
v

A Typical Teaching Week
These guidelines are intended to help bring some predictability to lesson planning.

Although the elements of grammar are important aspects of this course, its primary focus is writing 
and rhetoric. We recommend that you teach a simple, but rich, grammar curriculum in parallel with 
the lessons in Writing & Rhetoric: Thesis Part 2. By simple, we mean to suggest that you avoid a grammar 
program with a writing component. Two different writing methods would most likely work against 
each other and cause an imbalance in the school day. Instead, look for a grammar program that focuses 
on grammatical concepts, provides plenty of practice sentences, and encourages diagramming.

You may want to provide same-day grammar instruction several days a week, preferably sepa-
rating Writing & Rhetoric from grammar study by an hour or two. Or you may want to alternate 
weeks between a grammar program and Writing & Rhetoric. This requires some negotiation in your 
language arts program for the year. If you aim to do two Writing & Rhetoric books per school year, 
that would equal approximately twenty lessons. The preparatory and branch-introduction lessons 
of this book (1–5, 7, and 9) each can be completed in a week. Each of the speech-writing lessons (6, 
8, and 10) may take three or more weeks to complete, depending on your needs and available time. 
These three lessons include research, prewriting, writing, revision, and delivery. You will have to 
choose a grammar program with this consideration in mind.

This book is divided into two sections:

  Lessons 1–4 are preparatory lessons that orient students to speech writing using the canons 
of rhetoric.

  Lessons 5–10 give students speech-writing practice in the three traditional branches of ora-
tion. The odd-numbered lessons (5, 7, and 9) each introduce a different branch and supply 
outstanding examples of speeches for the purpose of inspiration and imitation. The even-
numbered lessons (6, 8, and 10) are essentially concise practicums and follow the five canons 
of rhetoric as a way to write and deliver speeches.

The following table illustrates some possible options for scheduling lessons. As always with 
Writing & Rhetoric, teachers have the freedom to pick and choose the lesson elements, schedule, 
and pace that suit the needs of their classrooms and students. You can feel free to add or subtract 
time—days or even weeks—as is appropriate for the lesson and for your class.

Lessons 1–5, 7, and 9
Day 1

  Read lesson introduction or read part of 
it and assign remainder for homework

  If lesson introduction was completed,
 ♦ tell back (narrate or summarize) text 
(Tell It Back)
 ♦ engage in Talk About It discussions

Day 2
  If lesson introduction was assigned for 
homework,

 ♦ tell back (narrate or summarize) text 
(Tell It Back)

 ♦ engage in Talk About It discussions
  Work on Write & Discuss exercise
  Begin Go Deeper if time allows

Day 3
  Begin or continue to work on Go Deeper

Days 4 and 5 (if needed)
  Continue to work on or finish Go Deeper



Lessons 6, 8, and 10 (Speech-Writing Practicums)
Please note that for lessons 6, 8, and 10, the schedule is presented in weekly (rather than daily) 

increments so that teachers can tailor their day-to-day tasks based on their classes’ needs and 
progress. This schedule allows for maximum flexibility but also creates a helpful end point after 
several weeks of diligent work.

Sixteen-Week Schedule
Week 1

  Read lesson 
introduction

  Begin Planning Time

Week 2
  Continue Planning Time
  Begin Writing Time if 
time allows

Week 3
  Begin or continue Writ-
ing Time

  Complete Revise It
  See detailed schedule for 
Speak It

Nineteen-Week Schedule
Week 1

  Read lesson 
introduction

  Begin Planning 
Time

Week 2
  Continue Plan-
ning Time

Week 3
  Work through 
Writing Time 

  Begin Revise It if 
time allows

Week 4
  Begin or complete 
Revise It

  Work through 
Speak It

Detailed Schedule for Lessons 1–5, 7, and 9
Day One
1. The teacher can model fluency by reading the introductory text aloud while students follow 

along. Teacher-guided reading is often helpful for prompting discussion, monitoring compre-
hension, and inviting student questions. If preferred, however, teachers can ask students to 
read the introduction independently. Another possibility is for teachers to read part of the 
introduction in class as a “teaser” and assign the remainder for homework.

