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A Typical Teaching Week
These guidelines are intended to help bring some predictability to lesson planning.
Although the elements of grammar are important aspects of this course, its primary focus is 

writing and rhetoric. We recommend that you teach a simple, but rich, grammar curriculum in 
parallel with the lessons in Writing & Rhetoric: Comparison. By simple, we mean to suggest that you 
avoid a grammar program with a writing component. Two different writing methods would most 
likely work against each other and cause an imbalance in the school day. Instead, look for a gram-
mar program that focuses on grammatical concepts, provides plenty of practice sentences, and 
encourages diagramming.

You may want to provide same-day grammar instruction several days a week, preferably sepa-
rating Writing & Rhetoric from grammar study by an hour or two. Or, you may want to alternate 
weeks between a grammar program and Writing & Rhetoric. This requires some negotiation in your 
language arts program for the year. If you aim to do two Writing & Rhetoric books per school year, 
that would equal approximately twenty-four lessons. If you spend one week on each lesson, that 
leaves you with about eleven weeks to focus on grammar. However, as the reading selections grow 
longer and the writing tasks more extensive, you may need to spend more time on each Writing & 
Rhetoric lesson according to the needs of your students. You will have to choose a grammar pro-
gram with these considerations in mind.

Please note that multiple opportunities for practice are built into the Writing & Rhetoric series. 
If you find that your students have mastered a particular form of writing, you should feel free 
to skip some lessons. In this case, some teachers choose to present the historical material from 
skipped lessons as part of their history lessons. Some teachers may also provide their students 
with practice in sentence manipulation by doing only the Sentence Play and Copiousness sections 
from skipped lessons.

Day One
1. The teacher models fluency by reading the text aloud while students follow along silently.

2. Tell It Back (Narration) and Talk About It should immediately follow the reading of the text, 
while the text is still fresh in the students’ minds.

Narration, the process of “telling back,” can be done in a variety of ways. Pairs of students can 
retell the story to each other, or selected individuals can narrate orally to the entire class. Solo 
students can tell back the story into a recording device or to an instructor. At this age, written 
narrative summaries, outlines, and dramatic reenactments can be done with skill. The process 
of narration is intended to improve comprehension and long-term memory.

Annotation is included under Tell It Back as a standard part of the reading process. Most 
lessons in this book contain two readings, and annotations can help a student easily locate 
vocabulary words, proper nouns, and important concepts for drafting essays.

Talk About It is designed to help students analyze the meaning of their reading and to see 
analogous situations, both in the world and in their own lives. This book also includes several 
opportunities for picture analysis.

3. The “Memoria” feature can be discussed during class, and students can work on memorizing 
the quote and completing their commonplace notebooks as homework.
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Days Two and Three
1. As time allows, the teacher can ask students to reread the text silently. If annotations were 

not completed on the first day, students can continue to mark the text for main ideas, vocabu-
lary words, and important concepts.

2. Students work with the text through the Go Deeper and Writing Time exercises. Go Deeper 
is a feature in the first half of the book and is all about practicing important skills essential 
to each lesson. Writing Time, which appears in the second half of the book, includes sentence 
play, copiousness, and the comparison exercises themselves. You will probably want to take 
more than one day for this step.

Day Four
1. The lessons in the first half of the book are designed to move quickly. You may choose to wrap 

up these lessons after the third day, or you may complete any unfinished exercises during days 
four or five.

2.  The second half of the book is more intensely focused on writing and takes more time. If 
students complete the first draft of their essays on day three, we recommend that they take a 
breather from writing while they work on their speaking skills. Keeping a day between essay 
completion and revision helps students to look at their work with fresh eyes. However, teach-
ers may find it valuable to pair students together to read their essays out loud and give each 
other ideas for revision. A rubric is included in the Speak It section of lesson 6 and at the back 
of the book as an aid to partner feedback.

3. The Speak It section in the second half of the book creates opportunities for students to 
memorize, recite, discuss and debate, read dramatically, and playact. Please consider using a 
recording device whenever it suits the situation. When using electronics, the student should 
listen to his recording to get an idea of what sounds right and what needs to be improved. 
Have students read the elocution instructions at the back of the book to help them work on 
skill in delivery.

Day Five
At this level, students will continue to work toward a foundation in revision. In the second half 

of the book, the Revise It section provides basic exercises that introduce students to revision and 
proofreading. Revise It also provides a list that covers some of the most important steps toward 
improving an essay. Most students can do rudimentary self-editing at this age and provide some 
useful feedback to each other. However, teachers are still the best source for giving editorial feed-
back and requesting rewrites.
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Introduction to Students
I don’t know about you, but I love summer. School’s out, and you can wear shorts and flip-flops 

all day long. You can fly down water slides and go water skiing across huge lakes. Nothing beats 
sitting by the pool with a cold glass of lemonade on a hot summer day. Of course, winter is pretty 
terrific as well. You can wear sweaters and woolly boots. You can fly down a hill on a sled, or you 
can ski down a huge mountain. You can also cozy up beside the fire with a book and a mug of hot 
cocoa. Now that I think about it, both summer and winter are great!

As you can see from my descriptions, summer and winter have similarities and differences. They 
both call for clothes that fit the season, for special outdoor sports and relaxation. On the other 
hand, summer is hot and winter is cold. Summer clothes are light and winter clothes are heavy. 
Summer sports involve water and winter sports involve snow.

Life is full of comparisons like this, isn’t it? We can compare seasons, people, books, music, 
historical events, and ideas—just about anything, really. We do this all the time; we even do this 
without thinking about it. For example, have you ever stood in front of your closet, fretting over 
what to wear? You might lay out two outfits and try to judge between the two. You might even ask 
your sister, your dad, or your dog for advice! In this situation, you’re actually making a comparison 
without realizing it. You’re taking two (or more) objects, seeing their similarities and differences, 
and making a decision based on that comparison.

Making comparisons is a normal part of making a decision, but it is also an important skill that 
we have to learn and practice. As decisions become more complicated, the ability to compare is 
crucial. Leaders have to make big decisions all the time—such as whether or not to build a road or 
go to war. You also have to make big decisions, such as where to go to college or whom to marry or 
what to do for a living. Don’t you think it’s important that you’re able to analyze things carefully 
and with sound judgment?

Additionally, comparison is a useful tool in helping us understand people and historical events in 
greater depth. By comparing two people or ideas or events, we can draw deeper conclusions about 
life in general. If you were to visit a museum and compare two great works of art—say, Monet’s 
Water Lilies and Van Gogh’s Starry Night—your ideas of beauty and creativity and art in general 
would be richer and stronger than if you just observed one of them.

In this book, you will do a lot of comparing. You will not be doing a persuasive comparison, in 
which you try to persuade people to see one thing as better than another (e.g., dogs are better than 
cats; cake is better than ice cream). Rather, you will be doing an expository comparison, in which 
you consider two things side-by-side and show their similarities and differences. The purpose of 
the comparison essay will be not to persuade, but simply to give your reader more information. In 
other words, you’ll be comparing two things equally to reveal how they are alike and how they are 
different. You’ll find that the process of comparison leads to strengthening your understanding of 
the topic, and in turn makes you a much better writer and speaker—which is, after all, what this 
Writing & Rhetoric series is all about.

So what are you waiting for? Turn the page and let’s get to it!
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Introduction
Two thousand-plus years ago, the Greeks developed a system of persuasive speaking known as 

rhetoric. The Romans fell in love with rhetoric because it was both practical for the real world and 
served the need of training orators in their growing republic. In order to prepare their students for 
oration, the Romans invented a complementary system of persuasive writing known as the pro-
gymnasmata: pro- meaning “preliminary” and gymnas meaning “exercises.” The progymnasmata were 
the primary method in Graeco-Roman schools used to teach young people the elements of rhetoric. 
This happened in a grammar school (called a grammaticus) sometime after a student reached the 
age of ten.

There are several ancient “progyms” still in existence. The most influential progyms were by Her-
mogenes of Tarsus, who lived in the second century, and by Aphthonius of Antioch, who lived dur-
ing the fourth century just as the western Roman Empire was collapsing. Even after the great cities 
of Rome lay in ruins, the progym continued as the primary method for teaching writing during the 
Middle Ages and even into early modern times.

The Writing & Rhetoric series is based on the progymnasmata of ancient Rome. This method 
assumes that students learn best by reading excellent examples of literature and by growing their 
writing skills through imitation. It is incremental, meaning that it goes from simpler exercises to 
more complex exercises, and it moves from the concrete to the abstract. One of the beauties of 
the progym is that it grows with the student through the stages of childhood development termed 
the “trivium”1 by modern classical education, effectively taking a young writer from the grammar 
phase through the logic phase and finally to the rhetoric phase.

In a democracy such as Athens or a republic such as Rome, rhetoric was a powerful way to en-
ter into public conversations. In the words of Yale rhetorician Charles Sears Baldwin, “Rhetoric is 
conceived by Aristotle as the art of giving effectiveness to the truth.” He adds that “the true theory 

of rhetoric is the energizing of knowledge, the bringing of truth to bear upon 
men. . . .” Rhetoric thus had an intentional public purpose, that is, to per-

suade people to embrace truth and its corollaries: virtue and beauty. It is 
designed to enjoin right behavior by holding up to public 

scrutiny examples of goodness and wickedness.
There is an urgency and a real purpose to rhetoric. 

It was never meant to be empty forms of speaking 
and composition. It was never meant to be only elo-
quence and skill of delivery. It was certainly never 
meant to be manipulative soundbites and commer-

cials made to benefit an unscrupulous political class. 
Rather, it was intended for every citizen as a means 

to engage articulately with the urgent ideas of the day. 
As the old saying goes, “Whoever does not learn rheto-

ric will be a victim of it.”

1.  In medieval times, the trivium was originally the lower division of the seven liberal arts. For the modern idea 
that these studies correspond to childhood development, please refer to Dorothy Sayers, The Lost Tools of 
Learning.



viii Introduction ix

The best preparation for rhetoric is still the progymnasmata, the preliminary exercises. In this 
book you will find these exercises creatively updated to meet the needs of modern children. We 
have embraced the method both as it was used for Roman youth and as it develops the skills de-
manded by contemporary education.

  It teaches the four modes of discourse—narration, exposition, description, and 
argumentation—while at the same time blending them for maximum persuasive impact.

  It is incremental, moving from easier forms to harder forms. The level of challenge is 
appropriate for students as they mature with the program.

  It uses “living” stories, from ancient to modern, and is not stuck in any particular time period. 
Rather, it follows a timeline of history so that the stories can be integrated with history lessons.

  Its stories engage the imagination and also spark a desire in young people to imitate them. In 
this way, Writing & Rhetoric avoids the “blank-page syndrome” that can paralyze many na-
scent writers by giving students a model from which to write.

