country inspire most 

Olympic athletes.

Use this “love of” pattern to write a sentence about what inspires hikers in nature.

Love of ___________________, love of ___________________, and love of 

___________________ inspire most hikers in nature.

Now use the same pattern to write a sentence about what inspires people who love 

ice cream sundaes.

 ___________________________________________________________________

 ___________________________________________________________________

b. Model sentence: Friends can take care of each other by talking frequently, quarrel-

ing infrequently, and celebrating togetherness.

Use this pattern of verbs (present participle) and adverbs to write your own sen-

tence about how students can do their best in school.

Students can do their best in school by ____________________________, 

____________________________, and ____________________________.

Now use the same pattern to write a sentence about how a person can act if she 

wants to pretend to be a little crazy.

 ___________________________________________________________________

 ___________________________________________________________________
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C. In the space provided, write a new sentence that roughly imitates the construction of 

the following sentence:

Duty, honor, country: Those three hallowed words reverently dictate what you 

ought to be, what you can be, what you will be. —Douglas MacArthur11

Your sentence can be about any topic, but be sure to use climactic order. In lesson 7, 

you learned that climactic order places words or phrases in order of growing importance or 

excitement. Each part of your sentence should build on the last part.

Example: Fright, screams, terror: Those three dreaded words nastily reveal what could 

happen, what should happen, what will happen.

 ______________________________________________________________________

 ______________________________________________________________________

2. COPIOUSNESS: Jesse Owens’s writing includes a number of proverbs. Proverbs are wise 

sayings or short, clever insights into human behavior. In the third Writing & Rhetoric 

book, Chreia & Proverb, you practiced writing proverbs.

Did you know that there’s a Rule of Thirds in art and photography? Artists frequently use a grid of 

lines that divides their compositions up into thirds horizontally and vertically. Whatever objects or 

spaces lie along those lines tend to draw the eye and carry more interest than the objects or spaces 

elsewhere in the frame. This phenomenon is said 

to be caused by a basic functioning of the brain and 

how it is designed to see patterns such as symme-

try and balance. Deliberate use of this concept can 

create artistic compositions that catch the eye.

p Photo: Explosion of the Hindenburg, 1937 p Painting: American Gothic  
by Grant DeVolson Wood, 1930

11. from the Sylvanus Thayer Award Acceptance Address, delivered May 12, 1962, at West Point, NY
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By examining Owens’s writing, it’s easy to see how proverbs—if not overused—can 

bolster credibility (ethos) and also strengthen persuasiveness (rhetoric). Because proverbs 

are generally accepted as true and because they are used by ordinary people, a writer who 

sprinkles proverbs in his work likely will be seen as truthful, down-to-earth, and blessed 

with common sense.

Here are some examples of proverbs from My Greatest Olympic Prize:

• An angry athlete is an athlete who will make mistakes, as any coach will tell you. I was 

no exception.

• What does it matter if you’re not first in the trials? Tomorrow is what counts.

• I realized then, too, that Luz was the epitome of what Pierre de Coubertin, founder of 

the modern Olympic Games, must have had in mind when he said, “The important thing in 

the Olympic Games is not winning but taking part. The essential thing in life is not con-

quering but fighting well.”

Notice that Owens doesn’t just randomly insert proverbs into his writing. Instead, he 

gives the proverbs context by showing how their wisdom applies to his own experience.

The following exercises contain some well-known proverbs. For each one, write a sen-

tence that applies the proverb to a real-life situation, in the same way that Jesse Owens 

uses proverbs in his writing. The proverb should make sense within the larger sentence.

Examples:

Proverb: Absence makes the heart grow fonder.

Sentence: I’m sad to be leaving my family for camp, but absence makes 

the heart grow fonder.

Proverb: A good deed is never lost.

Sentence: I’m going to help this guy change his flat tire because, 

you know, a good deed is never lost.

A. The early bird gets the worm.

 ______________________________________________________________________

 ______________________________________________________________________

B. Two heads are better than one.

 ______________________________________________________________________

 ______________________________________________________________________

C. There’s no place like home.

 ______________________________________________________________________

 ______________________________________________________________________
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D. If you want something done right, you must do it yourself.

 ______________________________________________________________________

 ______________________________________________________________________

E. All’s well that ends well.

 ______________________________________________________________________

 ______________________________________________________________________

3. IMPERSONATION: In this third impersonation you will pretend to be Jesse Owens. What 

would Jesse Owens say if he were asked, “What advice do you have for making and keeping 

friends?” Throughout the entire essay, you will write in the first-person perspective, as if 

you were Jesse Owens.

The following text will take you step-by-step through each of the paragraphs of an im-

personation. Before you start writing, use the included prompts for each paragraph to help 

you sketch out your ideas. You can use lists, phrases, or complete sentences for your an-

swers. Then compose your full essay on a separate paper or on a computer. Remember that 

each paragraph has its own job to do.

The paragraphs you write after going through these steps will be your first draft, or your 

first version of the essay. Assume that your first draft will need some rewriting to make it 

the best essay it can be.

Brainstorming: To start off, make a list of the some of the best ways to make and 

keep friends. Let yourself be inspired by Jesse Owens’s friendship with Luz Long. What did 

Owens and Long do to establish a friendship? If you’re stumped, check with your teach-

ers, your parents, and even your siblings. Be sure to pick ideas that you have found to be 

personally helpful or that you can describe with some confidence. Some ideas might in-

clude giving a warm smile or a firm handshake, being an eager listener, taking an interest 

in other people, or participating in activities based on a common interest. You might even 

want to think of making friends as a process and brainstorm specific steps of that process. 

(If you do this, you may want to take another look at lesson 5, “Description of a Process,” 

for some inspiration.)

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________
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Paragraph 1 (Introduction): For your essay’s introduction, begin by straightfor-

wardly answering the question: What advice do you have for making and keeping friends? 

Remember, this should be a statement that sums up the detailed advice that you will give in 

paragraph 3. For example, “My best advice for making and keeping a friend is to share and 

to care.”

Advice you will be describing (in summary): 

 ______________________________________________________________________

 ______________________________________________________________________

Follow with a summary sentence that tells why you (Jesse Owens) believe that this 

advice is wise, good, or helpful. Keep your answer simple and save the finer details for para-

graph 3.

Summary sentence: 

 ______________________________________________________________________

 ______________________________________________________________________

These first two sentences together will act as your topic sentences.

Then transition to the next paragraph, which will establish the author’s “believability” 

by giving information about the person’s life that he would be likely to give himself. Keep 

in mind that a transition sentence provides the bridge from one paragraph to another.

Transition sentence: 

 ______________________________________________________________________

 ______________________________________________________________________

Paragraph 2 (Ethos): Your second paragraph, the ethos paragraph, is meant to gain the 

trust of your readers so that they “believe” you’re Jesse Owens. You need to include enough 

facts and details to sound knowledgeable about his life. The more you “sound” like Owens by 

describing his personal history, the more your reader might willingly suspend disbelief.

Start by introducing yourself (as Jesse Owens).

Introduction statement: 

 ______________________________________________________________________

 ______________________________________________________________________

Now, using details and facts from Owens’s life, write a mini-biography about him (in 

the first-person point of view). Be sure to use description to include some of the facts and 

details of his experiences during the 1936 Olympic Games in Berlin, and especially his bud-

ding friendship with Luz Long.
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To avoid plagiarism, avoid copying any lines from the lesson readings word for word. 

Use your own words to summarize (or reduce the length of) your source texts. You can finds 

tips on summarizing in the back of the book (“Get to the Point: Tips for Summarizing”).

Facts and details: 

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Write a transition sentence to take you to paragraph 3, which will more fully explain 

the sage advice you (Jesse Owens) want to share about friendship.

Transition sentence: 

 ______________________________________________________________________

 ______________________________________________________________________

Paragraph 3 (Pathos): Jesse Owens wrote My Greatest Olympic Prize in 1960, twenty-

four years after he experienced the 1936 Olympics. His narrative is very down-to-earth 

and sincere. He is no-nonsense when it comes to stating his opinion about the Nazis’ idea 

of racial superiority, and he is equally forthright in stating his belief in the importance of 

friendship and brotherly love.

In this third paragraph you will use Owens’s writing as a model as you thor-

oughly answer the question, “What advice do you have for making and keeping 

friends?” You will supply many more descriptive details about how to make and 

keep a friend than you did in paragraph 1, as well as an explanation of why 

your advice is important. You should strive to be down-to-earth and sincere 

like Owens. You may even want to include a proverb or two, as Owens does.

As you explain your advice, be sure to include details that appeal to an emo-

tion in your readers. Although you are giving advice, you can still shape how 

people feel about that advice: encouraged, willing, enthusiastic—or the opposite: 

discouraged, unwilling, disinterested. It depends on your choice of words and 

whether or not you color your advice with a can-do attitude. Remember that pathos, in the 

case of impersonation, is a way to help your readers to willingly suspend their disbelief.

Emotion you want to draw out in your description: 

 ______________________________________________________________________

 ______________________________________________________________________

               A long time ago there was a man 
who knew how to write a summary like no one 
else. He would write and write. People loved 
his summaries. They were awestruck and would 
read the summaries over and over again. In 
fact, some readers thought they were better than 
the actual text. The summaries were short, not 
too long, potent, crafted with descriptive words 
that get the point across in just a few sentences. 
He wrote summaries about  everything under the 
sun. The finest literature turned into the best 
summaries.Everyone loved them.
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List of ways to make and keep a friend, and why this advice is important: 

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Note that this paragraph might be a good place to practice the Rule of Three. You could 

start off by listing three wise pieces of advice that further unpack your straightforward 

answer in the introduction, or you could use sets of three words or phrases to make your 

writing more interesting.

Paragraph 4 (Logos): Conclude your essay by using a method of reasoning. For this 

composition, you will use illustration and conclusion.

Illustration and conclusion is a method of reasoning by which the writer gives a word 

picture and then draws a plausible conclusion about that word picture. Keep in mind that 

when we talk about illustrations or word pictures in rhetoric, we aren’t actually talking 

about sketching or painting a picture. We won’t be using charcoal or watercolors here. What 

we mean is that you will give descriptive or visual detail—using words alone!—in a way 

that helps the reader or listener to “see” more clearly why your conclusion makes sense.

You already use illustration and conclusion a lot, even if you didn’t know it. For example:

•  You’ve got pizza sauce on your face and the box is empty! You ate the whole pizza 

by yourself!

In this situation, the speaker gives readers some brief descriptive detail—a saucy face 

and an empty box. The listener is therefore not at all surprised, based on the illustration, at 

the conclusion that follows—that the pizza was eaten by one person. While we don’t know 

for sure that the pizza was actually eaten by a single person, the conclusion at least makes 

sense. In other words, it is plausible.

Here are some other examples:

•  Your eyes are so bloodshot. You didn’t sleep much last night, did you?

•  She’s lying on the couch while everyone else works. She must think she’s a princess!

This method of reasoning is often more subtle when used by famous writers and speak-

ers. If you read carefully, however, you will often see illustrations used to help make an 

important point. Here are some examples with the conclusions underlined:
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•  “We are all like the bright moon. We still have our darker side.” —Khalil Gibran

•  “As long as one dissident is in prison, our freedom will not be true. As long as one 

child is hungry, our lives will be filled with anguish and shame.” —Elie Wiesel

•  “A huge, largely land-locked country like Russia does not need to build the most 

powerful navy in the world just to guard its own frontiers. No. The Russians are 

bent on world dominance.” —Margaret Thatcher

•  “Most Americans get their start . . . in a small business. The dry cleaners, the 

tacorias, the coffee shops, the hair dressers, and the real estate firms of American 

Main Street create most of our new jobs and employ half our people, so if we want 

more jobs, we need more businesses.” —Carly Fiorina

•  “Now is the time to lift our nation from the quicksands of racial injustice to the 

solid rock of brotherhood. Now is the time to make justice a reality for all of God’s 

children.” —Martin Luther King Jr.

•  “Terrorist attacks can shake the foundations of our biggest buildings, but they 

cannot touch the foundation of America.” —George W. Bush

Each of these examples starts with a word picture (illustration) and then is followed by 

a plausible conclusion.

Illustration and conclusion helps the writer to engage the reader’s logical thinking. The 

reader hears a word picture and determines, in a split second, whether the writer’s conclu-

sion sounds reasonable. This shared reasoning forms a sense of connection between writer 

and reader.

Jesse Owens also uses illustration and conclusion in his writing:

I’d set the world’s record of 26 feet 8-1/4 inches. Everyone kind of expected me to 

win that Olympic event hands down.

In the case of your essay, you will want to introduce your illustration and conclusion 

with a simple statement. This statement serves as a transition because it helps smooth 

over the change from one paragraph to another. Although you haven’t written a transition 

sentence for this paragraph in other lessons, sometimes you may find that a transition is 

needed to lead into your figure of reasoning, so we will have you practice it in this essay. 

Your transition statement should, in some way, refer to your third-paragraph advice on 

making and keeping a friend so that your whole composition has a feeling of unity.

For example, if your advice in the third paragraph is “I would advise anyone who wants 

to make and keep a friend to take lots of time together. Serious time and silly time are both 

important to making a deep connection,” then your transition sentence could be “As you’ve 

seen, friendship is all about taking the time to connect with another person.”

Next, you will give an illustration about friendship and then follow up with a plausible 

conclusion. Try to extend this paragraph by providing two illustrations and conclusions in a 

row. For example:
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When two people gab together, laugh together, and freely swap secrets, they can 

become good friends. Silly time with another person is what gives a relationship its 

bounce and joy. When two people can reveal their fears and weaknesses, and help each 

other escape bad habits, they can become great friends. Time for honest sharing—seri-

ous time—is what brings depth and trust to friendship. 

