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A Typical Teaching Week
These guidelines are intended to help bring some predictability to lesson planning.
Although the elements of grammar are important aspects of this course, its primary focus is 

writing and rhetoric. We recommend that you teach a simple, but rich, grammar curriculum in 
parallel with the lessons in Writing & Rhetoric: Encomium & Vituperation. By simple, we mean to sug-
gest that you avoid a grammar program with a writing component. Two different writing methods 
would most likely work against each other and cause an imbalance in the school day. Instead, look 
for a grammar program that focuses on grammatical concepts, provides plenty of practice sentenc-
es, and encourages diagramming.

You may want to provide same-day grammar instruction several days a week, preferably sepa-
rating Writing & Rhetoric from grammar study by an hour or two. Or, you may want to alternate 
weeks between a grammar program and Writing & Rhetoric. This requires some negotiation in 
your language arts program for the year. If you aim to do two Writing & Rhetoric books per school 
year, that would equal approximately twenty-five lessons. If you spend one week on each lesson, 
that leaves you with about ten weeks to focus on grammar. However, as the reading selections grow 
longer and the writing tasks more extensive, you may need to spend more time on each Writing & 
Rhetoric lesson according to the needs of your students. You will have to choose a grammar pro-
gram with these considerations in mind.

Please note that multiple opportunities for practice are built into the Writing & Rhetoric series. 
If you find that your students have mastered a particular form of writing, you should feel free 
to skip some lessons. In this case, some teachers choose to present the historical material from 
skipped lessons as part of their history lessons.

Day One
1. The teacher models fluency by reading the text aloud while students follow along silently.

2. “Tell It Back” (Narration) and “Talk About It” should immediately follow the reading of the 
text, while the text is still fresh in the students’ minds.

Narration, the process of “telling back,” can be done in a variety of ways. Pairs of students can 
retell the story to each other, or selected individuals can narrate orally to the entire class. Solo 
students can tell back the story into a recording device or to an instructor. At this age, written 
narrative summaries, outlines, and dramatic reenactments can be done with skill. The process 
of narration is intended to improve comprehension and long-term memory.

Annotation is now included under “Tell It Back” as a standard part of the reading process. 
The lesson readings have generally grown in length, and annotations can help a student easily 
locate vocabulary words, proper nouns, and important concepts for drafting essays.

“Talk About It” is designed to help students analyze the meaning of their reading and to see 
analogous situations, both in the world and in their own lives.

Days Two and Three
1. As time allows, the teacher can ask students to reread the text silently and annotate it for 

main ideas, vocabulary words, and important concepts.
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2. Students work with the text through the “Go Deeper” and “Writing Time” exercises. “Go 
Deeper” is a feature in the first and third portions of the book and is all about practicing 
important skills essential to each lesson. “Writing Time,” which appears in the middle portion 
of the book, includes sentence play, copiousness, and the encomium/vituperation exercises 
themselves. You will probably want to take more than one day for this step.

Day Four
1. Rather than going directly to revision, we recommend that students take a breather from their 

essays for a day while they work on their speaking skills. Keeping a day between essay completion 
and revision helps students to look at their work with fresh eyes. However, teachers may find it 
valuable to pair students together to read their essays out loud and give each other ideas for revi-
sion. As an aid to partner feedback, a rubric is included in the “Speak It” section of lesson 7 and 
also at the back of the book.

2. The “Speak It” section creates opportunities for students to memorize, recite, play word 
games, and playact. Please consider using a recording device whenever it suits the situation. 
When using electronics, the student should listen to his recording to get an idea of what 
sounds right and what needs to be improved. Have students read the elocution instructions at 
the back of the book to help them work on skill in delivery.

Day Five
At this level, students will continue to work toward a foundation in revision. The “Revise It” 
section provides basic exercises that introduce students to revision and proofreading. In the 
essay-writing portion of this book, “Revise It” also provides a self-editing checklist that covers 
some of the most important aspects of improving an essay. Most students can do rudimentary 
self-editing at this age and provide some useful feedback to each other. However, teachers are 
still the best source for giving editorial feedback and requesting rewrites.

Writing 
Rhetoric&Writing 
Rhetoric

You are here.

Book 1
Fable

Grades 3–4

Book 2
Narrative I

Grades 3–4

Book 3
Narrative II

Grades 4–5

Book 4
Chreia & 
Proverb
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Book 5
Refutation &
Confirmation

 Grade 5–6

Book 6
Commonplace
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Book 7
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 Grades 6–7
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Comparison
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Description
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Book 11
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Book 9
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Introduction to Students
Insults and Flattery

As I write this short note to you, the United States is in the middle of a presidential race. Let me 
tell you, as the candidates try to prove that they are better than their opponents, the insults are 
coming fast and furious. Here’s one: “He puts on glasses so people will think he’s smart.” Here’s 
another: “He couldn’t be elected dog catcher if he ran again!” And another: “His hair looks like a 
squirrel is sitting on his head.”

Insults have long been a part of political speeches. They are effective at grabbing attention because 
they’re entertaining. Listening to them is a little bit like watching a boxing match with words.

Some insults are long-remembered, such as this one by Teddy Roosevelt about President William 
McKinley: “He has no more backbone than a chocolate éclair.” Or this one by Lady Astor to British 
prime minister Winston Churchill: “If you were my husband, I would poison your tea!” Churchill’s 
response? “Madam, if I were your husband, I would drink it!” And one of my favorites by Abraham 
Lincoln about Stephen Douglas: “His argument is as thin as the soup that was made by boiling the 
shadow of a pigeon that had been starved to death.”

The problem with insults as a rhetorical device is that they aren’t particularly persuasive. You 
could insult someone from here to the Grand Canyon, and I still wouldn’t be convinced that you 
were right. I’m simply not persuaded by insults. And flattery has pretty much the same effect on 
me. You could flatter someone to the top of Mount Everest and it wouldn’t really move me. Neither 
insults nor flattery have enough substance to change my thinking.

Encomium and vituperation are different. These ancient forms of rhetoric are designed to  
persuade readers and listeners with arguments. Encomium praises a person, thing, or idea, and 
then backs up the praise with solid arguments. Vituperation speaks against a person, thing, or idea 
and also musters solid arguments. And what is an argument, after all, but a clear line of reasoning 
that is meant to persuade? Here we are, smack dab in the middle of this Writing & Rhetoric series, 
and we still have one big purpose—to make you a more informative, effective, and persuasive writer 
and speaker!

It’s interesting to me that encomium and vituperation are at once so ancient and so modern. 
We are hundreds, nay, thousands of years from the first formal encomia (plural for encomium) 
and vituperations, and yet they are still as useful today as they were in the days of Pericles and 
Cicero. When politicians like these are at their best, they use encomium and vituperation all the 
time. So do the heads of businesses, salespeople, teachers, professors, novelists, pastors, priests, 
rabbis—in fact, anyone who writes or speaks with the public in mind. You might even want to 
persuade your friends about a thing or two—a movie, for instance, or a sports player. The basic 
parts of these essays will be useful to you in every aspect of your life.

So what are you waiting for? Turn the page and let’s get to it!
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Introduction
If you’ve picked up Writing & Rhetoric books and asked, somewhat mystified, “Where’s the 

prewriting? Where’s the outlining from scratch? Is there enough expository writing in this series?”, 
I commend you for asking these good questions! They indicate that you are serious and thoughtful 
about finding a curriculum for your students that optimizes their chances for success.

Before I address these questions, it might help for you to know where I am coming from and 
where I want to take you. If you happened to be lost in a forest and you met a guy with twigs in his 
beard and bird droppings on his shoulders, you might well believe that he has spent quite a few 
years wandering the forest. But before you let him serve as your guide, you will still want to know 
how well he really knows the landscape and if he is going to lead you to the nearest road or off the 
nearest cliff. To show you how well I know the “landscape” and where I will lead you, please allow 
me to share with you a brief history of rhetoric and composition as it relates to the method in the 
Writing & Rhetoric books.

Two thousand–plus years ago, the Greeks developed a system of persuasive speaking known as 
rhetoric. The Romans fell in love with rhetoric because it was both practical for the real world and 
served the need of training orators in their growing republic. In order to prepare their students for 
oration, the Romans invented a complementary system of persuasive writing known as the pro-
gymnasmata: pro- meaning “preliminary” and gymnas meaning “exercises.” The progymnasmata were 
the primary method in Graeco-Roman schools used to teach young people the elements of rhetoric. 
This happened in a grammar school (called a grammaticus) sometime after a student reached the 
age of ten.

There are several ancient “progyms” still in existence. The most influential progyms were by Her-
mogenes of Tarsus, who lived in the second century, and by Aphthonius of Antioch, who lived dur-
ing the fourth century just as the western Roman Empire was collapsing. Even after the great cities 
of Rome lay in ruins, the progym continued as the primary method for teaching writing during the 
Middle Ages and even into early modern times.

The Writing & Rhetoric series is based on the progymnasmata of ancient Rome. This method 
assumes that students learn best by reading excellent examples of literature and by growing their 
skills through imitation. It is incremental, meaning that it goes from simpler exercises to more 
complex exercises, and it moves from the concrete to the abstract. One of the beauties of the 
progym is that it grows with the student through the stages of childhood development termed the 
“trivium”1 by modern classical education, effectively taking a young writer from the grammar phase 
through the logic phase and finally to the rhetoric phase.

I believe that the progym is every bit as valuable today as it was hundreds of years ago. Before I 
explain why this is so, it might be helpful to take a look back on the history of composition for the 
last 150 years. How we were trained to write as schoolchildren creates certain expectations as we 
evaluate any writing program. However, these expectations may or may not square with a course in 
classical composition that leads to rhetoric.

1. In medieval times, the trivium was originally the lower division of the seven liberal arts. For the modern idea that these studies 
correspond to childhood development, please refer to Dorothy Sayers, The Lost Tools of Learning.
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Modern Composition
Depending on when you learned to write, you were most likely immersed in one of several pools 

of composition theory. If you learned to write before the 1970s, you learned the Current-Tradi-
tional composition theory. We call it “traditional” because it is old—over 150 years old—and it is 
“current” because it continues to be taught. The primary method in Writing & Rhetoric, the pro-
gymnasmata of ancient Rome, gave birth to the Current-Traditional theory. The Current-Traditional 
method makes its rounds by means of the modes of discourse—exposition, description, narration, 
and argumentation. It is a bit bandaged up because it has been nicked and cut with a great deal of 
criticism in the last sixty-odd years.

The focus of the Current-Traditional method is proper English grammar and compositions that 
take a very specific and prescribed form, e.g. five-paragraph essays with an introduction, three body 
paragraphs, and a conclusion. Elegance of style rules over every other consideration. Proponents 
of the Current-Traditional method generally agree that the best style has clearness of expression, 
with a stamp of individuality on it, and is not falsely ornamented, but properly grammatical.

Now, many educators who desire to reclaim the classical tradition for modern students would 
embrace various aspects of the Current-Traditional method. We see good grammar as the basis 
of clear communication. We see stylish writing as a sign of careful attention and an appreciation 
of the beauty of language. We like prescribed forms because they are easy to teach and master. I 
suspect that many courses that purport to be classical writing are nothing more than the Current-
Traditional method dressed up in fresh clothes. And yet there’s something missing in this type of 
writing, something so crucial and vital that it took the next wave of writing theory to point it out: 
Current-Traditional method relies so heavily on form and style that substance is neglected.

If you learned to write in the 1970s and beyond, you have been heavily influenced by the Process 
Approach to writing, which cropped up in the 1960s as a way to give more freedom and autonomy 
to writers. The educational researchers who gave us “process” criticized the idea of a finished, pol-
ished product of writing (i.e., the five-paragraph essay) divorced from any passion or any authentic 
effort to communicate. They contended that students rarely consider their audience when writing 
traditional papers—arguments are not tailored to persuade any particular group of people. Just 
as problematic, students don’t often have a desire to communicate significant ideas through the 
traditional forms, but rather complete their papers by rote. In other words, they write a paper be-
cause they have an assignment and not because they have a conviction about a book or subject. The 
Process Approach is a reaction against the stylish yet rote compositions done by the traditionalists. 
Process theorists emphasized, instead, self-discovery through language.

The Process Approach emphasizes the process of the writer as essential to the finished product 
of writing. The majority of time spent in process writing is devoted to “prewriting” or, in Profes-
sor Donald Murray’s words, “in everything that takes place before the first draft. . . . It includes the 
awareness of the world from which the subject is born. . . . In prewriting, the writer focuses on that 
subject, spots an audience, chooses a form which may carry his subject to his audience. Prewrit-
ing may include research and daydreaming, note-making and outlining, title-writing and lead-
writing.”2 The writing and rewriting stages are also important, but the innovation is in the prewrit-
ing stage of this method.

So, you see, the Process Approach to writing introduces, or I should say reintroduces, something 
very good and necessary to composition: the intention of the author, an awareness of the audience, 

2. Donald M. Murray, “Teach Writing as a Process Not Product,” The Leaflet, November 1972.
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and the understanding that we use writing as a form of thinking. Without this, writing degenerates 
into empty and terribly dull formulae. Writing & Rhetoric embraces the process of the author as 
well as traditional style, but in both cases, as you will see, takes a different tack.

Beyond Process, we also have now Post-Process theories, which reject any generalized explana-
tion of the writer’s process. These ideas take the perspective that the writer is “situated” in a cer-
tain context and that within this context knowledge is created. Knowledge is not some objective 
reality waiting to be discovered by the writer. In essence, reality is built either individually or in 
a social setting. Post-Process theorists would deny any sort of grand scheme to explain or teach 
writing, just as a postmodern theorist is wary of any generalized narratives of human existence. 
Though rich and abundant, even words are considered unreliable by Post-Process theorists, as they 
often carry different meanings for different people. As such, a structured writing program such as 
Writing & Rhetoric might be considered limited and unreasonably authoritative to a Post-Process 
teacher, who recognizes no hard and fast writing pedagogy.

Authentic Classical Writing—The Vitality of Rhetoric
In my estimation, all of these ideas about writing are more or less inadequate. Each has an in-

sight that the theory took too far and failed to balance with other insights. They all miss the mark 
of what we once had in classical writing. This is because composition has been cut off from its roots 
in rhetoric. In the classical world, composition served rhetoric, the art of persuasive speech, as 
a means to an end. The content of the composition was expected to have a purpose, rather than 
existing as a purposeless exercise in expression. The practice of skillful composition was designed 
to enhance persuasive public speaking. At the same time, rhetoric asserted that words have precise 
meanings and that ideas have universal, cross-cultural relevance rooted in our common existence 
as human beings.

In a democracy such as Athens or a republic such as Rome, rhetoric was a powerful way to enter 
into public conversations. In the words of Yale rhetorician Charles Sears Baldwin, “Rhetoric is con-
ceived by Aristotle as the art of giving effectiveness to the truth.” He adds that “the true theory of 
rhetoric is the energizing of knowledge, the bringing of truth to bear upon men. . . .” Rhetoric thus 
had an intentional public purpose, that is, to persuade people to embrace truth and its corollaries: 
virtue and beauty. It is designed to enjoin right behavior by holding up to public scrutiny examples 
of goodness and wickedness. There is an urgency and a real purpose to rhetoric. It was never meant 
to be empty forms of speaking and composition. It was never meant to be only eloquence and skill 
of delivery.3 At the same time, rhetoric was not meant to be full of purpose poorly delivered—a 
poor delivery would only undermine the effectiveness of the purpose.

So here we come to the heart of the matter. The reasoning of the author (Process) adds strength 
and purpose to elegance of style and form (Current-Traditional) and occurs within a particular 
context (Post-Process). Rather than separate elements that fall short when used independently, the 

3. Charles Sears Baldwin goes on to note that a “sophistic tendency” was a perpetual problem in the history of rhetoric. In essence, 
the sophistic was the weed that grew up alongside rhetoric and tried to choke off the more nutritious plant. The history 
of sophistry in the ancient world is long and illustrious, but in modern parlance it has come to mean clever and deceptive 
reasoning. Baldwin says, “What has intervened to deviate rhetoric and frustrate its best use has again and again been the 
preoccupation with giving effectiveness not to the message, but to the speaker.” In other words, the speaker and delivery became 
more important than the urgency and significance of the content. In writing, the compositions can be overly prescribed and 
technical. Not even the progymnasmata have escaped this criticism. Baldwin criticized the “fixed topics” of the progymnasmata as 
“arid” and “impersonal as arithmetic.” 
 In Writing & Rhetoric, we seek to overcome any tendency to be overly prescribed or technical by encouraging imitative self-
expression and real moral purpose. We want for young people to clearly see a model, but then to attempt, as soon as possible, to 
put these ideas into practice by expressing their own ideas.
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three are married together in rhetoric—form, substance, and context united. I believe that a return 
to rhetoric, to persuasive argument fired by a passion for virtue and in service to humanity, is prog-
ress in the best sense of the word. I believe that composition theory finds its highest expression in 
classical writing reinterpreted for the needs of the modern world.

In this series I’ve sought to do just that. I aim not to be purely backward-looking, but to bring 
those excellent, time-tested practices into today’s classroom. I have done so by drawing on the 
expertise of educators who have taught writing in a variety of settings from grade school through 
college. For the better part of fourteen years, I have taught writing to students at elementary and 
middle school levels and guided the writing curriculum at my school. These students live in an 
urban environment and come from both privileged and less privileged backgrounds; the Writing & 
Rhetoric approach has been effective in both cases.

The best preparation for rhetoric is still, as practiced by the ancients, the progymnasmata, the 
preliminary exercises. In the progym, every aspect of rhetoric is part of the training, from the three 
types of audience appeal to the five canons (or laws) of rhetoric. (This terminology will be explained 
in greater depth to students as the series progresses.)

The progymnasmata as applied by Writing & Rhetoric serve the development of rhetoric admi-
rably. Writing & Rhetoric is a creative take on the progym designed to meet the needs of modern 
children. We have both understood the method as it was used for the Romans and understood the 
demands that contemporary students must meet.

  It teaches the four modes of discourse—narration, exposition, description, and argumenta-
tion—while at the same time blending them for maximum persuasive impact.

  It is incremental, moving from easier forms to harder forms. The level of challenge is appropri-
ate for students as they mature with the program.

  It uses “living” stories, from ancient to modern, and is not stuck in any particular time period. 
Rather, it follows a timeline of history so that the stories can be integrated with history lessons.

  Its stories engage the imagination and also spark a desire in young people to imitate them. In 
this way, Writing & Rhetoric avoids the “blank-page syndrome” that can paralyze many na-
scent writers by giving students a model from which to write.

  It promotes virtue by lifting up clear-cut examples of good and bad character.
  It fosters the joy of learning by providing opportunities for creative play and self-expression as 
well as classroom fun.

  It uses speaking to enhance the development of persuasive composition.
  It provides opportunities for students to learn from other students’ work as well as to present 
their own work.

Questions about Apparent Omissions
So now, what about certain aspects of Current-Traditional and Process Approach writing? Does 

Writing & Rhetoric cover these? For example, what about prewriting? What about outlining? What 
about exposition?

Let’s first examine prewriting, which is essentially another word for brainstorming and research. 
We can look at prewriting as a conversation that the writer has with herself. Although prewriting 
and graphic organizers can be useful, I believe that dialogue is the most effective means of thinking 
through the task at hand and of avoiding writer’s block. In other words, conversations are a great 
way to prepare for the process of writing.
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The Greek philosopher Plato is most famous for a process of discussion and argumentation called 
dialectic. In these dialectical conversations, the teacher would ask questions about an opinion held 
by a student and would keep pressing in until deeper truths were revealed. Similarly, modern teach-
ers can guide students toward thoughtful writing by asking probing questions and following up on 
answers with other questions. The idea is not to ask leading questions, but open-ended questions 
so that the student reaches her own conclusions. In Writing & Rhetoric, this conversation—verbal 
prewriting—is explicitly encouraged in our “Talk About It” sections, but dialectic can occur any 
time during the process, including during revision.

