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Why Study Grammar?

We study grammar because we wish to master language, and language cannot be eas-
ily mastered without grammar. Grammar is the study of what makes language work—the 
way letters form words, the way words form sentences, the way sentences express human 
thought.

An educated person wants to understand the rich variety of human thought enshrined in 
language of all sorts—books from yesterday and the last millennium, books in English and 
books in other languages as well. An educated person also yearns to express himself clearly, 
accurately, and completely. It is the study of grammar that yields the capacity to do this, and 
the student who sees the connection between the study of grammar and the mastery of lan-
guage will study grammar with zeal.

Learning Grammar, Teaching Grammar

We have designed Well-Ordered Language (WOL) with the understanding that many 
teachers who will use this book don’t know grammar as well as they would like. As a result, 
we have created a rich teacher’s edition that will enable teachers to review and deepen their 
own understanding of grammar even as they teach students.

We have also worked to provide a clear, incremental presentation of grammar in this se-
ries that includes plenty of illustrations, practice, and review. For example, in each chapter, 
students will memorize through song clear definitions of relevant grammatical concepts. 
Helpful analogies and attractive graphical illustrations at the beginning of each chapter in-
troduce and complement the concepts in the chapter. Students also will discover emerging 
from the sentence exercises a story that features characters who appear throughout the text 
and in the graphical illustrations.

Effective Teaching Methods

The series employs an innovative choral analysis method that makes learning enjoy-
able and permanent. With clear guidance from the teacher’s edition, instructors will easily 

Well-Ordered Language
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be able to lead students through the choral analysis of grammar, and through this analy-
sis, students will understand how grammar is embodied in the sentences they study. In 
Well-Ordered Language Level 2 and beyond, the students also learn to diagram, visualizing 
the grammatical relationships within sentences. The program has been layered concept 
on concept, an approach that aids students in experiencing and mapping how a well-
ordered language works. As their mastery of grammar develops, students also understand 
poems and stories more thoroughly and enjoy them more deeply.

Learning with Delight

We think that the right study of grammar should lead to delight. The traditional study of 
grammar should be more than mere rote memorization of rules; it must also include op-
portunities for students to engage language in works of literature and human expression. 
As students acquire a greater capacity to understand language and use it effectively them-
selves, they will experience joy and delight. This is one reason we have included for gram-
matical study beautiful poetry and excerpts from great literature. Students will see that 
their ongoing study of grammar will open up a deeper understanding of beautiful literature 
that both instructs and delights.

Compelling Need

In this cultural moment, there is a desperate need for language that is well ordered. To-
day’s discourse is often filled with ambiguity, equivocation, and crudeness. Those who have 
mastered a well-ordered language not only will stand out as eloquent and clear but also will 
be able to say well what they mean and to say what others will heed. It will be those with a 
command of language who will be able to mine the wisdom of the past and to produce elo-
quence in the future.

Ongoing Support

We have created not only a series of texts but also a constellation of products that will 
help teachers to use WOL effectively. Visit our website at ClassicalAcademicPress.com for 
additional support for using WOL, including downloadable PDF documents for printing and 
copying and other resources.

Thank you for joining us in this most important work of restoring a well-ordered lan-
guage for the next generation!
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The Well-Ordered Language series is designed to be flexible, adaptable, and practical. Depending 
on her needs, the teacher can modify lessons to meet particular classroom expectations. The follow-
ing options for teaching each chapter assume a 30–40 minute period.

Option A  
(4 times per week)

Option B  
(3 times per week)

Option C  
(5 times, one week)

W
ee

k 
O

ne

Day One
◊  Ideas to Understand
◊ Terms to Remember
◊  Sentences to Analyze & 

Diagram

Day One
◊  Ideas to Understand
◊ Terms to Remember
◊  Sentences to Analyze & 

Diagram

Day One
◊   Ideas to Understand
◊ Terms to Remember
◊  Sentences to Analyze & 

Diagram

Day Two
◊  Lesson to Learn A

Day Two
◊  Lesson to Learn A

Day Two
◊  Lesson to Learn A

Day Three
◊  Lesson to Learn B

Day Three
◊  Lesson to Learn B

Day Three
◊  Lesson to Learn B

Day Four
◊ Lesson to Enjoy—Poem

Day Four
◊  Lesson to Learn C

Day Five
◊ Quiz (PDF)

W
ee

k 
Tw

o

Day Five
◊  Sentences for Practice

Day Four
◊ Lesson to Learn C

Day Six
◊  Lesson to Learn C

Day Five
◊  Sentences for Practice (if 

needed) and/or Lesson to 
Enjoy—Poem* 
alternative

◊  Sentences for Practice—
Tale and/or Lesson to 
Enjoy—Tale*

Day Seven
◊  Sentences for Practice—

Tale
◊ Lesson to Enjoy—Tale*

Day Six
◊ Quiz (PDF)

Day Eight
◊ Quiz (PDF)

Lesson-Planning Options

*The tales for chapters 
1, 3, 4, 5, 6, and 8 can be 
found in the download-
able PDF. The poems for 
chapters 2 and 7 can be 
found in the PDF.

viii



Maps have existed since ancient times. It seems that people have 
always wanted to draw where they are, where they have been, and 

where they want to go. The word geography comes from the Greek geo, meaning 
“Earth,” and graph, meaning “writing.” Maps are Earth writing.

Some maps are incredibly detailed, even including texture to 
show mountains, valleys, rivers, and lakes. You can run your finger-

tips along this topography■ and touch the heights and depths of the 
world. Some maps frame the boundaries of nations and continents 

with beautiful, varied colors. As you peer into this kaleidoscope■ of colors 
and lines, you can almost taste the foods and hear the languages of the dif-
ferent cultures of all those nations.

Maps show relationships between locations, so when we read maps, 
we better understand the world and the people who inhabit it. In a simi-
lar way, a sentence diagram is a sort of map—a grammar map. A diagram 
shows the relationships among words and among the parts of sentences. 
A diagram maps meaning.

On a map, the landmasses and oceans are laid out on the lines of lati-
tude and longitude. In a sentence diagram, the eight parts of speech are 
laid out on horizontal, vertical, and diagonal lines.

A map has a legend (list) that explains its symbols; a scale that tells how the distances 
measure up; and a compass rose that marks north, south, east, and west. Similarly, in Well-
Ordered Language, an analyzed and marked sentence provides a key for understanding how 
the sentence says what it says.

In WOL Level 3, we’d like to travel with you through the beautiful structure of language 
using such maps. In each lesson, you will analyze sentences with increasingly complex 
markings and diagrams. You can run your fingertips along your work, and you can peer into 
the kaleidoscope of sentences to better understand our well-ordered language.

Introduction to Students

To the Source:
  topography

The word topogra-
phy comes from the 
Greek topo, meaning 
“place,” and graphia, 
meaning “descrip-
tion of.” Topography 
is a description you 
can feel.

To the Source:
  kaleidoscope

The word kaleido-
scope also comes 
from Greek: kal 
meaning “beauti-
ful”; eido meaning 
“shape”; and skop 
meaning “to look at.”

ix





3

1
Hiking through a forest becomes a treasure hunt if you search among the 

variety of living things around you for specific animals, fungi, or plants. An 
Eastern gray squirrel? Check! The yellow morel mushroom? Found it! Poison 
ivy? Don’t touch! With your field guide, you can identify the scientific names of 
the living treasures you find. 

Scientists classify (or group) all life into kingdoms and use Latin names to 
label them. There are microscopic kingdoms, such as Bacteria (or Monera) and 
Protista, but they wouldn’t be on your seek-and-find list because they’re too 
small to see without a microscope. The visible kingdoms are Animalia, Fungi, 
and Plantae. Why bother grouping things into these different kingdoms? We 
classify in order to understand better. For example, identifying as a fungus that 
strange growth on a dead tree trunk immediately tells you how it is similar to 
other fungi, yet different from a plant.

Words, like living things, can be classified into groups. Just as living things 
are classified into kingdoms according to their characteristics, words are clas-
sified into groups according to how they function. As we have learned in previ-
ous levels of Well-Ordered Language, grammarians organize words into eight 
groups, namely the eight parts of speech: nouns, verbs, adjectives, adverbs, 
prepositions, pronouns, conjunctions, and interjections. They are the basis for 
all communication, which is why you continue to study them year after year in 
more and more complex sentence structures. Knowing what they are, how they 
function, and how they are used helps you turn random ideas into well-ordered 
sentences. Words set together logically make up sentences, and each sentence 
expresses a complete thought. Clear thinking and clear sentences result in clear 
communication. That is our goal in Well-Ordered Language.

Like words, sentences■ are also classified into groups, the four kinds of 
sentences, which we review in part 1 of this chapter, are declarative, interrog-
ative, imperative, and exclamatory. Each kind of sentence includes two prin-
cipal elements—subject and predicate—which part 2 of this chapter reviews. 
Part 3 reviews adverbs and adjectives, which are the modifiers of subjects and 

Four Kinds of Sentences,  
Principal Elements, Adjectives & Adverbs

Chapter

language■

To the Source:
  sentence

The term sentence 
comes from the 
Latin word sententia, 
which means “opin-
ion” or “judgment.”
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predicates. But be on your toes: Chapter 1 is not all review. On this hike through 
familiar woods, you’ll also find new material and more complicated analyses 
and diagrams, making it all a fresh adventure.

Part 1: Four Kinds of Sentences

Ideas to Understand
 One amusing passage from the novel The Adventures of Tom Sawyer by Mark 

Twain uses all four kinds of sentences. Pretending to be pirates, Tom Sawyer 
(alias Black Avenger), Huck Finn (Red-Handed), and Joe Harper (Terror of the 
Seas) “borrow” a raft to head down the Mississippi River. With adventure in 
their hearts, the boys begin to navigate through the current to Jackson’s Island, 
where they camp. Twain records how the boys mimic the speech of pirates as 
they pretend to know the names and uses of a variety of sails, all imaginary:

As the boys steadily and monotonously drove the raft toward 
mid-stream it was no doubt understood that these orders were 
given only for “style,” and were not intended to mean anything in 
particular. 
 “What sail’s she carrying?” 
 “Courses, tops’ls, and flying-jib, sir.” 
 “Send that r’yals up! Lay out aloft, there, half a dozen of ye—
foretopmaststuns’l! Lively, now!” 
 “Aye-aye, sir!” 
 “Shake out that maintogalans’l! Sheets and braces! now, my 
hearties!” 
 “Aye-aye, sir!”1

We already learned in WOL Levels 1 and 2 that a declarative sentence states some-
thing as a fact. Mark Twain begins the passage with a long declarative sentence to 
“declare” or state the boys’ situation. That way, the novel’s readers understand that 
the orders shouted on this raft “were given only for ‘style,’ and were not intended 
to mean anything in particular.” A declarative sentence ends with a period.

As you recall, interrogative sentences are simply questions. One of Twain’s 
pirates asks, “What sail’s (i.e., what sail is) she carrying?” The obvious goal of an 
interrogative sentence is to gain an answer, and this pirate gets one in the next 
line. Sometimes, though, no answer is expected. That sort of interrogative sen-
tence is called a rhetorical■ question, and its purpose is stylistic, to engage the 

1. Mark Twain, chapter 13, “The Pirate Crew Set Sail,” in The Adventures of Tom Sawyer (Mineola, NY: 
Dover Thrift Edition, 1998), 72.

To the Source:
  rhetorical

The word rhetori-
cal comes from the 
Greek word rhetor, 
meaning “orator,” or 
“speech maker.”
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Off 
the 
Shelf:
What 
happens when 
boys run away at 
midnight to become 
river pirates who live 
on a forested island? 
They end up some-
how attending their 
own funerals back 
in town. Mark Twain 
based the island in 
The Adventures of 
Tom Sawyer on a real 
island in the Missis-
sippi River near the 
town where he grew 
up and had his own 
boyhood adventures. 
Now, the island 
is actually named 
Jackson’s Island after 
the island in Twain’s 
book. Want to go 
along with Tom and 
the gang? You need 
only go as far as the 
library, and check 
Tom Sawyer out.

reader without having him answer aloud. An interrogative sentence, whether 
it’s rhetorical or not, ends with a question mark.

Imperative sentences express a command or a request. The subject is always 
you, even though it is only implied and does not appear in the sentence. Twain’s 
pirate captain spouts out imperative sentences as he gives orders to his crew: 
“Lay out aloft, there, half a dozen of ye!” He is really saying, “You lay out aloft, 
there (i.e., you climb the mast), half a dozen of ye (i.e., all six of you).” An imper-
ative sentence can end with either an exclamation point or a period.

Exclamatory sentences show excitement and strong feelings. Twain’s pirate 
is eager to sail, so he enthusiastically exclaims, “Sheets and braces! now, my 
hearties!” Did you notice that this exclamatory sentence is missing something? 
There is no verb. It is important to note that as a burst of emotion, this kind 
of sentence doesn’t necessarily behave like the other sentences. Sometimes an 
exclamation is missing the principal elements. An exclamatory sentence ends 
with an exclamation point.

Terms to Remember
◊ Eight Parts of Speech (1–1)

◊ Sentence (1–2) 

Sentences to Analyze
The purpose of analysis is to identify all the parts of speech and parts of a 

sentence so you can understand how it is constructed. Some chapters in this 
book will be review chapters, but don’t skip them because each chapter builds 
on the next. Remember, you need to start at the beginning and identify the 
group of words as a sentence and also determine what kind of sentence it is. 
Note that all of the statements in gray are to be said aloud and memorized.

Declarative Sentence: Tom Sawyer sailed downstream on the raft.
a.   (First, read the sentence aloud.) “Tom Sawyer sailed downstream on the 

raft.”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

c. “ It is a declarative sentence because it makes a statement.”