Now you give it a try!

Transition statement: 

 ______________________________________________________________________

 ______________________________________________________________________

Illustration and conclusion 1: 

 ______________________________________________________________________

 ______________________________________________________________________

Illustration and conclusion 2: 

 ______________________________________________________________________

 ______________________________________________________________________

Your final statement can be a recap of your original answer to the question, “What 

advice do you have for making and keeping friends?” For example: “Building trust, 

showing kindness, and enjoying shared experiences can create a deep bond, no mat-

ter how unlikely the friendship may seem at first.”

Final statement: 

 ______________________________________________________________________

 ______________________________________________________________________

There! You’ve brought your essay full circle and neatly wrapped it up.

Here is a recap of the four paragraphs of this impersonation:

Paragraph 1 (Introduction): Begin by straightforwardly answering the speculative 

question: “What advice do you have for making and keeping friends?” Follow with a simple 

summary sentence that explains your answer to the question. Then transition to the next 

paragraph.

Paragraph 2 (Ethos): Start by introducing yourself (as Jesse Owens). Next, using 

details and facts about Owens’s life, write a mini-biography about him (in the first-person 

point of view). Finally, write a transition sentence to take you to paragraph 3.

Paragraph 3 (Pathos): Using Owens’s writing as a model, thoroughly answer the 

speculative question. Be sure to include details that appeal to an emotion in your audience.

Illustration
Illustration

Conclusion
Conclusion
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Paragraph 4 (Logos): Conclude your essay by using a method of reasoning. For this 

composition, you will use illustration and conclusion. Finish the composition by recapping 

your original answer to the speculative question.

Once you have completed your prewriting, go through these instructions again 

and write your paragraphs based on the prompts. If you need to see a sample of a 

complete impersonation essay, please refer to the appendix at the end of this book.

Speak It—  REC

1. IMPROMPTU SCENE GAME: The more you are up in front of an audience, having fun, the 

more comfortable you will become with speaking to the public. The following is an exercise 

that will not only give you some performance practice, but will also help you to play the 

parts of different people, which is (of course!) impersonation. Playing different roles will 

help you to be more flexible as a writer because you will learn how to step into the minds of 

other people. A writer or speaker who understands her audience will be much better able to 

tailor her arguments to be persuasive.

The idea of this game is for three players to act out a scene that is assigned to them. 

One player can say anything she wants, but the other two players will be limited to two pre-

determined lines apiece. They will be given their two lines before the start of the game, and 

that is all they will be allowed to say. (Keep in mind that they still can use physical actions 

and expressions to participate in the scene.) The players will have two minutes (set a timer) 

to act out their scene, and the results are bound to be hilarious.

If the acting trio feels they’ll have difficulty getting started, they may take a minute or 

two to discuss the scene. However, the less said before the skit, the better. The fun of im-

provisation is that the actors surprise each other with the things they say and do.

Here are some suggestions for scenes and lines:

a. Two Olympic runners are working out with their trainer, who is extremely bossy.

The trainer can say whatever he wants.
Runner #1 can only say:

• I need some help.

• Are you crazy?

Runner #2 can only say:

• My feet hurt.

• What do I do next?

b. The players are sleeping in a tent at a campground. Suddenly they hear noises around 

the picnic table. Is it a raccoon or something worse?

Camper #1 can say whatever she wants.
Camper #2 can only say:

• Did you hear that?

• Let’s go home!

Camper #3 can only say:

• I think he’s hungry!

• What does that do?
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c. The players are two nurses and a doctor who are standing over a surgery table. They 

are about to cut open their patient, but they forget what organ they are supposed to 

remove.

The surgeon can say whatever she wants.
Nurse #1 can only say:

• What’s that?

• I can’t look.

Nurse #2 can only say:

• Don’t ask me.

• When’s lunch?

d. The players are pirates, one of them their captain. Last year, they buried a treasure 

chest in the sand, but now they can’t find its location.

The captain can say whatever he wants.
Pirate #1 can only say:

• Don’t cry about it.

• Where are we going now?

Pirate #2 can only say:

• I love gold.

• Do you need a hand?

2. PARTNER FEEDBACK: With a student partner (or your teacher), take turns reading the 

rough drafts of your impersonation essays. You and your partner should give each other 

comments about what is more or less effective about your writing. Use the rubric at the back 

of the book to help you get ideas for your comments. (Don’t worry about awarding points to 

your classmate. Scoring an essay is your teacher’s job.) Try to say two positive things about 

your partner’s essay, and then come up with at least two suggestions for editing the essay.

Revise It— REC

1. Follow these steps to make your essay the very best it can be.

a. Get feedback. Use comments from your student partners (or 

from your teacher) to strengthen and improve your paper.

b. Wait a day or two before you rewrite your paper. The time 

away from it will help you to see its problems more clearly.

c. Read the paper aloud to yourself. This is often the best way to catch mistakes—gram-

mar errors, as well as words that don’t work well—because you will be using two sens-

es—seeing and hearing—instead of one. If something sounds wrong, it probably is.

Once you are ready to rewrite, use the following steps to aid with your revision:

a. Find your answer to the speculative question and underline it. There should be a reflection 

or echo of this answer in the very last sentence of the paper.

b. Make sure each paragraph gets the job done. Remember that each paragraph has a special 

purpose according to the demands of the prompts. Revisit the goal of each paragraph 

and compare it to what you’ve written. Does each paragraph successfully accomplish its 

goal?
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c. Find and fix grammar mistakes. Make sure all your nouns and verbs agree and that your 

writing is clear. Fix any fragments or run-ons. In other words, make sure you are writ-

ing complete sentences.

d. Strengthen phrasing. Are your word choices specific instead of vague? Do you use strong 

nouns and verbs? Do you vary your sentences and occasionally begin them with a 

prepositional phrase or a participial phrase? Weed out passive voice and excess adjec-

tives. Use compound sentences, appositives, adverb phrases, and questions to make 

your writing more interesting. Transition smoothly between ideas and paragraphs us-

ing transition words.

e. Proofread. Look for any punctuation, spelling, or capitalization errors. Then fix them!

f. Retype the draft with the corrections you have made.

2. PROOFREADING PRACTICE: The passage in this exer-

cise describes Nadia Comăneci, the “darling” gymnast of 

the 1976 Olympics in Montreal, Canada. The passage lacks 

proper paragraphing, and in six instances the words have 

been accidentally switched around.

a. Divide the block of text into five paragraphs. Remem-

ber that a new paragraph should begin:

•  after an introduction and before a conclusion

•  when the author presents a new idea or point

•  in dialogue, when a new speaker speaks

To indicate where a new paragraph should begin,  

use the following proofreader’s mark: 

 indent and begin new paragraph

For example:

Gymnastics is the most popular Olympic sport by TV viewership. The sport can be 

broken down into different events, including parallel bars, balance beam, vault, and 

floor exercise. One of the most famous Olympic gymnasts is Nadia Comăneci. 

Known as Little Miss Perfect, she was the first gymnast to win perfect scores on the 

uneven bars and the balance beam.

b. Mark the words that should be transposed (or switched around) with the following 

symbol:

 transpose

For example:

One of the most famous athletes Olympic is Nadia Comăneci.

p Nadia Comăneci at the  
1976 Olympics
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Nadia Comăneci is a gymnast Romanian. She was born on November 12, 1961. She is 

famous for becoming the first gymnast in Olympic history to score a perfect ten points for 

her uneven bar routine, and she was only fourteen years old at the time. Fans were con-

fused when Comăneci showed emotion little upon receiving the perfect score. What most 

people don’t know, however, is that Comăneci felt a lot of pressure from her country to 

succeed. Her performance was business, not pleasure. “I think a lot of people don’t actu-

ally know me,” she told reporters years after her time in the Olympics. Comăneci up grew 

in a very restrictive Communist society12 in which people were terrified to speak against 

their government. The dreaded secret police would cause rebels to disappear in the night. 

In those days, athletes in Communist nations sometimes used their relative freedom and 

frequent travel to run away from their teams and their guards. Because Comăneci was a 

well-known athlete, the Romanian government followed her and watched her move every 

in an effort to prevent her from escaping Romania. Eventually, Comăneci was able to move 

to the United States to Communism escape. She and six of her fellow gymnasts left Roma-

nia to seek more freedom. It was hard for her to leave her family, but Comăneci is content 

to carry a US passport, and she no lives longer in fear. “It was very emotional,” Comăneci 

says of her visit back to Romania, where she was married. Today, she is happy with her life 

in Oklahoma and has an American husband and one son. She still works with gymnasts at a 

gymnastics academy that she and her husband own.

12. Today Romania is no longer a Communist society, but a constitutional republic governed by the people of Romania.
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Lesson 10

Fourth Impersonation:  
Winston Churchil l

For my money, the two greatest orators of the twentieth century were Winston Churchill and 

Martin Luther King Jr. Between these two men we have the most quotable quotes, the most 

powerful speeches, and the most enduring rhetoric of any public figures in the recent past. (Notice 

my skillful use of the Rule of Three and hyperbole in that last sentence!) In every endeavor, people 

learn best by seeing excellent models and imitating them, and if you want to master rhetoric—if 

you want the kind of persuasive writing and oratory that will move mountains—you should, with-

out a doubt, study Churchill and King.

When you are studying great orators, however, don’t forget that rhetoric has a dark side. Adolf 

Hitler, the National Socialist (Nazi) leader of Germany, was also a powerful speaker and rhetori-

cian. He inspired thousands of men to march off to senseless death and destruction, and he and 

his propaganda ministers succeeded in persuading his followers that Jews, Slavs,1 and the mentally 

handicapped were less than human. There were also many other brutish masters of rhetoric and 

propaganda in the twentieth century—Enver Pasha of Turkey, Idi Amin of Uganda, Mao Zedong 

1. Slavs: A large ethnic group in Eastern Europe that includes Russians, Poles, Czechs, and Serbs. These groups belonged to Ortho-
dox and Catholic churches, which were also targeted for persecution by the Nazis.



of China, Josef Stalin of the Soviet Union, Pol Pot of Cambodia—who among them caused the 

killings of millions of people. The list of gifted speakers who charmed people with their words and 

then caused mass murder is depressingly long.

Like any gift, rhetoric can be used for good or for evil. We study rhetoric to become more per-

suasive writers and speakers. But we must especially study honorable rhetoric and the lives of virtu-

ous people, and allow ourselves to be inspired by these examples. We must embrace virtue if we are 

to avoid using our words to manipulate people in harmful ways. When we examine a brilliant essay 

or a stirring speech, we don’t want to simply discover the best way to arrange words on a page. We 

must strive to understand the ideas of virtuous men and women because they can teach us about 

how to be better people ourselves—how to have courage, for instance, or how to be generous.

What better way to start studying virtuous rhetoric than by reading excerpts from two of the 

greatest speeches of all time—both by Winston Churchill, former prime minister of the United 

Kingdom. The speeches were delivered back-to-back in June of 1940 during some of the darkest 

days of World War II. Known as “We Shall Fight on the Beaches” and “Their Finest Hour,” they were 

used to rally the sagging spirits of the British people after French and British armies were crushed 

in France. Churchill knew that as soon as Hitler mopped up the Allies in France, he would fling 

his full might against the United Kingdom in an effort to subdue those islands. The British people 

needed hope and determination to survive the attack, and Churchill’s wartime speeches were a 

powerful weapon against feelings of discouragement and defeat.

In the following selections you will find these examples of virtuous rhetoric, as well as infor-

mation about Winston Churchill that will help you write your impersonation. As you read, keep a 

question in the back of your mind: Is there anything you can learn from these selections about the 

virtues of determination, perseverance, and fortitude?

Winston Churchil l: The British Bul ldog
—A Brief Biography

Winston Churchill, the most famous prime minister in Britain’s his-

tory, remains a towering figure of the twentieth century. During World War 

II, his determination to fight the Nazis and never surrender earned him the nick-

name “the British Bulldog.”

Born in Oxfordshire on November 30, 1874, Churchill showed an independent nature from 

a very young age. He had a rebellious temper and did poorly in school. As a young man, Churchill 

failed three times to pass the admissions test to the Royal Military College, but eventually he was 

accepted and worked hard to become a cavalry officer. In fact, he graduated as one of the top ten 

students in his class. He went on to serve overseas, first in Cuba and India, and then in Africa. Dur-

ing the River War (as he called it) in Sudan, he survived the last major charge on horseback in British 
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history, and was forced to shoot his way to safety while surrounded by Mahdist2 spearmen. Next, 

Churchill traveled to South Africa as a journalist to cover the war between Britain and Dutch colo-

nists known as Boers. He was captured by the Boers and sent to a prisoner-of-war camp. He eventu-

ally escaped and traveled almost three hundred miles by foot and boat to safety in Mozambique. The 

story of this escape gave him the fame he needed to start his career as a politician in Britain.

In 1908, Churchill was married to his beloved wife Clementine. That same year, he was elected 

for a second time as a member of Parliament, which is the lawmaking body of the British govern-

ment. Though he eventually lost his place in Parliament in 1922, he rejoined the political sphere as 

the first lord of the admiralty, the office that supervised the British navy, in 1939. By this time, the 

Second World War had begun and Britain had declared war on Germany in response to its invasion 

of Poland, one of Britain’s allies.