  It promotes virtue by lifting up clear-cut examples of good and bad character.
  It fosters the joy of learning by providing opportunities for creative play and self-expression as 
well as classroom fun.

  It uses speaking to enhance the development of persuasive composition.
  It teaches students to recognize and use the three persuasive appeals to an audience: pathos, 
ethos, and logos.

  It provides opportunities for students to learn from other students’ work as well as to present 
their own work.

As educators, I think we need to admit that teaching writing is difficult. This is because writing 
makes big demands on cognitive function and, for many young writers, can easily become over-
whelming. Our brains need to simultaneously

  utilize motor skills,
  process vocabulary,
  sequence and organize ideas,
  employ grammatical concepts,
  and draw upon a reservoir of good writing—hopefully the reservoir exists—as a template for 
new writing.

That’s a tall order. Also, writing contains a subjective element. It’s not as clear-cut as math. And 
when you add argumentation to the mix, you have a very complex process indeed. To be properly 
educated, every person needs to be able to make and understand arguments.

It is from this list of complexities that a desire for a relatively easy-to-implement curriculum was 
born. While the task of teaching writing is difficult, it is my sincere belief that reconnecting the 
tree of modern composition to its classical roots in rhetoric will refresh the entire process. Regard-
less of your personal writing history, I trust that these books will provide a happy and rewarding 
experience for your students.
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Best Foot Forward
The Progym and the Practice of Modern Writing

Although the progym are an ancient method of approaching writing, they are extraordinarily 
relevant today. This is because modern composition developed from the progym. Modern writing 
borrows heavily from many of the progym’s various exercises. For example, modern stories are es-
sentially unchanged from the ancient fable and narrative forms. Modern expository essays contain 
elements from the ancient commonplace, encomium/vituperation, and other progym exercises. Per-
suasive essays of today are basically the same as the ancient thesis exercises. In this series, you can 
expect your students to grow in all forms of modern composition—narrative, expository, descrip-
tive, and persuasive—while at the same time developing unique rhetorical muscle.

The progym cover many elements of a standard English and Language Arts curriculum. In Com-
parison these include:2

  experiencing both the reading of a story (sight) and listening to it (hearing)
  identifying a variety of genres including history, biography, autobiography, and letter

   determining the meaning of words and phrases, including figures of speech, as they 
are used in a text

   gathering vocabulary knowledge when considering a word or phrase 
important to comprehension or expression
  analyzing text that is organized in sequential or chronological order
   demonstrating an understanding of texts by creating outlines, annotating, 
summarizing, and paraphrasing in ways that maintain meaning and logical 
order within a text
   gathering relevant information from multiple sources, and annotating sources

   drawing evidence from literary or informational texts to support analysis, 
reflection, and research

   articulating an understanding of several ideas or images communicated by the 
literary work

   identifying similarities and differences between two characters (historical fig-
ures), objects, and events, drawing on specific details in the text

  establishing a central idea or topic
   composing a topic sentence and creating an organizational structure in 
which ideas are logically grouped into coherent paragraphs to support the 
writer’s purpose

2.  This list was derived from the Texas Administrative Code (TAC), Title 19, Part II, Chapter 110: Texas Essential Knowledge 
and Skills for English Language Arts and Reading (http://ritter.tea.state.tx.us/rules/tac/chapter110/index.html), the Core 
Knowledge Foundation’s Core Knowledge Sequence: Content and Skill Guidelines for Grades K-8 (http://www.coreknowledge.
org/mimik/mimik_uploads/documents/480/CKFSequence_Rev.pdf), the English-Language Arts Content Standards for 
California Public Schools: Kindergarten Through Grade Twelve (http://www.cde.ca.gov/be/st/ss/documents/elacontentstnds.
pdf), the English Language Arts Standards of the Common Core State Standards Initiative (http://www.corestandards.org/ELA-
Literacy), the English/Language Arts Standards Grade 6, Indiana Department of Education (http://www.doe.in.gov/standards/
englishlanguage-arts), and the English Standards of Learning for Virginia Public Schools, Grade 7 (http://www.doe.virginia.gov/
testing/sol/standards_docs/english/2010/stds_all_english.pdf).
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  supporting claim(s) with clear reasons and relevant 
evidence, using credible sources, facts, and details

  writing informative/explanatory texts to examine 
a topic and convey ideas and information clearly

  developing the topic with relevant facts, definitions, 
concrete details, quotations, or other information and 
examples

  providing a concluding statement or section that 
follows from the topic presented

  using precise language and domain-specific vocabulary
  establishing and maintaining a formal style
  using appropriate transitions to clarify the relation-
ships among ideas and concepts

  producing clear and coherent writing in which the 
development, organization, and style are appropriate to 
task, purpose, and audience

  avoiding plagiarism and providing basic bibliographic infor-
mation for sources

  with some guidance and support from peers and adults, 
developing and strengthening writing as needed by planning, 
revising, editing, rewriting, or trying a new approach

  using technology as an aid to revision and oration
  using pictures and photos to analyze and interpret the past
  participating civilly and productively in group discussions

While these standards are certainly worthwhile and are addressed in this curriculum, the progym 
derive their real strength from the incremental and thorough development of each form of writing. 
The Writing & Rhetoric series does not skip from form to form and leave the others behind. Rather, 
it builds a solid foundation of mastery by blending the forms. For example, no expository essay can 
truly be effective without description. No persuasive essay can be convincing without narrative. All 
good narrative writing requires description, and all good persuasive writing requires expository el-
ements. Not only do the progym demand strong organization and implement many of the elements 
of modern language arts, but they also retain all of the power of classical rhetoric.



Here is how the progym develop each stage of modern composition:
1. Fable—Narrative

2. Narrative—Narrative with descriptive elements

3. Chreia & Proverb—Expository essay with narrative, descriptive, and persuasive elements

4. Refutation & Confirmation—Persuasive essay with narrative, descriptive, and expository 
elements

5. Commonplace—Persuasive essay with narrative, descriptive, and expository elements

6. Encomium & Vituperation—Persuasive essay with narrative, descriptive, and expository 
elements

7. Comparison—Comparative essay with narrative, descriptive, and expository elements

8. Description & Impersonation—Descriptive essays with narrative, expository, persuasive, and 
comparative elements

9. Thesis Part 1—Persuasive essay with narrative, descriptive, expository, and comparative elements

10. Thesis Part 2—Persuasive speech with narrative, descriptive, expository, and comparative ele-
ments, as well as the three rhetorical appeals

11. Declamation—Persuasive essay or speech that marshals all the elements of the progym and 
brings them to bear upon judicial matters

As you can see, the progym move quickly to establish the importance of one form to another.

xii Introduction 

Writing 
Rhetoric&Writing 
Rhetoric

You are here.

Book 1
Fable

Grades 3–4

Book 2
Narrative I

Grades 3–4

Book 3
Narrative II
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Book 4
Chreia & 
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Grades 4–5

Book 5
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Commonplace

 Grades 5–6

Book 7
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Vituperation
 Grades 6–7

Book 8
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Grades 6–7

Book 10
Thesis Part 1

Grades 7–8

Book 11
Thesis Part 2

Grades 8–9

Book 12
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Grades 8–9

Book 9
Description & 
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Grades 7–8
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Objectives for Comparison
The following are some of the major objectives for the exercises found in each section of this book:

Reading
1. Expose students to various forms of biographical, autobiographical, epistolary, and nonfiction 

writing as well as culturally important narratives from American history during the Gilded 
Age until the Great Depression of the 1930s.

2. Model fluent reading for students and give them practice reading diverse texts.

3. Aid student reading and recall by teaching techniques for annotation.

4. Facilitate student interaction with well-written texts through discussions and exercises in 
evaluation and critical thinking.

5. Enhance research skills by giving students multiple texts to read and having them summarize, 
outline, lift quotes, and create a topic from the material.

6. Introduce students to the practice of identifying similarities and differences and making con-
nections between people, ideas, objects, and historical events.

Writing
1. Support the development of invention (inventing topics and ideas to write about) and demon-

strate how to use quotations in a crafted piece of writing.

2. Encourage students to map (pre-write) their information before they write a paragraph.

3. Support students in writing well-crafted, six-paragraph comparative essays—with introduc-
tion, body paragraphs, and conclusion—analyzing the similarities and differences between 
two subjects. These essays include the development of an awareness of transitions and tone.

4. Practice the concepts of topic sentence and narrative overview.

5. Strengthen the skill of deriving information from texts and organizing and summarizing it in 
expository paragraphs.

6. Strengthen the use of pathos to engage the emotions of readers, as introduced in the previous 
book in this series, Encomium & Vituperation. This includes the use of analogy, a rhetorical device.

7. Continue the development of revision, proofreading, and joint critiquing.

8. Reinforce grammatical concepts such as prepositional phrases and simple and compound 
sentences, as well as provide practice recognizing and repairing sentence fragments and run-
on sentences.

9. Practice sentence manipulation and imitation, in particular simplifying sentences, creating 
appositive phrases, and changing passive voice to active.
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Related Concepts
1. Aid in the development of vocabulary and analysis of language.

2. Reinforce the ability to summarize and paraphrase, as well as to amplify through description, 
for greater rhetorical flexibility.

3. Strengthen working memory through recitation (memoria), thus improving storage of 
information and rhetorical power.

4. Employ a number of rhetorical devices—analogy, simile, metaphor, chiasma, hypophora, 
parallelism, and anastrophe—for more thought-provoking writing and speaking.

5. Increase understanding of the flexibility and copiousness of language by practicing sentence 
variety.

Speaking
1. Strengthen students’ oratory skills by providing opportunities for public speaking and for 

working on delivery—volume, pacing, and inflection.

2. Encourage students to see the relationship between writing and speaking as they consider 
their ideas orally and to use oration as an aid to the process of revision.

3. Practice tone and inflection by means of dramatic reading.
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Lesson 1

What Is  
C omparison?

What are your favorite foods to eat? I have many. Sometimes I’m in the mood for a fresh, 

crisp salad, but more often I’d like a big, cheesy slice of deep-dish pizza. Sometimes I enjoy 

a gooey, warm brownie, and other times I feel like eating crunchy, salty pretzels. For breakfast I like 

fluffy scrambled eggs, and for dinner I like a grilled steak and fresh vegetables.

When you think about it, there is so much variety in food. Some foods, such as meat and 

poultry, are eaten cooked, while some foods—carrots and apples, for instance—can be eaten raw. 

Raisins are sweet, while popcorn is buttery and salty. Some foods come from plants, while others 

come from animals, and even factories. Some foods are very good for you, and others should only 

be eaten in small amounts. Different foods have different colors, shapes, sizes, and tastes. They 

may have some things in common—bananas and apples are both fruits, for instance—but they 

have a lot of differences too.