The process of revision continues to be strengthened in this book through the “Revise It” section. 
In this volume we offer some specific pointers to aid in reviewing and changing writing. Please keep 
in mind that grammar-age students are often too concrete in their thinking to easily see the flaws 
in their own writing. It often takes a brain that has matured in the direction of abstract thinking, 
as well as in grammatical conventions, to evaluate writing and revise it appropriately. Just as 
writing is necessarily incremental, so is the process of revision. Revision takes critical thinking, 
and this type of higher-level thinking takes time and practice. Not every student matures at the 
same pace. You know your students best and will be able to make comments and corrections that 
support their needs.

Outlining from scratch, a tool associated with Current-Traditional and Process Approach writing, is 
also very useful in classical writing. However, it is important not to put the cart before the horse. The 
progym provides the outline for various types of compositions, from the chreia to the thesis paper, 
and encourages students to think resourcefully and flexibly within these prearranged forms. In this 
way, the progym encourages students in the grammar and logic phases of their development to be 
imitative of writing models. As with all things in education, we must be careful not to overload the 
cognitive function of young people. When the outline is provided, students have more freedom of 
expression within the form itself. As a student grows older, especially as a student enters the rheto-
ric phase of development, outlining from scratch becomes more tenable. In this book, we continue 
outlining as a subset of narration whereby stories are reconstructed in outline form. This method 
helps familiarize students with the structure of outlines without burdening them too soon to employ 
rhetorical thinking. And, even narration, orally “telling back,” is an elementary form of outlining that 
prepares students for the more complex process of laddering details in order of importance.

What about exposition? Expository writing is often called informational writing and is primarily 
used to “expose” or explain a topic. It can clarify a process, analyze an event, extend a definition, 
introduce a problem and propose a solution, or describe how to do something. “The Art of Building 
the Perfect Hamburger” and “Why the Unsinkable Titanic Sank” are sample titles that could be clas-
sified as expository. In the first four books of Writing & Rhetoric, narrative and descriptive writ-
ing was emphasized. However, many aspects of expository writing are now in place and are being 
bolstered with every lesson. These include:

  introducing and concluding the main topic
  informing and explaining the basis of an opinion
  summary
  use of narrative to capture interest
  developing paragraphs
  extending description

In fact, expository papers rely on a firm grasp of narrative and description to properly explain 
and inform. In this volume, we further develop expository skills by guiding students through the 
process of writing a biographical research paper.
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Onward!
As educators, I think we need to admit that teaching writing is difficult. This is because writing 

makes big demands on cognitive function and, for many beginning writers, can easily become over-
whelming. Our brains need to simultaneously

  utilize motor skills
  process vocabulary
  sequence and organize ideas
  employ grammatical concepts
  and draw upon a reservoir of good writing—hopefully the reservoir exists—as a template for 
new writing

That’s a tall order. Also, writing contains a subjective element. It’s not as clear-cut as math. And 
when you add argumentation to the mix, you have a very complex process indeed. To be properly 
educated, every person needs to be able to make and understand arguments.

It is from this list of complexities that a desire for a relatively easy-to-implement curriculum was 
born. My hope is that this introduction has clarified why this series follows the classical method of 
composition and how it naturally integrates helpful elements from other writing methods. While 
the task of teaching writing is difficult, it is my sincere belief that reconnecting the tree of mod-
ern composition to its classical roots in rhetoric will refresh the entire process. Regardless of your 
personal writing history, I trust that these books will provide a happy and rewarding experience for 
your students.

Best Foot Forward
The Progym and the Practice of Modern Writing

Although the progym are an ancient method of approaching writing, they are extraordinarily 
relevant today. This is because modern composition developed from the progym. Modern writing 
borrows heavily from many of the progym’s various exercises. For example, modern stories are es-
sentially unchanged from the ancient fable and narrative forms. Modern expository essays contain 
elements from the ancient commonplace, encomium/vituperation, and other progym exercises. Per-
suasive essays of today are basically the same as the ancient thesis exercises. In this series, you can 
expect your students to grow in all forms of modern composition—narrative, expository, descrip-
tive, and persuasive—while at the same time developing unique rhetorical muscle.

The progym cover many elements of a standard English and Language Arts curriculum. In Enco-
mium & Vituperation these include:4

  experiencing both the reading of a story (sight) and listening to it (hearing)
  analyzing text that is organized in sequential or chronological order

4. This list was derived from the Texas Administrative Code (TAC), Title 19, Part II, Chapter 110: Texas Essential Knowledge 
and Skills for English Language Arts and Reading (http://ritter.tea.state.tx.us/rules/tac/chapter110/index.html), the Core 
Knowledge Foundation’s Core Knowledge Sequence: Content and Skill Guidelines for Grades K-8 (http://www.coreknowledge.
org/mimik/mimik_uploads/documents/480/CKFSequence_Rev.pdf), the English-Language Arts Content Standards for 
California Public Schools: Kindergarten Through Grade Twelve (http://www.cde.ca.gov/be/st/ss/documents/elacontentstnds.
pdf), the English Language Arts Standards of the Common Core State Standards Initiative (http://www.corestandards.org/
ELA-Literacy), and the English/Language Arts Standards Grade 6, Indiana Department of Education (http://www.doe.in.gov/
standards/englishlanguage-arts).
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  drawing evidence from literary or informational texts to support analysis, reflection, and research
  demonstrating an understanding of texts by creating outlines, summarizing, and paraphrasing 
in ways that maintain meaning and logical order within a text

  supporting claim(s) with clear reasons and relevant evidence, using credible sources and 
demonstrating an understanding of the topic or text

  comparing and contrasting two characters (historical figures) or two objects, drawing on 
specific details in the text

  determining a thesis from details in the text, including how characters in a story respond to 
challenges

  determining the meaning of words (in some cases by using word origins) and phrases, 
including figurative language, as they are used in a text

  gathering vocabulary knowledge when considering a word or phrase important to 
comprehension or expression

  articulating an understanding of several ideas or images communicated by the literary work
  critiquing the credibility of a historic figure
  participating civilly and productively in group discussions
  writing informative/explanatory texts to examine a topic and convey ideas and information clearly
  introducing a topic or text clearly, stating an opinion, and creating an organizational structure 
in which ideas are logically grouped into coherent paragraphs to support the writer’s purpose

  introducing claims and supporting them with clear and logically organized reasons that are 
supported by facts and details

  developing the topic with relevant facts, definitions, concrete details, quotations, or other 
information and examples

  providing a concluding statement or section that follows from the argument presented
  using precise language and domain-specific vocabulary to inform about or explain the topic
  establishing and maintaining a formal style
  using appropriate transitions to clarify the relationships among ideas and concepts
  producing clear and coherent writing in which the development, organization, and style are 
appropriate to task, purpose, and audience

  with some guidance and support from peers and adults, developing and strengthening writing 
as needed by planning, revising, editing, rewriting, or trying a new approach

  gathering relevant information from multiple sources, and annotating sources
  avoiding plagiarism and providing basic bibliographic information for sources
   using technology as an aid to revision and oration

While these standards are certainly worthwhile and are addressed in this curriculum, the progym 
derive their real strength from the incremental and thorough development of each form of writing. 
The Writing & Rhetoric series does not skip from form to form and leave the others behind. Rather, 
it builds a solid foundation of mastery by blending the forms. For example, no expository essay can 
truly be effective without description. No persuasive essay can be convincing without narrative. All 
good narrative writing requires description, and all good persuasive writing requires expository el-
ements. Not only do the progym demand strong organization and implement many of the elements 
of modern language arts, but they also retain all of the power of classical rhetoric.
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Here is how the progym develop each stage of modern composition:
1. Fable—Narrative

2. Narrative—Narrative with descriptive elements

3. Chreia & Proverb—Expository essay with narrative, descriptive, and persuasive elements

4. Refutation & Confirmation—Persuasive essay with narrative, descriptive, and expository elements

5. Commonplace—Persuasive essay with narrative, descriptive, and expository elements

6. Encomium & Vituperation—Persuasive essay with narrative, descriptive, and expository elements

7. Comparison—Comparative essay with narrative, descriptive, expository, and persuasive elements

8. Description & Impersonation—Descriptive essays with narrative, expository, persuasive, and 
comparative elements

9. Thesis—Persuasive essay with narrative, descriptive, expository, and comparative elements

10. Defend/Attack a Law—Persuasive essay with narrative, descriptive, expository, comparative, 
and technical elements

As you can see, the progym move quickly to establish the importance of one form to another.

Objectives for Encomium & Vituperation
The following are some of the major objectives for the exercises found in each section of this book:

Reading
1. Expose students to various forms of biographical, autobiographical, and other nonfiction writ-

ing as well as culturally important narratives from the Civil War era and the period of west-
ward expansion that took place in nineteenth-century American history.

2. Model fluent reading for students and give them practice reading diverse texts.

3. Aid student reading and recall by teaching techniques for annotation.

4. Facilitate student interaction with well-written texts through discussions and exercises in 
evaluation and critical thinking.

5. Introduce research by giving students multiple texts to read and having them summarize, 
outline, lift quotes, and create a thesis from the material.

Writing
1. Support students in writing well-crafted, six-paragraph persuasive essays—with introduction, 

body paragraphs, and conclusion—alternately praising and blaming the character and careers 
of specific historical figures. These essays include the development of an awareness of transi-
tions and tone.

2. Guide students through the process of writing a brief biographical research paper—with in-
troduction, factual chronology, conclusion, and bibliography.

3. Demonstrate the use of pathos to engage the emotions of readers. This includes the use of 
hyperbole, a rhetorical device.

4. Practice the concepts of thesis and supporting arguments.

5. Encourage students to map (prewrite) their arguments before they write a paragraph.
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6. Support the development of invention (inventing topics and ideas to write about) and demon-
strate how to use quotations in a crafted piece of writing.

7. Continue the development of revision, proofreading, and joint critiquing.

8. Reinforce grammatical concepts such as prepositional phrases and simple and compound 
sentences, as well as provide practice recognizing and repairing sentence fragments and  
run-on sentences.

Related Concepts
1. Aid in the development of vocabulary and analysis of language as well as thinking in analogies.

2. Review the concepts of contrast and comparison (Chreia and Commonplace units).

3. Reinforce the ability to summarize and paraphrase, as well as to amplify through description, 
for greater rhetorical flexibility.

4. Employ a number of rhetorical devices: hyperbole, the contrary, antithesis, euphemism, 
dysphemism, and parallelism.

5. Strengthen working memory through recitation (memoria), thus improving storage of 
information and rhetorical power.

6. Increase understanding of the flexibility and copiousness of language through sentence 
manipulation.

Speaking
1. Strengthen students’ oratory skills by providing opportunities for public speaking and for 

working on delivery—volume, pacing, and inflection.

2. Encourage students to see the relationship between writing and speaking as they consider 
their ideas orally and to use oration as an aid to the process of revision.
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Lesson 1

 
Encomium versus V ituperation

Have you ever had this maddening sort of conversation?

Friend: That movie was the best!

You: Why was it the best?

Friend: ’Cause it was amazing!

You: Why was it amazing?

Friend: (shrugs) It just was. You have to see it!

You: What made it amazing?

Friend: I dunno. I just liked it.

You: What did you like about it?

Friend: Hmmm . . . Well, um, uh . . .

You probably have heard similar instances of people talking forcefully—using strong praise or 

condemnation—about all sorts of subjects. You might hear “She’s so cool, so fine, so awesome!” Or 

you might hear “That’s so intolerant, so hateful, so rotten!” As you listen to this type of conversa-

tion, you might realize that the speaker has passionate opinions, but not a lot of understanding. 

These opinions are like a big puddle. A puddle can be wide and reflect the sky and look like a lake, 
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but it’s not very deep below the surface. In the same way, opinions can seem meaningful without 

being very deep.

Uninformed opinions are everywhere. All the time people go to the ballot box to vote for the 

next senator or mayor, and they know almost nothing about the person for whom they are voting. 

They vote for Candidate Happy Hoopla because they heard some bits and pieces about her in social 

media and formed an opinion from that. People often talk long and hard about sports, superhe-

roes, celebrities, nutrition, love, and marriage, but have they really thought carefully about the 

subject? Perhaps sometimes they have, but too often people debate hot topics with more emotion 

than understanding.

One of the purposes of this book is to help you to think more deeply about things, to be able 

to organize information so that you have solid ground for judgment—so that your opinions 

are meaningful. Why is this important? Because the world has need of thoughtful people! Only 

thoughtful people are able to understand this complex world, and only thoughtful people qualify to 

be trusted leaders in politics, education, religion, and science. There are far too many uninformed 

blabbermouths in the crowd. Opinions without serious understanding are not only unreliable, they 

can also be downright hurtful. How many times have people marched off to war or joined a rioting 

mob because they had passion but no serious understanding?
In this book, you will learn to make informed judgments about historical people and their ac-

tions, and you will be asked to praise and blame these individuals by sorting evidence into catego-
ries and persuasively explaining your opinion. Before you do that, take a look at a speech praising 
Abraham Lincoln, the sixteenth president of the United States. When Abe was shot and killed on 

Good Friday, April 14, 1865, the nation reeled with shock and disbelief. This was the man 
who had carried the United States through the brutal Civil War and had kept it from 

splitting into two nations. All across the country funeral sermons were given 
praising the virtues of “The Great Emancipator.” The following address, which 
was delivered in the White House, is typical of the speeches that were given:

Probably no man since the days of [George] Washington was ever so 
deeply and firmly embedded and enshrined in the very hearts of the 
people as Abraham Lincoln. Nor was it a mistaken confidence and love. 
He deserved it well—deserved it all. He merited it by his character, by 
his acts, and by the whole tenor, and tone, and spirit of his life. He was 
simple and sincere, plain and honest, truthful and just, benevolent and 
kind. His perceptions were quick and clear, his judgments were calm and 
accurate, and his purposes were good and pure beyond a question. Always 
and everywhere he aimed and endeavored to be right and to do right. His 

integrity was thorough, all-pervading, all-controlling, and incorruptible. 

2 Lesson 1: Encomium versus Vituperation 
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Now, you might be thinking that the speaker is really laying it on thick—and you’d be 

right. If he was talking about almost anyone other than Abe Lincoln, you’d probably say, 

“Baloney!” Actually, these words are not baloney, but rather they belong to an ancient 

tradition of rhetorical speech known as encomium. Encomium is warm, glowing 

praise about a specific person or thing, usually in the form of a speech or an essay. 

Unlike the empty praise you saw in the first example about the movie, an enco-

mium thoughtfully praises a specific person or thing and uses evidence to support 

its positive point of view.

We most often hear encomia (plural for encomium) during funeral speeches 

or eulogies. When people are grieving for the dead, it is appropriate to remember 

the deceased’s good qualities and turn a blind eye to their bad. The phrase de mor-

tuis nil nisi bonum warns us to “speak only good of the dead” and comes to us from 

the ancient Romans, which shows us that this idea is pretty old.

On the flip side of encomium is vituperation. Vituperation is condemnation of a 

specific person or thing, and it, too, uses evidence to support its negative point of view.

You may be surprised to learn that, despite the glowing words in the previous funeral speech, 

many people—both then and now—have spoken ill of our sixteenth president. Many people 

blamed him for the Civil War and for crimes committed by the Union army as it marched through 

the South. John Wilkes Booth, Lincoln’s assassin, called him “a greater tyrant” than Julius Caesar 

of Rome.1 A northern newspaperman, Marcus M. Pomeroy from Wisconsin, called Lincoln “the 

fungus from the corrupt womb of bigotry and fanaticism” and a “worse tyrant and more inhu-

man butcher than has existed since the days of Nero.”2

These bitter words spoken against Lincoln, although full of condemnation, are not vitupera-

tion in the classic sense. These words are a diatribe, a rant—a heavy sledgehammer used to pound 

a person down. With vituperation, you should not see spit flying off the page. You should not see 

hanks of hair being ripped from somebody’s head. Rather, vituperation carefully uses thoughtful 

arguments to attack a specific person or thing. Historian Lyon Gardiner Tyler, son of President 

John Tyler, wrote, “I think [Lincoln] was a bad man, a man who forced the country into an unnec-

essary war and conducted it with great inhumanity.”3 These words are much more in line with the 

vituperations you will be writing in this book.

Here is the reason we write vituperations rather than flinging thoughtless insults: We want 

to expose what is wrong while at the same time sounding reasonable ourselves. There’s nothing 

more off-putting than a red-eyed, spit-spewing mudslinger, even when the mudslinger is telling 

the truth. We want our readers to trust our opinions and to be convinced by them. We want to win 

them over because we believe firmly in a conclusion that we have arrived at carefully.

1. Last diary entry of John Wilkes Booth, April 22, 1865, on display at Ford’s Theatre.
2. Frank Klement, “Small-Town Editor Criticizes Lincoln: A Study in Editorial Abuse,” Lincoln Herald LIV (Summer 1952), pp. 30, 32.
3. Lyon G. Tyler, “The South and Secession,” Tyler’s Quarterly Historical and Genealogical Magazine XIII (1931–32), pp. 212–213.
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To recap: 
  An encomium4 thoughtfully praises a specific person or thing and uses evidence to support its 

positive point of view.

  A vituperation5 thoughtfully attacks a specific person or thing and uses evidence to support its 

negative point of view.

Whereas the commonplace exercises in the previous book attacked or praised general types 

of people—tyrants, cowards, heroes—vituperations and encomia name names. They are detailed 

rather than general. It’s the difference between a forest (general) and the Black Forest (specific), a 

city (general) and Paris (specific), or a building (general) and the Eiffel Tower (specific). Common-

place essays might, for example, examine artists broadly, while vituperation and encomium essays 

might attack or praise some specific artist, such as Salvador Dalí or María Izquierdo.

By writing essays that praise and blame specific people or things, we can get a clearer picture 

of what is praiseworthy and what is blameworthy. We want to befriend, to imitate, to follow, to 

cheer for, to campaign for people who are praiseworthy. We want to challenge, to oppose, to resist, 

to redeem, to campaign against people who are blameworthy. Encomium and vituperative essays 

can also be written for objects, events, and even animals. We want to enjoy, to possess, to create, to 

share, to celebrate things that are praiseworthy. We want to avoid, to destroy, to prevent, to fix, to 

warn others about things that are blameworthy. By clarifying what is praiseworthy or blamewor-

thy, we can better figure out some of life’s confusing questions, such as: Who should my role mod-

els be? What pursuits are worthy of my time and attention? Who should I seek to spend my life 

with? How do I want to be remembered after I die?

Most of the supporting evidence you can use to praise or attack a person fits into common cat-

egories, such as background, fine or poor qualities, and career. You can subdivide these categories 

still further into ancestors (including parents), country, or education; personal character, abilities, 

or virtues or vices; and achievements or lack of worthwhile achievement. As you can see, a great 

deal about a person’s life is covered by these categories. They are the building blocks for making a 

case for or against the way someone from history lived his life.

Category: Background

Subcategories: ancestors (including parents), country, and education

Category: Fine or Poor Qualities

Subcategories: personal character, abilities, virtues or vices

Category: Career

Subcategories: achievements or lack of worthwhile achievement, 
gifts used for good or bad cause

4. The word “encomium” comes from the Greek word enkomion: en, meaning “in” and komos meaning “banquet, party, or parade.” 
Komos is also the root of the word “comedy.”

5. “Vituperation” comes from the Latin word vituperationem, which means “fault-finding,” “ridicule,” or “abusive speech.”
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Do you admire someone greatly? How 

would you describe (or categorize) what 

you admire about her? Do you admire this 

person’s physical strength? Or perhaps 

you admire her intelligence? Does this 

person defend the weak and the power-

less? Did her parents provide a great ex-

ample? Did her education make a worthwhile impact on her life? How does she 

use her wealth and her talents? On the other hand, do you disrespect someone 

greatly? How would you describe (or categorize) what you disrespect about her? 