In May 1940, Churchill was appointed as prime minister and minister of defense. Just hours 

after his appointment on May 10, Germany invaded the Netherlands, Belgium, Luxembourg, and 

France. Adolf Hitler’s armies moved with such lightning speed that Western Europe was thrown 

into a state of panic and shock.

Within days, the combined French, British, and Belgian armies were forced into headlong 

retreat, and they fell back on the little town of Dunkirk along the coast of the English Channel. 

Surrounded by German tanks and soldiers, the beaches of Dunkirk seemed like they would become 

the slaughtering grounds of thousands of trapped and stranded troops. But, for some unknown 

reason, Hitler delayed the crushing blow and called a temporary halt. This pause gave the Allies just 

enough time to fight a defensive battle—the Battle of Dunkirk—and then to evacuate men from 

the beaches in an operation code-named Operation Dynamo. In total, 338,226 soldiers were saved 

by hitching rides on British destroyers, lifeboats, 

and even fishing boats. Anyone in Britain with a 

seaworthy vessel joined the effort to pick up sol-

diers from the beach.

On June 4, 1940, Churchill delivered one of 

his most famous speeches, “We Shall Fight on the 

Beaches,” in response to the Battle of Dunkirk. In 

his speech, Churchill tried to warn the House of 

Commons that they should not see the miraculous 

evacuation as a victory; there was still a long, hard 

road ahead for the Allies.

Churchill knew that he needed to act quickly to keep Britain itself from falling to the Germans. 

Throughout the next few years, he used his relationships with American president Roosevelt and 

Soviet leader Stalin to help create an Allied war strategy, including a definite refusal of peace nego-

tiations with Germany. The prime minister made no concessions to the Nazis and fought hard to 

2. Mahdist: a follower of Muhammad Ahmad, a tribal leader who revolted against the Turkish and Egyptian colonial rule of Sudan

p Soldiers from the British Expeditionary Force 
fire at low flying German aircraft during the 

Dunkirk evacuation, 1940
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keep them from making advances toward Britain. Under his leadership, Britain gained superiority 

over the German air force and then, with the help of America, launched the D-Day invasion, a mas-

sive counterattack, on June 6, 1941. On that first day of the attack, 156,000 Allied troops landed 

on the beaches of France. They successfully pushed the German troops back and then steadily 

marched toward the German border. All the way, Churchill proved to be cool and calm, and he in-

spired soldiers with his promises of victory.

Toward the end of World War II, Churchill was defeated in the general election, but he contin-

ued to stay involved in politics. Then, in October of 1951, he was appointed minister of defense 

and prime minister again. As prime minister, Churchill worked in social reform, improving work-

ing conditions for miners and establishing better housing standards in Britain. He was knighted by 

Queen Elizabeth II in 1953. Churchill died on January 24, 1965, 

following a severe stroke.

We Shal l Fight on the Beaches
—excerpted from the speech delivered by Winston Churchill in 
Parliament on June 4, 1940

The German eruption swept like a sharp scythe3 around the right and rear of the Armies of the 

north.4 Eight or nine armored divisions, each of about four hundred armored vehicles of different 

kinds, cut off all communications between us and the main French Armies. It [the German Army] 

severed our own communications for food and ammunition, which ran first to Amiens and after-

wards through Abbeville, and it shore its way up5 the coast to Boulogne6 and Calais,7 and almost to 

Dunkirk.8 Behind this armored and mechanized onslaught came a number of German divisions in 

lorries,9 and behind them again there plodded comparatively slowly the dull brute mass of the or-

dinary German Army and German people, always so ready to be led to the trampling down in other 

lands of liberties and comforts which they have never known in their own.

I have said this armored scythe-stroke almost reached Dunkirk—almost but not quite. Bou-

logne and Calais were the scenes of desperate fighting. The Guards defended Boulogne for a while 

and were then withdrawn by orders from this country. The Rifle Brigade, the 60th Rifles, and the 

Queen Victoria’s Rifles, with a battalion of British tanks and 1,000 Frenchmen, in all about four 

thousand strong, defended Calais to the last. The British Brigadier10 was given an hour to surren-

3. scythe: a long-handled farm blade used to mow down tall grasses and stalks of grain
4. Armies of the north: the allied British, French, and Dutch troops defending Holland and Belgium
5. “It shore its way up the coast”: In other words, the German army sliced or cut its way up the coast.
6. pronounced BOO-lawn-YA
7. pronounced KA-leh (French) or KA-lay (English)
8. Boulogne, Calais, and Dunkirk: French towns on the English Channel
9. lorries: trucks

10. British Brigadier: the commander of the retreating British troops
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der. He spurned the offer, and four days of intense street fighting passed before silence reigned 

over Calais, which marked the end of a memorable resistance. Only 30 unwounded survivors were 

brought off by the Navy, and we do not know the fate of their comrades. Their sacrifice, however, 

was not in vain. At least two [German] armored divisions, which otherwise would have been turned 

against the British Expeditionary Force, had to be sent to overcome them [the soldiers who fought 

at Calais]. They have added another page to the glories of the light divisions,11 and the time gained 

enabled the Graveline water lines to be flooded and to be held by the French troops.12

Thus it was that the port of Dunkirk was kept open. When it was found impossible for the 

Armies of the north to reopen their communications to Amiens with the main French Armies, only 

one choice remained. It seemed, indeed, forlorn. The Belgian, British and French Armies were al-

most surrounded. Their sole line of retreat was to a single port and to its neighboring beaches. They 

were pressed on every side by heavy attacks and far outnumbered in the air.

. . . I feared it would be my hard lot to announce the greatest military disaster in our long his-

tory. . . . The whole root and core and brain of the British Army, on which and around which we 

were to build, and are to build, the great British Armies in the later years of the war, seemed about 

to perish upon the field or to be led into an ignominious and starving captivity. . . .

The enemy attacked on all sides with great strength and fierceness, and their main power, the 

power of their far more numerous Air Force, was thrown into the battle or else concentrated upon 

Dunkirk and the beaches. Pressing in upon the narrow exit, both from the east and from the west, 

the enemy began to fire with cannon upon the beaches by which alone the shipping could ap-

proach or depart. They sowed magnetic mines13 in the channels and seas; they sent repeated waves 

of hostile aircraft, sometimes more than a hundred strong in one formation, to cast their bombs 

upon the single pier that remained, and upon the sand dunes upon which the troops had their eyes 

for shelter. Their U-boats, one of which was sunk, and their motor launches took their toll of the 

vast traffic which now began. For four or five days an intense struggle reigned. All their armored 

divisions—or what was left of them—together with great masses of infantry and artillery, hurled 

themselves in vain upon the ever-narrowing, ever-contracting appendix14 within which the British 

and French Armies fought.

Meanwhile, the Royal Navy, with the willing help of countless merchant seamen, strained every 

nerve to embark15 the British and Allied troops; 220 light warships and 650 other vessels were 

11. light divisions: swift-moving ground troops that did not use heavy machines such as tanks and mobile artillery vehicles
12.  This paragraph describes what is known in the military as a rear-guard action. The main French and British forces were pushed 

to the beaches of Dunkirk, but about 4,000 soldiers remained in the rear to protect the retreating troops. These soldiers took 
up their positions in the buildings and streets of Calais and forced the Germans to fight house by house and street by street as 
they attempted to reach Dunkirk and deal the death blow. Thus, about 4,000 soldiers sacrificed their lives to allow the Allied 
evacuation from the beach.

13.  Magnetic mines were sunk to the bottom of shallow coastal waters. When a steel-hulled ship passed above them, the mine 
sensed a change in the magnetic field and blew up.

14.  The appendix is a small, sac-like organ that stems from the large intestine. Churchill’s use of the word “appendix” here means a 
small pocket of space.

15.  Embark: to board. In other words, the seamen worked strenuously to get the stranded troops on board their ships and small 
boats.
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engaged. They had to operate upon the difficult coast, often in adverse weather, under an almost 

ceaseless hail of bombs and an increasing concentration of artillery fire. Nor were the seas, as I 

have said, themselves free from mines and torpedoes. It was in conditions such as these that our 

men carried on, with little or no rest, for days and nights on end, making trip after trip across the 

dangerous waters, bringing with them always men whom they had rescued. The numbers they 

have brought back are the measure of their devotion and their courage. The hospital ships,16 which 

brought off many thousands of British and French wounded, being so plainly marked were a special 

target for Nazi bombs; but the men and women on board them never faltered in their duty.

Meanwhile, the Royal Air Force, which had already been intervening in the battle, so far as its 

range would allow, from home bases, now used part of its main metropolitan fighter strength,17 

and struck at the German bombers and at the fighters18 which in large numbers protected them. 

This struggle was protracted and fierce.

Suddenly the scene has cleared, the crash and thunder has for the moment—but only for 

the moment—died away. A miracle of deliverance, achieved by valor, by perseverance, by perfect 

discipline, by faultless service, by resource, by skill, by unconquerable fidelity, is manifest to us all. 

The enemy was hurled back by the retreating British and French troops. He was so roughly handled 

that he did not hurry their departure seriously.19 The Royal Air Force engaged the main strength of 

the German Air Force, and inflicted upon them losses of at least four to one; and the Navy, using 

nearly 1,000 ships of all kinds, carried over 335,000 men, French and British, out of the jaws of 

death and shame, to their native land and to the tasks which lie immediately ahead.

We must be very careful not to assign to this deliverance the attributes of a victory. Wars are 

not won by evacuations. But there was a victory inside this deliverance, which should be noted. It 

was gained by the Air Force . . . by the skill and devotion of a few thousand airmen[.] There never 

has been, I suppose, in all the world, in all the history of war, such an opportunity for youth. The 

Knights of the Round Table, the Crusaders, all fall back into the past—not only distant but prosaic; 

these young men, going forth every morn to guard their native land and all that we stand for, hold-

ing in their hands these instruments of colossal and shattering power, of whom it may be said that:

Every morn brought forth a noble chance

And every chance brought forth a noble knight,20

deserve our gratitude, as do all the brave men who, in so many ways and on so many occasions, are 

ready, and continue ready to give life and all for their native land. . . .

. . . Our thankfulness at the escape of our Army and so many men, whose loved ones have 

passed through an agonizing week, must not blind us to the fact that what has happened in France 

16. hospital ships: ships for carrying wounded soldiers
17.  fighter strength: refers to the fighter jets that were protecting the southern cities of the British Isles, the cities closest to the 

English Channel
18. fighters: refers to the fighter jets that were protecting the slow-moving German bombers
19.  Churchill is saying that the German army was so battered by British and French fighters that it was unable to prevent the 

stranded Allied troops from escaping on boats.
20. from the poem “Mort D’Arthur” by Alfred, Lord Tennyson
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and Belgium is a colossal military disaster. The French Army has been weakened, the Belgian Army 

has been lost, a large part of those fortified lines upon which so much faith had been reposed is 

gone, many valuable mining districts and factories have passed into the enemy’s possession, the 

whole of the Channel ports are in his hands, with all the tragic consequences that follow from that, 

and we must expect another blow to be struck almost immediately at us or at France. We are told 

that Herr Hitler21 has a plan for invading the British Isles. . . .

I have, myself, full confidence that if all do their duty, if nothing is neglected, and if the best 

arrangements are made, as they are being made, we shall prove ourselves once again able to defend 

our Island home, to ride out the storm of war, and to outlive the menace of tyranny, if necessary 

for years, if necessary alone.

At any rate, that is what we are going to try to do. That is the resolve of His Majesty’s Govern-

ment—every man of them. That is the will of Parliament and the nation.

The British Empire and the French Republic, linked together in their cause and in their need, 

will defend to the death their native soil, aiding each other like good comrades to the utmost of 

their strength.

Even though large tracts of Europe and many old and famous States have fallen or may fall into 

the grip of the Gestapo22 and all the odious apparatus of Nazi rule, we shall not flag or fail.

We shall go on to the end, we shall fight in France, we shall fight on the seas and oceans, we 

shall fight with growing confidence and growing strength in the air, we shall defend our Island, 

whatever the cost may be, we shall fight on the beaches, we shall fight on the landing grounds, we 

shall fight in the fields and in the streets, we shall fight in the hills; we shall never surrender, and 

even if, which I do not for a moment believe, this Island or a large part of it were subjugated and 

starving, then our Empire beyond the seas, armed and guarded by the British Fleet, would carry on 

the struggle, until, in God’s good time, the New World, with all its power and might, steps forth to 

the rescue and the liberation of the old.23

Their Finest Hour
—excerpted from the speech delivered by Winston Churchill  

in Parliament on June 18, 1940

What General Weygand called the Battle of France is over. I expect that the Battle 

of Britain is about to begin. Upon this battle depends the survival of Christian civi-

lization. Upon it depends our own British life, and the long continuity of our insti-

tutions and our Empire. The whole fury and might of the enemy must very soon be 

turned on us.

21. Herr Hitler: Mr. Hitler
22. Gestapo: the Nazi German secret police
23. Before World War II, Great Britain had an extensive empire, with colonies in many places, including India, Canada, South 

Africa, and Australia. Churchill is saying that even if the British Isles were to be subjugated by the Germans, he’s confident that 
newer, colonial nations would rescue their mother country.
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Hitler knows that he will have to break us in this Island or lose the 

war. If we can stand up to him, all Europe may be free and the life of the 

world may move forward into broad, sunlit uplands. But if we fail, then 

the whole world, including the United States, including all that we have 

known and cared for, will sink into the abyss of a new Dark Age made more 

sinister, and perhaps more protracted, by the lights of perverted science.