You probably don’t realize it when you’re standing there with the fridge wide open, but when 

you think about what food will taste the best, or what food will be the healthiest choice, you are 

making a comparison. Comparison is a way of looking at two or more people, objects, ideas, or 

events to identify how they are alike and different. Comparison helps us to look at—or observe—
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things more closely, and sometimes, such as 

when we decide what type of food is best for 

us, we use comparison to make judgments. 

You may think to yourself, The leftover choco-

late cake is more scrumptious, but the veggies and 

hummus is a healthier option, or The blueberries 

and the oranges both have good vitamins in them, 

so I will have some of each for a snack. In these 

examples you are comparing your choices and 

deciding which one is the better choice, or 

deciding that both are good choices.

When we compare to make judgments, we 

use our observations to evaluate two per-

sons, objects, or events. This means we weigh 

their good and bad. You’ll notice that the word 

“evaluate” has the root word “value,” which 

can help us understand its meaning. When we 

evaluate, we are assigning value to a particu-

lar subject, and we may even declare that one 

thing is more valuable than another. There 

are a variety of comparisons we might use to 

evaluate, or make judgments—Which is more 

helpful than the other? more healthy? more 

influential? more significant? You can imagine 

how difficult decision-making would be if you 

didn’t feel comfortable making comparisons. 

You would never feel confident that you were 

making the right choice!

We don’t always compare to make judg-

ments, however. Sometimes we simply com-

pare in order to make observations about two 

(or more) things. This kind of comparison 

helps us to understand things better. It helps 

us to pay attention to details and see things 

from different angles—which makes us appre-

ciate those things in a deeper way.

To some people, the word “judgment” 

suggests meanness or offense, and to be 

honest, it can mean those things. No one wants 

to be called judgmental. We all know people 

who seem quick to criticize or who judge others 

before getting to know them. But don’t confuse 

that kind of judgment with what I’m talking 

about here. Every day you and I make decisions, 

or judgments, about what seems best to us—

what clothes to wear, who to talk to, what activi-

ties to give time to, and how to spend money. 

And, at a deeper level, all of us hold certain 

convictions or beliefs about right and wrong, 

how people should be treated, and so forth. 

These are judgments that you have made, hope-

fully after considerable thought, based on your 

background, the influence of your family, the 

experiences of others, your study, and your own 

experiences. Not all judgments are bad, and in 

fact many judgments are necessary and useful.

In Aphthonius’s version of the progym (the 

version that this series is based on), com-

parison was seen as a third part to encomium 

and vituperation, which you learned about 

in the previous book in this series. (Remem-

ber, encomium praises a person for her admi-

rable qualities, and vituperation disapproves 

of a person for her negative qualities.) With 

encomium and vituperation, Aphthonius’s 

students learned to make judgments. Those 

students then went on to learn about compar-

ison, or how to compare two people in order 

to make those judgments.
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When you compare two subjects in this way, 

you are simply noting how they are similar and 

how they are different. Your goal is to withhold 

judgment, which means you don’t take sides. You 

aren’t trying to determine which thing is better 

than the other. For example, if you were compar-

ing maple syrup and a hard-boiled egg and trying 

to withhold judgment, you wouldn’t say that 

maple syrup is tastier than the egg. You would 

simply say that maple syrup is sticky and sweet 

and often eaten on pancakes, and hard-boiled 

eggs are squishy, not sweet, and can be eaten on 

a salad. This is the type of comparison you will be 

doing for the essays in this book.

For an example of comparison in literature, 

take a look at an excerpt from a book called The 

Strange Case of Dr. Jekyll and Mr. Hyde by Rob-

ert Louis Stevenson. It tells the story of a man 

who has two different personalities: He is both 

Dr. Jekyll, a professional, calm, and polite doc-

tor, and Mr. Hyde, who is an evil murderer. He 

transforms from Jekyll into Hyde by drinking a 

potion, called a “draught.” Today doctors might 

diagnose him with a mental disorder, but at the 

time that this text was written, people would 

have just referred to him as “mad.” The following excerpt is a scene in which the narrator compares 

his two personalities. As you read, make note of any similarities or differences between the two.

Sometimes when we compare, we make 

connections between the things we are 

comparing. There is a delight that comes 

naturally to us when this happens. For 

instance, I stood in a museum a few days 

ago and studied a clay pull-toy from ancient 

Mesopotamia that dated back to 3,500 BC. 

It struck me with wonder that I myself had 

played with that same kind of toy when I was 

a kid—mine was a little plastic doggie with 

a string for its leash—and my own children 

have as well. I realized that we share some-

thing in common with people who lived over 

5,000 years ago in a different part of the 

world. When I compare myself to a Meso-

potamian child in this way, I am making a 

connection between the two of us that is in 

itself a source of joy.

A Word about Words

Did you know that the Latin word 

comparare is the root word for 

“comparison” and means “to couple together, 

place side-by-side, or match”? Here are some 

common synonyms for “compare”:
  When making an observation: observe, 

inspect, distinguish, examine

  When making a judgment: judge,  

evaluate, assess, appraise
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Dr. Jekyl l and Mr. Hyde 
—adapted from The Strange Case of Dr. Jekyll and Mr. Hyde by Robert Louis Stevenson

Please note: This passage from Dr. Jekyll and Mr. Hyde can be found in updated language at the 

back of the book (see page 225). We recommend that you try to read and understand Stevenson’s 

original writing first, but if you find yourself bogged down by the language, if the pictures aren’t 

clear in your head, the updated version may help.

Note also that this is a difficult text, so if you find yourself struggling with challenging words, 

you can look them up in the glossary or, if you don’t find them there, in a dictionary.

All things therefore seemed to point to this: that I was slowly losing hold of my original and 

better self (Jekyll), and becoming slowly incorporated with my second and worse (Hyde).

Between these two, I now felt I had to choose. My two natures had memory in common, but 

all other faculties were most unequally shared between them. Jekyll (who was composite) some-

times with the most sensitive apprehensions, other times with a greedy gusto, projected and 

shared in the pleasures and adventures of Hyde; but Hyde was indifferent to Jekyll, or but remem-

bered him as the mountain bandit remembers the cavern in which he conceals himself from pur-

suit. Jekyll had more than a father’s interest; Hyde had more than a son’s indifference. To cast in 

my lot with Jekyll was to die to those appetites which I had long secretly indulged and had of late 

begun to pamper. To cast it in with Hyde was to die to a thousand interests and aspirations and 

to become, at a blow and forever, despised and friendless. I chose the better part and was found 

wanting in the strength to keep to it.

Yes, I preferred the elderly and discontented doctor, surrounded by friends and cherishing 

honest hopes; and bade a resolute farewell to the liberty, the comparative youth, the light step, 

leaping impulses and secret pleasures, that I had enjoyed in the disguise of Hyde. But soon enough 

I began to be tortured with throes and longings, as of Hyde struggling after freedom; and at last, 

in an hour of moral weakness, I once again mixed and swallowed the transforming 

draught.

I do not suppose that, when a drunkard reasons with himself upon his vice, 

he is once out of five hundred times affected by the dangers that he runs through 

his brutish, physical insensibility; neither had I, long as I had considered my 

position, made enough allowance for the complete moral insensibility and 

readiness to evil which were the leading characters of Edward Hyde. Yet it was 

by these that I was punished. My devil had been long caged, and he came out 

roaring.
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Tel l It Back—Narration
1. What is comparison? What are the two main purposes for making comparisons?

2. ORAL NARRATION: Without looking at the text, retell Dr. Jekyll and Mr. Hyde as best you 

remember it using your own words. Try not to leave out any important details. 

 Here is the f irst sentence to help you get started:
All things therefore seemed to point to this: that I was slowly losing hold of my original and 

better self (Jekyll), and becoming slowly incorporated with my second and worse (Hyde).

Talk About It—
1. We all have different parts to our personalities. Sometimes we are goofy, and other times 

we are serious. At school you might be well-behaved, but at home with your siblings you 

might sometimes be rude or self-centered. It is rare, however, that people have the extreme 

contrasts that we see between Jekyll and Hyde. Obviously, the main similarity between 

the two characters is that they are the same person. The text also notes that they share the 

same memories. How are the two personalities different?

2. We can all relate to the inner conflict between good and evil that happens between Jekyll 

and Hyde—although not in such an extreme way, I hope! We all have moments when part 

of us wants to give in to something that we know is wrong. Think of a time when you were 

tempted to do something wrong and describe that experience to a classmate.

3. It’s easy to make a judgment about Dr. Jekyll and Mr. Hyde. Hyde is a villain, whereas Jekyll 

is an honest man. Hyde is bad, whereas Jekyll is good. In this book, however, you will focus 

on making comparisons without judgment. It’s often difficult to realize when we are mak-

ing a judgment and when we are just making observations—identifying how two things 

are similar and different. Some of the following statements are comparisons that make a 

judgment (that say one thing is better than another), and some are comparisons that make 

observations (that withhold judgment). With your class, or with a partner, identify wheth-

er each sentence makes a judgment or withholds judgment.

a. The personalities of Jekyll and Hyde are very different.

b. Hyde is a terrible man compared to Jekyll.

c. Dr. Jekyll is an honest old man who has many friends. Hyde is young and friendless.

d. A man who chooses to drink a potion that makes him evil is being foolish, but if he 

transforms accidentally, he is not to blame.
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Memoria—

The Road Not Taken 
—by Robert Frost

Two roads diverged in a yellow wood,

And sorry I could not travel both

And be one traveler, long I stood

And looked down one as far as I could

To where it bent in the undergrowth;

Then took the other, as just as fair,

And having perhaps the better claim,

Because it was grassy and wanted wear;

Though as for that the passing there

Had worn them really about the same,

And both that morning equally lay

In leaves no step had trodden black.

Oh, I kept the first for another day!

Yet knowing how way leads on to way,

I doubted if I should ever come back.

I shall be telling this with a sigh

Somewhere ages and ages hence:

Two roads diverged in a wood, and I—

I took the one less traveled by,

And that has made all the difference.

This icon points to more tips on memorization at the 
back of the book .
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1. After reading this poem by Robert Frost, an American poet who lived during the nineteenth 

and twentieth centuries, define any words you may not know. Then discuss something par-

ticular that you like about this poem. You might choose a specific stanza, line, or phrase, a 

sound or rhythm, an image or a word. Make sure to explain why you like it.

2. Have you ever felt, like Frost, torn between two choices? Describe a time when comparing 

two things helped you make a decision.

3. Memorize a stanza of this poem and be prepared to recite it during your next class.

4. Write this poem in your commonplace book, along with any thoughts you have about it.

Go Deeper—
Now you will practice making comparisons between two subjects. First, you will compare 

characters from two different texts. Then you will compare two characters from the same 

text. Finally, you will compare what one character is like in the beginning of the text and 

what he is like at the end of the text. Read the passages and then use complete sentences to 

answer the questions that follow.