Do you dislike the rudeness of her manners? Do you dislike this person for the 

way she treats other people? Do you disrespect her for using her power in harsh 

and cruel ways? Do you hate the harm she has caused from her greed and selfish-

ness? Did her parents spoil her or provide a bad example? Did her education 

fail to give her knowledge or wisdom? These are questions that can help you to 

build a case for or against a person.

Encomium and vituperative essays will advance your ability to think 

and reason more clearly, to express your point of view more effectively, 

and to support your ideas with solid reasons. They will help you to 

understand better what you believe—writing and discussion usually 

do that. In addition, you will be gaining research skills as you comb 

through texts to find quotes and examples, which will make you a more careful, thorough person. 

All of this practice in reading and writing will expand your intelligence and the things you can think 

and talk about. That will make you a more interesting person, somebody who has sound opinions 

and who can make thoughtful conversation. These essays will also help you to become a more 

discerning person. They will help you to gain wisdom about your fellow human beings, and you 

will know more about what virtues to pursue and what vices to avoid. That will make you a more 

thoughtful and helpful son or daughter, and a better friend.

Before you get into the nitty-gritty of the essays themselves, in this lesson you will take a closer 

look at some historical examples of encomium and vituperation. See if you can tell the difference 

between them!

Tel l It Back—Narration
What is encomium? What is vituperation? Explain why these essays are so helpful.

In the ancient world, ugliness and poverty were 

sometimes considered signs of the gods’ disfavor, 

and fair game for attack. Do you think that ugliness 

and poverty are worthy of vituperation in this 

day and age and in this culture?



6 Lesson 1: Encomium versus Vituperation Lesson 1: Encomium versus Vituperation  7

Talk About It—
1. Give an encomium or vituperation in the form of a speech, one minute long, on a subject of 

your choosing. Topics might include an animal, a building, a food, a flavor of ice cream, or 

an electronic device. Think about the qualities of your topic that you like or dislike and use 

them to argue for or against it.

2. In The Adventures of Tom Sawyer by Mark Twain, the hero of the story, Tom, plays a nasty 

trick on the people in his hometown of St. Petersburg, Missouri. Tom camps out on an 

island and lets his neighbors think that he has died on the Mississippi River. He waits to 

show himself until the folks of St. Petersburg hold a funeral for him, and then he sneaks 

into the church to listen to the sermon. Although he’s a brat, the preacher says many kind 

words about Tom. Take a look:

As the service proceeded, the clergyman drew such pictures of the graces, the winning 

ways, and the rare promise of the lost lads that every soul there, thinking he recog-

nized these pictures, felt a pang in remembering that he had persistently blinded 

himself to them always before, and had as persistently seen only faults and flaws in the 

poor boys. The minister related many a touching incident in the lives of the departed, 

too, which illustrated their sweet, generous natures, and the people could easily see, 

now, how noble and beautiful those episodes were, and remembered with grief that 

at the time they occurred they had seemed rank rascalities,6 well deserving of the 

cowhide.7 The congregation became more and more moved, as the pathetic tale went 

on, till at last the whole company broke down and joined the weeping mourners in a 

chorus of anguished sobs, the preacher himself giving way to his feelings, and crying in 

the pulpit.

If you could hear a eulogy about your life, what sort of things would you want mentioned? 

Would you want the sermon to be completely truthful, or would you want an encomium 

speech in which your flaws are overlooked?

Memoria—
Watch your thoughts, they become words;

watch your words, they become actions;

watch your actions, they become habits;

watch your habits, they become character;

watch your character, for it becomes your destiny.

6. rascalities: mischief
7. cowhide: a beating with a leather belt

This icon points to more tips on elocution at the 
back of the book .

This icon points to more tips on 
memorization at the back of the book .
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1. Discuss the meaning of this anonymous quotation. While we don’t know the quote’s ori-

gins, it captures the same idea as “Whatever one sows, that will he also reap” (Galatians 

6:7, ESV) or, in other words, “Whatever you plant in the ground, you will harvest.” Define 

any words you may not know. How does this quotation relate to the importance of thinking 

carefully and of having solid understanding?

2. Memorize the quotation and be prepared to recite it during the next class.

3. Write the quotation in your commonplace book, along with any thoughts you have about it.

Go Deeper—
The following is a collection of short encomia and vituperations from ancient times through 

today. Remember that encomium thoughtfully praises a specific person or thing and uses 

evidence to support its positive point of view. Vituperation is condemnation of a specific 

person or thing, and it, too, uses evidence to support its negative point of view.

1. In the space provided, identify the type of passage as either encomium or vituperation.

2. Underline the main idea (or thesis) of each paragraph.

3. Try to discern what category and subcategory of argument the writer uses to praise the 

subject of the encomium or blame the subject of the vituperation. Choose from the terms 

in the following list. Try to determine both the category and the subcategory of the praise 

or blame.

Category: Background

Subcategories: ancestors (including parents), country, and education

Category: Fine or Poor Qualities

Subcategories: personal character, abilities, virtues or vices

Category: Career

Subcategories: achievements or lack of worthwhile achievement, 
gifts used for good or bad cause

4. Finally, list any adjectives the author uses to describe the praiseworthy or blameworthy 

person. If adjectives are few, feel free to create your own list of descriptive words that ac-

curately portray the person. For instance, Philip is described as jealous in the following 

passage. You could also use the adjectives “envious” and “grasping.”
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P hilip of Macedon, ancient king,  
382–336 BC

To call Philip of Macedon treacherous is not idle abuse. . . . If there be any soldiers experi-

enced in battles and campaigns, Philip is jealous to steal the glory of their actions for him-

self. His jealousy (among other failings) is excessive. Or if any man be generally good and 

virtuous, unable to bear Philip’s daily intemperances, drunkenness, and indecencies, he 

is pushed aside and accounted as nobody. The rest about him are brigands and parasites, 

and men of that character, who will get drunk and perform dances which I scruple to name 

before you. 

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________

Hua Mulan, warrior maiden,  
circa (c.) sixth century

Hua Mulan is one of the most famous and fearless warrior maidens in history. A semilegend-

ary figure, Hua Mulan most likely grew up a skilled horse rider and archer in the Northern 

Wei Dynasty. When war came to China from the north, she took her elderly father’s place in 

the army and fought for twelve years against the nomadic tribes later known as Mongols. 

When her service was over, Hua Mulan refused any money for her efforts and returned 

home. Her humility and feelings of patriotism prevented her from accepting reward. In-

stead, she preferred to live quietly with her family. Hua Mulan represents the intense love 

for family and duty to country that characterizes the Chinese.

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________
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Genghis Khan, conqueror,  
c. 1162–1227

One of the most famous military leaders of all time, Genghis Khan built the most powerful 

army in the world during the twelfth century. His source of strength came from the warlike 

tribes of the steppes of Asia, which he managed to unite in 1206. Khan was ambitious and 

cunning and had no pity for the people he conquered. His armies tore through huge territo-

ries, including most of Asia, and his greed for power and control caused the cruel deaths of 

more than a million people. His warriors slaughtered everyone who stood in their way, even 

people they promised to spare if they surrendered. In the city of Urgench alone, more than 

100,000 people were killed on Kahn’s orders, and the children were sold as slaves.

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________

Alfred, king of England,  
c. 849–899

After the Viking invasions, England lay in smoking ruins. To restore a land in such a con-

dition to peace and quiet and safety and freedom from fear of harm, a man might well be 

proud. But King Alfred did more. He established churches and schools, he made just laws, 

and he saw to it that they were justly executed. For the man who brought about all these 

good results, no praise can be too high. In the midst of all the fighting and the weariness 

and the anxiety and the temptation and the responsibility, King Alfred lived a calm, simple, 

unselfish, blameless life. To him, of all the sovereigns of England who have served their 

country well, may the title “The Great” most justly be given. 

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________
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Ulysses S. Grant, army general and US president,  
1822–1885

The great distinguishing qualities of General Grant were truth, courage, modesty, generos-

ity, and loyalty. He was loyal to every work and every cause in which he was engaged—to his 

friends, his family, his country and to his God, and it was these characteristics which bound 

to him with hooks of steel all those who served with him. He absolutely sunk himself to give 

to others honor and praise to which he, himself, was entitled. No officer served under him 

who did not understand this. I was a young man and given much larger commands than 

my rank entitled me to. General Grant never failed to encourage me by giving me credit for 

whatever I did, or tried to do. If I failed, he assumed the responsibility; if I succeeded, he 

recommended me for promotion. 

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________

Harriet Tubman, abolitionist and  
Underground Railroad “conductor,” 1822–1913
One of the most daring conductors along the Underground Railroad was Harriet Tubman. 

She helped so many of her fellow African Americans to escape that they called her “Moses” 

because she had led them out of the land of bondage. Again and again, in spite of the dan-

ger in being caught, she ventured into the southern states to bring back a band of runaway 

slaves. And she was so clever and so full of resource that she always brought them safely 

away. Harriet was both brave and clever, and when the Civil War broke out, she served as a 

scout for the Northern army, earning the praise of those who employed her. 

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________
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Oscar Wilde, novelist and playwright,  
1854–1900

That sovereign of insufferables, Oscar Wilde has ensued with his opulence of twaddle 

and his penury of sense. He has mounted his hind legs and blown crass vapidities 

through the bowel of his neck, to the capital edification of circumjacent fools and 

foolesses, fooling with their foolers. He has tossed off the top of his head and 

uttered himself in copious overflows of ghastly bosh. The ineffable dunce has 

nothing to say and says it—says it with a liberal embellishment of bad deliv-

ery, embroidering it with reasonless vulgarities of attitude, gesture and attire. 

There never was an impostor so hateful, a blockhead so stupid, a crank so vari-

ously and offensively daft. 

Here is a more down-to-earth translation of this paragraph:

That king of intolerables, Oscar Wilde has come along with his wealth of silly chatter and 

his poverty of sense. He has climbed his hind legs and blown gross stupidities through the 

bottom of his neck, to the excellent education of surrounding idiot men and idiot women, 

playing with their midget minds. He has tossed off the top of his head and spouted a gush 

of filthy nonsense. The indescribable moron has nothing to say and says it—says it with a 

flourish of bad delivery, decorating it with unthinking tastelessness of attitude, gesture, and 

dress. There never was a fraud so hateful, a blockhead so stupid, a kook so variously and of-

fensively crazy.

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________
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Adolf Hitler, German dictator,  
1889–1945

In Hitler is a monster of wickedness, insatiable in his lust for blood and plunder. Not 

content with having all Europe under his heel, or else terrorized into various forms of ab-
ject submission, he must now carry his work of butchery and desolation among the vast 

multitudes of Russia and of Asia. The terrible military machine, which we and the rest of 

the civilized world so foolishly, so supinely,8 so insensately allowed the Nazi gangsters to 

build up year by year from almost nothing cannot stand idle lest it rust or fall to pieces. . . . So 

now this bloodthirsty guttersnipe9 must launch his mechanized armies upon new fields of 

slaughter, pillage and devastation. 

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________

V ivien Leigh, actress,  
1913–1967

Apart from her looks, which were magical, she possessed beautiful poise. Her neck looked 

almost too fragile to support her head and bore it with a sense of surprise, and something 

of the pride of the master juggler who can make a brilliant maneuver appear almost acci-

dental. She also had something else: an attraction of the most perturbing nature I had ever 

encountered. It may have been the strangely touching spark of dignity in her that enslaved 

the ardent legion of her admirers. 

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________

8. supinely: weakly, spinelessly
9. guttersnipe: a street urchin, literally a person who hangs out on a filthy street like a scavenging bird
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Roberto C lemente, basebal l player,  
1934–1972

Roberto Clemente was not only an excellent baseball player, but he was also a loving hus-

band, father, and philanthropist. He was proud of his Puerto Rican heritage and won many 

awards, both in baseball and for his extensive charity work. Twice he led the Pittsburgh 

Pirates to win the World Series. Clemente also had a compassionate heart. He was  

killed in a plane crash on his way to deliver supplies to victims of a Nicaraguan earthquake. 

Today, a life-sized statue of Clemente stands in Clemente Park in the Bronx.

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________

Ronald Reagan, US president,  
1911–2004

In his lifetime Ronald Reagan was such a cheerful and invigorating presence 

that it was easy to forget what daunting historic tasks he set himself. He 

sought to mend America’s wounded spirit, to restore the strength of the free 

world, and to free the slaves of communism. These were causes hard to ac-

complish and heavy with risk. Yet they were pursued with almost a lightness 

of spirit. For Ronald Reagan also embodied another great cause . . . “the great 

cause of cheering us all up.” His politics had a freshness and optimism that 

won converts from every class and every nation—and ultimately from the very 

heart of the evil empire. . . . With the lever of American patriotism, he lifted up 

the world. 

Type: _____________________________________________

Categories: ________________________________________

Adjectives: ________________________________________
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Griselda Blanco, gangster,  
1943–2012

Born in 1943, Griselda Blanco lived a notorious life as “the godmother of drugs.” She started 

her education in crime as a youngster, working as a pickpocket in Columbia. As an adult, 

she was the leader of a gang that smuggled drugs into the United States—more than 3,400 

pounds of cocaine each month. Blanco was a ruthless woman and ordered her own squad of 

assassins to murder anyone she considered an enemy. She was probably responsible for over 

forty murders throughout her life. Her heartlessness is truly despicable, and she influenced 

her sons and other family members to be part of her criminal gang. Because of this, much of 

her family, including Blanco herself, was murdered.

Type:  ___________________________________________________________

Categories:  _______________________________________________________

Adjectives:  _______________________________________________________
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Lesson 2

Biography  
versus Autobiography

In the previous lesson, you learned that an encomium thoughtfully praises a specific person or 

thing. You also learned that vituperation thoughtfully attacks a specific person or thing. Now the 

question is: How can you write an encomium or vituperation about somebody or something you 

don’t know anything about? The answer is that you can’t! That’s why this workbook includes biog-

raphies for you to read before writing each essay. These biographies will give you information that 

you can use for praising or blaming an individual.

The word “biography” comes from the Greek language. Greek has influenced a significant por-

tion of the words in our English language, often coming to us from the Romans (who borrowed 

a lot of Greek words) and then through the French (who borrowed a lot of Latin words). French-

speaking Vikings conquered England in 1066, and that’s how Latin and Greek words were scattered 

all about England.

Now, Greek is a tough language. You have only to say the word Προγυμνάσματα to see what 

I mean. Er, let’s try that again. You have only to say the word progymnasmata (pro-gym-naz-ma-

ta) which is Προγυμνάσματα in the Greek alphabet. Progymnasmata is the name of the course 

in rhetorical training that this series of books is based upon. If you see complicated words such 
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as “anaesthesia,”1 “calisthenics,”2 

“tachycardia,”3 and “hegemony,”4 

suspect Greek. If you see words 

such as “aurora borealis,”5 

“Tyrannosaurus rex,”6 

“onomatopoeia,”7 and 

“xenophobia,”8 it’s got 

to be Greek! That’s 

why people say, “It’s 

Greek to me” when 

they don’t understand 

something. Greek is 

loaded up with big, 

difficult-to-understand, 

foreign-sounding words.

To understand it 

better, dissect the word 

“biography” for a moment. 

“Bio-” comes from bios, the Greek 

word for “life.” We find this prefix in 

complex words such as “biology” (the study 

of life) and “biodegradable” (capable of being broken 

down by living things). The second half of the word, 

“-graphy,” also comes from a Greek word, graphia, which 

means “record” or “account.” So a biography is a written 

account of somebody’s life.

Early biographies include the Cyropaedia by the Greek writer Xenophon and The Twelve Caesars 

by Roman historian Suetonius. The Cyropaedia is an encomium essay of an “ideal” ruler, the Persian 

king Cyrus the Great, although much of it is fiction. On the other hand, Suetonius’s Caesars are 

sometimes vituperative biographies of the twelve emperors of Rome, from Julius Caesar to Domi-

tian. The Hebrew and Christian scriptures also contain some of the oldest biographies ever written. 

These include accounts of the lives of Abraham and Sarah, Joseph, Moses, and Joshua in the Hebrew 

scriptures. In the Christian scriptures, the Gospels are biographies of the life of Jesus of Nazareth.

1. anaesthesia: no sense of pain
2. calisthenics: exercises for health
3. tachycardia: an abnormally fast heartbeat
4. hegemony: dominance by one country over another
5. aurora borealis: a light display in the night sky, mostly in the northern regions
6. Tyrannosaurus rex: a large, carnivorous dinosaur
7. onomatopoeia: a word that imitates a sound; e.g., bang, zap, chirp
8. xenophobia: fear of foreigners

p Origins of the English lexicon. 
Note: French is almost completely of 
Latin origin, therefore to say that an 
English word comes from French is 
also to say that it comes from Latin.
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Now, some people don’t want to trust their life history to another person. In The Twelve Cae-

sars, Suetonius tells a story about how Emperor Nero forced Romans to sit in a theatre and listen 

to him sing poetry and twang a harp. “No one was allowed to leave the theatre during his recitals, 

however pressing the reason. We read of women in the audience giving birth, and of men being 

so bored with listening and applauding that they secretly dropped down from the wall at the rear, 

since the gates were kept barred. Some [played] dead and were carried away for burial.”9 You can see 

why Nero would not want Suetonius to write his biography. Suetonius makes him look like a self-

ish pig! There’s no way to be sure if a biographer will speak well or ill of his subject, and that is one 

reason why some people write autobiographies.

Yes, yes, more Greek! You can’t get away from this language! Autos is the Greek word for “self.” 

An automobile is a “self-propelled moving vehicle.” An autopilot is a system whereby an airplane 

flies itself. An autobiography is a self-written biography. In other words, the subject of the biogra-

phy is also the writer of the biography.

Julius Caesar wrote his Bellum Gallicum (The Gallic Wars, circa 56 BC) as a way to boost his repu-

tation as a great military leader and a man of the people. He might have been thinking, “History 

will be kind to me because I intend to write history.” Bellum Gallicum was written from a third-

person point of view, with Julius referring to himself as “Caesar,” as if another writer had written 

about his life. On the other hand, Saint Augustine wrote his very intimate autobiography Confes-

sions (circa AD 400) from a first-person point of view using the word “I.” Augustine wrote not to 

puff himself up and make himself seem grand, but to show himself as a wicked person on the road 

to redemption.

Is a biography or an autobiography more to be trusted? In the last book, Commonplace, you 

learned about using pathos, or emotional appeal, as a way to persuade people. When you can make 

an audience happy or sad or even angry, you can win them to your argument. Ethos is another 

important type of appeal. It attempts to persuade the audience that the writer or the speaker is 

a trusted authority on her subject. People are much more likely to agree with an argument if the 

writer or speaker seems to be trustworthy. Both biographers and autobiographers will try to con-

vince the reader that they are telling the truth and that their version of somebody’s life is accurate. 

There is no simple answer to which is more trustworthy. Much of ethos depends on the reputation 

of the writer and on the accuracy of the facts in his book.

Now that you’ve reviewed the concepts of biography and autobiography, take a look at the 

following two passages. They both share the same story from the life of a western hero, William 

Cody, who was also known as Buffalo Bill. The first passage is from a biography of Cody’s life; the 

second is from his autobiography. As you read, make a mental note of the differences between 

the two accounts.

9. From The Twelve Caesars by Suetonius, chapter 23. Translation by Robert Graves, 1957.
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Terror in Bleeding Kansas 
—adapted from Adventures of Buffalo Bill from Boyhood to  

Manhood by Colonel Prentiss Ingraham

While in Kansas, Isaac Cody, Bill’s father, became 

interested in the affairs of the state and joined the Free 

State party. While making a speech against slavery on 

one occasion, he was deliberately attacked and severely 

wounded. Mr. Cody recovered sufficiently to work on 

his farm again, but was constantly harassed by his old 

foes, who on several occasions visited his home with the 

intention of hanging him.