Song Lyrics:
The numbers in parentheses refer to the 
track/audio file number for each song. For the 
lyrics to all of the songs in WOL3A, please see 
the Song Lyrics section starting on p. 224.
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 Interrogative Sentence: Where were Tom and his friends going?
a.  (First, read the sentence aloud.) “Where were Tom and his friends going?”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

c. “ It is an interrogative sentence because it asks a question.”

Imperative Sentence: Shake out the mainsail, sheets, and braces.
a.  (First, read the sentence aloud.) “Shake out the mainsail, sheets, and 

braces.”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

c. “ It is an imperative sentence because it gives a command.”

Exclamatory Sentence: Aye-aye, sir, it will be done!
a.  (First, read the sentence aloud.) “Aye-aye, sir, it will be done!”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

c. “ It is an exclamatory sentence because it expresses strong feelings.”

At the beginning of every chapter, you’ll see an illustration that 
features classmates Gilbert, Elliot, Franklin, Midge, and Peggy. In 
the sentences you’ll be studying throughout the book, you’ll read 
about them and some of their siblings: Ginny (Gilbert’s eight-year-

old sister) and Porter (Elliot’s nine-year-old brother). Spike, Peggy’s 
pet hedgehog, also makes appearances.
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Pause for Punctuation
End Marks within Quotation Marks

When a sentence begins with a quotation and ends with a speaker’s tag (such as “she said”), 
the punctuation used between the quotation and the speaker’s tag varies. It depends on which of 
the four kinds of sentence the quotation is:

◊  When quoting a declarative sentence, place a comma inside the quotation mark:

 w “Remember I said I have the oar first,” Tom said.

◊  When quoting an interrogative sentence, place the question mark inside the quotation mark:

 w “Can’t I steer the raft?” Huck asked.

◊  When quoting an imperative sentence, place either an exclamation point or a comma inside 
the quotation mark:

 w “Grab hold of the rope!” Joe shouted.

 w “Grab hold of the rope,” Joe directed.

◊  When quoting an exclamatory sentence, place the exclamation point inside the quotation 
mark: 

 w “Yikes, the rope is not attached!” Tom exploded.

=

 On the Map
In this chapter’s Sentences for Practice, the ten sentences take place in Anchorage, Alaska, and 

at the Thomas Planetarium located in the Anchorage Museum. Visitors who go to Alaska to see the 
night sky and Northern Lights often go to nearby state recreational areas such as Flattop Overlook 
or Glenn Alps. See if you can find Anchorage, Alaska, on a map.

X
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Lesson to Learn AFour Kinds of Sentences

1.  As instructed, rewrite the following sentences as another kind of sentence.

Example: Rewrite as an interrogative sentence: “Lunch is my favorite meal of the day.” 
________________________________________________________________________

a.  Rewrite as a declarative sentence: “Does sixty minutes equal an hour?” 

  

 

b.  Rewrite as an imperative sentence: “The clock is set for 3:00 p.m.” 

  

 

c.  Rewrite as an exclamatory sentence: “Turn the timer off.” 

  

 

2.  Imagine that a group of friends—Gilbert, Franklin, and Elliot—is in the kitchen. Follow the 
instructions given and write four sentences about their lunchtime, being sure to use correct 
punctuation and capitalization.

a.  Write a declarative sentence about the clock. 

  

 

b.  Write an interrogative sentence about lunchtime. 

  

 

c.  Write an imperative sentence about sandwiches. 

  

 

d.  Write an exclamatory sentence about dessert. 

  

 

Is your favorite meal of the day lunch?
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Lesson to LearnA Four Kinds of Sentences

3.  Analyze the following sentences. Then, on the lines provided, write Dec for a declarative sen-
tence, Int for an interrogative sentence, Imp for an imperative sentence, or Exc for an exclama-
tory sentence.

a. We blink our eyes 15–20 times per minute. __________

b. Why do we have eyebrows? __________

c. My eyes are itchy and burning! __________

d. Close your eyes tightly. __________

e. What is a retina? __________

f. Keep your fingers out of your eyes. __________

g. The Latin word for eyelash is cilia. __________

h. Wow, your pupils are so tiny! __________

4.  The following string of words is a three-sentence conversation between Gilbert and Porter, two 
brothers who are at the eye doctor’s office. Using correct punctuation and capitalization, re-
write the sentences as directed. Each sentence includes quotation marks and a speaker’s tag.

what time is our appointment gilbert asked i think it is at noon but it is already half 
past porter answered blah we had to wait an hour for the doctor last time gilbert 
grumbled

a.  Write the sentence that quotes Gilbert’s interrogative sentence, which starts the conversa-
tion. 

  

 

b.  Write the sentence that quotes Porter’s declarative sentence as his answer. 

  

 

c.  Write the sentence that quotes Gilbert’s exclamatory sentence, which finishes the conversa-
tion. 
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Part 2: Principal Elements

Ideas to Understand
A stem and roots are two of the basic elements of many plants. Without 

these two parts most plants aren’t plants, much like a sentence isn’t complete 
without its basic elements—the subject and the predicate. In WOL Levels 1 and 
2, we called them the two principal elements that make up every sentence. They 
are both necessary for a thought in a sentence to be communicated. The sub-
ject names what the sentence is about, while the predicate tells us what the 
subject is doing or being.

In The Adventures of Tom Sawyer, Mark Twain describes Tom’s unsettled feel-
ings after skipping school, witnessing a murder, and hearing a scary dog howl-
ing. Twain uses just two words, “Tom quailed.”2 The subject Tom and a predicate 
quailed (which means “lost his courage”) together make up the principal ele-
ments and in this case an entire sentence. Tom is what the sentence is about, 
and quailed tells us what the subject did. In English, there are three different 
predicates: predicate verbs (also known as action verbs), predicate nominatives, 
and predicate adjectives. In this chapter, we will focus on predicate verbs. In 
later lessons, we will review and expand on the other two types of predicates.

Using a grammatical principle called verb tense,■ we can organize predi-
cate verbs according to the time that the action or being occurs. There are three 
simple tenses: present tense, past tense, and future tense.

Simple Tenses 
(Time of action)

Explanation Examples

Present Tense The action is happening 
now.

Tom hikes in the woods 
today.

Past Tense The action took place in 
the past.

Tom hiked in the woods 
yesterday. 

Future Tense The action will occur in 
the future.

Tom will hike in the 
woods tomorrow.

When grammarians classify verbs, they group them according to six tenses, 
not just the three you’ve gotten used to seeing. The other three tenses express 
how the completion of one action is related in time to another action. They 
are called perfect■ tenses: present perfect tense, past perfect tense, and future 
perfect tense. The perfect tenses all include a form of the helping verb to have, 
along with the past-tense form of the action verb.

2. Mark Twain, chapter 10, “Dire Prophecy of the Howling Dog,” in The Adventures of Tom Sawyer 
(Mineola, NY: Dover Thrift Edition, 1998), 59.

To the Source:
  tense

The word tense is 
descended from the 
Latin word for time, 
tempus.

To the Source:
  perfect

The Latin word for 
perfect is perfectus, 
meaning “completed 
or accomplished.” So, 
perfect tense means 
“completed time.”
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Perfect Tenses 
(Completion of one 
action in relation to 
another action)

Explanation Examples

Present Perfect Tense The action was in the 
past but comes up to and 
touches the present.

Tom has hiked in the 
woods every day this 
week.

Past Perfect Tense The action began and 
ended before another 
action.

Tom already had hiked 
in the woods before the 
steamboat whistled.

Future Perfect Tense The action will be 
completed before a certain 
time in the future.

Tom will have hiked in 
the woods before the 
steamboat whistles 
tomorrow.

Be aware: when a form of the verb to have is used as a principal element, it 
suggests ownership, as in “He has courage.” However, when a form of to have 
behaves as a helping verb, the word indicates a “completion” of whatever verb it 
is supporting, as in “He has hiked.” 

No matter what the tense of an action verb, it may have one or more helping 
verbs accompanying it. In previous levels of WOL, we have already covered the 
twenty-three helping verbs, also known as auxiliary■ verbs: am, is, are, was, were, 
be, being, been, have, has, had, do, did, does, may, might, must, should, would, 
could, shall, will, can. As you know, when helping verbs stand with the main ac-
tion verb, together they are known as a verb phrase. Some helping verbs, such as 
has, have, or had, add meaning by helping to show the verb phrase’s tense.

Let’s look specifically at how another set of helping verbs—am, is, are, was, 
were—can help express how an action is progressing in time. When one of 
these helping verbs appears in a verb phrase, it must agree in number with the 
subject (singular or plural), and the action verb that follows it must end with 
the suffix■ -ing.

To the Source:
  language

Our word language 
comes from the Latin 
word lingua, which 
means “tongue.”

language■

To the Source:
  auxiliary

Auxiliary comes from 
the Latin auxilium, 
meaning “help, assis-
tance.”

To the Source:
  suffix

The word suffix 
comes from the Latin 
word suffixum, which 
means something 
“attached on top of.”
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Singular Plural

Simple Present Tense I am rowing. 
Tom is rowing.

We are rowing 
Tom and Huck are 
rowing.

Simple Past Tense Tom was rowing. Tom and Huck were 
rowing.

These particular helping verbs—am, is, are, was, were—are forms of the verb 
to be, but they are not all of the Be Verbs. Keep in mind that those versatile Be 
Verbs can function as helping verbs, predicate verbs, or linking verbs. So, we 
will “be” revisiting them often throughout Well-Ordered Language.

Terms to Remember
◊ Principal Elements (1–3)

◊ Noun (1–5) 

◊ Verb and Helping Verb (1–6) 

Sentences to Analyze and Diagram
In WOL Levels 1 and 2, we explained that analysis is the process of taking a 

sentence apart so you can understand the whole better. After you identify the 
kind of sentence, it is important to analyze the principal elements. 

Follow these steps:

1. Read the sentence out loud.

2. Identify the sentence as a sentence by definition.

3. State what kind of sentence it is and explain why.

4. Identify the subject and explain how you know what it is.

5. Identify the predicate and explain how you know what it is.
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Tom quailed.

a. (First, read the sentence aloud.) “Tom quailed.”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

c. “It is a declarative sentence because it makes a statement.”

d. “ This sentence is about Tom. So, Tom is the subject because it is what the 
sentence is about.” (Since Tom is the subject, underline it and place a 
capital letter S above the subject.)

e. “ This sentence tells us that Tom quailed. So, quailed is the predicate be-
cause it is what the sentence tells us about Tom.” (Since quailed tells us 
something about Tom, double underline the predicate and place a capi-
tal letter P above the predicate.)

f. “ It is a predicate verb because it shows action. There is no linking verb 
because predicate verbs do not need linking verbs.” (Since quailed shows 
action, place a capital letter V to the right of the letter P.)

When analyzing predicate verbs with helping verbs, you double underline 
both the helping verb and the predicate verb. Then you write a lowercase hv 
above the helping verb. 

Tom is quailing.

a. (First, read the sentence aloud.) “Tom is quailing.”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

c. “It is a declarative sentence because it makes a statement.”

d. “ This sentence is about Tom. So, Tom is the subject because it is what the 
sentence is about.” (Since Tom is the subject, underline it and place a 
capital letter S above the subject.)

e. “ This sentence tells us that Tom is quailing. So, is quailing is the predicate 
because it is what the sentence tells us about Tom.” (Since is quailing 
tells us something about Tom, double underline the predicate—both the 
action verb and the helping verb—and place a capital letter P above the 
action verb.)

S

S

PV

PVhv
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f. “ It is a predicate verb because it shows action. There is no linking verb 
because predicate verbs do not need linking verbs.” (Since quailing 
shows action, place a capital letter V to the right of the letter P.)

g. “ Is is the helping verb because it helps the verb.” (Since is is a helping 
verb, place the lowercase letters hv above the helping verb.)

In WOL Level 2, we introduced diagramming,■ a “sentence map,” which 
shows the relationships between words by placing them on vertical, horizontal, 
and diagonal lines. In the sentence “Tom quailed,” the word Tom is the subject 
and is placed on the left side of the baseline. A dividing line that crosses the 
baseline separates the subject from the predicate. The word quailed, which is 
the predicate verb, is placed on the baseline to the right of the dividing line.

In the next sentence, “Tom is quailing,” the word Tom is the subject, and 
is placed on the left side of the baseline while the helping verb is and the verb 
quailing are placed together on the right side of the dividing line.

To the Source:
  diagram

The word diagram 
comes from the two 
Greek words: dia 
meaning “in differ-
ent directions” and 
gramma meaning 
“drawing.”

Tom quails

Tom is quailing



Notes
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Lesson to Learn BPrincipal Elements

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines.

a. Waves were rolling.

b. Boats are rocking.

c. Gilbert is fishing.

d. Bobbers are floating. 

2.  On the lines provided, write the definition of principal elements. 
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Lesson to LearnB Principal Elements

3.  In the space provided in each of the following sentences, fill in the missing past-tense helping 
verb (was, were).

Example: “Elliot __________ reading a book.”

a. War horses ____________ waiting in rows.

b. The general ____________ giving the command.

c. One scout ____________ signaling the troops.

d. Slowly the soldiers ____________ marching across the field.

e. The cannons ____________ firing one after another.

f. Elliot ____________ wondering what will happen next.