The Good Samaritan 
—from Luke 10:30–37 in the Christian Scriptures (NIV)

 “A man was going down from Jerusalem to Jericho, when he was attacked by robbers. 

They stripped him of his clothes, beat him and went away, leaving him half dead. A priest 

happened to be going down the same road, and when he saw the man, he passed by on the 

other side. So too, a Levite, when he came to the place and saw him, passed by on the other 

side. But a Samaritan, as he traveled, came where the man was; and when he saw him, he 

took pity on him. He went to him and bandaged his wounds, pouring on oil and wine. Then 

he put the man on his own donkey, brought him to an inn and took care of him. The next 

day he took out two denarii1 and gave them to the innkeeper. ‘Look after him,’ he said, ‘and 

when I return, I will reimburse you for any extra expense you may have.’ ”

1. denarii: a unit of money; in this story, equivalent to a full day’s wage
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Les Miserables 
—adapted from Les Miserables by Victor Hugo

 The door opened. A violent group made its appearance on the threshold. Three men were 

holding a fourth man by the collar. The three men were gendarmes; the other was Jean Valjean.

The bishop advanced as quickly as his great age permitted.

 “Ah! here you are!” he exclaimed, looking at Jean Valjean. “I am glad to see you. Well, but 

how is this? I gave you the candlesticks too, which are of silver like the rest, and for which 

you can certainly get two hundred francs. Why did you not carry them away with your 

forks and spoons?”

 Jean Valjean opened his eyes wide and stared at the bishop with an expression which no 

human tongue can render any account of.

 “Monseigneur,”2 said the brigadier of gendarmes, “so what this man said is true, then? 

We came across him. He was walking like a man who is running away. We stopped him to 

look into the matter. He had this silver—”

 “And he told you,” interposed the bishop with a smile, “that it had been given to him by a 

kind old fellow of a priest with whom he had passed the night? I see how the matter stands. 

And you have brought him back here? It is a mistake.”

 “In that case,” replied the brigadier, “we can let him go?”

 “Certainly,” replied the bishop.

 The gendarmes released Jean Valjean, who shrank back.

 “My friend,” said the bishop to Jean Valjean, “before you go, here are your candlesticks. 

Take them.”

2. Monseigneur: the proper title for addressing a French bishop

The main character of Les Miserables is Jean Valjean, an ex-prisoner who has spent twenty 

years in jail for stealing a loaf of bread. Upon his release, he is given a letter that must be 

shown at any place where he might seek employment. The letter basically calls him a thief. 

Shortly after, he is welcomed into a bishop’s home to eat dinner with him and rest his 

weary bones. At dinner, he notices valuable pieces of silverware on the bishop’s table. That 

night, he cannot sleep, because he keeps thinking about them. He knows that if he steals 

the silver, he will just be returning to a life of thievery, but he also realizes that this silver 

will give him money to eat and to sleep and perhaps to start a new life. After agonizing 

for quite some time, he gets up in the middle of the night, steals the items, and runs away 

from the bishop’s home. The next morning he is caught by French police (gendarmes) and 

returned to the bishop, where he has a surprising conversation.
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 He stepped to the table, took the two silver candlesticks, and brought them to Jean 

Valjean.

 Jean Valjean was trembling in every limb. He took the two candlesticks slowly, and with 

a bewildered air.

 “Now,” said the bishop, “go in peace. By the way, when you return, my friend, it is not 

necessary to pass through the garden. You can always enter and depart through the street 

door. It is never fastened with anything but a latch, either by day or by night.”

 Jean Valjean was like a man on the point of fainting.

 The bishop drew near to him and said in a low voice: “Do not forget, never forget, that 

you have promised to use this money in becoming an honest man.”

 Jean Valjean, who had no recollection of ever having promised anything, remained 

speechless. The bishop had emphasized the words when he uttered them. He resumed with 

solemnity: “Jean Valjean, my brother, you no longer belong to evil, but to good. It is your 

soul that I buy from you; I withdraw it from black thoughts and I give it to God.”

1. Compare the Good Samaritan and the bishop. What do their actions have in common?

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

2. Compare the Good Samaritan and the bishop. How are their actions different?

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________
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3. Think of a character from history or literature who is different from the Good Samaritan or 

the bishop, and write his or her name in the space provided. Then explain how this person 

is different from the Good Samaritan or the bishop.

Example: Dr. Victor Frankenstein (fiction). Instead of using his medical skills to help suffer-

ing people, as the Samaritan and the bishop helped people, he created a dangerous monster.

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

The Town Mouse and the C ountry Mouse 
—by Aesop

Now you must know that a Town Mouse once upon a time went on a visit to his cousin in 

the country. He was rough and ready, this cousin, but he loved his town friend and made him 

heartily welcome. Beans and bacon, cheese and bread, were all he had to offer, but he offered 

them freely. The Town Mouse rather turned up his long nose at this country fare, and said: 

“I cannot understand, Cousin, how you can put up with such poor food as this, but of course 

you cannot expect anything better in the country; come you with me and I will show you how 

to live. When you have been in town a week you will wonder how you could ever have stood 

a country life.” No sooner said than done: the two mice set off for the town and arrived at 

the Town Mouse’s residence late at night. “You will want some refreshment after our long 
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journey,” said the polite Town Mouse, and took his friend into the grand dining-room. There 

they found the remains of a fine feast, and soon the two mice were eating up jellies and cakes 

and all that was nice. Suddenly they heard growling and barking. “What is that?” said the 

Country Mouse. “It is only the dogs of the house,” answered the other. “Only!” said the Coun-

try Mouse. “I do not like that music at my dinner.” Just at that moment the door flew open, 

in came two huge mastiffs, and the two mice had to scamper down and run off. “Good-bye, 

Cousin,” said the Country Mouse. “What! going so soon?” said the other. “Yes,” he replied; 

“Better beans and bacon in peace than cakes and ale in fear.”

1. What are the differences between the life of the Town Mouse and the life of the Country 

Mouse?

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________
2. This fable from Aesop suggests that life in the country is better than life in the city if only because 

the country is safer than the city. However, many people have a natural preference for country 

or city living. Without making any judgments, explain how life in the city is different from life in 

the country. Make sure you consider both the positive and the negative qualities of each.

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________
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A Christmas Carol 
—adapted from A Christmas Carol by Charles Dickens

Scrooge, as described at the beginning of the book:

Oh! But he was a tight-fisted hand, old Scrooge! a squeezing, wrenching, grasping, 

scraping, clutching, covetous, old sinner! Hard and sharp as flint, from which no steel 

had ever struck out generous fire; secret, and self-contained, and solitary as an oyster. 

The cold within him froze his old features, nipped his pointed nose, shriveled his cheek, 

stiffened his gait; made his eyes red, his thin lips blue; and spoke out shrewdly in his 

grating voice. Frost was on his head, and on his eyebrows, and his wiry chin. He carried 

his own low temperature always about with him; he iced his office in the dog-days3 and 

didn’t thaw it one degree at Christmas.

External heat and cold had little influence on Scrooge. No warmth could warm, no 

wintry weather chill him. No wind that blew was bitterer than he, no falling snow was 

more intent upon its purpose. Foul weather didn’t know where to have him. The heavi-

est rain, and snow, and hail, and sleet, could boast of the advantage over him in only 

one respect. They often “came down” handsomely, and Scrooge never did.

Nobody ever stopped him in the street to say, with gladsome looks, “My dear Scrooge, 

how are you? When will you come to see me?” No beggars implored him for a little 

help, no children asked him what it was o’clock, no man or woman ever once in all his 

life inquired the way to such and such a place of Scrooge. Even the blind men’s dogs 

appeared to know him; and when they saw him coming on, would tug their owners into 

doorways and up courts; and then would wag their tails as though they said, “No eye at 

all is better than an evil eye, dark master!”

But what did Scrooge care! It was the very thing he liked. To edge his way along the 

crowded paths of life, warning all human sympathy to keep its distance.

Scrooge, as described at the end of the book, after having been visited by three ghosts during the 

night and waking up to find that he has been given a second chance at life:

“I don’t know what to do!” cried Scrooge, laughing and crying in the same breath. “I am 

as light as a feather, I am as happy as an angel, I am as merry as a schoolboy. I am as 

giddy as a drunken man. A merry Christmas to everybody! A happy New Year to all the 

world. Hallo here! Whoop! Hallo!”

3. “he iced his office in the dog-days”: “Dog-days” refers to the very hottest of days. This phrase is used figuratively to mean that 
Scrooge was a “cold” person—he chilled even the hottest air with his presence.
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“A merry Christmas, Bob!”4 said Scrooge, with an earnestness that could not be mis-

taken, as he clapped him on the back. “A merrier Christmas, Bob, my good fellow, than 

I have given you, for many a year! I’ll raise your salary and help your struggling family, 

and we will discuss your affairs this very afternoon, Bob! Make up the fires, and buy 

another bucket of coal before you dot another i, Bob Cratchit!”

Scrooge was better than his word. He did it all, and infinitely more; and to Tiny Tim,5 

who did not die, he was a second father. He became as good a friend, as good a master, 

and as good a man as the good old city knew, or any other good old city or town in the 

good old world. Some people laughed to see the change in him, but he let them laugh, 

and little heeded them; for he was wise enough to know that nothing ever happened 

on this globe, for good, at which some people did not have their fill of laughter. . . . His 

own heart laughed: and that was quite enough for him.

1. Compare Scrooge at the beginning of the story to Scrooge at the end of the story. In what 

ways is he different?

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 __________________________________

 __________________________________

 __________________________________

 __________________________________

 __________________________________

 __________________________________

 __________________________________

 __________________________________

 __________________________________

4. Refers to Bob Cratchit, Scrooge’s much-abused assistant.
5. Refers to Bob Cratchit’s youngest son, who is crippled and unwell.

p  Illustration of Bob Cratchit and 
Tiny Tim, reproduced from a 
c.1870s frontispiece to Charles 
Dickens’s A Christmas Carol
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2. Based on the previous comparison, is Scrooge a better person at the beginning or the end of 

the story? Explain your answer.

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

3. Make a connection between Scrooge (either the old, stingy Scrooge or the new, generous 

one) and another person. In this case, think of someone who is similar to Scrooge in some 

way. This could be someone you know personally or a figure from history or literature. How 

is Scrooge similar to this person?

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________
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Lesson 2

Identifying Similarities  
& Differences

Ever since I was young, people have told me that I look just like my dad. It used to annoy me, 

especially when I was a teenager. The last thing I wanted was for my friends to hear someone 

say that I resembled my dad, who seemed like an uncool old guy. As I grew up, though, it bothered 

me less and less. My resemblance to my dad was just a fact I accepted because I knew it was true. I 

did look a lot like my dad. We had the same thick, wavy hair, the same pronounced chin and facial 

structure, the same blue eyes. We were—and still are—similar.