2. If possible, Tell It Back and Talk About It should immediately follow the reading of the text, while 
the text is still fresh in students’ minds. If the lesson reading is assigned as homework (see previ-
ous step), teachers can engage students with Tell It Back and Talk About It the following day.

The process of summary narration (“telling back”) is intended to improve comprehension 
and long-term memory, and it can be done in a variety of ways. Pairs of students can retell key 
points from the introduction to each other, or selected individuals can summarize orally to 
the entire class. Solo students can tell back key points into a recording device or to an instruc-
tor. Students in middle or high school are capable of written summary narrations, and in 
some cases, written summaries are encouraged. Summary writing should be completed indi-
vidually and then can be shared with the class as desired.

Teachers can, at any time, require an oral summary to be written or a written summary to be 
verbalized. You can feel free to make other adaptations to suit your class’s needs as well, such 
as requiring a longer, in-depth oral narration of the introductory text or summarization of an 
excerpt from a speech. If you prefer long oral narrations such as these, please consider these tips:

  Avoid rereading a passage to students. Let them rely on the strength of their memories. 
Students will pay more attention if they know they will hear a passage only once and be 
expected to tell it back.
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  Remember that oral narrations of a speech excerpt are detailed retellings that try to capture 
the main points of the speech in chronological order as well as rich vocabulary words.
  Ask other students to assist if the narrator falters in his or her retelling. Be sure, however, 
to give enough quiet space for the narrator to think clearly about what he or she has just 
heard. Don’t be hasty to jump in and “rescue” a narrator.
Talk About It is designed to help students analyze the meaning of the introductory text and 

excerpts from speeches. Intentional conversation allows ideas to be formulated and tested and 
is often an important step toward persuasive writing and speaking.

Days Two and Three
1. If some or all of the introductory reading was assigned for homework on day 1, Tell It Back 

and Talk About It can be completed on day 2.

2. Students will next encounter the Write & Discuss exercise, in which short writing assignments 
precede in-depth class discussions. Writing is always an excellent way to improve the qual-
ity of participation in any academic conversation. By giving students time to consider their 
answers on paper, teachers will find that even quiet and reticent students are more likely to 
engage in the discussion.

3. Following Write & Discuss, students work with the lesson’s most important ideas through the 
Go Deeper exercises. Go Deeper is all about practicing important skills essential to each lesson.

Days Four and Five
Students may need the fourth day (or more) to complete the Go Deeper exercise.

Detailed Schedule for Lessons 6, 8, and 10
These speech-writing lessons walk students through the canons (or rules) of rhetoric as they com-

pose persuasive speeches for each of the three branches of oration identified by Aristotle. Lesson 6 
covers judicial speech, lesson 8 focuses on ceremonial speech, and lesson 10 highlights political speech.

Week One
1. The introductory text helps to orient students with a specific case study. These case studies are 

situations that serve as the basis of a judicial, ceremonial, or political speech. You may want 
to allow more than one day for students to carefully read through and process this material. 
Along the way, teachers should check for comprehension. Use open-ended questions to gauge 
the students’ understanding of the purpose of the particular branch of rhetoric and how the 
case study serves as an illustration of the branch.

2. Planning Time follows the introduction and provides a series of steps that aid students in the dis-
covery of a topic and what to say about it. These steps include research, invention, and arrange-
ment. Students can get started on planning during the first week with choosing and researching 
their topic, prewriting, and inventing possible theses. Annotation should be required as much 
as possible during the research phase of speech writing. It can help a student locate vocabulary 
words, proper nouns, and important concepts for drafting speeches. The articles included in the 
supplementary material following lessons 6, 8, and 10 are formatted for easy annotation.

Week Two
1. Planning Time research and invention should continue in the second week. Check on stu-

dents to help them narrow the subject matter and the scope of their research. Students can 
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feel daunted by the sheer amount of information available on their subjects. Setting realistic 
expectations is an important part of planning.

2. A good goal for the end of the second week is to have chosen a final thesis and completed the 
step of arrangement or, in other words, the outline of the speech.