Let us therefore brace ourselves to our duties, and so bear ourselves 

that, if the British Empire and its Commonwealth last for a thousand 

years, men will still say, “This was their finest hour.”

Tel l It Back—Narration
1. MARK UP THE TEXT—ANNOTATION: In this lesson, you are going to annotate the text 

for its use of rhetorical devices. As I trust you remember, a rhetorical device is the clever use of 

words by a writer to make her composition or speech more persuasive. Experts in rhetoric have 

identified a list of these devices as long as your arm. Instead of marking the text as you have in 

the past—for vocabulary words, questions, and notes—you are going to search out a few types 

of devices you know already: alliteration, hyperbole, metaphor, parallelism, and simile.

Read through the two excerpts from Churchill’s speeches again. As you read, every time 

you find an example of one of these devices in the text, underline or highlight it, and make 

a note of the type of device in the margin. In the case of parallelism, make sure to note 

whether the device consists of parallel construction or repetition. (These terms are defined 

in more detail in the following explanations.)

Just in case you need a refresher on these devices, here it is:
	 Alliteration—the repetition of the initial letter or sound in two or more words close 

together. Example: “We can no longer afford to traffic in lies or fear or hate. It is the 

poison that we must purge from our politics.”24

	 Hyperbole—deliberate exaggeration for the sake of emphasizing an idea or of appeal-

ing to the emotions of an audience. Example: “I must have thought a million times 

what I could have done to prevent it [the assassination of John F. Kennedy].”25

	 Metaphor—a comparison in which one thing is compared to a second seemingly un-

like thing to show how they are similar (e.g., “That test was a breeze,” “Love is a rose, a 

red and thorny flower”). It does not use the words “like” or “as.” Example: “With this 

faith we will be able to transform the jangling discords of our nation into a beautiful 

symphony of brotherhood.”26

24. from Barack Obama’s address at Ebenezer Baptist Church, January 20, 2008
25.  from an interview with Winston Lawson, secret service agent (Michael Granberry, “Those Who Rode by Kennedy Remember,” 

Dallas Morning News, November 22, 2003)
26. from Martin Luther King Jr.’s “I Have a Dream” speech, August 28, 1963
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	 Parallelism—a rhetorical strategy in which words, phrases, or clauses form a recog-

nizable pattern. This includes a number of different rhetorical devices, including rep-

etitions such as anaphora. Parallelism can be created by giving sentences or phrases a 

similar construction, which means, for example, using a series of the same verb forms 

or similar prepositional phrases. It also can be created by repeating words, phrases, 

clauses, and sounds within a single sentence or spread out over multiple sentences. 

Examples:

	 Parallelism in construction:

Down on the corner, out in the street

Willy and the Poorboys are playin’

Bring a nickel; tap your feet.27

You are talking to a man who has laughed in the face of death, sneered at doom, 

and chuckled at catastrophe.28

	 Parallelism by repetition:

At midnight, absolute standards pass away. A dangerous ethical relativism comes 

into being, so at midnight, men begin to say that there is nothing absolutely right 

and absolutely wrong.29

Love is an irresistible desire to be irresistibly desired.30

Last night, Japanese forces attacked Hong Kong. Last night, Japanese forces at-

tacked Guam. Last night, Japanese forces attacked the Philippine Islands. Last 

night, the Japanese attacked Wake Island.31

	 Simile—a comparison using the words “like” or “as.” Example: “Education is like a dia-

mond with many facets.”32

2. OUTLINE: Create an outline for “We Shall Fight on the Beaches.” Start with the sixth para-

graph, which begins with “Meanwhile, the Royal Navy, with the willing help of countless 

merchant seamen, strained every nerve to embark the British and Allied troops.” Use Ro-

man numerals (I, II, III) for the most important events and capital letters (A, B, C) for less 

important events. Use standard numbers (1, 2, 3) for minor points. Make sure to include 

some of the most important descriptive details in your outline.

27. from the song “Down on the Corner” by Creedence Clearwater Revival
28. From The Wonderful Wizard of Oz by L. Frank Baum. This quote is an example of the Rule of Three, also known as the tricolon.
29. from Martin Luther King Jr.’s “A Knock at Midnight” sermon, first delivered June 5, 1963
30. Robert Frost
31. from Franklin Delano Roosevelt’s “Day of Infamy” speech, December 8, 1941
32. from Ronald Reagan’s proclamation for Education Day, April 19, 1986

A

B

1
2
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A

B

1
2
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3. NARRATION USING THE MODES OF PERSUASION:
a. Look over the excerpts from Churchill’s two speeches and try to find an example of his 

use of pathos, an appeal to the emotions of his audience. What example did you find, 

and what emotion does it arouse? Explain how the text appeals to this emotion.

b. Find an example of Churchill’s use of ethos, which in this case would appeal to his au-

thority by demonstrating his grasp of the Dunkirk situation down to the small details. 

Why does this passage boost his credibility?

c. Find an example of Churchill’s use of logos, in which he demonstrates logical thinking. 

Explain how this example shows logic.

Talk About It—
1. Winston Churchill is considered to be one of the greatest leaders in Britain’s history. What 

qualities of a good leader come across in his speeches? Explain how the speeches demon-

strate those qualities.

2. With its climactic buildup and rousing finale, “We Shall Fight on the Beaches” is an incred-

ibly inspiring speech. However, it was reported that immediately after the speech Churchill 

whispered to a colleague, “And we’ll fight them with the butt ends of broken beer bottles 

because that’s bloody well all we’ve got!” Possibly Churchill himself was not very optimistic 

about the potential for victory against such odds. Why do you think he chose to give such 

an encouraging speech anyway?

3. Carefully examine the image of the painting The Withdrawal from Dunkirk, June 1940 by 

Charles Cundall. After you have looked it over for a minute, turn your book over and 

describe the painting from memory. Describe the foreground, middle ground, and back-

ground in as much detail as you can.

u The Withdrawal from 

Dunkirk, June 1940  

by Charles Cundall 

(1890–1971), British  

official war artist. Used 

by permission from 

Alamy Stock Photo.
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Memoria— 
Never give in, never, never, never, never—in nothing, great or small, large or petty—

never give in except to convictions of honor and good sense. Never yield to force; never 

yield to the apparently overwhelming might of the enemy. —Winston Churchill33

1. After reading this quotation by Winston Churchill from a 1941 speech at Harrow School, 

define any words you may not know. Then discuss the meaning of the quotation.

2. How does this quotation relate to the two other Churchill speeches that are excerpted in 

the reading selections?

3. Do you agree with the quotation? Why or why not?

4. Memorize the quotation and be prepared to recite it during your next class.

5. Write the quotation in your commonplace book, along with any thoughts you have about it.

Writing Time—
1. SENTENCE PLAY:In the last lesson, you learned about the Rule of Three. The 

Rule of Three uses three repeated elements that often are parallel in structure 

for the purpose of delight or emphasis or to make writing flow more smoothly. 

The groups of three can be made up of three words, phrases, or clauses in a 

single sentence, three similar sentences in a row, or even three sections 

or plots within a story. Examples of this rule can be found in Winston 

Churchill’s speeches. For example:

The whole root and core and brain of the British Army, on 

which and around which we were to build, and are to build, the 

great British Armies in the later years of the war, seemed about to perish upon the field 

or to be led into an ignominious and starving captivity.34

The past, with its crimes, its follies and its tragedies, flashes away.35

Behind all this storm, I see that small group of villainous men who planned, orga-

nized and launched this cataract of horrors upon mankind.36

A. The following sentences also use the Rule of Three, but each one is missing the third 

part of the pattern. In the space provided, write a third part to complete the sentence. 

Be sure that what you write has a structure that is parallel to that of the other two 

parts of the pattern. In other words, if you see two verbs in the present tense, add a 

third verb in the present tense. If you see two prepositional phrases, add a third prepo-

sitional phrase. Also, use climactic order wherever possible.

33.  From Churchill’s “Never Give In” speech, delivered at Harrow School, October 29, 1941. The text of this speech can be found at 
https://www.nationalchurchillmuseum.org/never-give-in-never-never-never.html.

34. from “We Shall Fight on the Beaches,” June 4, 1940
35. from “Broadcast on the Soviet-German War,” June 22, 1941
36. from “Broadcast on the Soviet-German War,” June 22, 1941
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a. A compelling political leader must have integrity in his thought, integrity in his 

words, and ___________________________.

b. The struggle against the Nazis was a risky, perilous, and __________________ fight.

c. Some leaders are called to serve in times of peace, some are called to serve in times 

of rising tensions, and ________________________________________________.

d. Going to war is always a test of character. A soldier can surrender, he can fight half-

heartedly, or he can ___________________.

e. When it comes to public speaking, using vivid words, clear reasoning, and 

________________________ are more important than having a loud voice.

B. Now, write two original sentences of your own using the Rule of Three.

a.   ___________________________________________________________________  

 ___________________________________________________________________

b.   ___________________________________________________________________  

 ___________________________________________________________________

2. COPIOUSNESS—One of the most effective rhetorical devices is repetition, which is the 

most obvious type of parallelism. Winston Churchill creates a powerful impression with 

repetition in his writing. Here are several examples:
	 “The German eruption swept like a sharp scythe.”37 This is alliteration, which is the rep-

etition of the initial letter or sound in two or more words close together.

	 “We shall fight on the beaches, we shall fight on the landing grounds, we shall fight in 

the fields and in the streets, we shall fight in the hills; we shall never surrender.”38 This 

is anaphora, which is the repetition of a word or words at the beginning of each of a 

series of clauses or sentences.

	 “They were surely among the most noble and benevolent instincts of the human 

heart—the love of peace, the toil for peace, the strife for peace, the pursuit of peace, 

even at great peril.”39 This is epistrophe, which is the repetition of a word or words at 

the end of each of a series of clauses or sentences.

37. from “We Shall Fight on the Beaches,” June 4, 1940
38. from “We Shall Fight on the Beaches,” June 4, 1940
39. from the speech to the House of Commons on the death of Neville Chamberlain, November 12, 1940
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A. Read each of the following speech excerpts and identify which of these three 

rhetorical devices—alliteration, anaphora, or epistrophe—is being used. 

Write your answer in the space provided.

a. ___________________ “A miracle of deliverance, achieved by valor, by persever-

ance, by perfect discipline, by faultless service, by resource, by skill, by unconquer-

able fidelity, is manifest to us all.” —from Winston Churchill’s “We Shall Fight on 

the Beaches” speech, June 4, 1940

b. ___________________ “We shall not flag or fail.” —from Winston Churchill’s “We 

Shall Fight on the Beaches” speech, June 4, 1940

c. ___________________ “To defeat the enemy, we need boldness, more boldness, al-

ways boldness, and France will be saved!” —from Georges Danton’s “Speech to the 

National Assembly,” September 2, 1792

d. ___________________ “I see also the dull, drilled, docile, brutish masses of the 

Hun40 soldiery plodding on, like a swarm of crawling locusts.” —from Winston 

Churchill’s “Broadcast on the Soviet-German War,” June 22, 1941

e. ___________________ “With this faith, we will be able to hew out of the mountain 

of despair a stone of hope. With this faith, we will be able to transform the jangling 

discords of our nation into a beautiful symphony of brotherhood.” —from Martin 

Luther King Jr.’s “I Have A Dream” speech, August 28, 1963

f. ___________________ “With this faith, we will be able to work together, to pray to-

gether, to struggle together, to go to jail together, to stand up for freedom together, 

knowing that we will be free one day.” —from Martin Luther King Jr.’s “I Have A 

Dream” speech, August 28, 1963

g. ___________________ “Our contracts still seek to limit the spread of poison in our 

food and fields.” —from Cesar Chavez’s “Wrath of Grapes Boycott Speech,” 1986

h. ___________________ “Let freedom ring from the mighty mountains of New York. 

Let freedom ring from the heightening Alleghenies of Pennsylvania. Let freedom 

ring from the snow-capped Rockies of Colorado. Let freedom ring from the curva-

ceous slopes of California. But not only that: Let freedom ring from Stone Mountain 

of Georgia. Let freedom ring from Lookout Mountain of Tennessee. Let freedom 

ring from every hill and molehill of Mississippi.” —from Martin Luther King Jr.’s “I 

Have A Dream” speech, August 28, 1963

40.  Hun: During World Wars I and II, the German armies were sometimes likened to the armies of the Huns, a tribe from Central 
Asia that invaded Europe in the fourth and fifth centuries.
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i. ___________________ “When I was a child, I talked like a child, I thought like a 

child, I reasoned like a child. When I became a man, I put the ways of childhood 

behind me.” —1 Corinthians 13:11 in the Christian scriptures

j. ___________________ “Something is happening in Memphis; something is happen-

ing in our world.” —from Martin Luther King Jr.’s “I’ve Been to the Mountaintop” 

speech, April 3, 1968

k. ___________________ “And then we would be thrown in the paddy wagons, and 

sometimes we were stacked in there like sardines in a can.” —from Martin Luther 

King Jr.’s “I’ve Been to the Mountaintop” speech, April 3, 1968

B. Say you are writing a speech about the importance of peace or kindness. In the space 

provided, write one or more sentences for that speech using alliteration.

 ______________________________________________________________________

 ______________________________________________________________________

C. Say you are writing a speech to discourage people from following a dictator. In the 

space provided, write one or more sentences for that speech using anaphora.

 ______________________________________________________________________

 ______________________________________________________________________

D. Say you are writing a speech about saving an animal (any animal) from extinction. In 

the space provided, write one or more sentences for that speech using epistrophe.