Just because we are similar, however, does not mean that we are exactly the same. We share 

some things in common, and we might resemble each other in some ways, but we are not identical. 

There are also many differences between my dad and me, even just in our physical appearance. I 

am taller than he is, for example. He has more facial hair than me. And, of course, he has a lot more 

gray hair!

Just as my dad and I look alike in some ways and different in other ways, two things you com-

pare will usually have both similarities and differences. You may find that two objects of compari-

son are more similar than different, or more different than they are similar, but either way, you 

should be able to find both similarities and differences as you examine your subjects closely.
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Comparing two characters or objects can 

be easy when their similarities or differences 

are obvious. For example, a comparison 

between Winnie the Pooh and Dracula would 

show many glaring differences. Sometimes, 

however, it isn’t as easy to find similarities 

or differences. For example, a comparison 

between two identical twins might show a lot 

of similarities, but it might be harder to find 

differences. When you can’t find anything 

obvious to show as a similarity or difference, 

you may need to look at your subjects more closely. You may need to look for small similarities 

or differences, also called nuances, or you may need to look closer or gather more information 

in order to find a similarity or difference.

When you make a comparison your goal is to observe your subjects as skillfully and thoroughly 

as possible. Observation requires that you use your senses, pay attention, and record details, facts, 

and descriptions. Think of this kind of comparison as a bit like a science experiment. You don’t just 

walk into science class, throw a few chemicals in a beaker, then sit back and eat popcorn while you 

watch what happens. You follow certain procedures, you record data and make observations, and 

then you reflect on what you observed. In a similar way, in order to write your essays you will need 

to make careful observations. When you are very careful in comparing two things, you will often 

see things you didn’t notice right away.

The closer you look at something—and the better informed you are about its characteristics—

the better you will be able to compare it with something else. Being a good and careful observer 

also shows your audience that you can be trusted to make accurate observations.

To understand how to compare two things carefully, consider the ideas of two prominent Afri-

can American men who were social activists at the turn of the nineteenth century: Marcus Garvey 

and W.E.B. DuBois. At first glance these men may appear to have had very similar ideas. You may 

not see much difference between them. Both of them fought hard for African American rights and 

equality. While neither Garvey nor DuBois condoned violence, they both believed that achieving 

black equality would require a revolution of sorts. Yet if you look closer, you will see that these two 

activists did not agree on everything. Take a look at the following selections, one by Garvey and 

one by DuBois, and see if you can identify a major difference in their beliefs.

You may find that you are more interested 

in the ways your subjects are alike than 

how they are different, or vice versa. That’s 

OK. While your goal is to write a balanced 

essay (you will be writing about an equal 

number of similarities and differences in 

your comparison essays), you will have a 

chance in the last paragraph of the essay to 

reflect on your observations.
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If You Believe the NegroA  
Has a Soul1

After World War I, thousands of African American soldiers returned home to face increased 

discrimination and segregation. The irony is that these men had just been fighting in Europe for 

the cause of democracy, yet in their homeland they themselves did not have freedom. Sensing this 

frustration, Marcus Garvey attracted many young black people to his Universal Negro Improve-

ment Association (UNIA). Ultimately, Garvey and the UNIA wanted all the black people in the 

world to return to their homeland in Africa, free of white rule. Garvey even met with a leader of 

the Ku Klux Klan in Atlanta in 1922. He praised racial segregation laws and declared that the goal 

of the UNIA and the KKK was the same: completely separate black and white societies. The follow-

ing reading selection is from a speech given by Garvey in 1921.

Fellow citizens of Africa, I greet you in the name of the Universal Negro Improvement Associa-

tion (UNIA) and African Communities League of the World. You may ask, “What organization is 

that?” It is for me to inform you that the UNIA is an organization that seeks to unite, into one solid 

body, the 400 million Negroes in the world. To link up the 50 million Negroes in the United States 

of America, with the 20 million Negroes of the West Indies, the 40 million Negroes of South and 

Central America, with the 280 million Negroes of Africa, for the purpose of bettering our industrial, 

commercial, educational, social, and political conditions. As you are aware, the world in which 

we live today is divided into separate race groups and distinct nationalities. Each race and each 

1. from the Marcus Garvey and UNIA Papers Project at the University of California, Los Angeles

APlease note that the use of the word “Negro” to identify people 

of the African American race is improper usage for today. For 

centuries it was considered the most common and least offensive 

word of choice, preferred even by black Americans, but during 

the civil rights movement of the 1950s and 1960s, some black 

leaders in the United States objected to the word. From that time 

onward, it began to be used less and less. Today some consider the 

word out of date or even offensive. In this instance, however, we 

have remained faithful to the reading selections’ use of this term 

because it was the term that was chosen by Garvey and DuBois 

themselves to represent their race.
p Marcus Garvey, 1924.
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nationality is endeavoring to work out its own destiny, to the exclusion of other races and other 

nationalities. We hear the cry of “England for the Englishman,” of “France for the Frenchman,” of 

“Germany for the German,” of “Ireland for the Irish,” of “Palestine2 for the Jew,” of “Japan for the 

Japanese,” of “China for the Chinese.” We of the UNIA are raising the cry of “Africa for the Afri-

cans,” those at home and those abroad. There are 400 million Africans in the world who have Negro 

blood coursing through their veins, and we believe that the time has come to unite these 400 mil-

lion people toward the one common purpose of bettering their condition. The great problem of the 

Negro for the last 500 years has been that of disunity. No one or no organization ever succeeded 

in uniting the Negro race. But within the last four years, the UNIA has worked wonders . . . . We 

want to unite the Negro race in this country. We want every Negro to work for one common object, 

that of building a nation of his own on the great continent of Africa. That all Negroes all over the 

world are working for the establishment of a government in Africa, means that it will be realized in 

another few years. We want the moral and financial support of every Negro to make this dream a 

possibility. Our race, this organization, has established itself in Nigeria, West Africa, and it endeav-

ors to do all possible to develop that Negro country to become a great industrial and commercial 

commonwealth. Pioneers have been sent by this organization to Nigeria, and they are now laying 

the foundations upon which the 400 million Negroes of the world will build. If you believe that the 

Negro has a soul, if you believe that the Negro is a man, if you believe the Negro was endowed with 

the senses commonly given to other men by the Creator, then you must acknowledge that what 

other men have done, Negroes can do. We want to build up cities, nations, governments, industries 

of our own in Africa, so that we will be able to have a chance to rise from the lowest to the highest 

position in the African Commonwealth.

2. Palestine: an area of the Middle East, now known as Israel and the Palestinian Territories
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The Way Forward 
—adapted from The Souls of Black Folk by W.E.B. Dubois

W.E.B. DuBois was a black scholar who, like Garvey, was angered by the 

continued oppression of African Americans after World War I. He was very 

influential as the leader of the most prominent organization for African 

American equality, the NAACP (National Association for the Advancement of 

Colored People). Like Garvey, he fought for the independence of African colo-

nies from the European powers. However, he disagreed sharply with Garvey’s 

idea of separatism. He said that 

Garvey is, without a doubt, the most dangerous enemy of the Ne-

gro race in America and in the world. He is either a lunatic or a traitor. 

He is sending all over this country tons of letters and pamphlets ap-

pealing to Congressmen, businessmen, philanthropists, and educators 

to join him on a platform whose half-concealed planks may be inter-

preted as follows:

 That no person of Negro descent can ever hope to become an American citizen.

 That forcible separation of the races and the banishment of Negroes to Africa is the only 

solution of the Negro problem.3

In fact, DuBois argued strenuously for the full integration of African Americans into American 

society and their full equality.

The following selection is from a book written by DuBois in 1903.

Chapter 1: Of Our Spiritual Strivings
A Negro ever feels his twoness, as an American and as a Negro—two souls, two thoughts, two 

unreconciled strivings. He has two warring ideals in one dark body. His dogged strength alone 

keeps it from being torn apart.

The history of the American Negro is the history of this strife,—this longing to attain self-

conscious manhood, to merge his double self into a better and truer self. In this merging he wishes 

neither of the older selves to be lost. He would not Africanize America, for America has too much 

to teach the world and Africa. He would not bleach his Negro soul in a flood of white Americanism, 

for he knows that Negro blood has a message for the world. He simply wishes to make it possible 

for a man to be both a Negro and an American, without being cursed and spit upon by his fellows, 

without having the doors of Opportunity closed roughly in his face.

3. from “Marcus Garvey: A Lunatic or a Traitor?”, originally published in the May 1924 edition of The Crisis, the official publication 
of the NAACP

p W.E.B. Dubois, 1918.
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This, then, is the end4 of his striving: to be a co-worker in the kingdom of culture,5 to escape 

both death and isolation, to husband6 and use his best powers and his latent genius.

Chapter 6: Of The Training of Black Men
We may decry the color-prejudice of the South, yet it remains a heavy fact. Such curious kinks 

of the human mind exist and must be reckoned with soberly. They cannot be laughed away, nor 

always successfully stormed at, nor easily abolished by new laws. And yet they must not be left 

alone. They must be recognized as unpleasant facts; things that stand in the way of civilization and 

religion and common decency. They can be met in but one way,—by the breadth and broadening of 

human reason, by catholicity7 of taste and culture. . . .

The one remedy of Education leaps to the lips of all:—such human training as will best use the 

labor of all men without enslaving or brutalizing; such training as will give us poise to encourage 

the prejudices that support society, and to stamp out those that in sheer barbarity deafen us to the 

wail of prisoned souls, and the mounting fury of shackled men.

But when we have vaguely said that Education will set this tangle straight, what have we ut-

tered but a truth? Training for life teaches living; but what training for the profitable living to-

gether of black men and white? Today we have climbed to heights where we would open at least 

the outer courts of knowledge to all, display its treasures to many, and select the few to whom its 

mystery of Truth is revealed, not wholly by birth or the accidents of the stock market, but at least 

in part according to skill and aim, talent, and character.

4. By “end,” DuBois means “goal”—the goal of his striving—rather than an end to his effort.
5. kingdom of culture: America. DuBois calls America “the kingdom of culture” to emphasize that his nation was a leading light and 

inspiration in the culture of the world.
6. husband: to manage carefully
7. catholicity: inclusiveness, broad-mindedness
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Tel l It Back—Narration
1. MARK UP THE TEXT—Annotation: Read through the two reading selections again. As 

you read, write in the margin of the text symbols that will help you understand the text 

better and find important details later. The following are some symbols you might use:
  Underline the main idea of the reading or any important point.
  Put a question mark in the margin to mark any part of the reading you don’t understand.
  Write any questions or thoughts you have in the margin.
  Put an exclamation point in the margin to mark any part of the reading you find sur-

prising or particularly interesting.
  Circle any important or unfamiliar vocabulary words or proper nouns when they are 

first introduced. Remember, a proper noun is the name for any specific person, place, 

thing, or idea. How do you know which words to circle? Circle words that appear repeat-

edly, or words you can’t understand from the context of the sentence alone. Look up 

any unfamiliar words in the glossary, or, if they aren’t there, in a dictionary.