On one occasion, when in town, young Billy learned of 

an attack to be made upon his father and, mounting his 

horse, Sable Satan, rode with all speed out to the farm. 

He was recognized and hotly pursued, but he got home in 

time to warn his father, who took Little Grey and made 

his escape.

The horsemen, a score in number, came to the farm. 

Finding Mr. Cody gone, the leader struck Billy a severe 

blow, and when the man departed, he carried with him 

Sable Satan. This almost broke the boy’s heart, but he 

declared he would someday regain his horse. For weeks he tried to do so, but without success.

On another night, two horsemen came to the Cody farm and again asked for Bill’s father, but 

they were told by Mrs. Cody that he was away. They would not take her word for it, but thoroughly 

searched the house, after which they forced Billy’s sisters to get them some supper.

Before the American Civil War got its official start at Fort Sumter in South Carolina, a 

miniature civil war was fought in the territory of Kansas. Jayhawks (antislavery forces) 

fought Border Ruffians (proslavery forces) for control of Kansas’s destiny. Those who had come 

to the territory from the South wanted the territory to be declared a slave state, while those from 

the North wanted just the opposite—to declare it a free state. Both sides attacked civilians, and a 

number of disgraceful murders took place, hence the name “Bleeding Kansas.”

p Image of Buffalo Bill Cody, ca. 1880.
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While they were eating, Billy and his father returned, and, warned by one of the girls, Mr. Cody 

crept upstairs to the bedroom, for he was still infirm from the wound he had received. Billy went 

into the kitchen and saw there the very man who had struck him the severe blow and who had 

taken Sable Satan on his last visit.

“Well, boy, that’s a good horse I got from you,” the man said with a rude laugh.

“Yes, he’s too good for such a wretch as you are,” was the fearless reply.

“No lip, boy, or I’ll give you a licking you’ll remember. By the way, where’s that old father of 

yours?” said the man.

Billy made no reply, but walked out of the kitchen, to be soon after followed by his sister Mary, 

who said anxiously, “Oh, Bill, they say Father must have come with you, and they intend to search 

the house again.”

“Then I’ll go up and tell Father,” whispered Billy, and upstairs he went.

He found his father asleep. Bill’s mother was seated near him and told Billy that his father had a 

high fever.

“Then don’t wake him, and I’ll not let them come up here,” said Billy. He went out of the room 

and took his place at the stairs.

A moment after, the two men, both with pistols in their hands, came out of the kitchen and 

started to come upstairs.

“Stop, Luke Craig, for you can’t come up here,” said the boy.

With a hoarse laugh the man sprung up the steps, only to fall back as a pistol flashed in his face. 

He rolled back to the bottom of the stairs, knocking his companion down too.

His companion quickly sprung to his feet and dashed out of the house to where their horses 

were hitched. His horse was a white one, and his comrade’s was Sable Satan. He ran to Sable Satan, 

but up went the window, and in a loud voice Billy cried, “I’ve got my rifle on you, and I’ll fire if you 

take my horse.”

The man evidently believed that Billy would, from what he had seen, and, mounting his own 

horse, he dashed swiftly away in the darkness while Billy returned to the one he had shot.

Billy found the man badly, but not fatally, wounded. Putting the man in his father’s buggy, 

Billy drove him to the nearest doctor, at whose house the man remained for months before he 

was well again.

Terror in Bleeding Kansas 
—adapted from An Autobiography of Buffalo Bill by Buffalo Bill (William F. Cody)

In June 1856, when I was ten years old, Father went to the fort to collect his pay for hay and 

wood he had sold there. I accompanied him on my pony. On our return we saw a crowd of drunken 
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horsemen in front of Riveley’s trading post—as stores were called on the frontier. There were many 

men in the crowd, and they were all drunk, yelling and shooting their pistols in the air.

They caught sight of us immediately, and a few of them advanced toward us as we rode up. 

Father expected trouble, but he was not a man to turn back. We rode quietly up to them and were 

about to continue on past when one of them yelled, “There’s that abolition cuss now. Git him up 

here and make him declar’ hisself!”

“Git off that hoss, Cody!” shouted another.

By this time more than a dozen men were crowding about Father, cursing and abusing him. 

Soon they tore him from his horse. One of them rolled a dry goods box from the store. “Now,” he 

said, “git up on that thar box, and tell us whar’ ye stand.”

Standing on the box, Father looked at the ringleaders with no sign of fear. “I am not ashamed 

of my views,” he said quietly. “I am not an abolitionist, and never have been. I think it is better to 

let slavery alone in the states where it is now. But I am not at all afraid to tell you that I am op-

posed to its extension, and that I believe that it should be kept out of Kansas.”

His speech was followed by a wild yell of derision. Men began crowding around him, cursing 

and shaking their fists. One of them, whom I recognized as Charlie Dunn, an employee of my Uncle 

Elijah, worked his way through the crowd and jumped up on the box directly behind Father. I saw 

the gleam of a knife. The next instant, without a groan, Father fell forward, stabbed in the back. 

Somehow I got off my pony and ran to his assistance, catching him as he fell. His weight overbore 

me, but I eased him as he came to the ground.

Dunn was still standing, knife in hand, seeking a chance for another thrust.

“Look out, ye’ll stab the kid!” somebody yelled.

Another man, with a vestige of decency, restrained the murderer. Riveley came out of the store. 

There was a little breaking up of the crowd, and Dunn got away.

With the help of a friend, I got Father into a wagon when the crowd had gone. I held his head 

in my lap during the ride home. I believed he was mortally wounded. He had been stabbed down 

through the kidneys, leaving an ugly wound. But he did not die of it—then. 

Mother nursed him carefully, and had he been spared further persecution, he 

might have survived—but this was only the beginning.

The proslavers waited a few days and, finding there was no move to 

molest them, grew bold. They announced that they were coming to 

our house to finish their work. One night we heard that a party was 

organized to carry out this purpose. As quietly as possible, Mother 

helped take Father out into the sod corn, which 

then grew tall and thick close about the cabin. 

She put a shawl round him and a sunbonnet on 

his head to disguise him as he was taken out.

There in the sod corn we made him a bed of hay and blankets, and 
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there we kept him for days, carrying food to him by night. These were anxious days for 

my mother and her little family. My first real work as a scout began then, for I had to 

keep constantly on the watch for raids by the ruffians, who had now sworn that Father 

must die.

As soon as he was able to walk we decided that he must be got away. Twenty-five 

miles distant, at Grasshopper Falls, was a party of his friends. There he hoped 

one day to plant a colony. With the help of a few friends, we moved him 

thither one night, but word of his whereabouts soon reached his enemies.

I kept constantly on the alert, and one day, upon hearing that a party had 

set out to murder him at the Falls, I got into the saddle and sped out to warn him. At a 

ford on the way, I ran into the gang, who had stopped to water their horses. As I galloped 

past, one of them yelled, “There’s Cody’s kid now on his way to warn his father. 

Stop, you, and tell us where your old man is.” A pistol shot, to terrify me into obe-

dience, accompanied the command. I may have been terrified, but it was not into 

obedience. I got out of there like a shot, and though they rode hard on my trail, my 

pony was too fast for them. I made it to the Falls with my warning in time.

We got Father as quickly as we could to Lawrence, which was an abolition stronghold, 

and where he was safe for the time being. He gradually got back a part of his strength, 

enough of it at any rate to enable him to take part in the repulse of a raid of Missourians 

who came over to burn Lawrence and lynch the abolitionists. They were driven back across the Mis-

souri River by the Lawrence men, who trapped them into an ambush and so frightened them that, 

for the present, they rode on their raids no more.

When Father returned to Salt Creek Valley, the persecutions began again. The gangsters drove 

off all our stock and killed all our pigs and even the chickens. One night Judge Sharpe, a disrepu-

table old alcoholic who had been elected a justice of the peace, came to the house and demanded a 

meal. Mother, trembling for the safety of her husband, who lay sick upstairs, hastened to get it for 

him. As the old scoundrel sat waiting he caught sight of me.

“Look yere, kid,” he shouted. “Ye see this knife?” He drew a long, wicked bowie. “Well, I’m going 

to sharpen that to finish up the job that Charlie Dunn began the other day.” And, scowling horribly 

at me, he began whetting the knife on a stone he picked up from the table.

Now, I knew something about a gun, and there was a gun handy. It was upstairs, and I lost no 

time in getting it. Sitting on the stairs, I cocked it and held it across my knees. I am sure that I 

should have shot him had he attempted to come up those stairs.

He didn’t test my shooting ability, however. He instead got even with me by taking my beloved 

pony, Prince, when he left. Mother pleaded with him to leave it, for it was the only animal we had, 

but she might as well have pleaded with a wildcat.

We had now been reduced to utter destitution. Our only food was what rabbits and birds I could 

trap and catch with the help of our faithful old dog Turk, and the sod corn that we grated into 
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flour. Father could be of no service to us. His presence, in fact, was merely a menace. So, with the 

help of Brown, Jim Lane, and other Free-Soilers,10 he made his way back to Ohio and began recruit-

ing for his Grasshopper Falls colony.

He returned to us in the spring of ’57 mortally ill. The wound inflicted by Dunn had at last ful-

filled the murderer’s purpose.11 Father died in the little log house, the first man to shed his blood in 

the fight against the extension of slavery into the northern territories.

Tel l It Back—Narration
1. What is a biography? What is an autobiography? Explain what these types of stories are as 

best you can remember.

2. Without looking at the text, retell either the biography or the autobiography version of Ter-

ror in Bleeding Kansas as best you remember it using your own words. Try not to leave out 

any important details. 

Here are the f irst sentences to help you get started:
Biography: “While in Kansas, Isaac Cody, Bill’s father, became interested in the affairs of 

the state and joined the Free State party.”

Autobiography: “In June 1856, when I was ten years old, Father went to the 

fort to collect his pay for hay and wood he had sold there.”

3. MARK UP THE TEXT—ANNOTATION: Read through the two 

versions of Terror in Bleeding Kansas again. As you read, 

write in the margin of the text symbols that will help you 

understand the stories better and find important details 

later. The following are some symbols you might use:
  Underline the main idea of the story or any  

important point.
  Put a question mark in the margin to mark  

any part of the story you don’t understand.
  Write any questions or thoughts you have in  

the margin.
  Put an exclamation point in the margin to  

mark any part of the story you find surprising  

or particularly interesting.

10. Free-soilers: settlers who were determined to bring Kansas into the Union as a free state, i.e. free from slavery
11.  The knife wound had permanently damaged some of Isaac Cody’s internal organs. He was more susceptible to disease as a 

result, and he died in 1857 of a respiratory illness.
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  Circle any important or unfamiliar vocabulary words or proper 

nouns when they are first introduced. Remember, a proper noun 

is the name for any specific person, place, thing, or idea. How 

do you know which words to circle? Circle words that appear 

repeatedly, or words you can’t understand from 

the context of the sentence alone. Look 

up any unfamiliar words in the glossary 

or, if they aren’t there, in a dictionary.

Talk About It—
1. What do you think are some advantages of an autobiography over 

a biography?

2. Earlier in this lesson you learned about ethos, an appeal to the  

trustworthiness of a source. Would you be more likely to trust  

the accuracy of an autobiography or a biography? Why?

Memoria—
Returning hate for hate multiplies hate, adding deeper darkness 

to a night already devoid of stars. Darkness cannot drive out dark-

ness; only light can do that. Hate cannot drive out hate; only love 

can do that. Hate multiplies hate, violence multiplies violence, and 

toughness multiplies toughness in a descending spiral of destruction.

—from “Loving Your Enemies,” a sermon  

by Martin Luther King, Jr., delivered in 1957

1. Discuss the meaning of this quotation by Martin Luther King, Jr., an 

American civil rights leader. Define any words you may not know. How does 

this quotation relate to the problems experienced by William 

Cody as a young boy?

2. Memorize this quotation and be prepared to 

recite it during your next class.

3. Write this quotation in your commonplace book, 

along with any thoughts you have about it.
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Go Deeper—
1. Using complete sentences, describe some of the differences between the biographical and 

autobiographical versions of Buffalo Bill’s story.

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

2. Choose either Buffalo Bill’s personal character or his ancestors, which include his parents, 

and write a paragraph praising this aspect of his life.

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________
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3. Harriet Ann Jacobs was an African American slave born in 1813. She escaped from slavery 

to the North, but she was still threatened by the Fugitive Slave Law. Her freedom was even-

tually purchased, and Harriet went on to write a famous autobiography. Read the following 

excerpt from Incidents in the Life of a Slave Girl, and then rewrite it in the third-person point 

of view, turning it into a biography.

When I was six years old, my mother died. It was then, 

for the first time, that I learned, by the talk around me, 

that I was a slave. When my mother died, I grieved for 

her, and my young mind was troubled with the thought 

of who would now take care of me and my little brother.

 I was told that my home was now to be with my 

mother’s mistress, and I found it a happy one. No toil-

some or disagreeable duties were imposed on me. My 

mistress was so kind to me that I was always glad to do 

her bidding and proud to labor for her as much as my 

young years would permit. I would sit by her side for 

hours, sewing diligently, with a heart as free from care 

as that of any freeborn white child. When she thought I 

was tired, she would send me out to run and jump, and 

away I bounded, to gather berries or flowers to decorate 

her room. Those were happy days—too happy to last.

 When I was nearly twelve years old, my kind mis-

tress sickened and died. As I saw her cheek grow paler and her eye more glassy, how 

earnestly I prayed in my heart that she might live! I loved her, for she had been almost 

like a mother to me. My prayers were not answered. She died, and they buried her in 

the little churchyard, where, day after day, my tears fell upon her grave. Alas! The mem-

ory of a faithful slave does not help much to save her children from the auction block. 

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

p  Picture of Harriet 
Ann Jacobs.
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 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________
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4. Michelangelo was a Renaissance artist born in 1475. He is most famous for his paintings 

that cover the ceiling of the Sistine Chapel, as well as for his numerous sculptures. Read the 

following excerpt from a biography of Michelangelo, and then rewrite it in the first-person 

point of view, turning it into an autobiography. Feel free to amplify your version by adding 

extra details in Michelangelo’s voice.

On his return to Rome, Michelangelo wished to have resumed his work on the mau-
soleum, but the pope had resolved on the completion of the Sistine Chapel. He com-

manded Michelangelo to undertake the decoration of the vaulted ceiling, and the artist 

was obliged, though reluctantly, to obey.

 Michelangelo invited from Florence several famous painters to execute his designs 

under his own supervision, but they could not reach the grandeur of his conceptions, 

which became feeble and weak under their hands. One morning, in a mood of im-

patience, he destroyed all that they had done, closed the doors of the chapel against 

them, and would not thenceforth admit them to his presence. He then shut himself up 

and proceeded with incredible perseverance and energy to accomplish his task alone. 

He even prepared his colors with his own hands.

 When almost half the work was completed, the pope insisted on viewing what was 

done, and the astonishment and admiration it excited rendered him more and more ea-

ger to have the whole completed at once. The progress, however, was not rapid enough 

to suit the impatient temper of the pope. On one occasion he demanded of the artist 

when he meant to finish it, to which Michelangelo replied calmly, “When I can.”

 “When you can!” exclaimed the fiery old pope. “I should have you thrown from the 

scaffold!”

 At length, on the day of the feast of All Saints, 1512, the ceiling was uncovered to 

public view.

pMichelangelo’s fresco Creation of Adam.
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 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________
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Lesson 3

The Introductory 
Paragraph, Part 1:  

Hyperbole
It would be weird to walk up to a complete stranger and start talking as though you were best 

friends. “Hey, dude, how’s the wife and kids? How’s your job going? Do you ever get itchy arm-

pits?” Instead, when you meet someone new, you tell that person your name and ask for his, then 

get to know a little bit about him before you really get talking. The same goes for your essays and 

speeches. Just as you need to introduce yourself before having a personal conversation with some-

one, you need to introduce your essay before jumping into the details. Every good essay or speech 

has some sort of introductory paragraph. The introduction “hooks” the attention of the reader and 

states your purpose for writing. It also sets out a plan for the rest of the essay or speech to follow.

For the essays in this book you are going to start off your introductory paragraphs with a hook 

called hyperbole. I’m very sorry to hit you with another word taken from Greek so soon after 
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“biography” and “autobiography,” but you really can’t avoid Greek! Hyperbole1 is deliberate exaggeration 

for the sake of emphasizing an idea and to create pathos, an appeal to the emotions of your audience. 

Most likely you’ve used a lot of hyperbole in your life. Here are some common examples:

  I simply can’t live without chocolate.

  I care about nothing but soccer.

  I’m so hungry I could eat a horse.

None of the claims in any of these statements is true in actual fact. A person will not actually 

die without chocolate, and most soccer lovers probably care about food and drink at least as much 

as soccer. And if you measure stomach capacity, you will realize that you would never be able to 

digest a horse. These hyperbolic statements do, however, grab our attention, and sometimes our 

emotions, and they work to make a point. Everyone uses hyperbole, and it happens to be the best 

rhetorical device on the planet—oh, excuse my hyperbole!

What catches your attention more: “She’s a really smart girl” or “She’s as brilliant as the sun”? 

“That boy is very strong” or “That boy is the Hercules of Texas”? In the two hyperbolic statements, 

comparisons are made that exaggerate the intelligence of the girl and the strength of the boy. Simi-

les, comparisons that use “like” or “as,” and metaphors, comparisons that don’t use “like” or “as,” 

are excellent ways to create hyperbole. “She’s as brilliant as the sun” is a simile. “That boy is the 

Hercules of Texas” is a metaphor.

Romantic love often inspires men and women to use hyperbole. The book of Song of Solomon 

in the Hebrew scriptures is just loaded with exaggerated praise, the kind of praise that lovers love 

to hear. The beloved says, “Let him kiss me with the kisses of his mouth—

for your love is more delightful than wine” (Song of Solomon 1:2, NIV). The 

lover responds with even more lofty hyperbole: “I liken you, my darling, 

to a mare harnessed to one of the chariots of Pharaoh” (Song of 

Solomon 1:9, NIV). Whoa! Most women today 

would take offense at being called a horse. Back in 

King Solomon’s day, however, it was high praise to 

be likened to a warhorse.

In Romeo and Juliet, when Romeo first sets eyes on 

Juliet, this is the type of hyperbole he uses:

Oh, she doth teach the torches to burn bright!

It seems she hangs upon the cheek of night

Like a rich jewel in an Ethiope’s ear,

Beauty too rich for use, for earth too dear.

So shows a snowy dove trooping with crows

As yonder lady o’er her fellows shows. . . .

1. The word “hyperbole” comes from the Greek word huperbolē, which means “thrown too far,” perhaps referring to a discus or a 
ball that crashes through the window of a nearby house.
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Did my heart love till now? Forswear it, sight!

For I ne’er saw true beauty till this night.

Ugh! How typical it is for someone in love to use hyperbole! First Romeo compares Juliet to 

a bright jewel and then to a pure white dove. And then he claims that he had never seen genuine 

beauty in his life until he laid eyes on Juliet. Oh, please! How could that be true? Never mind that 

Romeo doesn’t actually know anything about the girl. It is perfectly nauseating to hear exaggerated 

words of love when you’re not “over the moon”2 yourself.

Right about now, you might have a little concern tickling the back of your brain. You might be 

wondering, “Is hyperbole dishonest? Doesn’t excess praise or excess condemnation create deliber-

ate false impressions of human beings, either making them out to be better or worse than they 

really are?” Here’s the scoop: Dishonesty is neither the purpose nor the consequence of hyperbole. 

Dishonesty seeks to cheat or deceive people to get something from them that they don’t want to 

lose. On the contrary, the purpose of hyperbole is to capture the reader’s attention, to emphasize 

an idea, and to appeal to the reader’s emotions.

Everyone recognizes hyperbole when they see it, so no one is deceived. No one takes it literally. 