 ______________________________________________________________________

 ______________________________________________________________________

3. IMPERSONATION—In this fourth impersonation you will pretend to be Winston 

Churchill. What would Winston Churchill say if he were asked, “What are the qualities of a 

great leader?” Throughout the entire essay, you will write in the first-person perspective, as 

if you were Winston Churchill.

The following text will take you step-by-step through each of the paragraphs of an im-

personation. Before you start writing, use the included prompts for each paragraph to help 

you sketch out your ideas. You can use lists, phrases, or complete sentences for your an-

swers. Then compose your full essay on a separate paper or on a computer. Remember that 

each paragraph has its own job to do.

The paragraphs you write after going through these steps will be your first draft, or your 

first version of the essay. Assume that your first draft will need some rewriting to make it 

the best essay it can be.
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Brainstorming: To start off, make a list of what 

you think are some of the best qualities of a great leader. 

Let yourself be inspired by Winston Churchill’s life and 

speeches. What are some of Churchill’s qualities that shine 

through in his writing? If you’re stumped, check with your 

teachers, your parents, and even your older siblings. Be sure to 

pick qualities that you find admirable and that you can describe with some con-

fidence. Some ideas might include vision and foresight, passion, energy, optimism, 

inspiration, honesty, courage, and being a person of action.

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

 __________________________________________________________________________

Paragraph 1 (Introduction): For your essay’s introduction, begin by straightforward-

ly answering the question: What are the qualities of a great leader? Refer to your brain-

storming list and choose two or three qualities that you want to describe.

Qualities you will be describing: 

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Follow with a summary sentence that tells why you (Winston Churchill) find that these 

qualities help to make a leader great. Keep your answer simple and save the finer details for 

paragraph 3.

Summary sentence: 

 ______________________________________________________________________

 ______________________________________________________________________

These first two sentences together will act as your topic sentences.
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Then transition to the next paragraph, which will establish the author’s “believability” 

by giving information about the person’s life that he would be likely to give himself. Keep 

in mind that a transition sentence provides the bridge from one paragraph to another.

Transition sentence: 

 ______________________________________________________________________

 ______________________________________________________________________

Paragraph 2 (Ethos): Your second paragraph, the ethos paragraph, is meant to gain 

the trust of your readers so that they “believe” you’re Winston Churchill. You need to in-

clude enough facts and details to sound knowledgeable about his life. The more you “sound” 

like Churchill by describing his personal history, the more your reader might willingly 

suspend disbelief.

Start by introducing yourself (as Winston Churchill).

Introduction statement: 

 ______________________________________________________________________

 ______________________________________________________________________

Now, using details and facts from Churchill’s life, write a mini-biography about him (in 

the first-person point of view). Be sure to use some of the facts and details of the evacua-

tion of Allied troops from Dunkirk and Churchill’s famous speech “We Shall Fight on the 

Beaches.”

To avoid plagiarism, avoid copying any lines from the lesson readings word for word. 

Use your own words to summarize (or reduce the length of) your source texts. You can finds 

tips on summarizing in the back of the book (“Get to the Point: Tips for Summarizing”).

Facts and details: 

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Write a transition sentence to take you to paragraph 3, which will more fully explain 

what you (Winston Churchill) think are the qualities of a great leader.

               A long time ago there was a man 
who knew how to write a summary like no one 
else. He would write and write. People loved 
his summaries. They were awestruck and would 
read the summaries over and over again. In 
fact, some readers thought they were better than 
the actual text. The summaries were short, not 
too long, potent, crafted with descriptive words 
that get the point across in just a few sentences. 
He wrote summaries about  everything under the 
sun. The finest literature turned into the best 
summaries.Everyone loved them.
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Transition sentence: 

 ______________________________________________________________________

 ______________________________________________________________________

Paragraph 3 (Pathos): Winston Churchill seems to have had a supremely confident, 

optimistic, and vigorous outlook on life, which comes through in his writing. He also 

made use of the repetition of certain words and phrases to lend power and emphasis to his 

speeches.

In this third paragraph you will use Churchill’s writing as a model as you thoroughly 

answer the question, “What are the qualities of a great leader?” You will supply many more 

descriptive details about leadership qualities than you did in paragraph 1. You should write 

this paragraph so that you sound confident, optimistic, and vigorous, and include some 

repetition as well.

As you describe the qualities of a good leader, be sure to include details that appeal to 

an emotion in your audience. In that way you will be helping your readers to willingly sus-

pend their disbelief.

Emotion you want to draw out in your description: 

 ______________________________________________________________________

List of qualities of a great leader, including why each quality is important: 

 ______________________________________________________________________

 ______________________________________________________________________

Note that this paragraph might be a good place to practice the Rule of Three. You could 

start off by listing three reasons why you selected the leadership qualities in the introduc-

tion, or you could use sets of three words or phrases to make your writing more interesting.

Paragraph 4 (Logos): Conclude your essay by using a figure of reasoning. For this 

composition, you will use expeditio.

Expeditio is a figure of reasoning in which the writer lists several choices or options and 

then discards all but the best choice. For example:

The choices for after-school activities are marching band, choir, and ice hockey.41  

In choir I’d have to sing when my voice cracks, and in hockey I’d have to deal  

with chilly ice rinks, so I guess I’m going to join marching band.

In this example, the writer lists three options for after-school activities. He thinks 

through each option, rejecting choir and hockey and choosing band.

By revealing or dissecting one’s reasoning like this, the writer seeks to be open about his 

thoughts and prove that he is thinking logically. Here are two more examples of expeditio:

41. One way to set up your expeditio is to use the Rule of Three by listing three choices for consideration.
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We can live in the past, the present, or the future, but the problem with the past 

and the future is that you can only live in them in your mind. In the present, you are 

actually living life in your mind and your body.

When something bad happens, you have three choices. You can let it define you, 

you can let it destroy you, or you can let it strengthen you. Only the last choice can 

bring about happiness in the end.42

In the case of your essay, you will list three choices or options related to the qualities of 

leadership and discard all but one. For example:

The leader of a nation has a choice to show fear, indifference, or courage in the face 

of an outside threat. If she shows fear, she risks sowing widespread panic. If she shows 

indifference, she undermines the confidence of her people and any effort to turn back 

the threat. On the other hand, if she shows courage, her people will take heart and 

stand together to resist the threat.

Expeditio: 

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

 ______________________________________________________________________

Your final statement can be a recap of your original answer to the question, “What are 

the qualities of a great leader?” For example: “Courage is one of the defining qualities of a 

good leader, and when a leader combines it with vision and compassion, she can be truly 

great.”

Final statement: 

 ______________________________________________________________________

 ______________________________________________________________________

There! You’ve brought your essay full circle and neatly wrapped it up.

Here is a recap of the four paragraphs of this impersonation:

Paragraph 1 (Introduction): Begin by straightforwardly answering the speculative 

question: “What are the qualities of a great leader?” Follow with a simple summary sen-

tence that explains your answer to the question. Then transition to the next paragraph.

Paragraph 2 (Ethos): Start by introducing yourself (as Winston Churchill). Next, us-

ing details and facts about Churchill’s life, write a mini-biography about him (in the first-

person point of view). Finally, write a transition sentence to take you to paragraph 3.

42. author unknown
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Paragraph 3 (Pathos): Using Churchill’s writing as a model, thoroughly answer the 

speculative question. Be sure to include details that appeal to an emotion in your audience.

Paragraph 4 (Logos): Conclude your essay by using a figure of reasoning. For this 

composition, you will use expeditio. Finish the composition by recapping your original an-

swer to the speculative question.

Once you have completed your prewriting, go through these instructions again and 

write your paragraphs based on the prompts. If you need to see a sample of a complete 

impersonation essay, please refer to the appendix at the end of this book.

Speak It—  REC

1. FORMAL DISCUSSION: Your teacher may instruct you to have a formal discussion. This sort 

of discussion is not a debate. Rather, it is an opportunity for your class to have a conversation 

around an open question or a controversial topic. Discussion is a great way to hear other peo-

ple’s ideas and to learn to express your own thoughts well. You can take sides as in a debate, 

but you are also free to agree with one another, enhancing each other’s arguments. Usually a 

teacher will not participate in a formal discussion; instead she stands aside and listens in.

Here’s how it works: Your teacher will assign you a topic. She might allow you to prepare 

for the discussion as homework, or she may give you time in class to jot down your thoughts. 

Either way, you will probably be permitted to keep your notes with you as you discuss. You 

will then have a conversation about the topic; this conversation usually lasts for fifteen to 

twenty minutes. Be sure to let everyone have a chance to speak, and if some people are being 

quiet, feel free to draw them into the conversation by asking them direct questions. If you 

can support your ideas by quoting a text, so much the better! In the end, your teacher may 

assign you a score based on the scoring guidelines included with this exercise.

Formal Discussion Scoring Guidelines
Award points based on the following criteria:

• taking a stand by clearly stating an argument (thesis) +2 . . . . . . . . . . . _____________

• providing evidence for the argument +2 . . . . . . . . . . . . . . . . . . . . . . . . . _____________

• making an analogy +2 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . _____________

• making a relevant comment +1 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . _____________

• asking a clarifying question +1 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . _____________

• inviting another student to participate +1 . . . . . . . . . . . . . . . . . . . . . . . _____________

• interrupting -1 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . _____________

• monopolizing the conversation -2. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . _____________

• making personal attacks -2 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . _____________

• distracting the audience -2 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . _____________
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2. PARTNER FEEDBACK: With a student partner (or your teacher), take turns reading the 

rough drafts of your impersonation essays. You and your partner should give each other 

comments about what is more or less effective about your writing. Use the rubric at the back 

of the book to help you get ideas for your comments. (Don’t worry about awarding points to 

your classmate. Scoring an essay is your teacher’s job.) Try to say two positive things about 

your partner’s essay, and then come up with at least two suggestions for editing the essay.

Revise It— REC

1. Follow these steps to make your essay the very best it can be.

a. Get feedback. Use comments from your student partners (or from your teacher) to 

strengthen and improve your paper.

b. Wait a day or two before you rewrite your paper. The time away from it will help you to 

see its problems more clearly.

c. Read the paper aloud to yourself. This is often the best way to catch mistakes—gram-

mar errors, as well as words that don’t work well—because you will be using two sens-

es—seeing and hearing—instead of one. If something sounds wrong, it probably is.

Once you are ready to rewrite, use the following steps to aid with your revision:

a. Find your answer to the speculative question and underline it. There should be a reflection 

or echo of this answer in the very last sentence of the paper.

b. Make sure each paragraph gets the job done. Remember that each paragraph has a special 

purpose according to the demands of the prompts. Revisit the 

goal of each paragraph and compare it to what you’ve written. 

Does each paragraph successfully accomplish its goal?

c. Find and fix grammar mistakes. Make sure all your nouns and 

verbs agree and that your writing is clear. Fix any fragments 

or run-ons. In other words, make sure you are writing com-

plete sentences.

d. Strengthen phrasing. Are your word choices specific instead of 

vague? Do you use strong nouns and verbs? Do you vary your 

sentences and occasionally begin them with a prepositional 

phrase or a participial phrase? Weed out passive voice and ex-

cess adjectives. Use compound sentences, appositives, adverb 

phrases, and questions to make your writing more interest-

ing. Transition smoothly between ideas and paragraphs using 

transition words.

e. Proofread. Look for any punctuation, spelling, or capitalization errors. Then fix them!

f. Retype the draft with the corrections you have made.
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2. PROOFREADING PRACTICE: The passage in this exercise43 is about the Nazi occupation 

of Poland, and Faye Schulman, one of the daring fighters who resisted Nazi troops in East-

ern Europe. The passage lacks proper paragraphing, and in six instances the words have 

been accidentally switched around.

a. Divide the block of text into five paragraphs. Remember that a new paragraph should 

begin:
	 after an introduction and before a conclusion

	 when the author presents a new idea or point

	 in dialogue, when a new speaker speaks

To indicate where a new paragraph should begin, use the following proofreader’s mark:

 indent and begin new paragraph

For example:

The fight of the partisans against the Nazis was a case of David against Goliath, and 

yet they knew there was no alternative to fighting. At first Schulman was afraid of 

rifles. When she became a resistance fighter she said, “Now the rifle is my pillow. . . . 

Now the rifle is my whole life.”

b. Mark the words that should be transposed (or switched around) with the following 

symbol:

 transpose

For example:

To keep from sneezing while on guard duty, fighters resistance rubbed their noses.

43.  The quotations and information in this exercise were gathered from the following sources: Jewish Partisan Educational Foun-
dation, http://www.jewishpartisans.org/mini_bio1.php?&parnum=56; “Veteran Stories: Faye Schulman,” The Memory Project, 
accessed July 19, 2017, http://www.thememoryproject.com/stories/3306:faye-schulman/; “Daring to Resist: 3 Women Face 
the Holocaust,” PBS, accessed July 19, 2017, http://www.pbs.org/daringtoresist/fayeb.html; “A Community Finds a Home: The 
Freeman Center for Jewish Life,” Kim Koster, Duke Magazine, January 31, 2000, http://dukemagazine.duke.edu/article/duke-
university-alumni-magazine-412; “The Holocaust: The Town of Lenin 1939–1941” in The Community of Lenin: Memorial Book, 
Mordekhai Zaytshik, trans. Amy Samin (Tel Aviv, 1957), http://www.jewishgen.org/Yizkor/lenin/len047.html.

t  Faye Shulman with fellow  
partisans.