4.  The following string of words is a three-sentence conversation between Elliot and his sister 
Ginny about the book Elliot is reading. Using correct punctuation and capitalization, rewrite 
the sentences as directed. Each sentence includes quotation marks and a speaker’s tag.

i’m reading a book about gettysburg elliot said what is gettysburg ginny asked 
seriously gettysburg is one of the bloodiest battles in the civil war elliot ex-
claimed

a.  Write the sentence that quotes Elliot’s declarative sentence, which starts the conver-
sation. 

  

 

b.  Write the sentence that quotes Ginny’s interrogative sentence. 

  

 

c.  Write the sentence that quotes Elliot’s exclamatory sentence, which finishes the con-
versation. 

  

 

was
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Part 3: Adjectives & Adverbs

Ideas to Understand
If a forest were made up of plants that were just stems and roots, with no 

leaves or vines or even twigs, the woodlands would be dull. Buds, flowers, and 
leaves grow from the main parts of the plant, making the plant identifiable and 
interesting. Modifiers—adverbs and adjectives—are much like leaves and flow-
ers. In WOL Levels 1 and 2, we discussed how adverbs and adjectives separately 
modify the principal elements, making sentences more meaningful. Now, we 
will practice identifying them together, distinguishing them from each other 
according to what they modify.

An adverb■ is a part of speech that modifies verbs, adjectives, and other 
adverbs, and it answers the questions how, when, or where. Adverbs can even 
modify a verb to make it negative. Some grammarians refer to the words not 
and never as “negative adverbs.” An adjective,■ on the other hand, is a part of 
speech that modifies nouns and pronouns. It answers the questions how many, 
whose, which one, or what kind. In this chapter we are looking at attributive 
adjectives, or adjectives that come before the noun they modify. (Later we will 
review predicate adjectives, which follow the noun they modify, joined to it by 
a linking verb.)

Adverbs and adjectives abound in the pages of The Adventures of Tom Sawyer. 
When Tom decides he wants to find buried treasure, he first tries to enlist the 
help of his friends for the adventure. His actions are made more meaningful by 
the adverbs Mark Twain chooses:

This desire suddenly came upon Tom one day. He sallied out to 
find Joe Harper, but failed of success. Next he sought Ben Roger; 
he had gone fishing. Presently he stumbled upon Huck Finn the 
Red-Handed. Huck would answer. Tom took him to a private 
place and opened the matter to him confidentially. Huck was will-
ing. Huck was always willing. . . .3

Read over this passage again to find the adverbs. Did you see when the desire 
to seek buried treasure came upon Tom? Suddenly. Did you notice where he 
sallied to find Joe Harper? Out. Did you observe how Tom opens the matter to 
Huck? Confidentially. Did you find any other adverbs modifying verbs? Presently 
and always. These adverbs modify the verbs so the reader understands more 
about the action.

3. Mark Twain, chapter 25, “Seeking the Buried Treasure,” in The Adventures of Tom Sawyer (Mineola, 
NY: Dover Thrift Edition, 1998), 126.

To the Source:
  adverb

The word adverb 
comes from the 
Latin words ad, 
which means “to” 
and verbum, which 
means “word.” The 
Latin word adverbi-
um means “added to 
a verb.”

To the Source:
  adjective

The word adjective 
comes from the Latin 
word adjectivum 
meaning “that is add-
ed to (a noun).”
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To start their adventure, Tom and Huck first must decide, “Where’ll we dig?” 
Adjectives help describe the places where buried treasure might be found and 
help generate excitement for the search:

“They always bury it under a ha’nted house or on an island, or 
under a dead tree that’s got one limb sticking out. Well, we’ve tried 
Jackson’s Island a little, and we can try it again some time; and 
there’s the old ha’nted house up the Still-House branch, and there’s 
lots of dead-limb trees—dead loads of ’em.” . . . Huck’s eyes glowed.4

Look carefully to see if you can find the adjectives modifying nouns. How 
many limbs does the dead tree have? One limb. Whose island have they tried? 
Jackson’s Island. Which house? The ha’nted (haunted) house. What kind of trees 
are there? Dead-limb trees. Are there any other attributive adjectives? Dead, 
Still-House, old, and Huck’s. Are there any article adjectives? A, an, the. Adjectives 
modify the nouns so the reader can gain a clearer picture.

Terms to Remember
◊ Adverb (1–7)

◊ Adjective (1–8)

Sentences to Analyze and Diagram
As mentioned earlier, analysis is the process of taking a sentence apart so 

you can understand the whole better. After you identify the kind of sentence, 
it is important to analyze the principal elements and then the modifiers, which 
you analyze from right to left. If the sentence is an imperative sentence, you’ll 
need to write in the implied subject you. First, draw a caret (^) where the subject 
should be placed, and write the word you in parentheses above it. Then, mark it 
as you would any other subject.

Wait here patiently.

4. Ibid.

To the Source:
  language

Our word language 
comes from the Latin 
word lingua, which 
means “tongue.”

language■

PV

adv adv

S

^
(You)
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a. (First, read the sentence aloud.) “Wait here patiently.”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

c. “It is an imperative sentence because it gives a command.”

d. “ This sentence is about implied you.” (Draw the caret and write the word 
you within parentheses at the correct place in the sentence. Then, under-
line the subject.) “So, you is the subject because it is what the sentence is 
about.” (Place a capital letter S above the subject.)

e. “ This sentence tells us that you wait. So, wait is the predicate because it 
is what the sentence tells us about you.” (Since wait tells us something 
about you, double underline the predicate and place a capital letter P 
above it.)

f. “ It is a predicate verb because it shows action. There is no linking verb 
because predicate verbs do not need linking verbs.” (Since wait shows 
action, place a capital letter V to the right of the P.) 

g. ( Now move right to left from the end of the sentence to the beginning.) 
“Patiently tells us how you wait.” (To mark adverbs, carefully draw a 
straight line down from the adverb, then a horizontal line toward the 
word that it modifies, and then a straight line with an arrow pointing to 
the word it modifies.)

h. “ So, patiently is an adverbial element because it modifies a verb. It is an 
adverb.” (Write adv in lowercase letters in the elbow opposite the line 
with the arrow.)

i. “ Here tells us where you wait.” (Draw a straight line down from the ad-
verb, then a horizontal line toward the word that it modifies, and then a 
straight line with an arrow pointing to the word it modifies.)

j. “ So, here is an adverbial element because it modifies a verb. It is an ad-
verb.” (Write adv in lowercase letters in the elbow opposite the line with 
the arrow.)

When you diagram an imperative sentence like “Wait here patiently,” write 
the implied subject you on the left side of the baseline. Because it is an implied 
you, place parentheses around the word. The verb Wait is placed on the right side 
of the dividing line, with an uppercase W just as it appears in the sentence. All 
modifier lines are diagonal lines (for both adjectives and adverbs) and are drawn 
underneath the word they are modifying. In this sentence, here and patiently are 
adverbs and are written on diagonal modifying lines under the word wait.

here
patiently

(You) Wait
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Will the wooden raft hold out?

a. (First, read the sentence aloud.) “Will the wooden raft hold out?”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

c. “It is an interrogative sentence because it asks a question.”

d. “ This sentence is about raft.” (Underline the subject.) “So, raft is the sub-
ject because it is what the sentence is about.” (Place a capital letter S 
above the subject.)

e. “ This sentence tells us that raft will hold.” (Double underline the predi-
cate.) “So, will hold is the predicate because it is what the sentence tells 
us about raft.” (Place a capital letter P above the action verb.)

f. “ It is a predicate verb because it shows action. There is no linking verb 
because predicate verbs do not need linking verbs.” (Place a capital letter 
V to the right of the P.)

g. “ Will is a helping verb because it helps the verb.” (Place the lowercase 
letters hv above the helping verb.)

h.  (Move right to left.) “Out tells us how the raft will hold.” (Draw a straight 
line down from the adverb, then a horizontal line toward the word that 
it modifies, and then a straight line with an arrow pointing to the word it 
modifies.)

i. “ So, out is an adverbial element because it modifies a verb. It is an ad-
verb.” (Write adv in lowercase letters in the elbow opposite the line with 
the arrow.)

j. “ Wooden tells us what kind of raft.” (To mark adjectives, carefully draw a 
straight line down from the adjective, then a horizontal line toward the 
word that it modifies, and then a straight line with an arrow pointing to 
the word it modifies.)

k. “ So, wooden is an adjectival element because it modifies a noun. It is an 
adjective.” (Write adj in lowercase letters in the elbow opposite the line 
with the arrow.)

l. “ The tells us which raft.” (Mark this adjective the same way, by drawing a 
straight line down from the adjective, then a horizontal line toward the 
word that it modifies. However, connect this modifier line with the mod-
ifier line for wooden since both are adjectival elements modifying raft.)

m. “ So, the is an adjectival element because it modifies a noun. It is an adjec-
tive (or article).” (Write adj in lowercase letters in the elbow opposite the 
line with the arrow.)

Shv PV

advadj adj
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When you diagram an interrogative sentence like “Will the wooden raft hold 
out?” the subject raft is placed on the left side of the baseline, a dividing line 
separates the subject from the predicate, and the verb phrase will hold is placed 
on the right side of the baseline. Remember that all modifier lines are diagonal 
lines (for both adjectives and adverbs) and are drawn underneath the word they 
are modifying. In this sentence, the and wooden are adjectives and are written on 
diagonal modifying lines under the word raft. The adverb out is written on a di-
agonal modifying line under the word hold. Because this sentence is a question, 
place a question mark after the word out on the modifying line.

out?
the

wooden

raft Will hold



Notes
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Lesson to Learn CAdjectives & Adverbs

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines.

a. An afternoon storm rages fiercely outside.

b. Did these heavy rains come unexpectedly?

c. Apparently, the newscasters predicted correctly.

d. Unfortunately, the flood waters will rise now.
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Lesson to LearnC Adjectives & Adverbs

2.  On the lines provided, write the definition of an adverb. 

  

 

3.  On the lines provided, write the definition of an adjective. 

  

 

4.  In each of the following sentences, fill in the missing helping verb (is, are).

a. ____________ that curious girl investigating again?

b. Two creepy centipedes ____________ scurrying about.

c. Slimy leaves ____________ sticking together.

d. ____________ one furry caterpillar actually crawling backward?

e. Nine tiny bugs ____________ hanging upside-down.

f. The biggest beetle ____________ chomping noisily.

5.  The following string of words is a three-sentence conversation between Peggy and Franklin 
about a biology insect project that is due soon. Using correct punctuation, rewrite the sen-
tences as directed. Each includes quotation marks and a speaker’s tag.

i have to collect six different types of beetles for my project peggy announced 
how many types of beetles are there franklin wondered i guess there are hun-
dreds of thousands of those sheathed-winged insects peggy stated.

a.  Write the sentence that quotes Peggy’s exclamatory sentence, which starts the conversation. 

  

 

b.  Write the sentence that quotes Franklin’s interrogative sentence. 

  

 

c.  Write the sentence that quotes Peggy’s declarative sentence, which finishes the conversation.  
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Sentences for Practice
Four Kinds of Sentences

On the lines provided, write Dec for a declarative sentence, Int for an interrogative sen-
tence, Imp for an imperative sentence, or Exc for an exclamatory sentence. 

1. How many moons does Saturn have? ____________

2. The Latin word for star is stella. ____________

3. Oh, the northern lights are magnificent! ____________

4. Hand me the binoculars, please. ____________

5. How does that telescope work? ____________

6. The sunset is glorious! ____________

7. A shooting star is a meteoroid. ____________

8. Look toward the Big Dipper. ____________

9.  It’s cloudy again this evening! ____________

10. May we go to the Thomas Planetarium? ____________
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Sentences for Practice
Principal Elements, Adjectives & Adverbs

Analyze the following sentences.

1. The common black hawk is not hunting.

2. Will the bird attack alone?

3. Watch discreetly.

4. Quickly, several field mice scurry across.

5. The hungry hawk is glaring intently.

6. Do the tiny rodents know?

7. Suddenly, the giant black bird swooped down!
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Sentences for Practice

8. Do not move.

9. One helpless mouse hid silently.

10. Did the other mice escape?

Principal Elements, Adjectives & Adverbs



Notes



Lesson to Enjoy—Poem
Four Kinds of Sentences, Principal Elements, Adjectives & Adverbs

In the 1600s, people began to refer to autumn as the “fall of the leaf,” which eventually was short-
ened to “fall.” The word fall comes from the Old English word feallan, meaning “to die.” However, 
before the fall of the leaf comes the changing colors of the leaf, and that’s what Eva Beede celebrates 
in the poem “The Autumn Woods.” Notice how many colors are mentioned.

The Autumn Woods
by Eva J. Beede (1852–1928)

What beauty in the Autumn woods! 
Where, in the calm, deep solitudes, 
The amber sunshine finds its way, 
And checkered light and shadows play.

Such beauty everywhere we turn! 
The moss-grown rock and drooping fern, 
The woodland flowers and trailing vines, 
The singing brooks and sighing pines,

The murmur of the gentle breeze 
That stirs the yellow chestnut leaves, 
Till softly in the grasses brown 
The round and prickly burs drop down.

The maples are in bright array 
Of mottled gold and crimson gay; 
The oak in deepest scarlet dressed; 
In cloth of gold are all the rest
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Lesson to Enjoy—Poem
Four Kinds of Sentences, Principal Elements, Adjectives & Adverbs

Except that now and then between 
There stands a tall, dark evergreen 
That sheds its spicy fragrance round 
And drops its cones upon the ground.

With asters white and purple tinged, 
And golden-rod, the woods are fringed, 
With scarlet berries peeping through 
Where wild grapes hang, of purple hue,

And fiery fingered ivy clings, 
While milk-weed floats on downy wings. 
The crickets chirp and insects hum, 
For glorious Autumn now has come.5

Questions to Ponder
1.  What kind of sentence is the first line of the poem? What kind of sentences are the last two 

lines of the poem?