3. In the sixteen-week schedule, students can begin Writing Time if time allows.

Week Three
1. The Writing Time section includes the exercise of speech writing itself. You will want to take 

multiple days to complete this step. Even when students are creating a rough draft from their 
outline, they should be practicing the five virtues of style. Space is provided to jot down ideas 
for each paragraph and to devise vivid sentences using rhetorical devices.

2. For the sixteen-week schedule, students should complete the Revise It section. For the 
 nineteen-week schedule, students can begin Revise It if time allows.

The Revise It section walks students through a list of suggestions designed to improve their 
rough drafts. Most students can do competent self-editing at this age and provide thoughtful 
feedback to each other. However, teachers are still the best source for giving editorial feedback 
and requesting rewrites.

Keep at least a day between rough-draft completion and revision. This “breather” helps 
students to look at their work with fresh eyes. However, teachers may find it valuable to pair 
students together to read their speeches out loud and give each other ideas for revision. A 
content rubric is included at the back of the book as an aid to self-reflection, partner feedback, 
or grading by teachers.

3. After receiving teacher feedback, students can move forward with composing the final draft. 
Remind students that even a final draft can be revised before the delivery of a speech if phras-
ing or word choice feel clunky when spoken.

Week Four (Nineteen-Week Schedule)
1. Students should begin or complete the Revise It section.

2. The Speak It section creates opportunities for students to memorize their speeches and prac-
tice delivery. Please consider using a recording device whenever it suits the situation. When 
using electronics, students should listen to their recordings to get an idea of what sounds 
right and what needs to be improved. Have students read the elocution instructions at the 
back of the book to help them work on skill in delivery.

A delivery rubric is included in every Speak It section. This rubric can be used to give feed-
back while practicing delivery and for evaluating the formal delivery of the speech.

3. Applaud the delivery of every speech vigorously.

Speak It in the Sixteen-Week Schedule—Speech Festival
You may have noticed that the sixteen-week schedule option deemphasizes the Speak It portion 

of the lesson to allow ample time for research and writing. Upon finishing Thesis Part 2, you can 
complete Speak It by preparing for and putting on a speech festival. Students will pick their favor-
ite of the three speeches, memorize it, and deliver it to classmates, the whole school, or family and 
friends.
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About two weeks prior to the festival, students can follow the directions found in the Speak It 
section for memorizing and delivering their speeches. Most of this work can be done outside of 
class time, although teachers may want to listen to a practice delivery and provide feedback. Teach-
ers will need to determine which method of presentation they prefer their students to practice dur-
ing delivery, whether total memorization, a cue card system, or access to the full text of the speech. 
When time is a factor, it is best for students to repetitively practice delivery at home and also have 
a copy of the speech text at the podium.

Before the festival begins, make sure to test the sound system for any bugs, and have a podium 
in place. Whether or not students use the podium, it can be a helpful “home base” to hold notes 
and a bottle of water. Some students may be jittery with nervousness during a speech festival. 
Be sure to make your occasion as fun and relaxed as possible. Have a mingling time before the 
speeches commence for speakers to greet their audience and a reception time afterward so that 
students can receive praise and affirmation. A host should briefly introduce each speaker with some 
lighthearted anecdotes to ease anxiety. For the sake of attention and audience comfort, a series of 
speeches should go no longer than forty minutes without an intermission for stretching.

Note: If you would prefer not to have a speech festival but still need to stick to a sixteen-week 
schedule, you could shorten the time needed for research by forgoing outside sources and instead 
having students use only the supplementary material provided at the end of each lesson. This 
would allow you to add time for Speak It into the last week of the schedule.

A More Leisurely Pace
Writing & Rhetoric: Thesis Part 2 is packed full of good information! While we have designed this 

book to fit into a single semester, you have the option to stretch it into a year-long course if you 
feel your students would benefit from having more time to absorb all of the information and com-
plete the more challenging speech-writing tasks. To create a thirty-two-week course for this book, 
you could allow two weeks each for lessons 1–5, 7, and 9 and six weeks each for lessons 6, 8, and 
10. Then plan the individual tasks of each lesson as best suits your classroom needs.
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