Jewish Partisan Educational Foundation, A Par-
tisan’s Memoir, Second Story Press, page 139. For 
more information about the heroic resistance of 
the Jewish partisans during the Holocaust, as well 
as biographies and video testimonies, visit http://
www.jewishpartisans.org.
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Faye Lazebnik Schulman was born to a large Orthodox Jewish family in the town small of 

Lenin, Poland,44 in 1919. In those days there was a thriving Jewish community in almost 

all of Poland’s towns and cities. As she grew older, Schulman learned photography from her 

brother older Moishe, a skill that would later save her life. She took over the family pho-

tography business when her brother moved away from home. In September of 1939, when 

Schulman was twenty years old, war came to Lenin. Nazi45 German armies invaded Poland 

from the west, and Communist46 Soviet armies invaded from the east, dividing Poland up 

between them like a roast goose. Without help from the outside world, the Polish army 

was crushed in about two weeks. In the first few weeks, the Soviet soldiers grabbed some 

individuals who were suspected of being against the occupation47 and them sent away, 

never to be heard from again. But, apart from shortages of foods certain, life mostly went 

on as normal in Lenin. Then, in June of 1941, disaster struck and all Jewish lives were 

suddenly at risk. The Nazis invaded Soviet territory and completed their takeover of Po-

land. Soviet tanks retreated to Russia, and the people of Lenin were left defenseless. Nazi 

soldiers rounded up all of the Jews in the town and forced them to live in a confined part 

of town known as a ghetto. The Nazis believed that Jews belonged to an inferior race and 

wished them dead, but they were willing, at first, to work them hard—cutting trees, repav-

ing streets, and clearing snow—for the cause of Nazi domination. In August of 1942, Nazi 

death squads arrived. In just one day they murdered over 1,500 Jews in Lenin and threw 

their bodies into long, open trenches. Later that year, they rounded up some of the Chris-

tians of Lenin who had witnessed the massacre, about 5,000 souls, forced them into the 

44. After the collapse of the Soviet Union, this part of Poland became part of the nation of Belarus.
45.  The Nazis belonged to an extreme German political movement under the dictator Adolf Hitler. “Nazi” is a contraction of the 

words “National Socialist.”
46.  Communists belong to an extreme political and economic movement under the rule of a dictator. During World War II, Soviet 

Communists were ruled by the dictator Josef Stalin.
47. In this case, “occupation” means the forcible takeover and rule by an outside army.
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local barracks, and burned down the building. Faye Schulman lost her parents, her sisters, 

and her younger brother during the Nazi reign of terror. She was kept alive only because 

her skills as a photographer made her useful to her captors and because she knew how to 

develop film. When an opportunity arose, Schulman escaped the Nazis and fled into the 

forest. There, she met up with a group of resistance fighters known as partisans. With the 

partisans, she participated in raids against the soldiers Nazi, doing hit-and-run attacks in 

the night. She also served her partisan group as a nurse combat. During those hard years 

of terror and war, Schulman continued to take photos, capturing life as a partisan in the 

forests of Poland. She said, “I want people to know that there was resistance. Jews did not 

go like sheep to the slaughter. I was a photographer. I have pictures. I have proof.”
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Appendix

Sample Impersonation:  
Nel lie Bly

If you’re having trouble writing your impersonation, feel free to consult this sample for inspira-

tion. Once you get the picture, make sure you go back to the writing prompts in the lesson and 

compose your impersonation on your own. This will help you avoid the temptation to copy some-

one else’s ideas or wording.

Paragraph Writing Instructions
Paragraph 1 (Introduction): Begin by straightforwardly answering the speculative question: 

“Where would you like to travel next?” Follow with a simple summary sentence that explains your 

answer to the question. Then transition to the next paragraph.

Paragraph 2 (Ethos): Start by introducing yourself (as Nellie Bly). Next, using details and 

facts about Bly’s life, write a mini-biography about her (in the first-person point of view). Finally, 

write a transition sentence to take you to paragraph 3.

Paragraph 3 (Pathos): Using Bly’s writing as a model, thoroughly answer the speculative 

question. Be sure to include details that appeal to an emotion in your audience.

Paragraph 4 (Logos): Conclude your essay by using a figure of reasoning. For this composi-

tion, you will use anthypophora. Finish the composition by recapping your original answer to the 

speculative question.
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Sample Impersonation: Nellie Bly
Without a doubt, I would like to visit Lake Placid in the state of New York. Lake Placid is 

a picturesque village sitting between two crystal clear lakes and surrounded by the rounded 

peaks of the Adirondack Mountains. I always long to return to that special place even though I 

have literally traveled all around the world.

My name is Nellie Bly, and I am a journalist and world traveler. At the age of twenty-one, 

I traveled to Mexico for The Pittsburgh Dispatch to chronicle life there. I most vividly remem-

ber the Feast of the Flowers in Mexico City. The canal of La Viga was crowded with canoes 

and boats that were bursting with people and flowers. Even vegetables such as radishes were 

sculpted and painted to resemble flowers by sidewalk peddlers. The whole day was a riot of 

color. At the end of the festival all the carriages departed La Viga bedecked with honeysuck-

les, roses, lilies, and poppies. After my time in Mexico, I hankered to see more splendid sights 

and cultures. When I went to work for The New York World, I managed to convince my editors 

to send me around the world. I made the trip in just seventy-two days, a world record, using 

steamships, locomotives, and even rickshaws. Despite these exciting adventures from Italy to 

Egypt to Japan, I cherish the thought of returning to Lake Placid.

Most of the village of Lake Placid actually sits on the shores of a smaller lake called Mirror 

Lake. A red brick street follows the west shore, and it is lined with bookstores, theaters, cloth-

ing boutiques, candy stores, and eateries. The sidewalk is always crowded with happy holiday-

goers, but the day when the village is truly wall-to-wall with people is the day of the Ironman 

competition in late July. The Ironman is a three-part race with swimming, biking, and running 

a marathon. On Ironman day, Mirror Lake is whipped to a white froth 

by hundreds of swimmers kicking and splashing their way 

from one end to the other. Spectators fill the grassy parks 

and hotel balconies with picnic food in hand or ice cream 

cones and fudge. Families line the road out of town 

holding up signs for the marathoners that say things 

such as “Run Hard! Don’t Stop! Keep Going!” Even a tod-

dler in diapers, sitting on the shoulders of his father, holds up 

a sign that says, “My Mom Rocks!” When the race is done and 

the afternoon sun stretches across the finish line, the hoots 

and cheers of exhausted athletes fill the air. But the 

day is not quite over. Men get dressed in their linen 

shirts and cotton shorts; the ladies paint their nails 

and put up their hair. The village turns into one big, 

raucous party. Those whose legs can still hold them up 

are dancing in the street, or dancing on the green near 

Paragraph 1:  
Introduction.

Paragraph 2: Ethos
Paragraph 3: Pathos
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the bandstand, while beer flows from barrels and the air smells like pizza pie. In dark corners of 

Mirror Lake, geese glide softly back to the water and repossess their home.

Of course, many small towns and cities are decked out annually for celebrations and fes-

tivals. Why am I so drawn to Lake Placid in particular? I think it must be its setting of water, 

earth, and sky. It must be how the lake mirrors the lights of the hotels and restaurants after 

dark. It must be the cafes where people dine on decks and piers in the red of the setting sun. 

Most of all, it must be how the hazy blue mountains ring the town like the setting of a lovely 

gemstone. I would rather be in Lake Placid than anywhere on earth.

Pa
ra

gr
ap
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Impersonation Essay Rubric
Name: ___________________________________ Date of Assignment: ______________________

Content _________/84
Does the author use specific language that helps to clarify 

ideas throughout the essay? (10 points)  _________

 Paragraph 1: Introduction ________/15
Does the author straightforwardly answer the speculative question? (5 points)  _________
Does the author follow his answer with a summary explanation? (5 points)  _________
Is there a transition between the introduction and paragraph 2? (5 points)  _________

 Paragraph 2: Ethos ________/24
Does the author introduce himself as the person being imitated? (5 points)  _________
Does the author use details and facts found in the lesson readings, in his own words,  

to describe the person’s life and to gain credibility (14 points)  _________
Does the author include a transition sentence between paragraph 2 and  

paragraph 3? (5 points)   _________

 Paragraph 3: Pathos ________/20
Does the author use the selected writing by the person as a model to thoroughly answer 

the speculative question? (10 points)  _________
Does the author supply descriptive details and include details that  

appeal to an emotion? (10 points)  _________

 Paragraph 4: Logos ________/15
Does the author conclude the essay by properly using the figure of reasoning? (10 points) . . . . . . . . . .  _________
Does the author wrap up the essay with a last statement that echoes the answer to the  

speculative question found in paragraph 1? (5 points)  _________

Form _________/16
Sentence Variety ________

Many varied sentences: 4 points  Good sentence variety: 3 points
Some sentence variety: 2 points  Little or no sentence variety: 0 points

Grammar & Usage ________
Number of grammar errors    _________  

Few or no grammar errors: 4 points  Occasional grammar errors: 3 points 
Some grammar errors: 2 points Many grammar errors: 0 points

Number of spelling errors    _________  
2 or fewer per page: 3 points  3 per page: 2 points 
4 per page: 1 points 5 or more per page: 0 points

Number of punctuation and capitalization errors   _________  
2 or fewer per page: 3 points  3 per page: 2 points 
4 per page: 1 points 5 or more per page: 0 points

Is the handwriting neat and legible? Or, is the paper typed according to the  
teacher’s requirements?     Yes: 2 points     No: 0 points  _________

Total: ___________/100
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Get to the Point : Tips for Summarizing

Every morning the president of the United States receives a daily brief on his desk. The brief 

contains a summary of the most important happenings in the world and the biggest threats to 

the nation’s security. It’s the king of all summaries. It’s the whole world shrunk down to a few pages.

Many reasons exist for summarizing, and they mostly boil down to a matter of time and the 

need for simplicity. While the president wishes to be informed about world events, he doesn’t have 

time to read about every detail every morning. In the same way, your audience doesn’t have endless 

hours to devote to your speech or essay. Sometimes you will want your work to include information 

from another source, but what if that information is too detailed to share in full? By summarizing 

you can share the main idea of the information without overwhelming your audience.

Do you need to communicate only the most important facts? Summarize! Do you need to tell 

a long story in just a few words? Summarize! Do you need to hold your audience’s attention and 

not bore them to death? Summarize! As an added bonus, summarizing can help you to understand 

something better because it forces you to focus on the most essential details.

Here’s a list of tips to help you summarize:

1. Ask yourself, “Is a summary necessary?”
	 Is the information too detailed to include without summarizing?
	 Do you need to retell a longer story in shortened form?
	 Do you want to avoid using a quotation by using your own words instead?

You might want to include a summary of an article or story in your essay if it:
	 engages the emotions of your audience (pathos).
	 helps you to have better credibility with your audience (ethos).
	 supports the logic of your paper’s topic (logos).

2. Read the article or story you intend to retell very carefully. Note the main points. If you 

want to summarize something lengthy, it can be helpful to create an outline first.

3. Eliminate unnecessary description, dialogue, or less important ideas. By doing this, you are 

making sure that your summary contains only the most significant parts of the story.

4. Put the important parts of the article or story into your own words. This is called para-

phrasing. When you summarize, it’s your turn to tell the story. How would you retell the 

story so that it makes the most sense to you? Give yourself a reasonable number of sen-

tences with which to summarize and try to stick to that number.

5. Keep in mind that summaries require authors to be careful and fair in how 

they portray somebody else’s work. You don’t want to misrepresent 

your source or pretend that the person said something she 

didn’t.

6. Finally, cite the source of your summary.
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The following passage is adapted from A Good Man Is Hard to Find, a short story by Flannery 

O’Connor. The author uses description and dialogue to create an amusing portrait of a talkative, 

pain-in-the-neck grandmother who is going on a trip with her son and his family. Read the passage 

and then look at the example of a good summary that follows.

The next morning the grandmother was the first one in the car, ready to go. She had her big 

black valise that looked like the head of a hippopotamus in one corner. . . . [She] had on a 

navy blue straw sailor hat with a bunch of white violets on the brim and a navy blue dress 

with a small white dot in the print. Her collars and cuffs were white organdy trimmed 

with lace. . . . In case of an accident, anyone seeing her dead on the highway 

would know at once that she was a lady.

 She said she thought it was going to be a good day for driving, neither too 

hot nor too cold, and she cautioned Bailey, [her son], that the speed limit 

was fifty-five miles an hour and that the patrolmen hid themselves behind 

billboards and small clumps of trees and sped out after you before you had a 

chance to slow down. She pointed out interesting details of the scenery: Stone 

Mountain; the blue granite that in some places came up to both sides of the 

highway; the brilliant red clay banks slightly streaked with purple; and the 

various crops that made rows of green lace-work on the ground. . . .

 “Let’s go through Georgia fast so we won’t have to look at it much,” 

John Wesley, [her grandson], said.

 “If I were a little boy,” said the grandmother, “I wouldn’t talk about my native state 

that way. Tennessee has the mountains and Georgia has the hills.”

 “Tennessee is just a hillbilly dumping ground,” John Wesley said, “and Georgia is a 

lousy state too.”

 “You said it,” June Star, [her granddaughter], said.

 “In my time,” said the grandmother, folding her thin veined fingers, “children were 

more respectful of their native states and their parents and everything else.”