2. In the space provided, write a five- or six-sentence summary for each of the lesson readings. 

Use your annotations to help you identify the most important points in the readings, and 

be sure to include those points in your summaries.

Summary of If You Believe the Negro Has a Soul:

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

               A long time ago there was a man 
who knew how to write a summary like no one 
else. He would write and write. People loved 
his summaries. They were awestruck and would 
read the summaries over and over again. In 
fact, some readers thought they were better than 
the actual text. The summaries were short, not 
too long, potent, crafted with descriptive words 
that get the point across in just a few sentences. 
He wrote summaries about  everything under the 
sun. The finest literature turned into the best 
summaries.Everyone loved them.

This icon 
points to 
more tips 
on sum-
marizing, 
found on 
p . 203 .
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Summary of The Way Forward:

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________

 ______________________________________________________________
3. Tell back any similarities you see between the lives or ideas of Marcus Garvey and W.E.B. DuBois.

Talk About It—
1. What was the major difference between Garvey’s ideas for helping African Americans and 

DuBois’s? Provide evidence from the text to support this contrast.

2. The president of the United States during part of Garvey’s and DuBois’s careers (1913–1921) 

was Woodrow Wilson.8 Wilson was a former university professor and leader. He was proud of 

the fact that while he was president of Princeton University, no black people had been admit-

ted to the school. During his presidency of the United States, he segregated the federal govern-

ment offices. He sympathized with the Ku Klux Klan and even organized a private screening at 

the White House of a racist film called The Birth of a Nation. He also promoted separation of the 

races, saying on one occasion: “Segregation is not a humiliation but a benefit.”

Imagine that you are W.E.B. DuBois and you are preparing for a conversation with Presi-

dent Wilson. Recall the principles of refutation from book 5 of this series, in which you at-

tacked an idea as unbelievable, improbable, unclear, or improper. Which of those categories 

would you use to refute segregation? What would you say to Wilson’s idea that “segregation 

is not a humiliation”? Use evidence to support your position.

8. Woodrow Wilson (1856–1924): the twenty-eighth president of the United States. He was criticized for being slow to help the 
cause of women’s suffrage
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3. “Hypocrisy” is an English word that comes from the Greek word hypokrisis, which means 

“acting on the stage.” Actors were called hypokrites. Over time the word “hypocrite” be-

gan to be used as a negative term that referred to people who were pretenders or who 

were fake. After World War I, Garvey and DuBois called the leaders of the United States 

hypocrites because they claimed to be fighting for freedom around the world but were not 

concerned about ensuring liberty and equality for African Americans in their own country. 

Discuss a time in your life when you have seen someone act like a hypocrite. What emo-

tions did this hypocrisy cause you to feel?

4. Garvey argued for separation of the races, while DuBois was convinced that white and black 

people could coexist peacefully and equally. In 1963, Dr. Martin Luther King Jr. said in his 

“I Have a Dream” speech, “I have a dream that little black boys and black girls will be able 

to join hands with little white boys and white girls as sisters and brothers.” Imagine if King 

were to meet with Garvey and DuBois. Which of them do you think he would agree with 

the most? Explain your answer.

Memoria—
Harlem

—Langston Hughes

What happens to a dream deferred?

Does it dry up

like a raisin in the sun?

Or fester like a sore—

And then run?

Does it stink like rotten meat?

Or crust and sugar over—

like a syrupy sweet?

Maybe it just sags

like a heavy load.

Or does it explode?

1. After reading this poem by Langston Hughes, an African American poet who was a major 

contributor to the Harlem Renaissance9 of the 1920s, define any words you may not 

know. Then discuss which comparison to a dream deferred (for example, a raisin in the sun 

or rotten meat) you like best. Make sure to explain why you like it.
9.  Harlem Renaissance: a revival of the arts (music, dance, literature, poetry, and theatre) that took place in the black community 

of Harlem, NY, during the 1920s
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2. How does this poem relate to the speeches of Marcus Garvey and W.E.B. DuBois, or even to 

the quote from Dr. King found in the Talk About It section?

3. Memorize this poem and be prepared to recite it during your next class.

4. Write this poem in your commonplace book, along with any thoughts you have about it.

Go Deeper—
1. As you make comparisons, you may, without realizing it, explain your observations by using 

comparative or superlative adjectives. Comparative adjectives—such as “larger,” “small-

er,” “faster,” or “higher”—are used to compare, or show the differences between one person 

and another person, or one thing and another thing. For example, “That piece of cake is 

larger than the other one.” Comparative adjectives can be used when showing a minor differ-

ence (“Today was hotter than yesterday”) or a major difference (“Today was way hotter than 

yesterday!”) Superlative adjectives—such as “tallest,” “smallest,” “fastest,” or “highest”—

are used to describe a person or thing as having more of a quality than all of the other people 

or things in a group. For example, “China has the largest population in the world.” In this 

sentence, China’s population is being compared to the populations of all other countries.

In the space provided, write either “comparative” or “superlative” to identify the adjectives 

in each of the following sentences.

a. _________________ New York City has a smaller population than Sao Paulo, Brazil.

b. _________________ Driving a car is harder than riding a bike.

c. _________________ The cheetah is the fastest animal in the world.

d. _________________ The tallest building in the world is the Burj Khalifa in Dubai.

e. _________________ The Amazon is the world’s largest river.

f. _________________  Rhode Island is a smaller state than Iowa, but Michigan is  

bigger than both of them.

g. _________________ World War II was deadlier than World War I.

h. _________________ Planes can travel faster than ships.

i. _________________ Golden retrievers are furrier than elephants.

j. _________________ The oldest college in the United States is Harvard University.
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2. From your math studies, you probably already know about Venn diagrams and how they 

can help you to make comparisons between sets. This tool can be just as useful in writing 

comparison essays. With Venn diagrams, similarities and differences can be listed in a form 

that is easy to see.

For the comparisons in this book, a Venn diagram would be made up of two or more over-

lapping circles, one for each subject you are comparing. In the outer part of a circle, charac-

teristics that are unique to the subject are listed. These unique qualities are the differences 

between the two things. In the overlapping space of both circles, shared characteristics 

(similarities) are listed. For example, say you want to compare two desserts, ice cream and 

cake. Here is a possible Venn diagram for the comparison:

Here’s another example using Marcus Garvey and W.E.B. DuBois:

CakeIce cream
frozen,  

melts in mouth,  

creamy texture

baked,  

chewed in mouth, 

crumbly texture

chocolate flavor, 

served at birthday 

parties, delicious

DuBoisGarvey
pro-segregation, 

started the UNIA, 

believed that 

African Americans 

should return to 

Africa

pro-integration,  

started the NAACP, 

believed that  

education was  

vital to progress

African  

American  

thinker, wanted a 

better life for  

African Americans,  

did not condone  

violence
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For each of the following sets, create a Venn diagram that shows the similarities and differ-

ences between the subjects. List at least three items in each circle and at least three items 

in the overlapping area.

a. Africa and North America

Africa North America

b. trucks and passenger jets

Trucks Passenger Jets
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c. dogs and cats

Dogs Cats

d. classical music and rock music

C lassical Music Rock Music
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e. pizza and spaghetti

P izza Spaghetti
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Glossary
Literary and Rhetorical Concepts
Active voice—wording in which the subject of a sentence does the action of the action verb (e .g ., 

The spider ate the fly .)

Adjective—describes a noun and helps us to “see” it more clearly: e .g ., happy, silly, strange

Adverb—usually describes a verb and answers the questions how, when, and where; can also 

describe adjectives or other adverbs: e .g ., shakily, lazily, sometimes

Analogy—a broad term for a comparison between two ideas, events, or objects that is used to 

describe or explain one of those things

Anastrophe—a rhetorical device that inverts the typical sentence structure

Annotations—notes added to a text to help understand or explain it

Appositive—also an appositive phrase; a noun or a noun phrase that explains another noun

Argument—a clear line of thinking aimed at proving a point

Autobiography—a description of someone’s life that is written by the person himself, usually in 

the first person

Biography—a description of someone’s life that is written by someone else, usually in the third 

person

Body paragraphs—all the paragraphs of an essay between the introduction and the conclusion

Character—a person who has a role to play in a story; can also refer to a person’s moral strengths 

or weaknesses, as in “good character” and “bad character”

Chiasmus—a pattern in which the words in the first half of a sentence are reversed in the second 

half of the sentence (e .g ., “Fair is foul, and foul is fair .”)

Citation—used in writing to identify a source of information

Comparative adjective—an adjective used to compare, or show the differences between one 

person and another person, or one thing and another thing: e .g ., larger, smaller, faster, higher 

(“That piece of cake is larger than the other one.”)

Comparison—a way of looking at two or more people, objects, ideas, or events to identify how 

they are alike and different

Compound sentence—two independent simple sentences combined by a linking word called a 

conjunction

Conflict—a clash between people or ideas

Conjunctions—connecting words such as “and,” “or,” and “but”
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Copiousness—stretching exercises for students of rhetoric whereby students reach for new words 

to express variations of the same idea*

Dialogue—a conversation between two or more people

Elocution—the art of public speaking

Eloquence—skillful and persuasive speech and writing

Encomium—warm, glowing praise about a specific person or thing, usually in the form of a speech 

or an essay

Enunciation—clear and articulate speech

Epilogue—a tidy ending to a written work

Ethos—a type of appeal that attempts to persuade the audience that the writer or speaker is a 

trusted authority on her subject

Evaluate—to weigh the good and bad of two or more persons, objects, or events

Evidence—facts and ideas that support the truth or validity of an argument

Fable—a short story that teaches a simple moral lesson, usually with talking animals

Fact—a truth, something known to exist or to have happened

Fairy tale—a fanciful story for children, usually with magical people or creatures

Fiction—any imaginative story

Figurative language—wording that suggests an imaginative meaning that goes beyond what the 

actual words say

Fragment—a sentence that is incomplete

Hyperbole—deliberate exaggeration for the sake of emphasizing an idea or of appealing to the 

emotions of an audience (e .g ., “Her sneeze could be heard for miles around .”)

Hypophora—a rhetorical device in which the speaker asks a question and then immediately 

supplies the answer (e .g ., “Are we afraid? No, we’re terrified!”)