2.  Name three different colors in the poem that are used as attributive adjectives, and identify 
the nouns that each one describes.

3.  While the colors in the poem appeal to the sense of sight, which specific lines appeal to the 
senses of sound, smell, and even touch?

5. Eva J. Beede, “The Autumn Woods,” Good Housekeeping, vol. 7, no. 13, October 27, 1888, 295. Available at: http://capress.link/
wol3a0101.





33

2
As the air starts to turn crisp in autumn, people need to consider brisk 

morning bus rides or chilly evening football games when they dress. It’s 
sweater weather. Depending on the forecast and what you have in your closet, 
you might choose from three different kinds of sweaters: a pullover, a button 
cardigan, or a zipper cardigan.

Similarly, every time you write a sentence, you have a triple option, as we 
learned in WOL Level 2. Will you use a predicate verb, a predicate nominative, or 
a predicate adjective to tell us what the subject is doing or being? The predicate 
is the principal element in a sentence that tells about the subject, so choosing a 
predicate is needed for a sentence to be completed.

A predicate verb is an action verb. Sometimes a predicate verb includes a 
helping verb, or auxiliary verb. Sometimes a predicate verb is transitive■ and 
takes a direct object, which completes the meaning of the action verb. Some-
times a predicate verb is intransitive■ and does not need an object to complete 
its meaning. With or without a helping verb, with or without a direct object, a 
predicate verb expresses the subject’s action.

A predicate nominative or a predicate adjective has a linking verb that con-
nects it to the subject. Because they complete the subject, they are also known 
as subject complements. The predicate nominative is a noun or pronoun that re-
names the subject. The predicate adjective is an adjective that describes a quality 
of the subject.

Even though analyzing predicate verbs, predicate nominatives, and predi-
cate adjectives may sound familiar if you’ve completed WOL Levels 1 and 2, this 
three-part chapter first reviews them and then digs deeper into the sweater 
closet of predicate choices.

Predicate Verbs, Predicate Nominatives 
& Predicate Adjectives

Chapter

To the Source:
  language

Our word language 
comes from the Latin 
word lingua, which 
means “tongue.”

language■

To the Source:
  transitive

The word transitive 
comes from the Latin 
transire, meaning “to 
cross.” A transitive 
verb makes a transi-
tion from the subject 
to the direct object.

To the Source:
  intransitive

The Latin stem in 
meaning “not” is 
added to transire 
(remember, that 
means “to cross”), so 
intransitive verbs do 
not cross—they do 
not make a transition 
to something else. 
They are complete 
on their own.
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Part 1: Predicate Verbs  
& Direct Objects

Ideas to Understand
In her poem “The Peacock,” Christina Rossetti uses a string of predicate 

verbs followed by direct objects to puzzle her readers with the oddities of both 
nature and our language:

The peacock has a score of eyes, 
 With which he cannot see; 
The cod-fish has a silent sound, 
 However that may be; 

No dandelions tell the time, 
 Although they turn to clocks; 
Cat’s-cradle does not hold the cat,  
 Nor foxgloves fit the fox.1

If we unravel this long compound declarative sentence and pull from it simple 
sentences with predicate verbs, we can inspect the grammar more clearly. In so 
doing, we can also unravel the puns, or playful double meanings.

In “The peacock has a score of eyes,” has is a transitive predicate verb that 
tells what the subject peacock does, and score is the direct object that receives 
the action. Has what? Has a score. The complete direct object, score of eyes, in-
cludes the prepositional phrase of eyes. In “He cannot see,” we find an intransi-
tive verb—see—with a helping verb—can. (Even though not is compressed into 
the same word with can, it is an adverb, or negative adverb.) There is no direct 
object for an intransitive verb. What’s the pun in this part of the poem? The 
“score of eyes” are the colorful circular designs on the peacock’s feathers, so of 
course they cannot see.

Rossetti uses the transitive verb has again in the next line: “The cod-fish has 
a silent sound.” Grammatically, the cod-fish (subject) has (predicate verb) sound 

(direct object), but the author masterfully uses the structure of grammar 
to support the playful choice of words to make the reader puzzle over the 
meaning. How can you have “silent sound”? Well, if sound is the name of 

the animal’s bladder, you can.

1. Christina G. Rossetti, “The Peacock,” in Rossetti: Poems (New York: Alfred A. Knopf, 1993), 139.

score: twenty

sound: the air bladder 
of a fish

dandelions . . . clocks: the fuzzy head of 
a dandelion after it has gone to seed
cat’s cradle: a game in which string is 
stretched between the hands

foxglove: a plant with trumpet-shaped flowers
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In the second stanza, Rossetti continues to rely on the grammatical struc-
ture of subject, predicate verb, and direct object to cleverly play with the double 
meaning of certain words. She states three subjects that seem not to have any-
thing to do with the direct objects: dandelions (a plant that does not tell time), 
cat’s cradle (a string game for children, not a baby bed for a cat), and foxgloves (a 
type of flower, not gloves for a fox). The three transitive verbs (predicate verbs) 
are tell, hold, and fit. Note that hold has a helping verb does and an adverb not. 
The direct objects—time, cat, and fox—complete the meaning of the predicate 
verbs by receiving their action. Within this grammatical construction, Rossetti 
creates a wordplay puzzle.

Among the interesting nouns that Rossetti chooses in “The Peacock” is one 
that fits into a special category, the direct object score. It is a collective noun, 
which means it is a singular noun that names a group. A score of eyes is twenty 
eyes. Even though the word score refers to twenty items, it is treated as singu-
lar. Other collective nouns include words to identify people (e.g., team, family), 
animals (e.g., herd, flock), or things (e.g., set, pair). The reason collective nouns 
function as singular subjects or objects is they express the unity of a group 
of individual items. Like other singular nouns, collective nouns can be made 
plural to refer to more than one group. For example, “We saw only one school of 
cod-fish at the aquarium, but he saw two schools of cod-fish.”

There are lots of ways you can wear a pullover sweater, from pulling it on 
over a t-shirt to flinging it over your shoulders to tying it around your waist. 
In a similar way, with predicate verbs and direct objects, you can arrange the 
order of a sentence differently. Imagine if Rossetti played with the grammatical 
structure of the poem and placed the direct object before the verb. The meaning 
of the sentence would remain, but the sound of the sentence would be differ-
ent. For example: 

A score of eyes the peacock has, 
 With which he cannot see; 
A silent sound the cod-fish has, 
 However that may be;

Try rewriting the second stanza and placing the direct objects first.
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Terms to Remember
◊ Eight Parts of Speech (1–1)

◊ Principal Elements (1–3) 

◊ Direct Object (1–9)

Sentences to Analyze and Diagram
As you may have learned in WOL Levels 1 and 2, the goal of analyzing a 

sentence is to identify all its parts and their functions. You’ve also learned that 
the goal of diagramming is to map the sentence. Even if the first few chapters 
in WOL3A are review for you, don’t overlook them. Later chapters build on the 
skills you practice now. Note that all of the following statements in gray are to 
be said aloud and memorized.

Gilbert brought an extra sweater.

a. (First, read the sentence aloud.) “Gilbert brought an extra sweater.”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

 Moment for Mechanics
Proper nouns begin with a capital letter because they name particular persons, places, or 

things, such as famous people, countries, and days of the week or months of the year:

◊ Particular person: Jefferson, Victoria

◊ Particular place: America, China, Sweden

◊ Particular thing: Friday, October

Proper adjectives begin with a capital letter because they are proper nouns used as adjectives, 
sometimes with a slightly changed ending (-an, -ian, -ese, -ish):

◊ Jeffersonian era, Victorian authors

◊ American flag, Chinese food, Swedish tales

◊ Friday fish fry, October weather

S PV

doadj adj



37Chapter 2: Predicate Verbs, Predicate Nominatives & Predicate Adjectives

c. “It is a declarative sentence because it makes a statement.”

d. “ This sentence is about Gilbert. So, Gilbert is the subject because it is what 
the sentence is about.” (Since Gilbert is the subject, underline it and place 
a capital letter S above the subject.)

e. “ This sentence tells us that Gilbert brought. So, brought is the predicate 
because it is what the sentence tells us about Gilbert.” (Since brought tells 
us something about Gilbert, double underline the predicate and place a 
capital P above the predicate.)

f. “ It is a predicate verb because it shows action. There is no linking verb 
because predicate verbs do not need linking verbs.” (Since brought shows 
action, place a capital letter V to the right of the letter P.)

g. “ Sweater tells us what Gilbert brought.” (Since sweater tells us what Gilbert 
brought, draw a circle around sweater.)

h. “ So, sweater is an objective element because it completes the meaning 
of an action verb. It is a direct object because it tells us what Gilbert 
brought.” (Write do underneath the direct object.)

i. ( Move right to left.) “Extra tells us how many sweaters. So, extra is an 
adjectival element because it modifies a noun. It is an adjective.” (Draw 
the modifying lines and write adj in the elbow opposite the line with the 
arrow.)

j. “ An is an adjective (or article).” (Since an tells us how many sweaters, it 
is an adjective or an article. Draw the modifying lines to the word and 
write adj in the elbow opposite the line with the arrow.)

When you diagram the sentence “Gilbert brought an extra sweater,” place 
the word Gilbert, which is the subject, on the left side of the baseline. A vertical 
line crosses through the baseline, dividing the subject and the predicate verb 
brought. Another vertical line, which does not penetrate the baseline, separates 
the predicate verb from the direct object sweater, which is on the far right side 
of the baseline. The two adjectives—an and extra—are written under sweater on 
two separate diagonal lines.

If a predicate verb includes a helping verb, as in the sentence “Peggy might 
bring another cardigan along too,” the subject is placed on the left side of the 
baseline, and the helping verb and the action verb are placed together to the 
right of the dividing line that crosses the baseline. The direct object line sepa-

an extra

Gilbert brought sweater 
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rates the entire verb phrase from the direct object and does not cross the base-
line. Adjectives and adverbs are written under the words they modify on sepa-
rate diagonal lines.

along
too another

Peggy might bring cardigan 



Notes
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Lesson to Learn APredicate Verbs

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines.

a. Gilbert mixed the chemical solution.

b. Do the crystals dissolve the green algae?

c. Slowly, Franklin added more red crystals.

d. The two boys measured the chemical reaction.
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Lesson to LearnA Predicate Verbs

2.  On the lines provided, write the definition of a direct object. 

  

 

3.  In the following sentences, underline the proper nouns and proper adjectives. Then, on the 
lines provided, briefly state why they are proper.

a.  On Monday, Franklin first added the green crystals. 

  

 

b.  Gilbert carefully lifted the glass Mason jar. 

  

 

c.  Unfortunately, she spilled all the tiny crystals from Albany, Maine. 

  

 

4.  Imagine that Midge and the gang are playing. For the following sentences, use the word bank 
to fill in the missing direct object.

a. Are the boys holding  ?

b. Midge hid the  .

c. Gilbert slowly opened the  .

d. The girls quickly climbed the  .

e. Suddenly, Elliot squirted the  .

Word Bank:   sponges  dog  ladder  flag  water balloons 
window  squirt gun  back door  tree  girls
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Part 2: Predicate Nominatives

Ideas to Understand
Whether wool or cotton, a button cardigan sweater is chosen because it is 

easy to button up on a crisp morning and comfortable to wear unbuttoned later 
in the day when it gets warmer out. Writers make choices for specific reasons 
too. For example, the grammatical structure subject / linking verb / predicate nom-
inative shows a connection between persons, places, or things. A predicate nomi-
native is a noun or pronoun that renames the subject. So, the principal elements 
are connected as equals, joined together by the linking verb. That linking verb is 
like an equal sign in a mathematical equation: subject = predicate nominative. The 
most commonly used linking verbs are the Be Verbs: am, is, are, was, were, be, be-
ing, been. Like predicate verbs, linking verbs can have one or more helping verbs, 
and they can be in any of the six tenses: present tense, present perfect tense, past 
tense, past perfect tense, future tense, future perfect tense.

In “A City Plum,” another clever poem full of nouns with double meanings, 
Christina Rossetti joins each subject to a predicate nominative with the linking 
verb is. However, she inserts the adverb not or the adjective no, playfully show-
ing that the nouns do not equate: 

A city plum is not a plum; 
A dumb-bell is no bell, though dumb; 
A party rat is not a rat; 
A sailor’s cat is not a cat; 
A soldier’s frog is not a frog; 
A captain’s log is not a log.23

Rossetti’s choice of grammatical structure 
makes the reader see the double meanings of 
the words. In each line, you see that subject is 
(not) predicate nominative. City plum is (not) 
plum; captain’s log is (not) log and likewise 
for the lines between. The repetition of this 
structure throughout the poem helps create a bouncy rhythm that adds to the 
reader’s delight.

All the predicate nominatives in “A City Plum” are a specific kind of noun 
called a concrete noun, which means each one refers to something that can 

2. Christina G. Rossetti, “A City Plum,” in Rossetti: Poems (New York: Alfred A. Knopf, 1993), 127.
3. Glossary term definitions taken from http://english.stackexchange.com/questions/62393/sing-

song-nursery-poem-definitions.

city plum: slang for a wealthy 
person
dumb-bell: heavy weights 
connected by a bar
dumb: unable to speak
party rat: a politician who 
abandons the party
sailor’s cat: either a whip used on 
ships or a type of sailor’s knot called 
a “cat’s paw”
soldier’s frog: on a uniform, either 
an ornamental braid or a belt 
fastener for a weapon
captain’s log: a diarylike record of a 
ship’s journey3
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To the Source:
  language

Our word language 
comes from the Latin 
word lingua, which 
means “tongue.”

language■

be seen or touched. A plum, a bell, a rat, a cat, a frog, and a log are all tangible 
things, rather than ideas. The subjects are all concrete nouns as well, but they 
are puns. A city plum is a millionaire, which is a concrete thing, but that mil-
lionaire is called by the name of another concrete thing, a round and shiny 
purple fruit. That’s the funny connection Rossetti emphasizes with her choice 
of grammatical structure.