Did you really believe that Romeo had never seen true beauty till he saw Juliet? Or do you really 

believe that Juliet’s face taught torches to burn bright? Through these exaggerated pictures, we are 

able to better feel and understand just how powerful is Romeo’s infatuation for Juliet. The words 

are inflated to show us how inflated Romeo’s feelings are.

Here’s what Frederick Douglass, the great African American abolitionist and statesman, said 

about Ulysses S. Grant, the commander-in-chief of the Union army:

Ulysses S. Grant, the most illustrious warrior and statesman of modern times, the captain 

whose invincible sword saved the republic from dismemberment, made liberty the law of 

the land. A man too broad for prejudice, too humane to despise the humblest, too great 

to be small at any point. In him, the negro found a protector, the Indian, a friend, a van-

quished foe, a brother, an imperiled nation a savior. 

This is high praise indeed! Douglass uses hyperbole to emphasize Grant’s 

contribution to his nation, even above other great leaders such as Abraham 

Lincoln. He is trying to show that Grant fulfilled vital roles for the differ-

ent people of America. No one reading this passage by Douglass would 

imagine that Grant actually wielded an invincible sword or that he was an 

actual brother to defeated Confederate soldiers. And no one would believe, 

based on these remarks, that Grant was a perfect person. Every human 

being has something about him, even if it is something small, that is less 

than perfect. There are no mortals, male or female, who can claim the qual-

ity of “perfect.” So the reader is not deceived, bamboozled, hornswoggled, 

2. over the moon: giddy with happiness
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hoodwinked, or tricked by Douglass’s words.3 Rather, the reader’s attention is piqued. The rhetori-

cal device has done its job, which is to give meaning or to help explain an idea, and to capture the 

audience’s imagination.

Do you see how effective hyperbole is? A moment ago you might not have cared a ripe fig for 

Ulysses S. Grant, but it’s hard to ignore anyone who wields “an invincible sword.”

Before you continue learning about the introductory paragraph, take some time out to 

strengthen your understanding of hyperbole, and of similes and metaphors, which help to make 

wonderful and emotional appeals. The following story is about a grizzly bear showman named 

Grizzly Adams. Use a highlighter to note any hyperbole you see in this reading.

Grizzly Adams
—adapted from The Humbugs of the World by P.T. Barnum

James C. Adams—or Grizzly Adams, as he was generally termed from the fact of his having 

captured so many grizzly bears, and encountered such fearful perils by his unexampled daring— 

was an extraordinary character. For many years a hunter and trapper in the Rocky and Sierra Ne-

vada Mountains, he acquired a recklessness which, added to his natural invincible courage, ren-

dered him truly one of the most striking men of the age.

In 1860, he arrived in New York with his famous collection of California animals, captured by 

himself. The collection consisted of twenty or thirty immense grizzly bears, at the head of which 

stood Old Sampson—now in the American Museum4—wolves, half a dozen other species of bear, 

California lions,5 tigers, buffalo, elk, etc., and Old Neptune, the great sea lion from the Pacific.

Old Adams had trained all these monsters so that with him they were as docile as kittens, while 

many of the most ferocious among them would attack a stranger without hesitation, if he came 

within their grasp. In fact, the training of these animals was no fool’s play, as Old Adams learned 

to his cost. The terrific blows which he received from time to time, while teaching them “docility,” 

finally cost him his life.

3. The list in this sentence is an example of a rhetorical device you learned about in Writing & Rhetoric: Commonplace. It is called 
synonymia. The string of synonyms amplifies the idea that the reader is not fooled by empty or deceitful persuasion.

4. Before Barnum owned a traveling circus, he was the proprietor (owner) of a “museum” on Broadway in New York City. The Amer-
ican Museum hosted displays of wild animals, human oddities such as the “tallest giantess in the world,” historical artifacts, and 
wax figures.

5. California lion: otherwise known as a cougar or a puma

If ever there was a man who used hyperbole, it was circus owner Phineas Taylor Barnum. He dubbed 

the Barnum & Bailey Circus “the greatest show on earth” and consistently used hyperbole to drum 

up business. Grizzly Adams was a friend of Barnum’s who performed in his shows.
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When Adams and his other wild beasts (for he was nearly as wild as any of them) arrived in 

New York, he called immediately at the museum. He was dressed in his hunter’s suit of buckskin. It 

was trimmed with the skins and bordered with the hanging 

tails of small Rocky Mountain animals. His cap consisted 

of the skin of a wolf ’s head and shoulders, from which 

depended6 several tails as natural as life, and under which 

appeared his stiff bushy gray hair and his long, grizzly7 

beard. In fact, Old Adams was quite as much of a show as 

his bears. They had come around Cape Horn on the clip-

per ship Golden Fleece, and a sea voyage of three-and-a-half 

months had probably not added much to the beauty or neat 

appearance of the old bear hunter.

During our conversation, Grizzly Adams took off his 

cap and showed me the top of his head. His skull was liter-

ally broken in. It had on various occasions been struck by 

the fearful paws of his grizzly students, and the last blow, 

from the bear called General Fremont, had laid open his 

brain, so that its workings were plainly visible. I remarked 

that I thought that was a dangerous wound and might  

possibly prove fatal.

“Yes,” replied Adams, “that will fix me out.8 It had 

nearly healed, but old Fremont opened it for me, for the 

third or fourth time, before I left California, and he did his business so thoroughly, I’m a used-up 

man. However, I reckon I may live six months or a year yet.”

This was spoken as coolly as if he had been talking about the life of a dog.

 “Mr. Barnum,” he said to me, “I am not the man I was five years ago. Then I felt able to stand 

the hug of any grizzly living, and was always glad to encounter, single-handed, any sort of an  

animal that dared present himself. But I have been beaten to a jelly, torn almost limb from limb,  

and nearly chawed up and spit out by these treacherous grizzly bears. However, I am good for a few 

months yet, and by that time I hope we shall gain enough to make my old woman comfortable,  

for I have been absent from her some years.”

His wife came from Massachusetts to New York and nursed him. Dr. Johns dressed his wounds 

every day, and not only told Adams he could never recover, but assured his friends that probably a 

very few weeks would lay him in his grave.

But Adams was as firm, as adamant, and as resolute as a lion. Among the thousands who saw 

him dressed in his grotesque hunter’s suit and witnessed the apparent vigor with which he “per-

6. depended: hung down
7. grizzly: sprinkled or streaked with gray hair
8. fix me out: kill me

During the nineteenth 

century, the issue of slavery 

and its abolition was of major 

importance to all Americans, 

even circus men. P.T. Barnum 

weighed in as an abolitionist. 

In his autobiography he wrote, 

“A human soul, ‘that God has 

created . . .’ is not to be trifled 

with. It may tenant the body of 

a Chinaman, a Turk, an Arab 

or a Hottentot—it is still an 

immortal spirit; and . . . it will 

in due time vindicate the great 

fact that, without regard to color 

or condition, all men are equally 

children of the common Father.”
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formed” the savage monsters, beating and whipping them into apparently the most perfect  

docility, probably not one suspected that this rough, fierce-looking, powerful demi-savage,9 as 

he appeared to be, was suffering intense pain from his broken skull and fevered system, and that 

nothing kept him from stretching himself on his deathbed but that most indomitable and extraor-

dinary will of his.

After the exhibition had been open six weeks, the doctor insisted that Adams should sell out 

his share in the animals and settle up all his worldly affairs, for he assured Adams that he was 

growing weaker every day, and his earthly existence must soon terminate.

“I shall live a good deal longer than you doctors think for,” replied Adams doggedly, and then 

he turned to me and said, “Well, Mr. B., you must buy me out.” He named his price for his half of 

the “show,” and I accepted his offer. Adams then insisted that I should hire him to travel for the 

summer and exhibit the bears in their curious performances. He offered to go for $60 per week and 

traveling expenses for himself and his wife.

I replied that I would gladly engage him as long as he could stand it, but I advised him to give 

up business and go to his home in Massachusetts, “for,” I remarked, “you are growing weaker every 

day, and at best cannot stand it more than a fortnight.”

“What will you give me extra if I will travel and exhibit the bears every day for ten weeks?” 

asked Old Adams eagerly.

“Five hundred dollars,” I replied with a laugh.

“Done!” exclaimed Adams. “I will do it, so draw up an agreement to that effect at once. But 

mind you, draw it payable to my wife, for I may be too weak to attend to business after the ten 

weeks are up, and if I perform my part of the contract, I 

want her to get the $500 without any trouble.”

I drew up a contract to pay him $60 per week for his 

services, and if he continued to exhibit the bears for ten 

consecutive weeks I was then to hand him, or his wife, 

$500 extra.

“You have lost your $500!” exclaimed Adams on tak-

ing the contract, “for I am bound to live and earn it.”

“I hope you may, with all my heart, and a  

hundred years more if you desire it,” I replied.

“Call me a fool if I don’t earn the $500!”  

exclaimed Adams with a triumphant laugh.

The “show” started off in a few days, and at the end 

of a fortnight I met it at Hartford, Connecticut.

“Well,” says I, “Adams, you seem to stand it pretty 

well. I hope you and your wife are comfortable?”

9. demi-savage: half-tamed, wild person
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“Yes,” he replied with a laugh, “and you may as well try to be comfortable too, for your $500 

is a goner.”

“All right,” I replied. “I hope you will grow better every day.”

But I saw by his pale face that he was rapidly failing.

I met him the ninth week in Boston. He had failed considerably since I last saw him, but he still 

continued to exhibit the bears and chuckled over his almost certain triumph. I laughed in return, 

and sincerely congratulated him on his nerve and probable success. I remained with him until the 

tenth week was finished and handed him his $500. He took it with a leer of satisfaction, and re-

marked that he was sorry I was a teetotaller,10 for he would like to buy me a drink!

Just before the menagerie left New York, I had paid $150 for a new hunting suit made of beaver 

skins similar to the one that Adams had worn. This I intended for Herr Driesbach, the animal tamer 

who was engaged by me to take the place of Adams whenever he should die.

Adams, on starting from New York, asked me to loan this new dress to him to perform in once 

in a while on a fair day when we had a large audience, for his own costume was considerably soiled. 

I did so, and now when I handed him his $500 he remarked, “Mr. B., I suppose you are going to give 

me this new hunting dress.”

“Oh no,” I replied. “I got that for your successor, who will exhibit the bears tomorrow. Besides, 

you have no possible use for it.”

“Now, don’t be mean, but lend me the dress, if you won’t give it to me, for I want to wear it 

home to my native village.”

I could not refuse the poor old man anything, and I therefore replied, “Well, Adams, I will lend 

you the dress, but you will send it back to me.”

“Yes, when I have done with it,” he replied with an evident chuckle of triumph.

I thought to myself, He will soon be done with it, and replied, “That’s all right.”

We parted, and he went to Neponset, a small town near Boston, where his wife and daughter 

lived. He took at once to his bed and never rose from it again. The excitement had passed away, and 

his vital energies could accomplish no more.

The fifth day after he had arrived home, the physician told him he could not live until the next 

morning. He received the announcement in perfect calmness and with the most apparent indiffer-

ence. Then, turning to his wife with a smile, he requested her to have him buried in the new hunt-

ing suit. “For,” said he, “Barnum agreed to let me have it until I have done with it, and I was deter-

mined to fix his flint this time. He shall never see that dress again.”

His wife assured him that his request should be complied with. He then sent for the clergyman, 

and they spent several hours in communing11 together.

Adams told the clergyman he had told some pretty big stories about his bears, but he had al-

ways endeavored to do the straight thing between man and man. “I have attended preaching every 

10. teetotaller: someone who does not drink alcohol
11. communing: spiritually talking
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day, Sundays and all,” said he, “for the last six years. Sometimes an old grizzly gave me the sermon, 

sometimes it was a panther. Often it was the thunder and lightning, the tempest, or the hurricane 

on the peaks of the Sierra Nevada, or in the gorges of the Rocky Mountains. But whatever preached 

to me, it always taught me the majesty of the Creator, and revealed to me the undying and un-

changing love of our kind Father in heaven.”

In another hour his spirit had taken its flight, and it was said by those present that his face 

lighted up into a smile as the last breath escaped him, and that smile he carried into his grave. Al-

most his last words were: “Won’t Barnum open his eyes when he finds I have humbugged12 him by 

being buried in his new hunting dress?” That dress was indeed the shroud in which he was entombed.

And that was the last on earth of Old Grizzly Adams.

Tel l It Back—Narration
1. What is hyperbole? Explain how it is useful.

2. Create an outline for the story Grizzly Adams using Roman numerals (I, II, III) for the most 

important events and capital letters (A, B, C) for less important events. Use standard num-

bers (1, 2, 3) for minor points.

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

12. humbugged: tricked

A

B

1
2

This icon 
points to 
more tips 
on outlin-
ing at the 
back of 
the book .
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3. MARK UP THE TEXT—Annotation: Read through 

Grizzly Adams again. As you read, write in the margin 

of the text symbols that will help you understand the sto-

ries better and find important details later. The following are 

some symbols you might use:
  Underline the main idea of the story or any important point.

  Put a question mark in the margin to mark any part of the story  

you don’t understand.

  Write any questions or thoughts you have in the margin.

  Put an exclamation point in the margin to mark any part of 

the story you find surprising or particularly interesting.

  Circle any important or unfamiliar vocabulary words 

or proper nouns when they are first introduced. 

Remember, a proper noun is the name for any 

specific person, place, thing, or idea. How do 

you know which words to circle? Circle words 

that appear repeatedly, or words you can’t 

understand from the context of the 

sentence alone. Look up any unfamiliar 

words in the glossary or, if they aren’t 

there, in a dictionary.

Talk About It—
1. In his book Rhetoric, Aristotle the philosopher tells us, “Hyperbole is for young men to use. 

It shows violence of character; and this is why angry people use it more than other people.” 

Do you agree or disagree that hyperbole is only for young men to use, or that it is used 

more often by angry people?

2. In defense of hyperbole, Quintilian, the Roman rhetorician, calls hyperbole “a bold sort 

of ornament.” He says that, instead of being dishonest, “it is an elegant surpassing of the 

truth.”13 Roman statesman Seneca said that hyperbole “asserts the incredible to arrive 

at the credible.”14 In other words, hyperbole sounds too excessive to be true, but it helps 

people to see the truth. Do you agree or disagree? Give an example from the story of Griz-

zly Adams to support your position.

13. from Quintilian, Institutes of Oratory, Book VIII
14. from Seneca, On Benefits
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3. Why do you think Grizzly Adams lived his life with such danger and hardship? Is there a 

connection between the way he lived his life and his gamble with P.T. Barnum?

4. Look at the image of an old advertisement for Barnum & Bailey’s Circus. How does this 

ad use hyperbole in its words and exaggeration in its imagery to get the attention of the 

viewer? What is your emotional reaction to this image?

Memoria—
When you can assume that your audience holds the same beliefs you do, you can relax a 

little and use more normal means of talking to it; when you have to assume that it does 

not, then you have to make your vision apparent by shock—to the hard of hearing you 

shout, and for the almost-blind you draw large and startling figures. 

pThe realistic jungle menagerie circus poster for Barnum & Bailey, 1897.
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1. Discuss the meaning of this quotation by Flannery O’Connor, an American writer and es-

sayist. Define any words you may not know. How does this quotation relate to the idea of 

using hyperbole for persuasion?

2. Memorize this quotation and be prepared to recite it during your next class.

3. Write this quotation in your commonplace book, along with any thoughts you have about it.

Go Deeper—
1. In each of the following pairs of sentences, circle the statement that exaggerates for emphasis.

The battle at Concord, American Revolution
a. The farmers of Concord fired the shot heard round the world.

b. The redcoat swung his sword and said, “Lay down your arms, rebels!”

King Lear’s daughters
a. “You have begot me, bred me, loved me: I return those duties back as are right fit, Obey 

you, love you, and most honor you.”

b. “Sir, I love you more than words can wield the matter; Dearer than eyesight, space, and 

liberty; Beyond what can be valued, rich or rare; No less than life.”

Cleopatra, queen of Egypt
a. Her actual beauty . . . was not in itself so remarkable that none could be compared with 

her, or that no one could see her without being struck by it . . . [And yet] the attraction 

of her person, joining with the charm of her conversation, and the character that at-

tended all she said or did, was something bewitching. 

b. The barge she sat in, like a burnish’d throne, Burn’d on the water: The poop was beaten 

gold; Purple the sails, and so perfumed that The winds were love-sick with them. 

Jesus regarding the Pharisees
a. “You blind guides! You strain out a gnat but swallow a camel.” 

b. “But do not do what [the Pharisees] do, for they do not practice what they preach.” 

Regarding love
a. “My bounty is as boundless as the sea, My love as deep; the more I give to thee, The 

more I have, for both are infinite.” 

b. I like not only to be loved, but to be told I am loved. 

Harriet Beecher Stowe, author of Uncle Tom’s Cabin
a. To her family, Mrs. Stowe said, “I would write something that would make this whole 

nation feel what an accursed thing slavery is.” 

b. “So you’re the little woman who started this great war!” 

Lon Chaney, silent movie actor and makeup artist
a. In his day, Chaney was nicknamed “The Man of a Thousand Faces.”

b. Lon Chaney was indeed the man of a thousand faces.
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2. The following is an angry speech found in Homer’s The Iliad. In this speech, Achilles refuses 

a gift from King Agamemnon. Use a highlighter to mark any hyperbole.

“Agamemnon is a dog, and he dares not look me in the face. I will take no counsel with 

him, and will undertake nothing in common with him. He has wronged me and de-

ceived me enough, he shall not cozen15 me further. Let him go his own way. I loathe his 

presents, and for himself care not one straw. He may offer me ten or even twenty times 

what he has now done, nay—not though it be all that he has in the world, both now or 

ever shall have; he may promise me the wealth of Orchomenus or of Egyptian Thebes, 

which is the richest city in the whole world, for it has a hundred gates through each of 

which two hundred men may drive at once with their chariots and horses; he may offer 

me gifts as the sands of the sea or the dust of the plain in multitude, but even so he 

shall not move me till I have been revenged in full for the bitter wrong he has done me. 

I will not marry his daughter; she may be fair as Venus, and skillful as Minerva, but I 

will have none of her.” 

3. The following is another speech, this time by Frederick Douglass. It was delivered upon 

the anniversary of the American Anti-Slavery Society in New York on May 11, 1847. Use a 

highlighter to mark any hyperbole.

I have no love for America, as such; I have no patriotism. I have no country. What 

country have I? The Institutions of this country do not know me—do not recognize 

me as a man. I am not thought of or spoken of, except as a piece of property. . . . Now, 

in such a country as this I cannot have patriotism. The only thing that links me to this 

land is my family, and the painful consciousness that here there are 3,000,000 of my 

fellow-creatures groaning beneath the iron rod of the worst despotism that could be 

devised, even in Pandemonium.16 . . . This, and this only, attaches me to this land, and 

brings me here to plead with you, and with this country at large . . . to overthrow 

this system of Slavery which is crushing them to the earth. How can I love a country 

that dooms 3,000,000 of my brethren, some of them my own kindred, my own 

brothers, my own sisters, who are now clanking the chains of Slavery 

upon the plains of the South, whose warm blood is now making fat 

the soil of Maryland and of Alabama, and over 

whose crushed spirits rolls the dark shadow 

of Oppression, shutting out and extinguishing 

forever the cheering rays of that bright Sun of 

Liberty, lighted in the souls of all God’s children 

by the omnipotent hand of Deity itself?

15. cozen: trick, fool
16.  According to John Milton in the epic poem Paradise Lost, the demons create a palace in hell called 

Pandemonium.
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4. Exaggerate the following statements to create hyperbole, but keep the intent of the original 

statements. Feel free to use figurative language. (Remember that figurative language is not 

literal, but rather makes a comparison between two unlike things, such as “That dog is as 

old as the hills.”)

Examples:

I’m so hungry, I could eat a big meal

Hyperbole: I’m so hungry, I could eat an elephant.

We waited in line for a long time.

Hyperbole: We waited in line for an eternity.

a. I’m so happy, I could jump.