Improbable—not likely

Improper—inappropriate or immoral

Inflection—the change in pitch or tone of the voice that is used to make spoken words more 

meaningful

Logos—an appeal to reason that is often made using facts, numbers, 

logic, and research and helps strengthen the logic of a thesis; the 

content of a speech

Main idea—the most important thought in a story, speech, or essay; 

what the story, speech, or essay is all about

Memoria—Latin for “memory,” one of the five canons or laws of rhetoric

Memorize—to learn something by heart

* A broad definition of copiousness is “any large quantity or number .” Food, birds, or bubbles can be copious . In rhetoric, copiousness 
is aimed at developing a richness and flexibility of language so that many words and many ways of phrasing those words are 
available to the writer and speaker .
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Metaphor—a comparison in which one thing is used to describe another thing that appears to be 

different but that actually has some similarities (e .g ., “That test was a breeze,” “Love is a rose, a 

red and thorny flower”) . Metaphors do not use the comparison words “like” or “as .”

Narrative—noun: all forms of story, from fairy tale, to history, to myths, to parables, to fables; 

adjective: story-telling

Noun—a person, place, thing, or idea: e .g ., astronaut, island, sled, love

Nuance—a small similarity or difference between two things

Opinion—a personal claim, not necessarily based on fact

Outline—the skeleton of a story that tells what comes in the beginning, the middle, and the end

Paragraph—a group of sentences that form an idea together

Parallelism—a rhetorical strategy in which words, phrases, or clauses form a recognizable 

pattern; includes a number of different rhetorical devices, including anaphora

Paraphrasing—using one’s own words and writing style to express ideas that are similar to the 

ideas in a source text

Participial phrase—a phrase that begins with a present participle

Passive voice—wording in which the subject of a sentence fails to do the acting and instead is 

acted upon (e .g ., “The fly was eaten by the spider .”)

Pathos—an appeal to the emotions of an audience

Preposition—a word that shows location (on, in, under), direction (to, into, onto, from), or time 

(before, after, during) . Some prepositions can also connect a verb to a direct object (e .g ., “I’m 

tired of this opera .”) or introduce an amount of something or a length of time (e .g ., “She ate 

three teaspoons of sugar .”) .

Prepositional phrase—a phrase that begins with a preposition: e .g ., over the moon, toward the 

castle, after midnight

Present participle—a verb form that ends in -ing

Proofreading—looking for mistakes in written material

Proper noun—names a specific person, place, thing, or idea: e .g ., Henrietta, Spain, Kleenex

Proverb—a wise saying

Refutation—a short essay that attacks certain parts of a narrative as unbelievable, improbable, 

unclear, or improper

Repetition—repeating a word, phrase, or idea to make a stronger point (e .g ., “Slavery is a blot 

on human history . It is evil . It involves capturing and trafficking human beings . It is evil . It 

destroys dreams and tears families apart . It is evil .”)

Rhetoric—the art and practice of persuasive writing and speaking



Rhetorical device—also known as a rhetorical figure; uses words in clever ways to be more 

persuasive; simile and hyperbole are two examples of rhetorical devices

Run-on sentence—a sentence that lacks proper punctuation and should really be divided into 

separate sentences, either with punctuation or a conjunction

Simile—a comparison using the words “like” or “as” (e .g ., “I’m as silly as a clown with a fire hose .”)

Stanza—a section of poetry similar to a paragraph in prose

Subject—what the sentence is about; either a noun, a pronoun, or a noun phrase

Summary—a shortened or concise version of a longer story

Superlative adjective—an adjective used to describe a person or thing as having more of a 

quality than all of the other people or things in a group: e .g ., tallest, smallest, fastest, highest 

(“China has the largest population in the world .”)

Synonym—a word that has nearly the same meaning as another word

Testimony—the expert opinion or evidence of a credible witness

Thesis statement—the main idea or argument of an essay or oration

Topic sentence—a sentence that tells the main idea of an essay

Transition sentence—a sentence that bridges the ideas in one paragraph and the ideas in the 

following paragraph

Unbelievable—hard to believe, seeming to be impossible

Unclear—hard to understand

Verb—the action word of a sentence: e .g ., pass, kick, dash

Vituperation—condemnation of a specific person or thing, usually in the form of a speech or an 

essay

Vocabulary—a collection of words

Vocabulary Builder
Abroad—in foreign countries

Adieu—good-bye, from the French a Dieu or “to God”

Adroit—skillful

Aerodrome—a landing field for planes

Agitation—the state of being bothered or distressed (“Snarling dogs cause me a lot of agitation”); 

or, a concern and call for action about a particular issue (“The suffragettes led the agitation for 

votes for women .”)

Aggravated—made worse

Aghast—filled with horror or shock

Agility—the ability to move quickly and easily
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All-engrossing—completely absorbing, obsessive

Alloy—mixture

Amendment—a change to the Constitution or to a law

Anguish—mental pain and suffering

Animated—expressive, lively

Annals—historical records

Apparatus—machinery

Apprehensions—worries or fears

Arrest—to slow down or stop

Aspirations—desires or goals

Audacious—extremely bold or daring

Backwater—a motionless part of a river

Bazaar—an open-air market with many stalls of sellers

Beckoned—lured, summoned

Bleach—to lighten or whiten

Blockbusting—spectacular

Boiling point—the temperature at which water boils

Botany—the science of plants

Braille—a written language made up of raised dots, used by blind people

Breadth—a span or range, often a long distance

Brigadier—a commander in charge of a brigade of soldiers or police

Brood—to think deeply

Buoyed—lifted

Chasm—a deep gorge, a wide gap between two things

Cinders—small pieces of partly burned coal or wood

Clamored—made a loud uproar or cry

Clouted—smacked hard

Combustible—capable of catching fire and burning

Commercial—relating to finance and business

Commonwealth—a group of sovereign states associated by their 

own choice and linked with common interests

Composite—a combination of two or more things into one

Confinement—the state of being confined or imprisoned

Conflagration—an extensive and destructive fire

Conjure—to effect or produce, sometimes by magic

Constitute—to make

Contour—the outline of a shape
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Contradictions—statements that are opposed to one another; or, a combination of qualities that 

don’t usually go together

Countenance—facial expression

Counterfeit—fakery, deceit

Coursing—flowing

Crevasse—a deep cleft in the earth or in ice

Culminating—reaching the highest point or climax

Cunning—skillful, adept, crafty, sly

Decry—to condemn or criticize in a public way

Delirium—a state of mental disorder that might involve fever, disturbances, hallucinations, or 

even violence

Democracy—self-rule; government of the people, by the people, for the people

Desolation—devastation or ruin

Destiny—future fortune or purpose

Diaphragm—a thin sheet of material much like the skin stretched over a drum

Dictum—a saying; a proverb

Direst—most hopeless

Discontented—unhappy or dissatisfied

Discourse—speech

Dismembered—chopped into pieces

Distilleries—places where liquor is brewed

Dogged—persistent, stubborn

Draught—a gulp; a deep drink

Drought—a long, severe lack of rainfall

Dumb—mute

Electromagnet—a device made of an iron or steel core that is magnetized by electric current in a 

coil that surrounds it

Eloquent—expressive, clearly revealing feelings or ideas

Embark—to start a journey

Embossed—refers to letters raised on paper by pressure so that they can be felt with the fingers

Encase—to enclose in

Endeavoring—trying hard

Endowed—given as a gift

Engross—to captivate

Enraptured—completely excited, delighted

Entrammeled—trapped, tangled

Exclusion—leaving or shutting out

Exhibition—a display or show
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Exodus—a flight from a place; often used to refer to the flight of the Israelites from slavery in 

Egypt or the flight of other people groups from dire situations

Expedition—a journey or voyage, often of exploration

Expel—to eject, cast out

Extremity—the most extreme point or degree

Faculty—mental or physical power; tendency

Fain—gladly

Feat—an achievement

Feline—catlike

Fiend—a diabolically cruel or wicked person

Fiendish—diabolically cruel or wicked

Foe—an enemy

Forked—split, divided

Formidable—intimidating, fearsome, difficult to conquer

Franc—a French unit of money, almost equal to one dollar

Frock—a gown or dress

Gait—body posture

Gale—a very strong wind

Gallant—brave, noble, chivalrous

Gesticulate—to make gestures

Grotesque—curved and distorted

Gusto—enthusiasm

Hammock—a web of ropes stretched between posts for the purpose of rest or sleep

Hangar—a shelter for housing aircraft

Haze—light fog

Homer—a home run

Humanitarian—a person who helps other people in need

Hypocrite—someone who is fake or who puts up a false front

Idealist—a person with high hopes for the world

Idle—inactive

Ill-starred—unlucky

Illusion—a false hope

Immediacy—urgency

Immitigable—relentless, impossible to lessen the intensity (in this case, the 

intense desire for revenge)

Imperative—absolutely necessary, essential

Imperceptibly—unnoticeably, without being detected

Impromptu—unrehearsed or not planned carefully
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Impunity—freedom from punishment

Incorporated—combined into one body

Indifference—an attitude of uncaring

Indignity—an injury to one’s dignity

Industrial—relating to labor or factory work

Inexplicable—unexplainable

Infatuated—passionately obsessed

Insufferable—unbearable and unpleasant

Interfusing—blending or fusing with another thing

Intimate—close, personal 

Intimidate—to make timid or afraid

Intoxicate—to fascinate, enchant

Intrepid—fearless, dauntless

Invectives—insults

Inventor—someone who creates new devices

Ire—intense anger, wrath

Languished—faded, fell behind, lost vitality

Larynx—also known as “the voice box”; a hollow organ in the throat that contains the vocal folds

Latent—hidden, potential

Leaden—heavy, like lead

Leeway—space or room; particularly, the space of free time

Levite—a priest from the Israeli tribe of Levi

Luminosity—something lit up or bright

Lunatic—can be used negatively to refer to a mentally ill person; more often used to describe 

someone foolish

Magnitude—greatness of size or importance

Maiden—first

Marred—spoiled, blemished

Mastiff—a breed of large dog

Mates—short for “shipmates,” the sailors on board a sailing ship

Membrane—a thin layer of material

Menacing—threatening

Militant—aggressive and violent

Mint—a place where money is legally produced

Mitigation—the act of excusing or lessening something

Mongrel—of mixed breed, nature, or origin

Monomania—an obsessive passion for one thing or idea

Monotonous—lacking variety, tedious
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Nationalities—particular nations in the world

Obliged—required or forced

Obscure—to block, as in “to block from view”

Optimist—someone who takes a favorable view of life and circumstances

Origin—the beginning of something

Pangs—sharp pains

Paragon—a perfect person

Parceled out—divided

Patent—the exclusive right granted by a government to an inventor to manufacture and sell an 

invention

Pathological—caused by disease

Penitents—people who are sorry for their misdeeds or sins

Phenomenon—an event, sometimes an unusual happening

Philanthropists—people who donate money or property for the welfare of others or for civic 

good

Physique—physical body or appearance

Picketing—protesting or demonstrating against a government, business, etc .