Summary (of this portion of the story):
In the short story A Good Man is Hard to Find, Flannery O’Connor creates the portrait of a 

grandmother who likes to control everything and everyone. She wants to control how her 

son drives, how she’ll be seen if she should die in an accident, and what her grandchildren say 

when she feels that they aren’t being “respectful of their native states” (O’Connor, 1–2).1 

1. It is important to cite (or give credit to) the source of your information, and this is an example of a citation. For a review of how 
to write source citations, see Writing & Rhetoric, Book VII: Encomium & Vituperation. For an additional resource on MLA style, we 
recommend the MLA Handbook for Writers of Research Papers by the Modern Language Association. Purdue’s Online Writing Lab 
(OWL) can also be helpful: https://owl.english.purdue.edu/owl/section/2/11/.
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Outlines: Your Very Own Story Maps
Have you ever been lost? When I was a kid, I wandered into the toy department of a huge store 

without telling my parents. Next thing I knew, my parents were gone and I was racing madly 

through the store trying to find them. Come to think of it, I got lost a lot—in flea markets, in pa-

rades, and in the woods. I always wished I had a map or a GPS for finding my parents.

When you’re somewhere you don’t know very well, a map is an essential tool to help you under-

stand where you are. Similarly, an outline is your very own “map” of what you read. When you cre-

ate an outline, you are drawing a map that helps you navigate the different parts of a story or essay. 

Important points in the essay and important events in the story are like landmarks that stand out 

and can be seen from miles around. Smaller points are the streets and back alleys you explore as 

you move through a story.

In this book, you will outline a short story by Jack London and Winston Churchill’s speech “We 

Shall Fight on the Beaches.”

Writing an Outline
Outlines are summaries of a story that look like organized lists. To create an outline, use Ro-

man numerals (I, II, III, IV, V, etc.) to list the biggest, most important points. Then, list the next 

important points using the letters of the alphabet (A, B, C, D, E). Next, use numbers for even small-

er points that help to establish the larger points by telling more about them (1, 2, 3, 4, 5). Note, 

however, that some outlines may not need all these levels of detail. Your teacher will set a standard 

for the level of detail required in your classroom.

The following famous Arab story was retold by American writer W. Somerset Maugham and is 

adapted here. Take a look:

There was a wealthy merchant in Baghdad who sent his servant to the bazaar to buy fresh 

fruits and vegetables. In a little while, the servant came back with his bags empty. He was 

trembling with fear, and said, “Master, just now when I was in the bazaar, I was bumped 

by a woman in the crowd. When I turned around, I saw it was Death who had bumped into 

me, and she gave me a threatening look! Now, let me borrow your horse, and I will ride 

away from this city and avoid dying. I will flee to Samarra, and in that city Death won’t find 

me.” The merchant let him borrow his horse, and the servant jumped upon it, and he dug 

his heels in its flanks. He rode away as fast as the horse could gallop. Then the merchant 

went down to the bazaar and he saw Death standing in the crowd. He marched up to Death 

and said angrily, “Why did you give my servant a threatening look when you saw him this 

morning?” “That was not a threatening look,” Death said. “It was merely a start of surprise. 



I was astonished to see him in Baghdad, for I had an appointment with him tonight in 

Samarra.”1

Now here is an outline based on the story:

 I. The servant of a merchant was bumped by Death in a Baghdad bazaar.

  A. Death gave him a threatening look.

  B. The servant returned to his master, terribly frightened.

 II. The servant fled to Samarra in fear.

  A. He begged for a horse to get away from Baghdad.

  B. He told the merchant his destination was Samarra.

  C. The merchant lent him a horse.

   1. The servant dug his heels into the horse’s flanks.

   2. The horse galloped fast.

 III. The merchant confronted Death.

  A. He found her in the bazaar.

  B. He demanded to know why Death gave a threatening look to his servant.

  C.  Death assured the merchant that she had not given a threatening look, but had merely 

been startled to see the servant there.

 IV.  Death told the merchant she was surprised because she had expected to meet the servant 

that night in Samarra.

1. adapted from Sheppey, a play by W. Somerset Maugham (copyright 1933 by W. Somerset Maugham), published in 1933 by Wil-
liam Heinemann Ltd., London
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Memoria: Building Memory Muscle
Our word “memory” comes from the Latin word memoria, which means “mindful” and “re-

membering.” The Greek poet Aeschylus said that memory is the “workmaid and mother of 

the Muses.” By this he meant that memory works for us and inspires us just as the nine Muses, 

Greek goddesses, were thought to inspire artists. In Greek times, and for many centuries after-

ward, people understood that to memorize beautiful and instructive words is helpful to life and 

work.

In this book you will memorize significant quotes, which will help you in your writing and in 

your life. You will be surprised how often these insightful and beautiful words will surface in your 

mind and on your tongue at just the right moment because you have spent time thinking about 

them and committing them to memory.

There are many things you can do to help you with memorization:
	 Go to a place where you will not be distracted. We retain information better when we 

have learned it in a quiet space.
	 Repeat the piece multiple times out loud. Practice it in front of family or friends.
	 Create hand motions that help you to remember words and phrases, and repeat the 

words as you perform the motions. For example, consider the famous quote attributed to 

Edmund Burke: “All that is necessary for the triumph of evil is that good men do noth-

ing.” To help you remember this quote, you could cup the fingers of one hand into a claw 

(representing evil) and hold the fingers of your other hand upright (representing good 

men); then have those claw fingers snatch the upright fingers, showing their “triumph.” 

Or, you could make a fist with one hand to represent evil and use it to pound down the 

upright fingers on the other hand to show evil’s triumph. Be creative and have fun! Mo-

tion can be a wonderful jog to your memory.
	 Discuss the piece with someone else, explaining what the piece means and describing 

your feelings about it. Thinking through a piece will help it to stick in your mind.
	 Think about places (rooms in your house, for instance) and connect them in your mind 

with different parts of the text. For instance, for the previous Edmund Burke quote, you 

could think of the kitchen, and specifically, the garbage disposal in your kitchen sink. The 

disposal represents evil that triumphs over (grinds up) good men (the good food that 

goes down the drain).
	 Write a journal entry on the quote, poem, or speech you want to memorize. Not so long 

ago, it was popular for people to keep “commonplace books.” These books were essentially 

scrapbooks of quotes, poems, ideas, prayers, and notes of music. A person who kept a 

commonplace book expected that these bits of knowledge would be useful in conversa-

tion, in thought, and for writing. By jotting down the ordinary or “commonplace” stuff 

of life, people hoped to remember their thoughts for future reference. We have included 



the practice of keeping a commonplace journal in this book in order to strengthen your 

memory for writing and speaking.
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Elocution Electrif ies
Elocution is the skill of clear and powerful public speaking. Elocution is the way you thrill your 

audience with your words and make them sit up and pay attention. You might call it the cur-

rent of electricity in a speech that gives everyone listening a lovely jolt.

Elocution has always been a vital part of rhetoric. In fact, it is really a combination of two of the 

five laws of rhetoric: memoria (memory) and actio (delivery). When you deliver a speech or a dramatic 

reading, you rely heavily on your memory and on the way you speak (delivery) to make a good im-

pression on your audience.

Almost all public speaking is rehearsed ahead of time, so whether or not you actually learn a 

speech by heart, memory is still very important. You have to try to remember when to use gestures 

or when to change the emotion in your voice. When you read from a script, you want to remember 

the script well enough to look up and make eye contact with your audience.

Delivery involves a number of different skills: breathing, articulation, posture, eye contact, ex-

pression, and gestures. Take a quick look at each one of these.

	 Breathing: To make your voice sound loud or soft, and to give it emotion, you will need 

to have a good volume of breath in your lungs. Empty your lungs of air and then try to 

speak with force and expression—it can’t be done! Now fill your lungs with air and listen 

to all the wonderful things you can do with your voice. Make sure you draw full breaths as 

you are speaking.
	 Articulation: In delivering your speech, you want to speak each word clearly and crisply 

so that your audience understands you. You must avoid mumbling or slurring your words 

together. Audiences have a hard time understanding mumbling, even with a microphone 

to amplify the voice. Enunciate each and every word, and you will surely sound like you 

know what you’re talking about.
	 Posture: You can’t hope to avoid mumbling if you are hunched over while you recite. 

When you stand erect, straight and tall, you can fill your lungs more easily. You can speak 

with greater power and articulation. When you square your shoulders and keep your chin 

up, you will feel confident that you have something important to share. Your audience will 

also feel confident that something extraordinary is about to happen.
	 Eye contact: Making eye contact is like having good posture for your eyes. You don’t want 

your eyes to “stoop” any more than your shoulders. Unless you are saying something very 

sad or shy, keep your eyes off the floor and on the faces of the people in your audience. Peo-

ple like to feel as if you are speaking to them. It helps them to feel as if you recognize them 

and like them. If looking people in the eye is difficult at first, go ahead and look at their fore-

heads or at their ears. People won’t know that you aren’t peering directly into their eyes.



	 Expression: In previous Writing & Rhetoric books, you’ve learned that you need to use 

your voice to convey emotion to the audience. Tone is the most important part of giving 

your voice an emotional quality or expression. Whether you speak loudly, softly, or some-

where in between (volume), whether you speak rapidly or slowly or at a moderate speed 

(pace), or whether you speak in a high voice or a low voice (pitch), you are giving your 

audience cues about how they should feel about what you are saying. (You are also helping 

to keep them awake.) Often it is important to pause at important moments in your speech 

to allow your words to sink in. Volume, pace, and pitch all make up the tone of a speech. 

 Another important part of expression is inflection. When you use inflection, you are 

changing the pitch (the highs and the lows) of your voice to grab the audience’s attention. 

Inflection helps the audience know when it needs to be excited or laugh or get serious. We 

know that when a person asks us a question his voice will get a little higher at the end of 

his sentence. A person also sounds more uncertain or more excitable when his voice goes 

up. We know we’re about to hear a strong statement or bad news when a person’s voice 

goes lower. Inflection is one way to make a speech more powerful.
	 Gestures: Beyond good posture, speakers can add extra emphasis to their words by using 

gestures. A raised hand or raised eyes, a fist pounding in one’s hand or on a podium, arms 

wide open or rigidly shut—these are ways to convey new levels of meaning. It’s important 

not to overdo gestures during a speech, because that can get a little distracting, but a well-

timed gesture can really highlight an important point in a speech or recitation.

People use breathing, articulation, posture, eye contact, expression, and gestures every day when 

talking to one another. This is how all human beings communicate. When we deliberately use all of 

these tools together, when we seek to speak skillfully to an audience, we are practicing elocution.
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Glossary
Literary and Rhetorical Concepts
Adjective—describes a noun and helps us to “see” it more clearly: e.g., happy, silly, strange

Adverb—usually describes a verb and answers the questions how, when, and where; can also 

describe adjectives or other adverbs: e.g., shakily, lazily, sometimes

Aetiologia—a figure of reasoning in which the writer or speaker makes a statement and then 

immediately provides a cause or justification for it (e.g., “Hate is too great a burden to bear. It 

injures the hater more than it injures the hated.” —Coretta Scott King)

Alliteration—the repetition of the initial letter or sound in two or more words close together 

(e.g., “I have stood still and stopped the sound of feet.” —Robert Frost)

Amplification—a longer and more detailed version of a shorter story; or, enlarging a sentence 

with synonyms or stronger, more specific words

Analogy—a broad term for a comparison between two ideas, events, or objects that is used to 

describe or explain one of those things

Anaphora—the repetition of a word or words at the beginning of each of a series of clauses or 

sentences (e.g., “We shall fight on the beaches, we shall fight on the landing grounds, we shall 

fight in the fields and in the streets, we shall fight in the hills. We shall never surrender.” —

Winston Churchill)

Annotations—notes added to a text to help understand or explain it

Antagonist—the adversary of the protagonist of a story; most often a person, but can include 

nature, the weather, opposing circumstances, etc.

Anthropomorphism—giving the characteristics of a human being to something that is not 

human, such as a storybook animal, a storm, a house, or a tree (e.g., “The sun glared angrily at 

the little gas station in the desert.”)

Anthypophora—also called hypophora; a figure of reasoning in which the writer or speaker 

asks a question and then immediately supplies the answer (e.g., “Are we 

afraid? No, we’re terrified!”)

Appositive—also an appositive phrase; a noun or a noun phrase that 

explains another noun (e.g., “A Spanish artist, Picasso spent most of his 

life in France.”)

Argument—a clear line of thinking aimed at proving a point

Argumentative essay—a short piece of writing that tries to argue a point 

and prove it with support and clear thinking

Autobiography—a description of someone’s life that is written by the 

person himself, usually in the first person
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Biography—a description of someone’s life that is written by someone else, usually in the third 

person

Body paragraphs—all the paragraphs of an essay between the introduction and the conclusion

Character—a person who has a role to play in a story; or, a person’s moral strengths or 

weaknesses, as in “good character” and “bad character”

Characterismus—a description of a person’s physical qualities or character

Citation—used in writing to identify a source of information

Citing—the process of identifying sources in a written piece of work

Cliché—a metaphor, simile, or other phrase that is used so often that it no longer rouses the 

reader’s interest or emotions (e.g., “I get butterflies when he smiles at me.”)

Climactic order—the arrangement of words, phrases, or clauses in order of increasing 

importance or excitement (e.g., “We must not only go to the moon; we must go to Mars, to 

Jupiter, and beyond!”)