Hyperbole: I’m so happy, I could _____________________________.

b. She felt very tired on her feet.

Hyperbole: She felt _____________________________ on her feet.

c. I’d give a lot of money for a taste of Grandma’s sweet potato pie.

Hyperbole: I’d give _____________________________ for a taste of Grandma’s 

sweet potato pie.

d. Judge Roy Bean was probably the worst judge west of the Pecos River.

Hyperbole: Judge Roy Bean was probably the worst judge 

_____________________________. (Hint: Where?)

e. The playground bully is a mean boy.

Hyperbole: The playground bully is _____________________________.

5. Now, make hyperbolic similes by using the words “like” or “as.”

Examples:

His speech was very pleasant to listen to.

Hyperbolic simile: His speech dripped like sweet honey from his tongue.

Wyatt Earp called himself a lawman, but he was a horse thief.

Hyperbolic simile: Wyatt Earp called himself a lawman, but he was as filthy and thieving as 

a coyote.

a. Frederick Douglass used the power of words to fight the injustice of slavery.

Hyperbolic simile: Frederick Douglass used his words like 

_____________________________ to fight the injustice of slavery.



42 Lesson 3: The Introductory Paragraph, Part 1: Hyperbole Lesson 3: The Introductory Paragraph, Part 1: Hyperbole  43

b. After the battle, the field of Gettysburg was covered in bodies.

Hyperbolic simile: After the battle, the field of Gettysburg looked like 

_____________________________.

c. John Wilkes Booth shot Abraham Lincoln at the theater and then disappeared.

Hyperbolic simile: John Wilkes Booth shot Abraham Lincoln, disappearing as fast as 

_____________________________ afterward.

d. Bullets flew thick and fast on the battlefield of Sharpsburg, killing more than 3,000 

soldiers.

Hyperbolic simile: Bullets flew thick and fast like 

_____________________________ on the battlefield of Sharpsburg.

e. American women helped the war effort by becoming spies, nursing, and helping at 

home.

Hyperbolic simile: Busy as _____________________________, American women 

helped the war effort by becoming spies, nursing, and helping at home.

6. Use metaphors to make the following sentences hyperbolic.

Examples:

Covered in perfume, she smelled really good.

Hyperbolic metaphor: Covered in perfume, she was a fragrant rose.

The man who refuses to stand up for what’s right is just a coward.

Hyperbolic metaphor: The man who refuses to stand up for what’s right is just a worm.

a. Even as he suffers in slavery, Uncle Tom is a strong character who uplifts the people 

around him.

Hyperbolic metaphor: Even as he suffers in slavery, Uncle Tom is a strong 

_____________________________, uplifting the people around him.

b. Abraham Lincoln showed his determination to keep America in one piece.

Hyperbolic metaphor: Abraham Lincoln was the 

_____________________________ that kept America in one piece.

c. The Civil War caused the deaths of more Americans than any other war.

Hyperbolic metaphor: The Civil War was _____________________________.
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d. Gone with the Wind, a novel about the Civil War, is one of the greatest works of Ameri-

can literature.

Hyperbolic metaphor: Gone with the Wind, a novel about the Civil War, is a 

_____________________________ of 

American literature.

e. In order to save his life, Grizzly Adams fought a 

large bear.

Hyperbolic metaphor: In order to 

save his life, Grizzly Adams had a 

_____________________________ with a 

large bear.

7. Use hyperbole to describe the following famous circus 

performers. Similes and metaphors may be used to cre-

ate your hyperbole.

Jumbo the elephant
Jumbo the elephant amazed viewers who had 

never seen such a large animal before. African 

elephants, after all, are the largest land animals. To 

the admiring people around him he seemed prepos-

terously large.

Example: Jumbo the elephant could be seen for 

miles around.

Hyperbole: Jumbo the elephant  

___________________________________

___________________________________.

General Tom Thumb
General Tom Thumb, who was only twenty-five 

inches tall, performed all over America and Europe.

Hyperbole: Only twenty-five inches tall, General 

Tom Thumb  

____________________________________

___________________________________.

p  Barnum & Bailey Jumbo  
the Children’s Giant Pet 
advertisement.

p  P.T. Barnum and General 
Tom Thumb.
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Emmett Kelly, Sr.
Emmett Kelly, Sr., played the part of a hobo 

and made people laugh even though he always 

looked sad.

Hyperbole: A tragic clown, Emmett Kelly  

__________________________________

__________________________________

__________________________________

_________________________________.

The Swedish Nightingale
Jenny Lind, called the Swedish Nightingale  

because of her lilting soprano voice, toured 

America for two years.

Hyperbole: An amazing singer, Jenny Lind  

__________________________________

__________________________________

__________________________________

_________________________________.

Chang and Eng, the Original Siamese Twins
Chang and Eng, twins from Siam, were famously 

conjoined at the liver. They gave us the common 

term “Siamese twin,” whereas the medical term 

is “conjoined twin.”

Hyperbole: Chang and Eng were so close that  

__________________________________

__________________________________

_________________________________.

p  Emmett Kelly, Sr., known as 
“Weary Willy.”

p  Image of Jenny Lind.

p  Image of Chang and Eng, 1811–
1874.
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Lesson 4

The Introductory Paragraph, Part 2:  
Thesis Review

OK, say you’ve written some hyperbole for the introduction to your encomium or vitupera-

tion. What comes next in your introduction? A thesis statement, of course! A thesis is the 

main idea or argument of an essay or oration.

In Writing & Rhetoric: Commonplace you learned that a good thesis for a persuasive essay does 

not just state a fact, but instead always takes a position or expresses an opinion, and that opin-

ion is open to debate. For instance, it is a fact that the Chihuahua is the smallest dog breed in the 

world. This would be an important piece of information if you were writing a factual (or exposi-

tory) report on dogs, but there is nothing about this information that can be debated or that 

others need to be persuaded to believe. A fact is a truth—something known to exist or to have 

happened—but it is not an argument. If you are writing a persuasive paper, such as an enco-

mium essay, you must do more than state a fact. You must share an opinion with your readers in 

the hopes of influencing them.
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Say you want to persuade people that Chihuahuas, of all dogs, make the best pets. My impres-

sion of Chihuahuas is that they are yipping, yapping, obnoxious little critters. They look more like 

mice or bats than dogs! So how are you going to persuade me to buy a Chihuahua? Here is a good 

beginning for an essay that praises the virtues of the Chihuahua:

Chihuahuas make wonderful pets.

Notice that this simple thesis expresses a debatable opinion and takes a clear and specific stand 

in favor of Chihuahuas. But wait! There’s a way to make this thesis even stronger. You can include 

support for your thesis right in the same statement. Say that in your essay you plan to explain 

that Chihuahuas make wonderful pets because they are lively, loyal, and easy to care for. Why not 

include these supporting details right there with your thesis statement? Take a look:

Chihuahuas make wonderful pets because they are lively, loyal, and easy to care for.

Now that is a terrific thesis statement! By including your three supporting ideas in the thesis, 

you give your reader a preview of the rest of the essay and a structure for you to follow. To continue 

this essay, you would go on to write body paragraphs that provide evidence of a Chihuahua’s liveli-

ness, loyalty, and ease of care, and how these things make Chihuahuas wonderful pets.

A thesis should be specific enough that you can support it. You should assume that your reader 

wants to argue against your ideas. It’s up to you to build a case for your opinion that 

will convince the reader. You see, some opinions are more reliable and true than oth-

ers. A well-supported opinion is more likely to be trusted.

What does it mean to have a well-supported opinion? Well, if you had X-ray 

vision you would see that pretty much everything has support. Buildings have 

frames, people have skeletons, and trees have heartwood. These supports help the 

buildings, people, and trees to stand strong. In the same way, opinions need sup-

port if you want them to be able to stand strong under close examination. Sup-

porting your opinions means providing evidence for the correctness of your ideas. 

Evidence can include facts, expert testimony, quotes from authoritative texts, and 

careful reasoning. This is an essential kind of support for your thesis, and that’s 

what you’ll be learning about in this book.

Now that you have reviewed the idea of a thesis statement, read the following short biography 

of Florence Nightingale, the woman who founded the modern profession of nursing. For the pur-

Do you remember the difference between a quarrel and an argument? A quarrel is any sharp 

or angry disagreement. When people are hurling insults and shoes at each other, that’s 

a quarrel. On the other hand, an argument is a clear line of thinking aimed at proving a point. 

When we say that a thesis is an argument, we mean that it is the thoughtful point you want to 

prove. You can review this idea in Writing & Rhetoric: Refutation & Confirmation.
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pose of this exercise, you should assume this is an authoritative text—that is, that it is a story that 

can be trusted. After you have finished, read the passage again and use a highlighter to mark the 

facts that you find praiseworthy. (Don’t go overboard and mark whole paragraphs.) Later in this 

lesson you will be asked to write a thesis statement about Florence Nightingale.

The Lady with the Lamp 
—adapted from Eminent Victorians by Lytton Strachey  

and from Great Englishwomen by M.B. Synge

After receiving treatment on the battlefield, wounded soldiers were shipped in batches of 200 

across the Black Sea to Scutari. This voyage came to be called the “middle passage” because so many 

men died.1 Between the decks, the wounded, the sick, and the dying—men who had just under-

gone the amputation of limbs, men in the clutches of fever or of frostbite, men in the last stages 

of dysentery and cholera—were crowded, without beds, sometimes without blankets, often hardly 

clothed. The corpses were dropped into the waters.

The wounded soldiers who survived the trip were taken to the hospital at Scutari, where Flor-

ence Nightingale had only just arrived to take charge. The army surgeons were not pleased to have 

her there at first, for women rarely worked in hospitals in the mid-nineteenth century.

Who was this Miss Nightingale (as she was called), and what had brought her so far from home 

in England?

Florence Nightingale was born in 1820 and named after the city of Florence, Italy, where her 

parents happened to be enjoying an extended vacation. When she was seventeen years old, she 

felt that God spoke to her and told her to prepare for a life of service. She obeyed the prompting 

and began training as a nurse.

Her parents were none too pleased by this turn of events, however. The Nightingales were 

a rich, respectable family, and they expected Florence to spend her youth at social gatherings 

and dances until she married one of her rich suitors. Nursing had a bad reputation. Too many 

nurses drank alcohol and spent long hours unsupervised with doctors and patients. But  

1. The “middle passage” was the horrific slave ship route across the Atlantic Ocean where thousands of captured Africans died of 
disease, abuse, and malnutrition.

Like Clara Barton in the American Civil War, Florence Nightingale became famous for nursing 

wounded soldiers. The conflict was the Crimean War, a bloody three-year quarrel that began 

between Russia and Turkey but quickly involved Turkey’s allies, France and England. Nightingale 

worked in the Scutari military hospital located in Istanbul, Turkey.
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Florence was undeterred. After much convincing, her parents permitted her to learn nursing 

from nuns at a Catholic hospital in Paris. At least the nuns would keep her reputation respect-

able, her parents hoped.

War broke out on the Crimean Peninsula in 1853. When Florence heard that almost no soldiers 

survived their wounds, she determined to make a change to their treatment. She gathered together 

ten Catholic sisters and six Anglican, and boarded a ship bound for Turkey with the blessing of the 

English secretary of war.

Although she had dealt with slum hospitals and cholera outbreaks, nothing in Florence’s 

previous experience was as awful as Scutari. The very building itself was worse than a shipwreck. 

Huge sewers underlay it, and cesspools loaded with filth wafted their poison into the upper rooms. 

The floors were in so rotten a condition that many of them could not be scrubbed; the walls were 

thick with dirt; incredible multitudes of rats and roaches swarmed everywhere. And, enormous as 

the building was, it was yet too small. It contained four miles of beds, crushed together so close 

that there was but just room to pass between them. The stench was indescribable.

p  A map showing Scutari and Istanbul in relation to the Crimean Peninsula.
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There were not enough beds. The sheets were made of canvas, and so coarse that the wounded 

men recoiled from them, begging to be left in their blankets. There was no bedroom furniture of 

any kind, and empty beer bottles were used for candlesticks. There were no basins, no towels, no 

soap, no brooms, no mops, no trays, no plates. There were neither slippers nor scissors, neither 

shoe brushes nor blacking. There were no knives or forks or spoons. The supply of fuel was con-

stantly deficient. The cooking arrangements were preposterously inadequate, and the laundry 

service was a farce. As for purely medical materials, the tale was no better. Stretchers, splints, ban-

dages—all were lacking, and so were the most ordinary drugs.

It was Florence who brought supplies and order with her. The first sign of a great change came 

with the appearance of some of those necessary objects with which the hospitals had been unpro-

vided for months. The sick men began to enjoy the use of towels and soap, knives and forks, combs 

and toothbrushes. Some of the older doctors scoffed at Florence—what did a dying soldier want 

with a toothbrush? But the good work went on and, eventually, the whole business of supplying  

the hospitals was, in effect, carried out by Florence. She alone knew where to lay her hands on  

what was wanted. She alone could dispense her stores with readiness.

Vast quantities of valuable supplies sent from England lay, Florence found, engulfed in the 

bottomless abyss of the Turkish Customs House. Other shiploads, buried beneath weapons of 

war destined for Balaclava, passed Scutari without a sign, and thus hospital materials were some-

times carried to and fro three times over the Black Sea before they reached their destination. The 

whole system was clearly at fault, and Florence suggested to the home authorities that a Govern-

ment Store House should be built at Scutari for the reception and distribution of the supplies. Six 

months after her arrival this was done.

In the meantime, Florence reorganized the kitchens and the laundries in the hospital. The 

ill-cooked hunks of meat, vilely served every once in a while, which had hitherto been the only 

diet for the sick men, were replaced by punctual meals that were well-prepared and appetizing. 

Strengthening extra foods—soups and wines and jellies (“Preposterous luxuries,” snarled one of 

the doctors)—were distributed to those who needed them.

As for the washing arrangements, they were revolutionized. Up to the time of Florence’s arrival,  

the number of shirts the hospital had succeeded in washing was seven. The hospital bedding, 

she found, was “washed” in cold water. She purchased a Turkish house, had boilers installed, and 

employed soldiers’ wives to do the laundry work. By washing the filthy sheets, the bacteria that 

teemed in them was killed off, and soldiers’ wounds were no longer infected by them.

This remarkable woman was in truth performing the function of an administrative chief. How 

had this come about? Was she not in reality merely a nurse?2 Was it not her duty simply to tend the 

sick? Indeed, she did tend the sick, but she was also a ministering angel, a gentle “lady with a lamp,” 

whose kindness prompted her to make changes for the better.

2. In the nineteenth century, a nurse was not considered as important as a doctor or an administrative chief, hence the word 
“merely.”
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It was a cheering sight to the sick soldiers to see Florence and the other nurses moving about 

the wards, even in the dead of night with lamps in hand. They all wore aprons, plain skirts, and 

white caps. The men had never been nursed by women before. They had been nursed only by 

men, some of whom were very rough, did not know anything of sickness, or were unable to dress 

wounds. But these female nurses moved about from bed to bed, quickly and quietly, attending to 

each sufferer in turn and working for hours and hours with no rest.

Some of the soldiers were too ill even to know where they were, until they slowly returned to 

life and found themselves no longer lying on the battlefield, but in the hospital, being cared for and 

looked after by Florence and the other nurses. The nurses worked on through the day, and often 

through the night as well, carrying out the doctors’ orders, giving medicine, supplying lint and 

bandages, and giving lemonade to the thirsty soldiers.

Florence had a great power of command over the soldiers; many a time her influence helped a 

wounded man through a dreaded operation. He would sooner die than meet the knife of the sur-

geon, but then Florence would encourage him to be brave. While she stood beside him, he, with lips 

closely set and hands folded, set himself for her sake to endure the necessary pain. And the soldiers 

would watch her moving down the wards and long for their turn to come, when she would stand by 

their bed and perhaps speak some special word to them. Florence’s sympathy would ease the pains 

of the dying and bring back to those still living something of the forgotten charm of life. Over and 

over again her untiring efforts rescued those whom the surgeons had abandoned as beyond the 

possibility of cure.

Florence’s mere presence brought with it a strange influence. A passionate idolatry spread 

among the men—it is rumored that they kissed her shadow as it passed, and they even changed 

the way they spoke. “Before she came,” said a soldier, “there was cussin’ and swearin’, but after her 

arrival it was as holy as a church.” Florence was heroic, and the kisses and clean language were the 

humble tributes paid to her.

Florence Nightingale is best known for reforming the hospital system of her day. She created 

new standards for cleanliness and hygiene, and made it respectable for women to work as 

professionals in hospitals. She possessed amazing stamina, sometimes working twenty-two out of 

twenty-four hours. Florence worked tirelessly for the rest of her days to relieve the pain of soldiers 

and, when the war was over, she also aided poor people 

in the slums of London. Florence Nightingale 

carried a lamp for the suffering all the days 

of her life.



50 Lesson 4: The Introductory Paragraph, Part 2: Thesis Review Lesson 4: The Introductory Paragraph, Part 2: Thesis Review  51

Tel l It Back—Narration
1. What is a thesis? What is its purpose?

2. Without looking at the text, retell The Lady with the Lamp as best you remember it using 

your own words. Try not to leave out any important details. 

Here’s the f irst sentence to help you get started:
After receiving treatment on the battlefield, wounded soldiers were shipped in batches 

of 200 across the Black Sea to Scutari.

3. Outline: Create an outline for The Lady with the Lamp using Roman numerals (I, II, III) for 

the most important events and capital letters (A, B, C) for less important events. Use stan-

dard numbers (1, 2, 3) for minor points.

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

A

B

1
2
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4. MARK UP THE TEXT—Annotation: Read through The Lady with the Lamp again. As you 

read, write in the margin of the text symbols that will help you understand it better and 

find important details later. The following are some symbols you might use:
  Underline the main idea of the story or any important point.

  Put a question mark in the margin to mark any part of the 

story you don’t understand.

  Write any questions or thoughts you have in the margin.

  Put an exclamation point in the margin to mark any part of 

the story you find surprising or particularly interesting.

  Circle any important or unfamiliar vocabulary words or proper 

nouns when they are first introduced. Remember, a proper 

noun is the name for any specific person, place, thing, or idea. 

How do you know which words to circle? Circle words that 

appear repeatedly, or words you can’t understand from the 

context of the sentence alone. Look up any unfamiliar words in 

the glossary or, if they aren’t there, in a dictionary.

Talk About It—
1. Describe a time when you were sick or 

injured at home or in a hospital. How did 

it make you feel when others took care of 

you and “nursed” you back to health?

2. Look at the famous painting of 

Florence Nightingale by Henrietta 

Rae, called The Lady with the Lamp. 

It is like an encomium, a speech of 

praise, expressed without any words. 

How does Rae use facial expressions, 

the placement of figures, and other 

elements to make a positive impression 

of Nightingale?

p  Lithograph reproduction of Henrietta Rae’s  
painting The Lady with the Lamp.  
Credit: Wellcome Library, London.
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Memoria—
We ourselves feel that what we are doing is just a drop in the ocean. But if the drop was not 

in the ocean, I think the ocean would be less because of the missing drop.

—Mother Teresa3

1. Discuss the meaning of this quotation by Mother Teresa, an Albanian nun who worked with 

the poor in Calcutta. Define any words you may not know. How does this quotation relate 

to the story of Florence Nightingale?

2. Memorize this quotation and be prepared to recite it during your next class.

3. Write this quotation in your commonplace book, along with any thoughts you have about it.

Go Deeper—
1. The following are a number of statements about Florence Nightingale, some of which are 

factual and some of which are opinions. Remember that a fact is a truth, something known 

to exist or to have happened, whereas an opinion is the author’s point of view and cannot 

be, strictly speaking, proven true or false. (Note, however, that some opinions are more 

reliable and true than others. A well-supported opinion can often be trusted.) Write “fact” 

or “opinion” next to each of the statements. Then find a quote from the story that supports 

the statement and write it in the space provided.

a.  __________ Florence Nightingale worked at the military 

hospital in Scutari, Istanbul.