Plateaus—raised land with a flat, level surface

Populous—having a large population, crowded

Precursors—ones who go before another

Preoccupations—obsessions

Primal—original, first

Projected—took on

Projectiles—generally refers to weapons thrown or shot through the air, but can also be debris 

that rains down with great force

Prolific— productive

Prostrate—completely flat

Psychopathic—mentally disturbed, dangerously insane

Pyrotechnic—spectacular by way of resembling firework

Quarry—a pit where rocks are mined

Quota—a specified number

Recant—to deny or turn away from (as in to deny one’s beliefs)

Recuperative—having the power to recover health or strength

Reimburse—to pay back

Relentlessly—unceasingly

Relish—great enjoyment

Reluctant—hesitant

Reminiscences—recalled memories
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Renegades—traitors, rebels

Resolute—resolved, determined

Resolve—determination, a definite decision

Rhapsodies—joyful emotions

Righteous—virtuous or moral

Samaritan—a person from Samaria, near Israel; Samaritans were enemies of the Jews

Schmoozing—hanging out and chatting cozily

Segregation—separation; specifically a separation of races; the system in which black and white 

people live, work, eat, and go to school separately

Separatism—the separation of people according to race, gender, or ethnicity

Sepulcher—a tomb built of stone

Shorthand—a quick way to write using abbreviations and symbols

Silhouette—the shadowy outline of something

Skepticism—doubt

Sledge—a sled or sleigh pulled by dogs

Socialite—a fashionable person, known for being the center of many parties and social gatherings

Stag—an adult male deer

Start—to jerk suddenly from being startled

Stenographer—a person who takes dictation in shorthand

Stoker—a laborer who stokes a ship’s furnace with coal, producing steam that drives the ship

Straitjacket—a device used to wrap the arms of a violent person and bind them tightly against 

his body

Strivings—efforts, struggles

Stupefaction—a state of being baffled or amazed

Sublime—awe-inspiring

Submerged—completely hidden from view as if immersed under water

Supernatural—“beyond the natural”; usually refers to spiritual things: God, angels, ghosts, etc .

Swells—large bulges of water on the ocean’s surface

Tactful—thoughtful and sensitive

Tactile—relating to the sense of touch

Tantalizingly—temptingly

Telegraphy—the passing of information over long distances without physical messages

Throes—violent emotions; struggles, great pains

Tier—a row or level

Tolerant—open-minded, considerate of those with whom one disagrees

Traitor—a person who betrays another

Tranquil—calm

Transfigured—changed in form or shape
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Transmission—the spread or carrying of something

Traverse—to go across

Trifling—very small, trivial

Trumped-up—invented to falsely accuse

Tuberculosis—a bacterial infection that inflames the lungs and causes them to bleed

Unabated—undiminished

Unalloy’d (unalloyed)—unmixed, pure

Uniformity—the condition of being the same

Unreconciled—opposed, divided

Uppercut—a swinging blow directed upward to an opponent’s chin

Urchins—mischievous youngsters

Ushered—led by an escort

Utility—the state of being useful

Valiant—brave, courageous

Vainly—without success

Vigilant—alert, watchful

Vigils—watches kept during ordinary sleeping times

Vital—energetic and lively

Vocal chords—known today as vocal folds; vibrating muscles and tissue in the throat that give us 

speech

Vociferous—loud and enthusiastic

Vulgar—rude and crude

Wheedling—persuading or pleading

Wiles—crafty plans

Wrenched—seized, pulled away violently

Yawned—opened wide
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So Long

I’m going out for dinner tonight, and I have a decision to make . What’ll it be? Mexican or Italian? 

On the one hand, I really like the fiery flavors of Mexican food and heaps of fresh salsa on every-

thing . On the other hand, what could be better than the mellow pastas and rich tomato sauces of 

Italian food? When it comes to picking out a restaurant, I have to think hard about what I’m most 

in the mood for .

As I mentioned in the introduction, life is full of decisions, and the way to arrive at answers is 

through comparison . You may not have the opportunity to decide between driving a Ferrari or a 

Lamborghini, and you may not get to choose between a vacation in Nepal or Tahiti, but most of the 

important decisions are yours to make . Will you live with bitterness or with joy? Will you be stingy 

with your time or generous? Will you seek to be selfishly comfortable or seek to be useful to oth-

ers? Will you envy your neighbors or rejoice with them? Those decisions will shape who you are and 

who you become . They are much more significant decisions than what tie or necklace to wear to a 

dance . I sincerely hope that these comparison exercises help you to be better at making decisions, 

both the life-changing kind as well as the more mundane where-will-I-dine-tonight ones .

Speaking of dining, most people like food with lots of flavor, and in the same way, writing 

that has flavor is more interesting to readers than a bland essay . In this book, you learned how to 

carefully compare two things by explaining their similarities and differences . Along the way, you 

discovered that you can spice up an introduction with an attention-getting analogy . Whether you 

chose a simile with the words “like” or “as,” or a metaphor without them, your comparison started 

off with some commendable zing . You also learned that a narrative overview of your subject gives 

your readers the basic facts, while the topic sentence explains what information will be presented 

in your paper .

When you moved on to your body paragraphs, you balanced the flavor of your essay by writing 

two paragraphs about similarities and two about differences . You also sprinkled in a few quotations 

along the way . These quotes gave your writing credibility as you borrowed from the authority of an 

expert source . At the end of your essay, you threw in a pinch of reflection and a dash of curiosity as 

you thought about what you learned from the readings and what you might want to explore in the 

future .

Is that all? Ha! Not by a long shot! You reviewed some of the rhetorical devices from the last 

book, such as parallelism and hypophora, and you learned a few new ones, such as anastrophe, chi-

asmus, and answering a question with another question . You played with all sorts of sentences by 

making them longer and more elegant or shorter and more succinct . You used appositive phrases 

to help your writing flow well, and you strengthened your sentences by switching from passive 

voice to active voice .
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As you compared your way through time and space, you met some colorful characters from 

history, from a daring pilot to a steadfast suffragette to a lovesick poet . If your imagination was 

hard at work, you heard the ring of the world’s first telephone, shivered on the deck of a sinking 

ship, and cheered in the stands of a baseball stadium . You experienced the thrill of new ideas, new 

records broken, and new kinds of entertainment as you entered the twentieth century .

Now you’re ready to take on the new creative challenge of description and impersonation in the 

next book . These are two of my favorite exercises in this whole series of books . Till we meet again 

to learn more about those exercises, adios and arrivederci! Mexican or Italian? I can’t decide!
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Ahab’s Madness
This passage from the novel Moby-Dick by Herman Melville is the same passage that is found in 

lesson 3 (see page 32), but it has been “translated” into more current English .

For long days and weeks, Ahab lay tormented in his hammock . His torn body 
and soul blended together and drove him crazy . On the voyage home, after the 
encounter with the whale, an obsession with killing the whale seized him . 
Sometimes during the passage, he was a raving lunatic; and, even though he 
only had one leg, he was still quite strong, and he became stronger in his 
fits of insanity, so that his mates were forced to tie him fast there . As 
he sailed, he babbled in his hammock . In a jacket of ropes, he swung 
back and forth as the ship hit the waves . Now and then the ship 
floated across a peaceful sea, and the old man’s insanity apparently 
disappeared when they came to Cape Horn . Ahab came forth from 
his dark room into the blessed light and air, looking firm and collected, 
though pale, and gave his calm orders once again; and his mates thanked God 
that his madness was now gone . But even then, Ahab babbled on inside his head . Human madness 
is often a crafty, cat-like thing . When you think it’s gone, it may just be changing into something 
less obvious .

Certainly, Ahab had sailed upon this voyage with the sole and obsessive goal of hunting the 
White Whale . If any of his old acquaintances on shore could guess what was going on in his head, 
their shocked and sensitive souls would have protected the ship from such an evil man! They sailed 
to earn money, but he was intent on a daring and deadly revenge .

Often Ahab was forced to get out of his hammock by exhausting and realistic dreams during 
the night . When he woke, his thoughts would whirl round and round in his blazing brain, till the 
throbbing of his head became torture . Sometimes he felt as if he were being dragged up from his 
hammock, and a great pit seemed to open up in him, from which spiky flames and lightning shot 
up, and terrifying demons summoned him to leap down among them . When this happened, a wild 
cry would be heard through the ship; and with glaring eyes Ahab would burst from his room, as if 
he were escaping from a bed that was on fire .

Here, then, was this grey-headed, ungodly old man, chasing with curses a whale around the 
world, at the head of a crew, too, chiefly made up of wanderers and castaways and cannibals . 

Such a crew seemed specially picked to help him have his obsessive revenge . Sometimes 
they seemed to share his hate, and the White Whale seemed to be as much their foe as 

his . How all this came to be—what the White Whale was to them, or how the Whale 
seemed to be the gliding great demon of the seas of life—to explain all this would 

be to dive deeper than I can go .
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Dr. Jekyl l and Mr. Hyde 
—adapted from The Strange Case of Dr. Jekyll and Mr. Hyde by Robert Louis Stevenson

This passage from the novel The Strange Case of Dr. Jekyll and Mr. Hyde by Robert Louis 
Stevenson is the same passage that is found in lesson 1 (see page 4), but it has been “translated” 
into more current English .

It seemed to me that I was steadily losing Dr . Jekyll, the good side of 
me, and slowly turning into Mr . Hyde, the evil side of me . Between these 
two men, I felt I needed to choose . Whether I was Jekyll or Hyde I still had 
the same memories, but otherwise the two men didn’t think alike at all . 
When I was Jekyll, I remembered my adventures as Hyde, sometimes with 
excitement and sometimes with dismay . When I was Hyde, I didn’t worry at 
all about Jekyll . I merely remembered Jekyll the way a robber remembers a 
cave—the respectable doctor was a good place for me to hide my evil side out 
of sight . Jekyll indulged Hyde the way a father might indulge his son; Hyde 
didn’t care at all about his “father .”

I didn’t know which side to choose . If I embraced being Jekyll, I would 
need to put to death all those cravings and lusts that I cherished secretly 
inside of me . If, instead, I embraced being Hyde, I had to let go of my career 
and my reputation and all of my friendships . I wanted to choose the better 

part of me, but I lacked the strength to remain good and keep my resolution .
Of course I liked the doctor better than Hyde, even though Jekyll was a dissatisfied old man . He 

was surrounded by friends and had honest hopes for the future . But whenever I said good-bye to 
the freedom of being young, thoughtless, and shameless, I longed to become Hyde all over again . It 
tortured me to let go of my wickedness, and so—in moments of weakness—I drank down the brew 
that turned me into Hyde .

When a drunk does stop to think about his problem, not one time in five hundred does he pay 
any attention to the harm drinking does to him . That was me . Whenever I thought about Edward 
Hyde, I didn’t give enough credit to the damage he was doing to my morals and 
my good self . Yet this is how I kept hurting myself . I had locked up my evil side 
for a long time, and now he came out of his cage roaring .
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