Ponder what the poem would sound like if Rossetti decided to flip the gram-
matical structure of this poem and place the predicate nominative before the 
linking verb. Would the meaning stay the same? Is it as obvious? What do you 
think?

A plum, a city plum is not;  
A bell, a dumb-bell is not, though dumb; 
A rat, a party rat is not.

Sometimes changing the order is an effective tool for writers, and some-
times it is not.

Terms to Remember
◊ Principal Elements (1–3) 

◊ Be Verbs (2–2)

◊ Predicate Nominative and Predicate Adjective (2–3)

Sentences to Analyze and Diagram

That wool sweater is a Scottish cardigan.

a. (First, read the sentence aloud.) “That wool sweater is a Scottish cardigan.”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

c. “It is a declarative sentence because it makes a statement.”

d. “ This sentence is about sweater. So, sweater is the subject because it is 
what the sentence is about.” (Since sweater is the subject, underline it 
and place a capital letter S above the subject.)

S lv PN

adjadj adjadj



Chapter 2: Predicate Verbs, Predicate Nominatives & Predicate Adjectives44

e. “ This sentence tells us that sweater is cardigan.” (Double underline only 
the linking verb.) “So, cardigan is the predicate because it is what the 
sentence tells us about sweater.” (Since cardigan tells us something about 
sweater, place a capital letter P above the noun.)

f. “ It is a predicate nominative because it renames the subject.” (Since cardi-
gan renames the subject, place a capital letter N to the right of the P.)

g. “ Is is the linking verb because it joins the subject to the predicate.” (Since 
is joins the subject to the predicate, place the lowercase letters lv above 
the linking verb.)

h. “ Scottish tells us what kind of cardigan. So, Scottish is an adjectival ele-
ment because it modifies a noun. It is an adjective.” (Since Scottish is an 
adjective, draw the modifying lines to the word it modifies and write adj 
in lowercase letters in the elbow opposite the line with the arrow.)

i. “ A tells us how many cardigans. So, a is an adjectival element because it 
modifies a noun. It is an adjective (or article).” (Since a is an adjective, 
draw the modifying lines to the word it modifies and write adj in lower-
case letters in the elbow opposite the line with the arrow.)

j. “ Wool tells us what kind of sweater. So, wool is an adjectival element 
because it modifies a noun. It is an adjective.” (Since wool is an adjective, 
draw the modifying lines to the word it modifies, and then write adj in 
lowercase letters in the elbow opposite the line with the arrow.)

k. “ That tells us which sweater. So, that is an adjectival element because it 
modifies a noun. It is an adjective.” (Since that is an adjective, draw the 
modifying lines, connecting them to the modifying line of the word 
wool. The two modifying lines are joined, and a straight line is drawn 
toward the word they modify. Then, write adj in lowercase letters in the 
elbow opposite the line with the arrow.)

When you diagram the sentence “That wool sweater is a Scottish cardigan,” 
place the subject sweater on the left side of the horizontal line. A dividing line 
crosses the baseline between the subject and the linking verb is. A diagonal line 
that does not cross the baseline is placed after the linking verb, between it and the 
predicate nominative cardigan, which is written on the right side of the baseline. 
The four adjectives are placed on diagonal lines under the words they modify.

aThat
Scottish

wool

sweater is cardigan 
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When you analyze a sentence that includes a helping verb with the linking 
verb, as in the sentence “The other sweaters might be cardigans too,” you double 
underline both verbs (might be) together and write lv centered above them both. 
If you prefer to mark the helping verb with hv, you may. But, that’s not necessary 
since together the verbs function as a verb phrase that links the subject with 
the predicate nominative. In the diagram, the subject is placed on the left side 
of the dividing line that crosses the baseline, and the verb phrase might be rests 
between the dividing line and the diagonal line that does not penetrate the base-
line. The predicate nominative is placed on the right side of the diagonal line. 
The adverb too is placed on a diagonal line under might be and the adjectives the 
and other are placed on diagonal lines under the words they modify.

 On the Map
In Lesson B and Sentence for Practice (available in the Practice & Assessments PDF), the Free-

dom Trail in Boston, Massachusetts, is mentioned. Did you know the two-and-a-half mile Free-
dom Trail passes sixteen historical sites important to the founding of our nation in the 1700s? 
Visitors can take a self-guided tour following a red line painted on the pavement, or they can take 
a guided tour with a park ranger. Find a map of Boston and locate the Freedom Trail.

X

tooThe
other

sweaters might be cardigans 
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Lesson to Learn BPredicate Nominatives

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines.

a. Has Franklin been an amateur historian lately?

b. Roald Amundsen was a Norwegian polar explorer.

c. Mr. Amundsen had been an arctic trailblazer once.
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Lesson to LearnB Predicate Nominatives

d. Will Franklin be an amateur explorer too someday? 

2.   On the lines provided, write the definition of a predicate nominative. 

  

 

3.  On the line provided, list the Be Verbs. 

 

4.  In each of the following sentences, underline the proper noun or proper adjective, and then 
identify it by writing a check mark in the correct column: proper noun or proper adjective.

Proper 
Noun

Proper 
Adjective

a. The guys are planning a Boston trip next week. _________ _________

b. The Freedom Trail is a two-and-a-half-mile path of history. _________ _________

c. Many in our group saw Old Ironsides. _________ _________

d. Others will see the Benjamin Franklin statue. _________ _________

5.  Imagine that the American Explorers Club is posting on a bulletin board their upcoming trip to 
the Old State House and other famous places in Boston. Rewrite the following sentence using 
proper punctuation and capitalization. Be mindful of proper nouns and the Oxford comma.

the american explorers club has scheduled a trip to boston to see the old state house 
the bunker hill monument and old ironsides 
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Part 3: Predicate Adjectives

Ideas to Understand
Zipper cardigan sweaters are very much like button cardigans, yet the 

zipper secures the garment in a slightly different way. You might choose it for 
a partly chilly, partly warm day, either zipping it up to your neck or leaving it 
unzipped. Writers who choose predicate adjectives know that they are similar 
to predicate nominatives because they are joined to their subjects with linking 
verbs, often one of the Be Verbs. As we covered in WOL Level 2, both predicate 
nominatives and predicate adjectives complete their subjects, which is why 
they are also known as subject complements. However, while predicate nomi-
natives rename the subject, predicate adjectives describe, or modify, the subject. 

Christina Rossetti’s poems aren’t all playful. Here is the first stanza of “Short 
Is Time,” a profound poem that struggles with the limitations of time:

Short is time, and only time is bleak; 
Gauge the exceeding height thou hast to climb: 
Long eternity is nigh to seek: 
Short is time.4

Notice the words bleak and nigh. They are adjectives modifying nouns. Bleak 
modifies time, and nigh modifies eternity. If they were attributive adjectives, 
they would be placed directly before the nouns: bleak time and nigh eternity. 
Predicate adjectives answer the same questions as attributive adjectives—how 
many? whose? which one? or what kind?—but they are joined to the subject noun 
they modify with that grammatical “equals sign,” the linking verb. Subject = 
predicate adjective. Time is bleak. Eternity is nigh.

In WOL Levels 1 and 2, we discussed how adverbs can modify adjectives since 
they tell how adjectives are describing something. For instance in the sentence 
“Time is bleak,” adding an adverb can change how the adjective is understood:

◊ “Time is very bleak.” How bleak? Very bleak.

◊ “Time is so bleak.” How bleak? So bleak.

Yet, when not or never—negative adverbs—are placed before a predicate adjec-
tive, the adverb is modifying the linking verb and not the adjective. For instance:

◊ “Time is not bleak.” How is time being? Time is not being . . .

◊ “Time is never bleak.” How is time being?  Time is never being . . .

Rossetti may have chosen predicate adjectives to modify the subjects time 
and eternity because they are abstract nouns. That means they name a qual-

4. Christina G. Rossetti, “Short Is Time,” in Rossetti: Poems (New York: Alfred A. Knopf, 1993), 208.

gauge: estimate or 
measure
thou hast: you have
nigh: near
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To the Source:
  language

Our word language 
comes from the Latin 
word lingua, which 
means “tongue.”

language■

ity or an idea. Words such as time, eternity, truth, beauty, and goodness are all 
abstract nouns. They name things just as other nouns do, but you cannot see, 
touch, taste, or feel the things they name, as you can with concrete nouns. By 
choosing to describe the abstract nouns time and eternity with predicate adjec-
tives, Rossetti makes the reader stop and consider. These are definitely more 
complex ideas than concretely naming a millionaire a plum.

Rossetti does something else in this poem to encourage deep thinking. 
Notice how she skillfully flips a normal word order to begin the poem, “Short is 
time.” Did you catch what she does? She really is saying, “Time is short,” but by 
turning the order over onto its head, she catches the reader off guard. It trips 
your reading and makes you think. That is exactly what the poet wants here. 
She is putting the predicate adjective first and ending with the subject. Very 
clever is she! (See what we did there?)

Terms to Remember
◊ Principal Elements (1–3) 

◊ Be Verbs (2–2)

◊ Predicate Nominative and Predicate Adjective (2–3)

Sentences to Analyze and Diagram
Predicate adjectives are like predicate nominatives in that they both need 

linking verbs. Use the provided steps to analyze the following sentence with your 
teacher’s guidance. Remember to mark the sentences as you say the analysis. 

The red zipper sweater is itchy.

a. (First, read the sentence aloud.) “The red zipper sweater is itchy.”

b. “ This is a sentence because it is a group of words that expresses a com-
plete thought.”

c. “It is a declarative sentence because it makes a statement.”

S lv PA

adj adj adj
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d. “ This sentence is about sweater. So, sweater is the subject because it is 
what the sentence is about.” (Since sweater is the subject, underline it 
and place a capital letter S above the subject.)

e. “ This sentence tells us that sweater is itchy.” (Double underline only the 
linking verb.) “So, is itchy is the predicate because it is what the sentence 
tells us about sweater.” (Since itchy tells us something about sweater, 
place a capital letter P above the adjective.)

f. “ Itchy is a predicate adjective because it describes a quality of the sub-
ject.” (Since itchy is describing sweater, place a capital letter A to the right 
of the P.)

g. “ Is is the linking verb because it joins the subject to the predicate.” (Since 
is joins the subject to the predicate, place the lowercase letters lv above 
the linking verb.)

h. “ Zipper tells us what kind of sweater. So, zipper is an adjectival element 
because it modifies a noun. It is an adjective.” (Draw the modifying lines 
and write adj in the elbow opposite the line with the arrow.)

i. “ Red tells us what kind of sweater. So, red is an adjectival element because 
it modifies a noun. It is an adjective.” (Draw the modifying lines and 
write adj in the elbow opposite the line with the arrow.)

j. “ The tells us which sweater. So, the is an adjectival element because it 
modifies a noun. It is an adjective (or article).” (Draw the modifying lines 
and write adj in the elbow opposite the line with the arrow.)

As you know, adverbs can modify not only verbs but also other adverbs and 
adjectives. When diagramming a sentence including an adverb that modifies 
a predicate adjective, place the adverb on a modifying diagonal line under the 
adjective. For example, in the sentence “The red zipper sweater is too itchy,” the 
adverb too is placed under the predicate adjective itchy. 

The

The
too

zipper

zipper

red

red

sweater 

sweater 

is 

is 

itchy 

itchy 
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Pay attention! Diagramming a sentence with adverbs can be tricky. Notice 
in the sentence “The blue zipper sweater is not very attractive” that the adverb 
not modifies the linking verb and is placed on a modifying diagonal line under 
the verb, while the adverb very modifies the adjective and is placed on a modify-
ing diagonal line under the adjective.

Consider Rossetti’s inverted sentence “Short is time” with the predicate 
adjective that comes first. How do you think you would analyze and diagram 
it? Answer: the same way you would analyze and diagram “Time is short.” That 
would be a quick analysis!

notThe
blue

zipper
very

sweater is attractive 
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Lesson to Learn CPredicate Adjectives

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines. 

a. The championship games are very important.

b. Unfortunately, the new Colts quarterback might be hurt.

c. Will the second-string player be a starter tonight instead?
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Lesson to LearnC Predicate Adjectives

d. An NFL football team is never dull!

2.  On the lines provided, write the definition of a predicate adjective. 

  

 

3.  On the line provided, list the Be Verbs. 

 

4.  In each of the following sentences, underline the proper noun or proper adjective, and then 
identify it by writing a check mark in the correct column: proper noun or proper adjective.

Proper 
Noun

Proper 
Adjective

a. I visited the Pro Football Hall of Fame last week. _________ _________

b. The football museum is in Canton, OH. _________ _________

c. The Super Bowl champions signed dozens of footballs. _________ _________

d. Daily, the guard dusts the Vince Lombardi Trophy. _________ _________

5.  Imagine the local athletic club is reporting on the traveling Pro Football Hall of Fame exhibit. 
Rewrite the following sentence using proper punctuation and capitalization. Be mindful of 
proper nouns and the Oxford comma.

the pro football hall of fame is traveling around the country and will go to the state of 
north carolina the state of minnesota and the state of texas this october 
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A Collection of Nouns
Predicate Verbs, Predicate Nominatives & Predicate Adjectives

The following is a poem full of groups of different kinds of birds. Can you find all the collective 
nouns that name the groups?