_________________________________________

 ______________________________________

 ____________________________________

 __________________________________

b.  __________ Florence Nightingale and her 

helpers cheered up the sick and injured men.

__________________________________

 __________________________________

 ___________________________________

3. Taken from Stories Told by Mother Teresa by Edward Le Joly and Jaya Chaliha.
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c. __________ Florence Nightingale was the best nurse who ever lived.

 _____________________________________________________________

 _____________________________________________________________

 _____________________________________________________________

d. __________ Florence Nightingale reformed the hospital system.

 _____________________________________________________________

 _____________________________________________________________

 _____________________________________________________________

e. __________ Florence Nightingale deserves to be recognized as a medical hero.

 _____________________________________________________________

 _____________________________________________________________

 _____________________________________________________________

f. __________ Many of the men at the hospital must have fallen in love with Florence 

Nightingale.

 _____________________________________________________________

 _____________________________________________________________

 _____________________________________________________________
2. A thesis is an argument or a statement of opinion that considers the facts but is open to 

debate. Write a thesis statement about Florence Nightingale, one that agrees with the 

opinions found in the story and is supported by the facts. Make sure that your thesis 

contains two supporting ideas.

 Keep in mind that a good thesis:
  takes a position.

  is clear and specific.

  can be supported with evidence.

Example thesis: Florence Nightingale made the greatest contribution to improving hos-

pital care by making use of her gift for order and her gift for compassion.
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 _____________________________________________________________

 _____________________________________________________________

 _____________________________________________________________

 _____________________________________________________________

 _____________________________________________________________

 _____________________________________________________________

3. Underline the simple thesis statement in each of the following passages. These are main 

ideas that can be argued for or against, but in this exercise they will not include supporting 

points. Remember that a thesis statement provides a specific opinion that the author hopes 

to prove. It can appear anywhere in the paragraph: beginning, middle, or end.

Example:
The most successful ’possum hunters go out at night. During the day, ’possums are 

most likely napping in the bowl of a tree or in a hidden burrow, nowhere to be seen. At 

night, they are actively moving about, leaving trails to the nearest persimmon tree or 

frog pond.

a. Possibly no American election was as full of vituperation as the election of 1828. Sup-

porters of John Quincy Adams painted candidate Andrew Jackson as a murderer, a 

tyrant who wanted to be crowned king, a dealer in slaves, a duelist, and an all-around 

“man of blood.” They accused his supporters of blasphemy and published a broadside4 

claiming that Jackson’s friends “danced round Hickory idols” singing, “Jackson, the 

greatest of Lords, to whom we dedicate our lives and our swords.” For their unkind-

est cuts, they claimed that his wife was an adulteress and his mother was an immoral 

woman brought to America by British soldiers.

b. Everyone knows the legend of the water (or beer) thrown over Sir Walter by his servant 

when he first saw his master smoking and imagined he was on fire. It was Raleigh’s ex-

ample that brought smoking into notice and common use. Wherever Raleigh is known 

to have lived or lodged, we are sure to find the tradition flourishing that there he 

smoked his first pipe. Before Raleigh’s death in 1618, smoking became fashionable in 

all ranks of society. He is said to have smoked a pipe on the morning of his execution, 

before he went to the scaffold. 

4. broadside: a big sheet of paper, like a newspaper, but printed on one side
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c. I am much better without tobacco. I recall but dimly the horrors of my smoking days. 

There were nights when I awoke with a pain at my heart that made me hold my breath. 

I did not dare move. I had become so accustomed to smoke issuing from my mouth 

that I felt incomplete without it. Indeed, the time came when I could refrain from 

smoking if doing nothing else, but hardly during the hours of toil. To lay aside my pipe 

was to find myself soon afterward wandering restlessly round my table. No blind beg-

gar was ever more abjectly led by his dog, or more loath to cut the string. 

d. If one might judge from his dress, the old Kansas Indian was a man of distinction. His 

head was shaved and painted red, and from the tuft of hair remaining on the crown 

dangled several eagles’ feathers and the tails of two or three rattlesnakes. His cheeks, 

too, were daubed with vermilion. His ears were adorned with green glass pendants. A 

collar of grizzly bears’ claws surrounded his neck, and several large necklaces of wam-

pum hung on his breast. 

e. When it is seventy-five below zero, a man must not fail in his first attempt to build a 

fire—that is, if his feet are wet. If his feet are dry and he fails, he can run along the trail 

for half a mile and restore his circulation. But the circulation of wet and freezing feet 

cannot be restored by running when it is seventy-five below. No matter how fast he 

runs, the wet feet will freeze the harder. 

4. The following thesis statements are more complex than the simple theses in the previous 

exercise. Notice how these statements contain details supporting the writer’s opinion. 

After each thesis statement, list the theme of the statement and the details that could be 

used to create supportive paragraphs. Each of these theses has three supports, which is 

typical for a five-paragraph essay. Keep in mind that the number of supports often varies in 

essays that have different lengths.

Example:
Thesis statement: The character of a cowboy is admirable because it is marked by loy-

alty, respect, and endurance. 

Theme: the character of a cowboy

Supporting detail #1: loyalty

Supporting detail #2: respect

Supporting detail #3: endurance

56 Lesson 4: The Introductory Paragraph, Part 2: Thesis Review 
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a. Thesis statement : Chief Joseph of the Nez Perce Indians was a brilliant military 

leader because he relied on ambushes, night attacks, and hit-and-run tactics to hinder 

the US Army.

Theme:  ______________________________________________________

Supporting detail #1:  ____________________________________________

Supporting detail #2:  ____________________________________________

Supporting detail #3:  ____________________________________________

b. Thesis statement : Annie Oakley proved herself to be the top sharpshooter of her day 

by mastering the rifle, the shotgun, and the pistol.

Theme:  ______________________________________________________

Supporting detail #1:  ____________________________________________

Supporting detail #2:  ____________________________________________

Supporting detail #3:  ____________________________________________

c. Thesis statement : Lincoln made a convincing argument that slavery would spread 

across the country when he cited the ending of local slavery bans, the Dred Scott  

decision, and the speeches of his rival, Stephen Douglas.

Theme:  ______________________________________________________

Supporting detail #1:  ____________________________________________

Supporting detail #2:  ____________________________________________

Supporting detail #3:  ____________________________________________

d. Thesis statement : The western United States was justly nicknamed the “Wild West” 

as a result of its frequent gun fights, clashes with Native Americans, and conflicts over 

cattle rights.

Theme:  ______________________________________________________

Supporting detail #1:  ____________________________________________
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Supporting detail #2:  ____________________________________________

Supporting detail #3:  ____________________________________________

e. Thesis statement : The Wild West was crowded with dangerous gunslingers, of which 

Wild Bill Hickok, Billy the Kid, and Dallas Stoudenmire were three of the worst.

Theme:  ______________________________________________________

Supporting detail #1:  ____________________________________________

Supporting detail #2:  ____________________________________________

Supporting detail #3:  ____________________________________________

5. The following passages are missing a proper thesis. For each passage, try to discern what 

the author is arguing and write a simple thesis statement for it. Remember that your thesis 

will be the main idea of the passage. You should provide a specific opinion that the passage 

already supports but does not state.

Example:
Many young people think that romance always begins in an exciting way, as in the 

ancient Greek story of Perseus. In that story, the hero slays a fierce sea serpent and res-

cues the beautiful Andromeda, causing her to fall in love with him. But there are many 

more stories, true stories, in which two close friends suddenly see each other in a new 

light. They are taken by surprise by love. Suddenly their friendship is something more. 

There are no dangerous deeds, no sea serpents, and not even any loud music. Romance 

enters legendary stories with pomp and blare, but real life is often different.

Thesis statement: Love often appears unexpectedly and quietly.

Playwright Oscar Wilde on the corset, from Slaves of Fashion
It is really sad to think that in our own day a civilized woman can hang on to a 

cross-bar while her maid laces her waist [with a corset] into a fifteen-inch circle. 

To begin with, the waist is not a circle at all, but an oval; nor can there be any 

greater error than to imagine that an unnaturally small waist gives an air of 

grace, or even of slightness, to the whole figure. Its effect, as a rule, is sim-

ply to exaggerate the width of the shoulders and the hips.

Thesis statement:  ______________________________________

 ___________________________________________________
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Naturalist Henry David Thoreau on the importance of sauntering, adapted from 
Walking

As for me, I cannot preserve my health and spirits unless I spend four hours a day at 

least—and it is commonly more than that—sauntering through the woods and over 

the hills and fields, absolutely free from all worldly engagements. Sometimes I am 

reminded that the mechanics and shopkeepers stay in their shops not only all the 

morning, but all the afternoon too, sitting with crossed legs—as if the legs were made 

to sit upon, and not to stand or walk upon. I cannot stay in my chamber for a single day 

without acquiring some rust.

Thesis statement:  ______________________________________________

 ___________________________________________________________

 ___________________________________________________________

Journalist Jacob Riis on New York tenements, adapted from How the Other Half 
Lives
Note: A tenement is an apartment building occupied by multiple families.

Come over here. Come to a tenement. Step carefully over this baby—it is a baby, in 

spite of its rags and dirt. It cries under these iron bridges called fire escapes, which are 

loaded down with broken household goods, with washtubs and barrels. No man could 

escape from a fire here. This gap between dingy brick walls is the yard. That strip of 

smoke-colored sky up there is the heaven of these people. That baby’s parents live in 

the rear tenement here. She is at least as clean as the steps we are now climbing. Once 

it made the news that between seventy and eighty children had been found in one 

tenement. It no longer excites even passing attention, when the sanitary police report 

counting 101 adults and 91 children in a Crosby Street house. Or when a midnight 

inspection in Mulberry Street unearths 150 “lodgers” sleeping on filthy floors in two 

buildings. The water does not rise in summer to the second story, while the beer flows 

unchecked to the all-night picnics on the roof.

Thesis statement:  ______________________________________________

 ___________________________________________________________

 ___________________________________________________________



60 Lesson 4: The Introductory Paragraph, Part 2: Thesis Review Lesson 4: The Introductory Paragraph, Part 2: Thesis Review  61

Arctic explorer Matthew Henson on the dangers of moving ice, adapted from A 
Negro Explorer at the North Pole

 We turned into our igloos for rest and sleep, but turned out again in pandemonium 

incomprehensible. The ice was moving in all directions, our igloos wrecked, and every 

instant our very lives in danger. With eyes dazed by sleep, we tried to guide the terror-

stricken dogs and push the sledges to safety, but rapidly we saw the party being sepa-

rated and the black water beginning to appear amid the roar of the breaking ice floes.5

To the westward of our igloo stood the captain’s igloo, on an island of ice, which re-

volved while swiftly drifting to the eastward. On one occasion the floe happened to 

strike the main floe. The captain, intently watching for his opportunity, quickly crossed 

with his Eskimos. He had scarcely set foot on the opposite floe when the floe on which 

he had been previously isolated swung off and rapidly disappeared. Once more the par-

ties were together. Thoroughly exhausted, we turned in and fell asleep.

 The next day, onward we forced our weary way toward the top of the earth.

 It was during the march of the 3rd of April that I endured an instant of hideous hor-

ror. We were crossing a lane of moving ice. Commander Peary was in the lead setting 

the pace, and a half hour later the four Eskimos and myself followed in single file. They 

had all gone before, and I was standing and pushing at the upstanders6 of my sledge, 

when the block of ice I was using as a support slipped from underneath my feet, and 

before I knew it the sledge was out of my grasp, and I was floundering in the water of 

the lead.7 I did the best I could. I tore my hood from off my head and struggled franti-

cally. My hands were gloved and I could not take hold of the ice, but before I could give 

the “Grand Hailing Sigh of Distress,” faithful old Ootah had grabbed me by the nape of 

the neck, the same as he would have grabbed a dog, and with one hand he pulled me 

out of the water, and with the other hurried the team across.

 He had saved my life, but I did not tell him so, for such occurrences are taken as part 

of the day’s work.

Thesis statement:  ______________________________________________

 ___________________________________________________________

 ___________________________________________________________

5. floes: sheets of floating ice
6. upstanders: the handlebars of a sled
7. water of the lead: Presumably, the lead dogsled team would sometimes break the thin surface of the ice and leave the path wa-

tery and dangerous for the next team following in line.
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6. Before the mid-1800s, there were no department stores. If you wanted to buy a hat, you 

went to a milliner’s shop. If you wanted buttons or gloves, you went to a haberdashery. 

If you wanted a dress or pants, you went to a tailor’s shop, and for shoes, to a cobbler’s. 

Factories made the department stores possible. As more clothing became factory-made, 

businessmen began to sell clothing and accessories under one roof. John Wanamaker was 

one of the first retailers to create the idea of a department store, and Wanamaker’s in 

Philadelphia became world famous for its honest dealings.

Read the following three paragraphs about John Wanamaker. For each paragraph, find the 

sentence that sums up its main idea and write it in the space provided. The main idea of 

a paragraph is called a topic sentence. Once you have identified the three topic sentences, 

write a thesis statement for the entire passage that includes support taken from each of 

the topic sentences. In other words, your thesis statement should have 

support from all three paragraphs.

John Wanamaker, the “Merchant Prince”
John Wanamaker believed that no person should be deceived by false 

advertising. In the mid-1800s there were no laws against false advertise-

ments. Merchants ran their businesses with the idea of caveat emptor, which means “Let 

the buyer beware.” It was the buyer’s fault if he purchased a bad product, not the seller’s. 

Although many products were made much better in the nineteenth century than they are 

today, false advertisements abounded. Medicines of the time claimed to be miracle cures, 

and stores hung out sale signs after marking prices way up. Wanamaker pioneered many 

modern advertising techniques with balloons and huge posters, but he never let his staff 

make false claims. All of his products came with a money-back guarantee.

Topic sentence for paragraph 1:  _________________________________________

 _______________________________________________________________

Before Wanamaker got into business, many customers haggled with store owners over 

the price of goods. Store owners would often sell a product more cheaply to a friend 

and more expensively to a stranger. Wanamaker believed that people needed to know 

prices before they walked up to the cash register. He insisted that price tags be put on 

all of his items so that no customer would be treated with favoritism. “If everyone is 

equal in the sight of God,” he said, “then everyone should be equal before price.”

Topic sentence for paragraph 2:  _________________________________________

 _______________________________________________________________
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Wanamaker believed that his customers deserved to be treated with respect. To pro-

vide a better shopping experience, he was the first department store owner to install 

electric lights. He also added the first-ever store elevator to help mothers and elderly 

people reach the upper floors. His care of customers proved to be a good business deci-

sion, and sales boomed. Wanamaker also took good care of his employees. His company 

provided store workers with free medical care, job training, and retirement pensions.

Topic sentence for paragraph 3:  _________________________________________

 _______________________________________________________________

Thesis statement for the whole passage:  ___________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________

 _______________________________________________________________
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Glossary
Literary and Rhetorical Concepts
Adjective—describes a noun and helps us to “see” it more clearly: e.g., happy, silly, strange

Adverb—usually describes a verb and answers the questions how, when, and where; can also 

describe adjectives or other adverbs: e.g., shakily, lazily, sometimes

Alliteration—repetition of a letter or sound, most often initial consonants

Amplification—a longer and more detailed version of a shorter story; or, enlarging a sentence 

with synonyms or stronger, more specific words

Anacolutha—a copiousness technique in which a word is replaced with another word that is 

similar but doesn’t have the exact same meaning; the meaning of the sentence will change 

slightly as a result (e.g., “I carried my purse down the street” becomes “I dragged my bag down 

the lane.”)

Anaphora—the repetition of the first word or group of words in each of a series of clauses or 

phrases (e.g., “We shall fight on the beaches, we shall fight on the landing grounds, we shall 

fight in the fields and in the streets, we shall fight in the hills. We shall never surrender.” —

Winston Churchill)

Annotations—notes added to a text to help understand or explain it

Antithesis—a rhetorical device that makes use of antonyms to consider opposing ideas; used 

mostly to capture interest rather than to make an argument (e.g., “The world will not long 

remember what we say here, but it can never forget what they did here.” —Abraham Lincoln)

Antonyms—words that are opposites

Appositive—a noun or a noun phrase that explains another noun

Argument—a clear line of thinking aimed at proving a point

Autobiography—a description of someone’s life that is written by the person himself, usually in 

the first person

Biography—a description of someone’s life that is written by someone else, usually in the third 

person

Body paragraphs—all the paragraphs of an essay between the introduction and the conclusion

Character—a person who has a role to play in a story

Citation—used in writing to identify a source of information

Citing—the process of identifying sources in a written piece of work

Climax—the arrangement of words, phrases, or clauses in order of increasing importance

Common knowledge—information that is widely known or available in many sources

Commonplace essay—a persuasive essay that attacks or defends certain aspects of human nature

Compound sentence—two independent simple sentences combined by a linking word called a 

conjunction
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Conditional statement—a sentence that tells what might happen or what will happen when 

certain conditions are met

Conjunctions—connecting words such as “and,” “or,” and “but”

Contrary—a sentence or phrase that considers two opposing ideas, positive and negative, and 

sometimes approves the positive and disapproves the negative; it relies on pairs of antonyms 

(e.g., “I must be cruel to be kind” or “That’s one small step for a man, a giant leap for mankind.”)

Copiousness—stretching exercises for students of rhetoric whereby students reach for new words 

to express variations of the same idea1

Dialogue—a conversation between two or more people

Dysphemism—insulting, abusive, or unpleasant language

Elocution—the art of public speaking

Eloquence—skillful and persuasive speech and writing

Encomium—warm, glowing praise about a specific person or thing, usually in the form of a speech 

or an essay

Epilogue—a tidy ending to a written work

Epistrophe—repetition of the last word or group of words in each of a series of clauses or phrases

Ethos—a type of appeal that attempts to persuade the audience that the writer or speaker is a 

trusted authority on her subject

Euphemism—a word used in place of something that would otherwise be rude or unpleasant

Evidence—facts and ideas that support the truth or validity of an argument

Fact—a truth, something known to exist or to have happened

Fiction—any imaginative story

Figurative language—wording that suggests an imaginative meaning that goes beyond what the 

actual words say

Fragment—a sentence that is incomplete

History—a narrative of actual events

Hook—the attention grabber of a narrative

Hyperbole—deliberate exaggeration for the sake of emphasizing an idea or of appealing to the 

emotions of an audience (e.g., “Her sneeze could be heard for miles around.”)

Hypophora—a rhetorical device in which the speaker asks a question and then immediately 

supplies the answer (e.g., “Are we afraid? No, we’re terrified!”)

Impromptu speech—a speech given on the spot without preparation

Inflection—the change in pitch or tone of the voice that is used to make spoken words more 

meaningful

Interrogative sentence—a sentence that asks a question

 1. A broad definition of copiousness is “any large quantity or number.” Food, birds, or bubbles can be copious. In rhetoric, 
copiousness is aimed at developing a richness and flexibility of language so that many words and many ways of phrasing those 
words are available to the writer and speaker.
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In-text citation—a reference within a written work that helps the reader to identify the source of 

certain information

Isocolon—a series of sentence elements all having the same length and structure

Legend—a story that begins with a real person or event that, as it is handed down by storytellers, 

often gets exaggerated along the way

Literal—refers to the ordinary or factual meaning of a word or saying

Logos—the content of a speech

Main idea—the most important thought in a story or speech; what the story or speech is all about

Memoria—Latin for “memory,” one of the five canons or laws of rhetoric

Memorize—to learn something by heart

Metaphor—a comparison in which one thing is used to describe another thing (e.g., “That test 

was a breeze,” “Love is a rose, a red and thorny flower”). Metaphors do not use the comparison 

words “like” or “as.”