Climax—the most intense or important point in writing

Comparison—a way of looking at two or more people, objects, ideas, or 

events to identify how they are alike and different

Compound sentence—two independent simple sentences combined by a 

linking word called a conjunction

Conflict—a clash between people or ideas

Conjunction—see coordinating conjunction; subordinating conjunction

Coordinating conjunction—a connecting word that links together clauses or 

sentences of equal importance or similar construction: e.g., and, or, but

Copiousness—any large quantity or number. In rhetoric, copiousness refers to the richness and 

flexibility of language as expressed in many words, many ways of building sentences, and many 

types of rhetorical devices. Copiousness also refers to stretching exercises for students of 

rhetoric whereby students reach for new words to express variations of the same idea.

Dead metaphor—also called a cliché; a metaphor that has been used so often that it no longer 

rouses the reader’s interest or emotions; or, a metaphor whose meaning has been lost over time

Description—a picture made of words

Dialogue—a conversation between two or more people

Direct object—a noun or noun phrase that receives the action of the verb (e.g., “Arise, fair sun, 

and kill the envious moon.” —Shakespeare)

Elocution—the art of public speaking

Enunciation—clear and articulate speech

Epistrophe—the repetition of a word or words at the end of each of a series of clauses or 

sentences (e.g., “To defeat the enemy, we need boldness, more boldness, always boldness, and 

France will be saved!” —Georges Danton)



Glossary 245

Ethos—a type of appeal that attempts to persuade the audience that the writer or speaker is a 

trusted or credible authority on her subject

Evidence—facts and ideas that support the truth or validity of an argument

Expeditio—a figure of reasoning in which the writer or speaker lists several choices or options and 

then discards all but the best choice (e.g., “The choices for after-school activities are marching 

band, choir, and ice hockey. In choir I’d have to sing when my voice cracks, and in hockey I’d 

have to deal with chilly ice rinks, so I guess I’m going to join marching band.”)

Extended metaphor—a long metaphor

Fable—a short story that teaches a simple moral lesson, usually with talking animals

Fact—a truth, something known to exist or to have happened

Fairy tale—a fanciful story for children, usually with magical people or creatures

Fiction—any imaginative story

Figure of reasoning—a rhetorical device that clearly reveals the thought process of the writer or 

speaker and relies on logical thinking to make a point. Some figures of reasoning are aetiologia, 

anthypophora, ratiocinatio, contrarium, and enthymeme.

First person—uses the pronouns “I,” “me,” “my”; the narrator takes part in the story

Fragment—a sentence that is incomplete

Genre—different types or shapes of stories, such as mysteries, fairy tales, and romances; a type of 

literature with a certain style, form, or content

Gerund—a verb that ends in -ing and acts like a noun in a sentence (e.g., “Knowing 

what must be done does away with fear.” —Rosa Parks)

Gustatory imagery—descriptions of taste

Hook—the attention grabber of a narrative

Hyperbole—deliberate exaggeration for the sake of emphasizing an idea or of appealing to the 

emotions of an audience (e.g., “Her sneeze could be heard for miles around.”)

Illustration and conclusion—a method of reasoning by which the writer or speaker gives a word 

picture and then draws a plausible conclusion about that word picture (e.g., “You’ve got pizza 

sauce on your face and the box is empty! You ate the whole pizza by yourself!”)

Impersonation—an ancient rhetorical exercise in which the writer imitates the character of a 

person chosen to be portrayed. In this book, impersonation consists of pretending to be a 

figure from history and writing an essay as if you were that person.

Inflection—the change in pitch or tone of the voice that is used to make spoken words more 

meaningful

Informational process description—also called an educational process description; a 

description that is meant to share information about or explain the stages of a process. It 

covers a series of steps in detail, but the steps are not intended to be followed.

Instructional process description—a description that lists the steps of a process so that they 

can be followed. It is often very bare-bones, and the instructions are often issued as commands.



Legend—a story that begins with a real person or event that, as it is handed down by storytellers, 

often gets exaggerated along the way; or, a person who is so remarkable that he becomes 

extremely famous

Logos—an appeal to reason that is often made using facts, numbers, logic, and research and helps 

strengthen the logic of a thesis or reveals a writer’s thought process to the audience

Main idea—the most important thought in a story or speech; what the story or speech is all about

Memoria—Latin for “memory,” one of the five canons or laws of rhetoric

Memorize—to learn something by heart

Metaphor—a comparison in which one thing is compared to a second seemingly unlike thing 

to show how they are similar (e.g., “That test was a breeze,” “Love is a rose, a red and thorny 

flower”). It does not use the words “like” or “as.”

Modes of persuasion—three strategies or ways to persuade an audience: pathos, ethos, and logos

Monologue—a long speech by one person or character

Mood—the atmosphere of a story; the feelings a story creates in a reader; the quality an author 

gives a story to create an emotional response in the reader

Moral—noun: the short lesson that explains the meaning of a fable; adjective: virtuous

Moral lesson—a teaching that encourages wise actions

Moral tale—a fable or other story that gives insight into wise behavior

Motives—a person’s desires and the reasons for acting the way she does

Narrative—noun: all forms of story, from fairy tale, to history, to myths, to parables, 

to fables; adjective: story-telling

Nonfiction—a narrative based on fact

Noun—a person, place, thing, or idea: e.g., astronaut, island, sled, love

Opinion—a personal claim, not necessarily based on fact

Outline—the skeleton of a story that tells what comes in the beginning, the 

middle, and the end

Parable—a short story that teaches a moral lesson, always true to life

Paragraph—a group of sentences that form an idea together

Parallel structure—when a writer uses the same pattern of words in a 

sentence, or the same pattern of sentences (e.g., “Give a man a fish and you feed 

him for a day. Teach a man to fish and you feed him for a lifetime.”)

Parallelism—a rhetorical strategy in which words, phrases, or clauses form a recognizable 

pattern; includes a number of different rhetorical devices, including anaphora (e.g., Parallelism 

in construction: “A little love is stronger than a lot of hate.” Parallelism by repetition: “Ask not 

what your country can do for you, ask what you can do for your country.”—John F. Kennedy)

Paraphrasing—using one’s own words and writing style to express ideas that are similar to the 

ideas in a source text
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Participial phrase—a phrase that begins with a present participle (e.g., “Sniffing for clues, the 

bloodhound stepped into the swamp.”)

Passive voice—wording in which the subject of a sentence fails to do the acting and instead is 

acted upon (e.g., “The fly was eaten by the spider.”)

Pathos—an appeal to the emotions of an audience

Personification—giving something inanimate, such as death or the sun, human qualities

Plagiarism—copying someone else’s words without giving him credit

Plot—the plan of a story; the events that form the beginning, the middle, and the end

Point of view—a way of seeing things

Pragmatographia—a description of an action (such as a wedding, a battle, or the baking of a cake)

Preposition—a word that shows location (on, in, under), direction (to, into, onto, from), or time 

(before, after, during). Some prepositions can also connect a verb to a direct object (e.g., “I’m 

tired of this opera.”) or introduce an amount of something or a length of time (e.g., “She ate 

three teaspoons of sugar.”).

Prepositional phrase—a phrase that begins with a preposition: e.g., over the moon, 

toward the castle, after midnight

Present participle—a verb form that ends in -ing: e.g., coughing, sneezing, spitting

Process—a series of orderly steps required to achieve a result

Proofreading—looking for mistakes in written material

Proper noun—names a specific person, place, thing, or idea: e.g., 

Henrietta, Spain, Kleenex

Protagonist—the main character or hero of a story

Proverb—a wise saying or short, clever insight into human behavior

Repetition—the repeating of words, phrases, ideas, or actions; or, a subset of parallelism; a 

rhetorical device in which a word, phrase, or idea is repeated to make a stronger point (e.g., 

“Slavery is a blot on human history. It is evil. It involves capturing and trafficking human 

beings. It is evil. It destroys dreams and tears families apart. It is evil.”)

Rhetoric—the art and practice of persuasive writing and speaking

Rhetorical device—also known as a rhetorical figure; uses words in clever ways to make writing 

or speech more persuasive. Simile and hyperbole are two examples of rhetorical devices.

Rhyme—similar sounds repeated close to each other in poetry

Rule of Three—a writing technique that uses three repeated elements (such as words, phrases, 

clauses, sentences, sections, or plots) that often are parallel in structure for the purpose of 

delight or emphasis or to make writing flow more smoothly

Run-on sentence—a sentence that lacks proper punctuation and should really be divided into 

separate sentences, either with punctuation or a conjunction

Sequence words and phrases—transition words that introduce steps in a process: e.g., first, 

after, then
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Simile—a comparison using the words “like” or “as” (e.g., “I’m as silly as a clown with a fire hose.”)

Simple sentence—a complete sentence; also known as an independent clause

Slang—informal language

Speculative question—a fanciful question that relies on good guesses (conjecture) and doesn’t 

have a definite answer; rather, it can have more than one answer, and these answers are open to 

opinion and debate

Stanza—a section of poetry similar to a paragraph in prose

Subject—what the sentence is about; either a noun, a pronoun, or a noun phrase; or, what a story, 

essay, painting, or other piece of work is about

Subordinate clause—a statement with a subject and a verb that is not a complete sentence (e.g., 

“Never interrupt your enemy when he is making a mistake.” —Napoleon Bonaparte)

Subordinating conjunction—introduces a subordinate clause; a connecting word that links 

together clauses or sentences, provides a transition between two ideas, and can indicate a time, 

place, or cause-and-effect relationship: e.g., while, although, if

Summary—a shortened or concise version of a longer text or body of information

Synonym—a word that has nearly the same meaning as another word

Tactile imagery—description that uses the sense of touch

Thesis statement—the main idea or argument of an essay or oration

Third person—uses the pronouns “he,” “she,” “it,” “one,” “they”/“him,” “her,” “it,” “one,” 

“them”/“his,” “hers,” “its,” “one’s,” “their”

Topic sentence—the sentence that tells what the paragraph is about; or, a sentence that tells the 

main idea of an essay

Topographia—a description of a place

Transition sentence—a sentence that makes a bridge between the ideas in one paragraph and 

the ideas in the following paragraph

Verb—the action word of a sentence: e.g., pass, kick, dash

Vivid language—words that are precise, specific, strong, energetic, bright, and colorful

Vocabulary—a collection of words

Willing suspension of disbelief—putting aside a skeptical attitude in order to enjoy drama or 

literature that may include unbelievable elements

Writing style—the unique features of an author’s writing
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So Long

“So long, farewell, auf Weidersehen, goodbye . . .”

Wait! Stop the music! Not so fast!

Yes, you’re absolutely right—it’s almost time to move along to Writing & Rhetoric: Thesis Part 1, 

but let’s take our leave differently this time. Let’s do it the way the orchestra exits the stage in Haydn’s 

Farewell Symphony. If you ever have the chance to see Symphony no. 45 live and in concert, you will 

notice a strange occurrence toward the end. As each section of the chamber orchestra finishes playing 

its part, the musicians walk off the stage! That’s right—they just get up and go without a bow, without 

a by-your-leave, without even an if-you-please! In the end, only two lonely violins are left!

As we say, “Farewell” in this book, I’m going to ask you some questions. Instead of me telling 

you what you learned, I’m going to ask you to tell me some of what you learned. And as you answer 

each of my questions, imagine that with your answer, a section of musicians exits the stage. Just 

like the conductor of an orchestra, you will direct the music; then you can send groups of musicians 

off the stage in your mind. Ready to give it a try? Here goes:

u   What is description, and why are vivid words important to writing description?

Description is a picture made with words. It can make writing more interesting and 

speeches more inspiring, it can make writing easier to understand, and it can put read-

ers right in the scene. Vivid words are important because they help to make a descrip-

tion come alive.

So long, first oboe and second horn!

u   Good descriptions appeal to the senses. What are the five senses, and why is 

it important to appeal to them?

Our five senses are touch, sight, taste, smell, and hearing. It’s impor-

tant to appeal to the senses because we experience the world through 

them, and writing that piques these senses will be the most vivid.

Farewell, bassoon!

u   What are some of the outer aspects of a person that you can 

describe? What are some inner aspects?

Outer aspects include physical features, clothing, behaviors, 

and actions. Inner aspects include emotions, character, and mo-

tives.

Auf Weidersehen, second oboe and first horn!



u  What is a naturalist?

A naturalist is an expert in the study and description of nature.

Goodbye, double bass!

u  What are dead metaphors, also known as clichés?

Dead metaphors are metaphors that have been used so often that they no longer rouse the 

reader’s interest.

Adieu, cello!

u  What is a process?

A process is a series of orderly steps required to achieve a result.

Hasta luego, violins! Just two of the violinists remain on the stage.

u   What type of sentence—statement, command, or question—is often used for writing step-by-

step process instructions? Give an example of this type of sentence.

The command type of sentence is often used for writing step-by-step process instructions. An 

example of a command sentence would be “Sprinkle cheese on the pizza.”

See you later, viola! Now only a duet of violins is playing.

u  Name the three modes of persuasion and explain each one.

Pathos draws out the emotions of an audience, ethos increases a speaker’s trustworthiness 

or credibility with an audience, and logos clears up a speaker’s thinking for an audience. Another 

way to look at these modes of persuasion is like this: Pathos appeals to the heart. Ethos appeals to 

trust. Logos appeals to the head.

Zai jian, violin duet! Only the conductor is left. That’s you.

u  Last, what is the Rule of Three in writing, and why is it helpful to a writer?

The Rule of Three in writing uses words, phrases, clauses, sentences, and even story plots in 

groups of three. This creates patterns, which our brains are skilled at recognizing and enjoy. The 

Rule of Three helps a writer give interest or strength to her writing and can help to make the writ-

ing flow more smoothly.

And now, you may take a bow. Arrivederci! Until we meet again. . . .

250  So Long