A Bevy of Birds
by Tammy Peters

Come to the avian center— 
Where many birds congregate, 
Whether long beaks or feather, 
These birds are grouped in state.

You’ll find a stand of flamingos, 
An ascension of fluttering larks, 
A host of tiny sparrows 
Of colors most rich and dark,

A kettle of keen-eyed hawks, 
A paddling of waddling ducks, 
A flight of wild goshawks, 
Swooping, daring bucks,

A colony of squawking gulls, 
A clutter of clamoring chicks, 
A squabble of ocean seagulls 
Aggressive, annoying, and quick,

A herd of whining wrens, 
A gaggle of gossiping geese, 
A rookery of peculiar penguins  
All living in perpetual peace.

Do you know what to call a group of whales? A pod. What about a group of baboons? A congress. 
Create your own collection of interesting collective nouns from A to Z. Your list doesn’t have to just 
include animals. Search for “collective nouns” in your library’s online catalogue, and you may turn 
up a pile of books about these interesting nouns.
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A Collection of Nouns
Predicate Verbs, Predicate Nominatives & Predicate Adjectives

 

 

 

 

 

 

 

 

 

 

 

 

 

 



56 Chapter 2: Predicate Verbs, Predicate Nominatives & Predicate Adjectives

Predicate Verbs, Predicate Nominatives & Predicate Adjectives
Sentences for Practice—Tale

Analyze the following sentences, which set the stage for the tale “A Restless Boy.”

1. The young Meriwether loved explorer stories. 

2. Governor Spotswood discovered the Allegheny Mountains.

3. The governor was a famous explorer.

4. Little Meriwether was a Virginia boy.

5. Was the Golden Horseshoe pin a merit badge?

6. The Louisiana Territory was so huge!
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Predicate Verbs, Predicate Nominatives & Predicate Adjectives
Sentences for Practice—Tale

7. France once owned the great Louisiana Territory.

8. The boundaries were unknown.

9. Would young Meriwether be a great explorer someday?

10. Later, Meriwether earned a Golden Horseshoe.



Lesson to Enjoy—Tale
Predicate Verbs, Predicate Nominatives & Predicate Adjectives

Before Lewis and Clark’s expedition (1804–1806), before Jefferson’s Louisiana Purchase (1803), 
even before the Declaration of Independence (1776), there was Alexander Spotswood. The colonial 
governor of Virginia in the early 1700s, Spotswood had the heart of an explorer. He himself led an 
expedition over the Blue Ridge Mountains into the Shenandoah Valley, which at the time was un-
known territory for the European settlers. Upon returning, he rewarded his men a golden horseshoe 
inscribed with Sic jurat transcendere monte, which means “Thus, he swears to cross the mountains.” 
Our tale is taken from the historical novel In the Days of Jefferson, which traces the spirit of these so-
called Knights of the Golden Horseshoe as it inspired a later generation of American explorers. This 
excerpt is the story of Meriwether Lewis as a young farm boy, dreaming of the old explorer knights 
and a new Order of the Golden Horseshoe.

From Chapter XXXI: A Restless Boy 
In the Days of Jefferson
by Hezekiah Butterworth (1839–1905)

One night Meriwether sat by the fire of a great Virginia farmhouse with his young companions.

“The order of the Golden Horseshoe should be revived,” said 
one of the young men. “If Governor Spotswood made discoveries 
in a short expedition that has filled the provinces with wonder, 
what might not an expedition do that would go back over the trails 
through which Selim came?”

Meriwether arose 
and walked the room in 
a nervous way, as though 
absent-minded and 
dreaming.

“What might not 
an expedition do that 
would follow the rivers 
to the north—to the 
northwest?”

He stretched out his 
arms.

“War is upon us,” he 
added. “The war hawks 

Selim: an acclaimed Algerian 
adventurer who traveled up 
the Mississippi and across 
the Appalachian wilderness, 
arriving in Virginia in the late 
1700s
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Lesson to Enjoy—Tale
Predicate Verbs, Predicate Nominatives & Predicate Adjectives

are in the air, but whatever comes or whatever may be, there lies a greater country than we now 
occupy, which has never been explored. And mark you here, mark you there, the man who explores 
that region will be held in eternal fame. My feet are restless to go—they tingle.”

“It would be likely that he would never return,” said another of his comrades. “You are only a 
boy.”

Meriwether stopped in his nervous movements, and a strange light came into his eyes.

“I am only a boy, but I am a Virginia boy. What does it matter how or when one goes out of life, 
when he has done something to pay him for living? I was not born to be a scholar, nor an orator. I was 
born to go—go. There are people who are born to break new ways for others to follow. A new order 
of the Golden Horseshoe is forming. The old Knight is forming it; he is giving horseshoes away. Let us 
join it. What would Governor Spotswood’s ride to the Alleghenies be to a canoe journey up the Mis-
souri? The Golden Horseshoe should be a sign to us. We should make an expedition to Louisiana.”

He seemed to see the future in a vision.

“Louisiana, Louisiana!” he said. “He who shall explore Louisiana will lead mankind into a new 
world!”

The boundaries of Louisiana were then unknown. They embraced the vast territory of the Mis-
sissippi River Valley, and of the valleys of the mighty tributaries of the Mississippi. When Spain held 
these territories, which were once known as New Orleans and the Floridas, she did not know their 
extent, nor did France when the latter kingdom came to possess them.

The restless boy Meriwether Lewis began to dream of making expeditions. If Selim has seen such 
wonders in the vast forests through which he had been led, what might not be found farther north 
in the plains where the bison roamed free and the black eagles spotted the air.5

Questions to Ponder
1. What makes the young Meriwether Lewis a restless boy?

2. Where does Lewis want to explore and how is it described?

3. Is the young Meriwether like you or other young people you know? Explain.

5. Hezekiah Butterworth, “Chapter XXXI: A Restless Boy,” in In the Days of Jefferson: Or, The Six Golden Horseshoes (New York: 
Appleton, 1900), 201–204. Available at: https://books.google.com/books?id=HJ4sAAAAYAAJ.
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Charm bracelets, used to adorn a person’s wrist with tiny, jangling pen-

dants, have been around for centuries. The charms—often made of gold or 
silver—commemorate something special, such as a favorite hobby or an im-
portant event. The ornaments on a charm bracelet, which could be pretty much 
anything—a small skier, a tennis racket, or even a grasshopper—are connected 
to the bracelet by little links. Without these connector links, the charms are 
only random pieces of shaped metal and the bracelet is just a plain chain. In 
a way, these tiny fasteners make the bracelet have meaning. By using small, 
seemingly insignificant objects to connect the charms to the bracelet, we create 
a record of memories.

The links that connect the charms to the bracelet are like prepositions in 
a sentence, and the charm that a preposition■ joins to the sentence is like the 
object of the preposition. The preposition, its object (which is a noun or pro-
noun), and any adjectives that modify the object together form a prepositional 
phrase. When one or more such phrases are placed in a sentence, they modify 
nouns and verbs in a sentence. As you may remember, a prepositional phrase 
is adjectival if it is linked to a noun or pronoun, and it is adverbial if it is linked 
to a verb. There are more than a hundred prepositions, and though they may 
seem insignificant, like the tiny link of a charm bracelet, they are critical to the 
sentence’s meaning.

Ideas to Understand
Knowing the most common prepositions is essential to becoming a skilled 

writer and speaker of English. Prepositions are such important words that you 
may have already memorized many of them, especially if you have completed 
WOL Levels 1 and 2. The song “List of Prepositions” (1–17) places them in an or-
der that helps you remember them:

Chapter

To the Source:
  language

Our word language 
comes from the Latin 
word lingua, which 
means “tongue.”

language■

To the Source:
  preposition

In Latin, the word 
preposition is praepo-
nere, which literally 
means “put before,” 
with prae meaning 
“before” and ponere 
meaning “to put, set, 
or place.”

Prepositional Phrases
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aboard 

about 

above 

across 

after 

against 

along

among 

around 

before 

behind 

below 

beneath 

beside 

between 

beyond 

at 

by 

down 

during 

except 

for 

from 

inside 

in 

into 

near 

of 

off 

on 

out 

outside 

over 

past 

since 

through 

throughout 

to 

toward 

under 

up 

until 

upon 

with 

within 

without 

underneath

A preposition is usually a part of a phrase. Do you remember that a phrase 
is a group of words behaving like one part of speech and not containing a sub-
ject or a predicate? A prepositional phrase is formed by a preposition followed 
by a noun or a pronoun, which is called its object. Sometimes there are also ad-
jectives in the phrase that modify the object. The preposition connects its object 
to another word in the sentence, usually a noun or a verb.

Let’s look at the prepositional phrases in a poem by John Keats, “On the 
Grasshopper and Cricket,” to see what they are modifying.

The poetry of earth is never dead: 
When all the birds are faint with the hot sun, 
And hide in cooling trees, a voice will run 
From hedge to hedge about the new-mown mead; 
That is the Grasshopper’s—he takes the lead 
In summer luxury—he has never done 
With his delights; for when tired out with fun 
He rests at ease beneath some pleasant weed.1

The first line has a clear example of a prepositional phrase modifying a 
noun and therefore functioning as an adjective: “The poetry of earth is never 
dead.” The preposition is of and it links its object earth to the noun poetry. 
Which poetry? The poetry of earth. Like other adjectives, adjectival preposi-
tional phrases modify nouns by answering the questions how many, whose, 
which one, or what kind. The phrases are placed directly after the word they 

1. John Keats, “On the Grasshopper and Cricket,” in Anthology of Children’s Literature, ed. Edna Johnson, 
Carrie Scott, and Evelyn Sickels (Cambridge, MA: Houghton Mifflin Company, 1948), 907.

mead: meadow
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modify. Placing them anywhere else can be confusing for the reader. For in-
stance, does “The poetry is never dead of earth” make sense?

As the poem continues, Keats describes how grasshoppers and crickets 
create earth’s poetry. You can read the entire poem in the literary appendix, 
but for now, look at how Keats relies on a number of adverbial prepositional 
phrases to attach some important details to the verbs in the poem. We know 
how the grasshopper rests: “at ease.” We know where the grasshopper rests: “be-
neath some pleasant weed.” And, if Keats had added something like the phrase, 
“in late July,” we would know when the grasshopper is resting. Like other ad-
verbs, adverbial prepositional phrases can be placed correctly in different po-
sitions in a sentence. Keats could have written, “Beneath some pleasant weed, 
he rests at ease.” When a sentence begins with a phrase, we usually include a 
comma after it.

Sometimes when one of the Be Verbs (am, is, are, was, were, be, being, been) is 
used as a predicate verb rather than a linking verb, it is followed by an adver-
bial prepositional phrase. For example, if Keats had written “The grasshopper is 
on a cattail stalk,” then “on a cattail stalk” would tell us where the grasshopper 
is. Since Be Verbs so often function as linking verbs, you might expect a subject 
complement to follow is. However, “on a cattail stalk” is an adverb, not a predi-
cate nominative or a predicate adjective. The action of the grasshopper is sim-
ply being: The grasshopper is. That’s an intransitive predicate verb.

When a preposition links its object to another word in the sentence, it 
shows a specific relationship: poetry-of-earth shows possession; is-on-stalk shows 
position. A more advanced study of prepositional phrases organizes the preposi-
tions according to the kind of relationship they express. Prepositions can show 
relationships of place or position, of movement or direction, of time, of posses-
sion, and of other kinds too. Some of the same words can be used in different 
ways to show different relationships.

Relationships Shown by Prepositions
◊  Place/Position: among, behind, below, beneath, between, beyond, from, 

in, near, off, on, within, underneath

◊  Movement/Direction: aboard, across, around, down, in, on, out, over, to, 
toward, up

◊  Time: after, at, before, during, for, past, since, throughout, until, upon

◊  Possession and Other Relationships: about, at, by, except, for, of, with, 
without

The prepositions between and among, which can show place or position, 
are often mistakenly confused for each other. Use between when showing the 
relationship between two or more individual people or things that are clearly 
separate from each other. For example, “The grasshopper hops between two 
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trees” or “The grasshopper hops between an oak, a maple, and an evergreen.” 
Use among, on the other hand, when discussing three or more people or things 
that are part of a group or that can’t be counted. For example, “The grasshopper 
hops among the weeds.” There are some exceptions to this general rule, though, 
because prepositions can show very complex relationships. Look at how these 
two sentences correctly express different meanings: “The grasshopper crawled 
between the rocks” suggests that the grasshopper is moving down a little path 
in the middle of the rocks, while “The grasshopper crawled among the rocks” 
suggests that it is wandering amidst the rocks. Every word counts—even those 
seemingly insignificant prepositions!

 Moment for Mechanics
Subject-verb agreement when a prepositional phrase is between the subject and verb: 

Always make the subject and verb agree in number—singular or plural. Do not be tricked if a 
prepositional phrase between them includes an object of a different number 

Correct

The grasshopper in the woods is singing.

The crickets in my house are welcome.

Incorrect

The grasshopper in the woods are singing.

The crickets in my house is welcome.

The same rule applies when the subject is a collective noun.

Correct

The cloud of grasshoppers is singing.

The clouds of grasshoppers are singing.

Incorrect

The cloud of grasshoppers are singing.