Narrative—all forms of story, from fairy tale, to history, to myths, to parables, to fables

Noun—a person, place, thing, or idea: e.g., astronaut, island, sled, love

Opinion—a personal claim, not necessarily based on fact

Outline—the skeleton of a story that tells what comes in the beginning, the middle, and the end

Paragraph—a group of sentences that form an idea together

Parallelism—a rhetorical strategy in which words, phrases, or clauses form a recognizable 

pattern; includes a number of different rhetorical devices, including anaphora

Paraphrasing—using one’s own words and writing style to express ideas that are similar to the 

ideas in a source text

Participial phrase—a phrase that begins with a present participle

Passive voice—wording in which the subject is acted upon by the action verb (e.g., “The fly was 

eaten by the spider.”)

Pathos—an appeal to the emotions of an audience

Periphrasis—the use of longer phrasing in place of shorter phrasing to add color to writing (e.g., 

“That drink needs some chunks of frozen water” instead of “That drink needs some ice.”)

Plagiarism—copying someone else’s words without giving them credit

Point of view—a way of seeing things

Predicate—the part of speech that tells what the subject of a sentence does; always includes a verb

Prefix—very short words at the beginning of a word that change that word’s meaning: e.g., im-, in-, 

un-

Preposition—a word that shows location (on, in, under), direction (to, into, onto, from), or time 

(before, after, during). Some prepositions can also connect a verb to a direct object (e.g., “I’m 

tired of this opera.”) or introduce an amount of something or a length of time (e.g., “She ate 

three teaspoons of sugar.”).
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Prepositional phrase—a phrase that begins with a preposition: e.g., over the moon, toward the 

castle, after midnight

Proofreading—looking for mistakes in written material

Proper noun—names a specific person, place, thing, or idea: e.g., Henrietta, Spain, Kleenex

Quarrel—any sharp or angry disagreement

Repetition—repeating a word, phrase, or idea to make a stronger point (e.g., “Slavery is a blot 

on human history. It is evil. It involves capturing and trafficking human beings. It is evil. It 

destroys dreams and tears families apart. It is evil.”)

Rhetoric—the art and practice of persuasive writing and speaking

Rhetorical device—also known as a rhetorical figure; uses words in clever ways to be more 

persuasive; simile and hyperbole are two examples of rhetorical devices

Rhetorical question—a question that needs no answer; a question with an obvious answer (e.g., 

Does a bear have hair?)

Rhyme—similar sounds repeated close to each other in poetry

Run-on sentence—a sentence that lacks proper punctuation and should really be divided into 

separate sentences, either with punctuation or a conjunction

Simile—a comparison using the words “like” or “as” (e.g., “I’m as silly as a clown with a fire hose.”)

Simple sentence—a complete sentence; also known as an independent clause

Slang—informal language

Subject—what the sentence is about; either a noun, a pronoun, or a noun phrase

Subordinate clause—a statement with a subject and a verb that is not a complete sentence

Subordinate conjunction—the word that introduces a subordinate clause

Summary—a shortened or concise version of a longer story

Synonym—a word that has nearly the same meaning as another word

Synonymia—the repetition of synonyms to amplify a subject (e.g., “That was the most difficult, 

the hardest, the most challenging test I’ve ever taken.”)

Thesis statement—the main idea or argument of an essay or oration

Topic sentence—the sentence that tells what a paragraph is about

Transition sentence—a sentence that bridges the ideas in one paragraph and the ideas in the 

following paragraph

Verb—the action word of a sentence: e.g., pass, kick, dash

Vituperation—condemnation of a specific person or thing, usually in the form of a speech or an 

essay

Vocabulary—a collection of words
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Vocabulary Builder
Abhorred—hated

Abject—wretched, miserable

Abolition—the abolishment (doing away with) of slavery

Abolitionist—a person who seeks to abolish (do away with) slavery

Abyss—a deep pit or gulf

Accoutrements—items of equipment; in the case of soldiers, this would include horse tackle, 

canteens, bullets, and bayonets

Adamant—not willing to change an opinion or decision

Adulteress—a woman who is unfaithful in her marriage

Advocated—recommended

Alleged—supposed

Amputate—to remove surgically

Annihilated—totally destroyed

Apprehension—fear

Appropriated—taken

Aptness—intelligence

Ardent—passionate, devoted

Ardor—passionate desire

Aristocracy—nobility

Attainder—punishment without a trial

Averse—opposed

Bail—a sum of money required from a prisoner in order to be released from jail

Ballot—the vote; also, the card or paper used to vote

Belfry—the bell tower of a church

Bigotry—intolerance against ideas and opinions not held by oneself

Blacking—black shoe polish

Blare—loud noise

Boon—a special favor or benefit

Bowie—a knife with a sharp edge on one side and a sharp edge only at the tip of the other side

Brigade—a small unit of infantry or foot soldiers

Brigands—bandits, violent robbers, pirates

Brine—salt water for preserving vegetables

Buggy—a small, horse-drawn carriage

Cesspool—a well or a pit used to hold human waste

Chivalrously—courteously

Cholera—a deadly disease causing diarrhea and spread by contaminated water

Circa—around or about (referring to an uncertain time); abbreviated as c.
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Clemency—mercy

Clerked—kept financial records

Commissary—a military store, often in a camp or on a base

Communism—a form of dictatorship that controls the economic and political activity of its 

people

Complexion—the color or texture of the face

Confer—to give

Conflagration—a huge fire; a great war or conflict

Constrained—forced

Consummation—completion

Contaminated—made dangerous

Converted—changed or transformed, especially with regard to a change in belief or religion

Corset—a garment worn tightly around the waist to make it look thinner

Culture—the beliefs and customs of a group of people, from small groups (family culture) to large 

groups (national culture)

Cuss—a stubborn person

Daunting—formidable, unnerving

Debris—wreckage, the fragments of a battle

Deficient—inadequate, not enough

Delegation—a group of representatives charged with a specific mission

Derision—ridicule

Destitution—poverty

Disconsolate—sorrowful

Discus—a heavy bronze or lead disc (shaped like a plastic flying disc) thrown by ancient Greek 

athletes

Disfranchisement—the prevention of the right to vote

Dive—a disreputable place for drinking liquor

Docility—tameness

Dregs—the sediment at the bottom of a liquid such as coffee or wine

Dry goods—cloth, thread, clothing, and other merchandise that isn’t hardware or food

Dugout—a shelter with a level pit for a floor

Dysentery—a serious disease caused by an intestinal infection

Emancipator—a liberator (e.g., liberator from slavery)

Emulated—copied, strove to be like

Encroachments—trespassings

Enmity—hostility

Ennoble—to make noble, to give dignity to

Estimation—guess, appraisal
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Eulogize—to praise

Fanaticism—extreme enthusiasm for politics, religion, or another system of belief

Farce—a silly or absurd play; a joke; a travesty

Fool’s gold—a mineral called “pyrite” that has a golden brassy color but is not precious

Forage—food found by searching or hunting for it

Ford—the crossing of a river where the water is shallow

Foreboding—uneasiness or menacing

Foreshadowing—hinting of future events

Formidable—impressively large and powerful

Fundamental—essential or important

Gamely—bravely

Garrisons—military forts

Genial—cheerful, friendly

Grotesque—ugly or misshapen

Guerilla—a member of a small band of soldiers, usually not attached to a recognized army

Haggled—bargained

Haversack—a backpack or saddle bag used for carrying food, ammunition, and other necessities

Hoarse—harsh or rough

Horsewhipped—beaten with a whip made for horses

Hoss—a horse

Ignominious—shameful

Impassible—has the same meaning as “impassive,” which means “not showing emotion”

Impertinent—pert, rude, not respectful

Impetuous—rash, hasty

Inaugurated—begun

Incantations—the words used in a magic spell

Incidental—of secondary importance

Incognito—in disguise

Indignation—anger or outrage

Inexorable—unyielding, impossible to stop or change

Infamous—notorious, famous for bad deeds

Insatiable—unable to be satisfied

Insensately—unfeelingly, insensibly

Instilled—taught

Intemperances—indulgences (lack of self-control), excess pleasures of the flesh such as eating too 

much

Intoxicant—an alcoholic drink

Invigorating—energizing



344 Glossary Glossary 345

Irrevocably—permanently, irreversibly

Jubilant—joyful

Languished—grew weak and feeble

Lanyard—a connecting piece of cord, rope, or wire

Leer—an unpleasant, smug look

Lint—a fabric used for dressing wounds

Lynch—to hang

Magnanimous—big-hearted

Maneuver—a skillful movement

Mausoleum—a building designed as the resting place of a dead body

Mayhem—trouble, chaos

Militants—people who are passionate about a cause and who take radical action for it

Moderation—self-control, temperance

Molestation—interference, trouble

Monotony—boredom

Morbid—diseased; fascinated with death

Odious—repulsive, disgusting

Oligarchy—a small group of rulers, often controlling and tyrannical

Palings—wooden fence stakes

Pandemonium—wild and noisy uproar

Pang—a pain

Parasites—people who live idly off another person, leeches

Pathetic—touching

Peerless—without equal, matchless

Pernicious—harmful

Persecution—bad treatment or oppression as a result of one’s beliefs

Pertinent—appropriate, relevant

Perturbing—surprising, unsettling

Philanthropist—a person who gives money or works to help other people

Pillage—robbery and ransacking

Pomp—showiness

Pope—the leader of the Catholic Church

Posterity—children; people in the future

Practicable—possible, workable

Preamble—an introduction

Precaution—a way to protect against trouble

Precursor—a forerunner, a taste of things to come

Principle—a standard for life, a strong value
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Privations—hardships

Procure—to get; can be a euphemism for “steal”

Professionals—people who earn a living at a certain job

Prominence—importance

Prowess—skill; in this case, refers to ability to fight off the enemy

Punctual—on time

Purling—rippling

Quailed—was shaken

Rations—fixed supplies

Regiment—a large unit of soldiers under the command of a colonel

Remnant—remainder

Remonstrance—an act of protest

Remorse—sadness and regret

Reproach—an expression of disapproval

Reserve—coolness or formality

Retentiveness—the memory’s ability to store knowledge

Righteousness—right or moral behavior

Rigors—harshness; as in “rigors of the law,” refers to the harsh penalties of the law

Sable—a deep black color

Saloon—a business that serves alcohol

Sarcasm—scorn

Saturated—soaked

Scaffold—a platform of wood raised above the floor, such as Michelangelo used to paint the ceiling 

of the Sistine Chapel while lying on his back

Signify—to be an evidence or sign of something

Singular—strange, unusual

Skirmish—a small, brief battle, often happening by accident

Slum—a poor neighborhood

Sordid—dishonorable, degraded

Sovereigns—rulers

Stamina—the strength and energy to work long hours

Statesman—a skilled and respected leader

Steppes—the vast grasslands found in Central Asia

Stronghold—a place that is strongly defended or fortified

Subsistence—survival

Successor—replacement

Suing—appealing; as in “suing for peace,” means asking for a peace treaty

Suppress—to push down or stop
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Switch—a flexible branch used to whip misbehaving students

Sympathizer—a supporter or backer of a certain cause

Tact—thoughtfulness

Tenor—tone

Thither—toward a place

Tortuous—twisty, snake-like

Transitory—short-lived, fleeting

Unabated—without ceasing, unchanged

Unalienable—another word for inalienable; inseparable

Undeterred—not hindered by setbacks or resistance

Urchins—raggedly dressed, poor children

Vault—an underground burial chamber

Vermilion—a bright red color or paint made from cinnabar

Vestige—a scrap or remnant

Vices—behaviors that show moral corruption

Vindicate—to prove correct

Virtues—behaviors that show moral excellence

Wafted—passed through the air

Wantonly—without regard to proper behavior

Wards—rooms in a hospital

Whetting—sharpening

Widow—a woman who has lost her husband and who has not remarried

Proper Nouns
All Saints Day—a celebration of all the holy people recognized by the Catholic Church

Burke, Daniel W.—commander of Camp Sheridan at the time of Crazy Horse’s arrest

Cheyenne—a tribe of plains Indians that became close allies of the Sioux

Confederacy—the southern part of the United States that formed an independent nation during 

the American Civil War

Crook, George—1830–1890, US Army commander during the Civil War and the Indian Wars

Custer, George—1839–1876, US Army commander during the Civil War and the Indian Wars

Ford, Bob—joined the revived James gang and murdered its leader for money; afterward moved 

west to open saloons in New Mexico and Colorado, and himself died by shotgun blasts

Fort Phil Kearny—outpost of the US Army along the Bozeman Trail, 1866–1868

Fort Robinson—important US Army outpost; served as the headquarters for the Red Cloud 

Indian agency

Gall, Chief—aka Phizi, 1840–1894, Hunkpapa Lakota war chief
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Hump, Chief—1848–1908, a Minniconjou Lakota Indian chief

James, Frank—older brother of Jesse James; served the Confederacy as a soldier and later as a 

bushwhacker in the Missouri guerilla war. After the Civil War, he robbed banks as an outlaw 

with the James-Younger Gang. He survived the Northfield bank defeat and never spent a day in 

prison for his crimes.

Kennington, Captain James—captain of the guard on the night of Crazy Horse’s murder

Lawrence—an anti-slavery town in Kansas, which was attacked several times by pro-slavery forces 

from Missouri

Lee, Lieutenant Jesse—Indian agent of the Spotted Tail Agency

Little Big Man—Oglala Lakota warrior; participated in the Battle of the Little Bighorn alongside 

Crazy Horse, but later worked with the US Army to capture Crazy Horse and to put down a 

Cheyenne uprising

Miles, Nelson—1839–1925, commander of the US Army during the Civil War, the Indian Wars, 

and the Spanish-American War

Pinkerton Detective Agency—founded by Allan Pinkerton in Chicago in 1850. Pinkerton agents 

became famous for tracking western outlaws, for protecting trains from holdups, and for 

busting up strikes by labor unions.

Quantrill, William—1837–1865, a guerilla fighter for the Confederacy who was most famous for 

leading a bloody massacre on the anti-slavery inhabitants of Lawrence, Kansas

Reno, Marcus—1834–1889, a US Army commander who participated in the Battle of the Little 

Bighorn

Reynolds, Joseph J.—1822–1899, commander of the US army during the Civil War and the 

Powder River Campaign of the Indian Wars

Rochester—a city in the western part of New York

Selden, Judge Henry R.—a prominent Republican attorney and father of one of the inventors of 

the automobile

Spotted Tail—1823–1881, Brulé Lakota chief; an important negotiator for his people in landmark 

treaties

Terry, Alfred—1827–1890, US Army commander during the Civil War and the Indian Wars

Teton Sioux—Western Sioux or Lakota tribal groups

West Point—a fort on the Hudson River that became the US Army’s most important training 

academy for officers
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So Long
Where is Lost Dutchman’s Mine? That is one of the great mysteries of the Old West! 

Somewhere deep in the Superstition Mountains east of Phoenix, Arizona, there’s 
supposedly a hidden mine with veins of gold underground. I should warn you before you go looking 
for it, however, that a number of people have died trying to find it. Their skeletons have turned up 
later, half buried in sand, and sometimes missing a skull. Over the years a number of stone maps 
that supposedly show the route to the Lost Dutchman’s Mine have been discovered, but these 
maps are drawn in symbols that nobody knows how to read!

The story of Lost Dutchman’s Mine is a parable for serious writers like us. Like the gold in the 
mine, our ideas are hidden treasure buried deep within our craniums, but these thoughts don’t do 
anybody any good unless they can be found. Our essays and our speeches are maps that we leave 
behind, and the more eloquent they are, the better. After all, if no one can read our “maps,” no one 
will discover our “gold.”

How far have you come in this book toward making readable “maps”? You might be 
pleasantly surprised! Right off you reviewed the difference between a biography and an 
autobiography. A biography is a life history written by someone other than the subject, and an 
autobiography is a life history written by the subject herself. After reading real biographies and 
autobiographies, you practiced writing thoughtful essays praising or disapproving of historical 
figures. Not only that, but you also made solid arguments using evidence from the texts. You 
summarized, paraphrased, and lifted quotes to help build your case. This is an important step in 
your ability to be more persuasive. You can only be persuasive when you have enough supporting 
evidence.

And how about rhetorical devices? These devices are clever ways to use words in order to 
capture the attention of your audience and better persuade it. You learned or practiced quite a few 
of these devices in this book: euphemism, dysphemism, anacolutha, simile, metaphor, contrary, 
antithesis, repetition, periphrasis, hypophora, synonymia, and parallelism. The definitions of some 
of these terms may escape you even now, and if so, feel free to check them out in the glossary. The 
rhetorical device you spent the most time on was hyperbole, which is deliberate exaggeration for 
the sake of emphasizing an idea. It’s no exaggeration to say that you will use hyperbole always, or 
at least until you croak. (“Croak” is a dysphemism for “die,” by the way.)

Don’t forget everything you learned about writing a research paper! You learned that there are 
seven steps to getting the job done: finding a topic, getting an overview, outlining, rounding up 
sources, taking notes, organizing notecards, and finally writing the paper itself. You learned that 
encyclopedias are useful for getting an overview of a topic, but not especially helpful in filling out 
details. You also learned to cite your sources, which is basically to give credit to the people who 
wrote the books and Web articles you used to craft your paper.

I sincerely hope you also learned a lot about the Civil War era and the Old West. These are 
fascinating periods in American history, and there’s always something new and incredible to 
discover—the Lost Dutchman’s Mine, for instance.

Well, I’ve got my pick and my shovel, and I’m off to find some gold. Naw, not the yellow stuff! 
I mean the gold of deep thinking, and I’ve got some good maps—persuasive writing and eloquent 
speaking—in my back pocket. I’ll see you at our next stop along the way—Comparison. Until then, 
so long!
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Junior-high and high-school-aged students will argue (and sometimes quarrel), but they won’t argue 
well without good training. As a fundamental part of the trivium, logic study will impart to students 
the skills needed to craft accurate statements and identify the flawed arguments found so frequently in 
editorials, commercials, newspapers, journals and every other media. We regard the mastery of logic 
as a “paradigm” subject by which we evaluate, assess and learn other subjects. Mastery of logic is a 
requisite skill for mastering other subjects.

 My chief objection to a quarrel,
Chesterton wrote,  is that it ends a good argument.

Everyday Debate & Discussion not only shows how to conduct informal and 
formal debates, but also how to employ logic and rhetorical techniques such as the 
common topics of defi nition, comparison, relationship, circumstance, and testimony. 
Additional study of ethos, pathos, and style is also included as well as a study of debate 
arrangement. If you want to learn more about debate and Socratic discussion in the 
classical tradition, you will want to add this enriching new book to your library.

introducing...

Informal Logic
(Grades 7-12)

Logic/Pre-Rhetoric
(Grades 8-12)

Formal Logic
(Grades 8-12)

Speech & Debate
(Grades 8-12)

This new book is designed for three types of people: 
    1) Those leading a debate team or class at a school or co-op 

    2) Logic or upper-school teachers who want to create a truly “dialectical” environment 

    3) Teachers who wish to enhance their teaching by including more robust discussion and debate



Scholé Academy will seek to cultivate meaningful discussion and restful learning—online. Our 
teachers are skilled at leading discussions as well as presenting clear and pithy lectures as needed. 
But they all are concerned with ensuring that students will learn without anxiety and with a loving 

engagement of literature, language, history, and other arts. Scholé Academy seeks to instill student 
virtues of humility, courage, perseverance, love, and temperance—the prerequisites for being a true 
student. We believe student work can be rigorous without being frenetic, monotonous, and worrisome. 
Th e word scholé (pronounced skoh-LAY) comes from a Greek word meaning “restful learning” with 
the connotation of “contemplation,” “conversation,” and “refl ection.” Ironically, it is also the basis for 
our English word “school”—which no longer holds for us the idea of restful learning, conversation, and 
contemplation. Visit ClassicalAcademicPress.com for more information.

Scholé Academy teachers are experienced Socratic 
teachers, masters of their discipline.

Live, Teacher-Led, Online Classes
Latin • Logic • Writing • Rhetoric • and More!