ü

ü

ü

ü

û
û

û
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Terms to Remember
◊ Preposition (1–16)

◊ List of Prepositions (1–17)

◊ Phrase (1–18) 

◊ Object of the Preposition (1–19)

◊ Adverbial Elements (3–1)

Sentences to Analyze and Diagram
We learned in WOL Levels 1 and 2 that the analysis of a sentence changes 

slightly when you add prepositional phrases because there are more modifiers 
in the sentence. The Order of Analysis is phrases, clauses, principal elements, 
and modifiers. You analyze the words within phrases first before you identify 
the principal elements. (Later, when we study clauses in more depth, you’ll also 
analyze them before the principal elements.) That way, after the subject and 
predicate are identified, you can more easily treat the entire phrase as a single 
part of speech modifying a noun or a verb.

Adverbial Prepositional Phrase

Remember to say the analysis aloud together while your teacher models 
how to mark the sentence. The analysis is now in two parts: 

Part 1: Identify the phrases. 

Part 2: Identify the principal elements and modifiers.

Part 1: Identify Phrases

The grasshopper will hop about the new-mown mead.

a.  (First, read the sentence aloud.) “The grasshopper will hop about the new-
mown mead.”

b.  Chant: “The order of analysis is phrases, clauses, principal elements, 
modifiers.”

c. “ Are there any prepositional phrases?” (Choral response: “Yes, sir.” Since 
there is one in this sentence, you can answer yes.)

NEW!

opp
( )

adj adj
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d. “ About the new-mown mead is a prepositional phrase.” (Since about the 
new-mown mead is a prepositional phrase, put parentheses around the 
phrase.)

e. “ About is the preposition.” (Since about is the preposition, write p under-
neath it.)

f. “ Mead is the object of the preposition.” (Since mead is a noun and is con-
nected to the preposition, making it the object of the preposition, write 
op underneath it.)

g. “ New-mown tells us what kind of mead. So, new-mown is an adjectival 
element because it modifies a noun. It is an adjective.” (Since new-mown 
tells us what kind of mead, draw the modifying lines and write adj in the 
elbow opposite the line with the arrow.)

h. “ The is an adjective (or article).” (Since the tells us which mead, it is an 
adjective or an article. Draw the modifying lines and connect them to 
the modifying line of the word mead. Write adj in the elbow opposite the 
line with the arrow.)

Part 2: Identify Principal Elements and Modifiers

The grasshopper will hop about the new-mown mead.

a.  (First, read the sentence aloud.) “The grasshopper will hop about the new-
mown mead.”

b. “This is a sentence, and it is declarative.”

c. “ This sentence is about grasshopper. So, grasshopper is the subject because 
it is what the sentence is about.” (Since grasshopper is the subject, under-
line it and write S above it.)

d. “ This sentence tells us that grasshopper will hop. So, will hop is the pred-
icate because it is what the sentence tells us about grasshopper.” (Since 
will hop tells us something about grasshopper, double underline the pred-
icate and write P above the action verb.)

e. “ It is a predicate verb because it shows action. There is no linking verb 
because predicate verbs do not need linking verbs.” (Since hop shows 
action, write V to the right of the P.)

f. “ Will is the helping verb because it helps the verb.” (Since will is the help-
ing verb, write hv above it.)

g. “ About the new-mown mead tells us where grasshopper will hop.” (Since 
about the new-mown mead tells us where grasshopper will hop, draw a 
straight line down from the letter p that’s under the preposition, then a 

S PVhv

opp
( )

adv

adj adj adj

prep
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horizontal line toward the word that it modifies, and then a straight line 
with an arrow pointing to hop.)

h. “ So, about the new-mown mead is an adverbial element because it modifies 
a verb. It is an adverbial prepositional phrase.” (Since the prepositional 
phrase is behaving like an adverb, write adv in the elbow opposite the 
line with the arrow. Since the phrase is a prepositional phrase, write 
prep underneath the modifier line, directly below the adv.)

i. “ The is an adjective (or article).” (Since the tells us which grasshopper, it is 
an adjective or an article. Draw the modifying lines and write adj in the 
elbow opposite the line with the arrow.)

When you diagram an adverbial prepositional phrase, place it beneath the 
verb it modifies. First, a diagonal line is drawn from the baseline and the prepo-
sition is written on that line. Then, a horizontal line is drawn from the diagonal 
line and the object of the preposition is written on it. If there are any adjectives 
modifying the object of the preposition, then they are drawn on diagonal modi-
fier lines beneath the object of the preposition.

Note: If there is more than one adverbial prepositional phrase or adverb, 
position them under the verb in the order in which they appear in the sentence.

Do you remember what a compound element is? When two or more words 
are joined by a coordinating conjunction (for, and, nor, but, or, yet, so) they are 
called compounds. When analyzing compound elements, we identify them 
in Part 1 of the analysis and mark them with angle brackets, or “wings” (> <). 
When diagramming compound elements, we use “spaceships.”

Adjectival Prepositional Phrase

The adjectival prepositional phrase in the following sentence includes a 
compound object of the preposition, so look for an extra step at the beginning 
of the analysis.

mead

meadhedge hedge

The

The

the

the

new-mown

new-mown

about

about
from to

grasshopper 

grasshopper 

will hop 

will hop 
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Part 1: Identify Phrases

The poetry of earth and sky is never dead.

a.  (First, read the sentence aloud.) “The poetry of earth and sky is never 
dead.”

b. “ Are there any conjunctions?” (Choral response: “Yes, sir.” Since and is a 
conjunction, put angle brackets, or wings, before and after it.)

c.  Chant: “The order of analysis is phrases, clauses, principal elements, 
modifiers.”

d. “ Are there any prepositional phrases?” (Choral response: “Yes, sir.” Since 
there is one in this sentence, you can answer yes.)

e. “ Of earth and sky is a prepositional phrase.” (Since of earth and sky is a 
prepositional phase, place parentheses around it.)

f. “ Of is the preposition.” (Since of is the preposition, write p underneath it.) 

g. “ Earth and sky are the objects of the preposition.” (Since earth and sky are 
the objects of the preposition, write op underneath each of them.) “And is 
the conjunction in the compound object of the preposition.”

Part 2: Identify Principal Elements and Modifiers

The poetry of earth and sky is never dead.

a.  (Read the sentence aloud again.) “The poetry of earth and sky is never 
dead.”

b. “This is a sentence, and it is declarative.”

c. “ This sentence is about poetry. So, poetry is the subject because it is what 
the sentence is about.” (Since poetry is the subject, underline it and write 
S above it.)

d. “ This sentence tells us that poetry is dead.” (Double underline only the 
linking verb.)  So, is dead is the predicate because it is what the sentence 
tells us about poetry.” (Since dead tells us something about poetry, write P 
above the predicate adjective.) 

e.   “It is a predicate adjective because it tells us a quality of the subject.” 
(Since dead tells us a quality of the subject, write A to the right of the P.) 

S lv PA

opopp
( )

adj

adj adv

prep

opopp
( )
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f. “ Is is the linking verb because it joins the subject to the predicate.” (Since 
is is the linking verb, write lv above it.)

g. “ Never tells us how poetry is being. So, never is an adverbial element be-
cause it modifies a verb. It is an adverb.” (Since never tells us how poetry 
is being, draw the modifying lines to the word that it modifies, and write 
adv in the elbow opposite the line with the arrow.)

h. “ Of earth and sky tells us what kind of poetry.” (Since of earth and sky tells 
us what kind of poetry, draw a straight line down from the letter p that’s 
under the preposition, then a horizontal line toward the word that it 
modifies, and then a straight line with an arrow pointing to poetry.)

i. “ So, of earth and sky is an adjectival element because it modifies a noun. It 
is an adjectival prepositional phrase.” (Since the prepositional phrase is 
behaving like an adjective, write adj in the elbow opposite the line with 
the arrow. Since the phrase is a prepositional phrase, write prep under-
neath the modifier line, directly below the adj.)

j. “ The is an adjective (or article).” (Since the tells us which poetry, it is an 
adjectival element because it modifies a noun. Draw the modifying lines 
and write adj in the elbow opposite the line with the arrow.)

In a diagram of a sentence that includes an adjectival prepositional phrase, 
the phrase is placed under whatever noun it is modifying: a subject, a direct 
object, or an object of the preposition. A diagonal line is drawn from the baseline 
and a horizontal line stems from it. Write the preposition on the diagonal line and 
the object of preposition on the stemming horizontal line. Any adjectives within 
the phrase are drawn on modifier lines beneath the object of the preposition. 

When a sentence has a compound object of the preposition, the diagonal 
line for the preposition is placed under the word it modifies and then a “right 
spaceship” is drawn from it—parallel horizontal lines with two diagonal lines 
connecting the parallel lines. A dotted line joins the two parallel lines and a 
coordinating conjunction is written on the dotted line. 

When a sentence contains a number of adverbial and adjectival elements, 
notice how the modifier lines in the analysis are separate and do not cross one 
another.

The of
never

poetry is dead
earth

an
d

sky
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At ease, the wings of the grasshopper are quiet beneath some pleasant weed.

 On the Map
In this chapter’s lessons, you’ll find a few nuggets of information about the California gold 

rush of 1849. The state of California has preserved some of the mines and boomtowns from that 
period. You can still pan for gold in the area where the first gold was discovered along the Amer-
ican River in Marshall Gold Discovery State Historic Park. It’s in Coloma, CA. See if you can find 
the river and the park on a map of northern California.

X

weed

quiet

grasshopper ease

the

some

the pleasant

beneath
of At

wings are

In the diagram for such a sentence, all the modifiers are clearly placed be-
neath the words they modify.

S lv PA

op opop p pp
( (( ) ))

adv

adj adj adj adj

prep

prep prep
adj adv
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Lesson to Learn APrepositional Phrases

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines. 

a. Are those pebbles from the box igneous rocks?

b. Put those quartz rocks in the green container.

c. The collection of lava rocks is stored on the second shelf.
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Lesson to LearnA Prepositional Phrases

2.  On the lines provided, write the definition of a preposition. 

  

 

3.  On the lines provided, list twenty prepositions. 

  

 

4.  In each of the following sentences, circle the verb that agrees with the subject of the sentence.

a. The group of kids ( read / reads ) about a swarm of African locusts.

b. Apparently, the band of insects ( fly / flies ) in ranks.

c. Thousands of insects ( attack / attacks ) palm groves and leafy trees.

d. Usually, the army of insects ( devour / devours ) a clump of trees.

5.  Imagine that Franklin is writing a note about his rocks in his science journal. With that in 
mind, write a declarative sentence like it’s the note that Franklin is writing in his journal, being 
sure to include an adverbial prepositional phrase. 
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Lesson to Learn BPrepositional Phrases

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines. 

a. Peggy and Midge read a book about the gold rush of 1849.

b. The discovery in the Sacramento Valley was monumental.

c. Swarms of prospectors came to the San Francisco area!
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Lesson to LearnB Prepositional Phrases

2.  On the lines provided, list twenty prepositions that do not begin with the letters a or b. 

  

  

 

3.  In the following sentences, fill in the missing prepositions between or among.

a. They walked to their house _______________ hundreds of leaves.

b. At home, Elliot hung his backpack on the hook _______________ the two windows.

c. Ginny threw her pack on the floor _______________ the shoes.

d. The two siblings divided the brownies _______________ themselves.

4.  Imagine that Peggy wrote the following brief summary about the gold rush. Rewrite the sen-
tence using proper punctuation and capitalization.

after the gold discovery in january of 1848 the san francisco harbor was filled with 
fortune hunters from all over 
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Lesson to Learn CPrepositional Phrases

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines.

a. Please read the map of the cave with this flashlight.

b. In the cave, will the bats be hanging together underneath the canopy?

c. Near the stalagmites, the explorers excitedly took pictures of the critters.
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Lesson to LearnC Prepositional Phrases

2.  On the lines provided, write the definition of a preposition. 

  

 

3.  On the lines provided, list twenty prepositions. 

  

 

4.  Imagine young explorers are writing two sentences about the discovery of the bats in the 
cave. Rewrite the following sentences using proper punctuation and capitalization. 

among the city of stalactites in the caves of kentucky the team discovered a colony of 
indiana bats it was an incredible cave with so many brown bats 
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Sentences for Practice
Prepositional Phrases

Analyze the following sentences. 

1. With eleven stamps, Porter started a stamp collection.

2. Are postage stamps made from special paper?

3. That stamp has adhesive gum on the back.

4. The first adhesive postal stamp was issued in Britain in 1840.

5. Was the first stamp small?

6. Please place those stamps in the wax paper.
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Sentences for Practice
Prepositional Phrases

7. In 1847, Congress authorized the first US stamp.

8. At the post office, Porter saw a stamp of the gold rush.

9. Most early stamps were made from one color.

10. Is that thing a roll of stamps with the American flag?

79
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Sentences for Practice
Prepositional Phrases

Prepositions to Remember
List forty-seven prepositions:

1. _______________

2. _______________

3. _______________

4. _______________

5. _______________

6. _______________

7. _______________

8. _______________

9. _______________

10. _______________

11. _______________

12. _______________

13. _______________

14. _______________

15. _______________

16. _______________

17. _______________

18. _______________

19. _______________

20. _______________

21. _______________

22. _______________

23. _______________

24. _______________

25. _______________

26. _______________

27. _______________

28. _______________

29. _______________

30. _______________

31. _______________

32. _______________

33. _______________

34. _______________

35. _______________

36. _______________

37. _______________

38. _______________

39. _______________

40. _______________

41. _______________

42. _______________

43. _______________

44. _______________

45. _______________

46. _______________

47. _______________



Notes
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Lesson to Enjoy—Poem
Prepositional Phrases

Have you ever watched the twilight turn into night? The last rays of sunshine seem to be swal-
lowed up by the darkness. In the poem “Check,” James Stephens personifies the night as a woman 
who creeps about and covers the world in darkness. There is one thing that night is unable to cover 
in darkness. Can you guess what it is? 

Check
by James Stephens (c. 1882–1950)

The night was creeping on the ground; 
She crept and did not make a sound 
Until she reached the tree, and then 
She covered it, and stole again 
Along the grass beside the wall.

I heard the rustling of her shawl 
As she threw blackness everywhere 
Upon the sky and ground and air, 
And in the room where I was hid: 
But no matter what she did 
To everything that was without, 
She could not put my candle out.

So I stared at the night, and she 
Stared back solemnly at me.2

2. James Stephens, “Check,” in Modern British Verse, ed. William Stanley Braithwaite (Boston: Small, Maynard & Co., 1919), 
113–114. Available at: http://capress.link/wol3a0303.
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Lesson to Enjoy—Poem
Prepositional Phrases

Questions to Ponder
1. What does “she threw blackness everywhere” mean?

2.  When you read the poem aloud, what tone of voice is appropriate, and where would you put 
pauses?

3. Why do you think the night could not put out the candle?





85

4
During the rainy soccer season, the sidelines of soccer fields are often dot-

ted with colorful, wet umbrellas as spectators try to stay dry while watching 
the game. During the summer, the beach is often hidden by a multitude of 
sun-bleached umbrellas as beachgoers seek a shady spot away from the bright 
summer sun.

Umbrellas are a common sight in so many different settings, and they all 
have a number of similarities: they have a shaft, ribs, and canopy and are fold-
able, portable shelters used to protect you from the weather. Just as umbrellas 
all have features in common, so do personal pronouns. Subject pronouns, ob-
ject pronouns, and possessive pronouns all have noun antecedents.

While umbrellas do have similarities, there are also different types of um-
brellas that can be used for different purposes. For instance, a sturdy umbrella 
with a strong wooden handle could be used as a walking stick. Or a pretty um-
brella made of lightweight material or paper could be hung as a decoration. In 
a pinch, an umbrella could even be used as a back scratcher! Just as you choose 
an umbrella depending on what you need it for, you also choose a pronoun 
according to its function in a sentence.

This chapter will put some new umbrellas in your umbrella stand of per-
sonal pronouns: absolute■ possessive pronouns. As you might remember, 
the various pronouns take various forms depending on how they are used in 
a sentence, and that grammatical function is known as case. Pronouns in the 
subjective or nominative case (I, you, he, she, it, we, you, they) are always used as 
subjects in sentences, and pronouns in the objective case (me, you, him, her, it, 
us, you, them) function in sentences as direct objects, objects of the preposition, 
or as you’ll learn in a later chapter, indirect objects. In WOL Level 2, you learned 
that some pronouns in the possessive case (my, your, his, her, its, our, your, their) 
substitute for possessive nouns and function as adjectives, showing ownership. 
In this chapter, you will learn about other pronouns that are also in the pos-
sessive case. Absolute possessive pronouns (mine, yours, his, hers, its, ours, yours, 
theirs) function as nouns in a sentence, referring to both the possessor and the 

Chapter

To the Source:
  language

Our word language 
comes from the Latin 
word lingua, which 
means “tongue.”

language■

To the Source:
  absolute

The word absolute 
comes from the Latin 
word absolvere, with 
ab meaning “away 
from” or “off” and 
solvere meaning “to 
loosen or detach.”

Personal Pronouns
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thing possessed. While a possessive pronoun stands next to the noun it modi-
fies, an absolute possessive pronoun stands apart.

Ideas to Understand
In The Horse and His Boy, one of the books in C.S. Lewis’s Chronicles of 

Narnia, the hero Shasta and his horse Bree, along with Princess Aravis and her 
horse Hwin, have an incredible adventure in saving Narnia from an invasion 
of the Calormenes. Near the end of the book, the talking horses, Bree and Hwin, 
meet the great lion Aslan. Note the personal pronouns as the majestic Aslan 
greets them:

“Dearest daughter,” said Aslan, planting a lion’s kiss on her 
twitching, velvet nose, “I knew you would not be long in coming 
to me. Joy shall be yours.”1

Can you identify all the personal pronouns in this brief passage?

“Dearest daughter,” said Aslan, planting a lion’s kiss on her [pos-
sessive pronoun] twitching, velvet nose, “I [subject pronoun] knew 
you [object pronoun] would not be long in coming to me [object 
pronoun]. Joy shall be yours [absolute possessive pronoun].”

A subject pronoun (i.e., a pronoun in the subjective or nominative case) is a 
pronoun doing the action in a sentence. It is what the sentence is about. Aslan 
says, “I knew.” An object pronoun (i.e., a pronoun in the objective case) is a pro-
noun that can receive the action in the sentence as a direct object: “Aslan knew 
you.” Object pronouns also can function as objects of prepositions: “to me.” A 
possessive pronoun (i.e., a pronoun in the possessive case) that functions as an 
adjective—“her nose”—behaves like a possessive noun in that it shows owner-
ship and modifies other nouns.

As you may remember, all these pronouns are called personal because they 
have different forms for the three persons: in first person, the subject speaks 
about itself; in second person, the subject is being spoken to; in third person, 
the subject is being spoken about. All personal pronouns also agree with their 
antecedent nouns in number (singular or plural) and in gender (masculine, 
feminine, or neuter.)

1. C.S. Lewis, chapter 13, “The Fight at Anvard,” in The Horse and His Boy (New York: Collier Books, 1954), 193.

Off 
the 
Shelf:

The 
Horse and His 

Boy is the fifth book 
in the Chronicles of 
Narnia series and 
introduces a whole 
set of new charac-
ters. Escaping from 
the cruel land of the 
Calormen, Shasta 
and Aravis search for 
Narnia, accompanied 
by their talking hors-
es Bree and Hwin. 
Their adventure 
takes them deep into 
danger and intrigue 
through harsh des-
erts, up high moun-
tain trails, and even 
into battle. Along the 
way, they encounter 
King Lune, who cries, 
“Further up and fur-
ther in!” Are you cu-
rious to find out who 
this sovereign is and 
what surprise turn 
of events will forever 
change Shasta’s life? 
Check it out—right 
there on the shelf.
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Review of Personal Pronouns

Subjective Case Objective Case Possessive Case  
(Used as Adjectives)

Singular Plural Singular Plural Singular Plural

First Person I we me us my our

Second Person you you you you your your

Third Person he, she, it they him, her, it them his, her, its their

In addition to possessive pronouns that function as adjectives, there are 
some that function as nouns. They are the absolute possessive pronouns. Aslan 
uses one when he says, “Joy shall be yours.” The interesting thing about absolute 
possessive pronouns is they are both possessors and the things possessed. They 
stand in for a noun that is being possessed at the same time they indicate which 
person possesses it. In “Joy shall be yours,” the pronoun yours stands in for the 
noun joy at the same time it shows second-person possession: the joy shall be 
your joy. In other words, the antecedent for yours is really “your joy.”

Absolute possessive pronouns are used in sentences just as nouns are 
used—as subjects, predicate nominatives, direct objects, or objects of the prep-
osition. Here are all the absolute possessive pronouns, sorted by person and 
number:

Absolute Possessive Pronouns

Singular Plural

First Person  
(the subject is speaking about itself)

mine ours

Second Person  
(the subject is being spoken to)

yours yours

Third Person  
(the subject is being spoken about)

his, hers, its theirs

You don’t want to get caught in a heavy rainstorm with a flimsy paper um-
brella, so remember to choose the correct pronoun case—subjective, objective, 
or possessive—according to the word’s function in the sentence. Pronoun case 
can be especially tricky when there are compound elements in the sentence. 
Here are some examples of correct and incorrect pronoun case choices:
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Compound Subject

 Franklin and me brought the umbrellas. (incorrect)

 Franklin and I brought the umbrellas. (correct)

Compound Direct Object

 Gilbert saw Midge and she in the waves. (incorrect)

 Gilbert saw Midge and her in the waves. (correct)

Compound Object of the Preposition

 Elliot threw the sunscreen at you and he. (incorrect)

 Elliot threw the sunscreen at you and him. (correct)

For a quick way to check to see if you are using the correct pronoun in a 
compound subject or object, drop the first part of the compound and read the 
sentence again. For instance, which one makes more sense to you: “I brought 
the umbrella,” or “Me brought the umbrella”?

Terms to Remember
◊ Pronoun (1–11)

◊ Subject Pronouns (1–12)

◊ Object Pronouns (1–15)

◊ Possessive Pronouns (2–8)

◊ Absolute Possessive Pronouns (3–2)

Pause for Punctuation
One use of an apostrophe (’) is to indicate possession. When compound possessive nouns show 

ownership, the apostrophe’s placement depends on whether the nouns are acting separately or 
together.

◊  Two nouns are acting together: Elliot and Porter’s umbrella (both boys own the same um-
brella together)

◊  Two nouns are acting separately: Elliot’s and Porter’s umbrellas (both boys have an um-
brella but different ones)

Remember that apostrophes are never used with possessive pronouns. If you see the word it’s, 
you are seeing the contraction for it is, not the possessive pronoun its. It’s important not to mix 
them up!

◊  Possessive pronouns: my, your, his, her, its, our, your, their. No apostrophes!

◊  Absolute possessive pronouns: mine, yours, his, hers, its, ours, yours, theirs. No apostrophes!

=
û

û

û

ü

ü

ü

NEW!

Song Lyrics:
The numbers in parentheses refer to the 
track/audio file number for each song. For the 
lyrics to all of the songs in WOL3A, please see 
the Song Lyrics section starting on p. 224.
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◊ Antecedent (1–13)

◊ Possessive Nouns (2–4)

Sentences to Analyze and Diagram
When you analyze and diagram sentences that include personal pronouns, 

treat the pronouns just as you would the nouns or adjectives they represent.

They rode their horses in full armor toward them.

a.  (First, read the sentence aloud.) “They rode their horses in full armor 
toward them.”

b.  Chant: “The order of analysis is phrases, clauses, principal elements, 
modifiers.”

c. “ Are there any prepositional phrases?” (Choral response: “Yes, sir.”) 

d. “ In full armor is a prepositional phrase.” (Since in full armor is a preposi-
tional phrase, put parentheses around the phrase.)

e. “ In is the preposition.” (Since in is the preposition, write p underneath it.)

f. “ Armor is the object of the preposition.” (Since armor is a noun and is con-
nected to the preposition, making it the object of the preposition, write 
op underneath it.) 

g. “ Full tells us what kind of armor. So, full is an adjectival element because 
it modifies a noun. It is an adjective.” (Draw the modifying lines and 
write adj in the elbow opposite the line with the arrow.)

h. “ Toward them is a prepositional phrase.” (Since toward them is a preposi-
tional phrase, put parentheses around the phrase.)

i. “ Toward is the preposition.” (Since toward is the preposition, write p un-
derneath it.)

j. “ Them is the object of the preposition.” (Since them is a pronoun and is 
connected to the preposition, making it the object of the preposition, 
write op underneath it.)

op opp p
( ) )

adj
(
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They rode their horses in full armor toward them.

a.  (Read the sentence aloud again.) “They rode their horses in full armor 
toward them.”

b. “This is a sentence, and it is declarative.”

c. “ This sentence is about they. So, they is the subject because it is what the 
sentence is about.” (Since they is the subject, underline it and write S 
above it.)

d. “ This sentence tells us that they rode. So, rode is the predicate because it 
is what the sentence tells us about they.” (Since rode tells us something 
about they, double underline it and write P above the predicate.)

e. “ It is a predicate verb because it shows action. There is no linking verb 
because predicate verbs do not need linking verbs.” (Since rode shows 
action, write V to the right of the P.)

f. “ Horses tells us what they rode.” (Since horses tells us what they rode, draw 
a circle around the word.) “So, horses is an objective element because it 
completes the meaning of the action verb. It is a direct object because it 
tells us what they rode.” (Write do underneath the direct object.)

g. “ Toward them tells us where they rode.” (Since toward them tells us where 
they rode, draw a straight line down from the letter p that is under the 
preposition, then a horizontal line toward the word that it modifies, and 
then a straight line with an arrow pointing to rode.)

h. “ So, toward them is an adverbial element because it modifies a verb. It is 
an adverbial prepositional phrase.” (Since the prepositional phrase is be-
having like an adverb, write adv in the elbow opposite the line with the 
arrow. Since the phrase is a prepositional phrase, write prep underneath 
the modifier line, directly below the adv.)

i. “ In full armor tells us how they rode.” (Since in full armor tells us how they 
rode, draw a straight line down from the letter p that is under the prepo-
sition, then a horizontal line toward the word that it modifies, and then 
a straight line with an arrow pointing to rode.)

j. “ So, in full armor is an adverbial element because it modifies a verb. It is 
an adverbial prepositional phrase.” (Since the prepositional phrase is be-
having like an adverb, write adv in the elbow opposite the line with the 
arrow. Since the phrase is a prepositional phrase, write prep underneath 
the modifier line, directly below the adv.) 

S PV

op opp p
( ) )

advadv

adj adj

prepprep

do
(
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k. “ Their tells us whose horses. So, their is an adjectival element because it 
modifies a noun. It is an adjective.” (Draw the modifying lines and write 
adj in the elbow opposite the line with the arrow.)

The following sentence includes two compounds. Don’t forget the extra step 
in the analysis to mark the conjunctions with angle brackets, or wings. Also, in 
the diagram, be sure to include the special lines called “spaceships.”

During the battle, you and I watched him with his horse and theirs.

a.  (First, read the sentence aloud.) “During the battle, you and I watched 
him with his horse and theirs.”

b. “ Are there any conjunctions?” (Choral response: “Yes, sir.” Mark the con-
junctions with angle brackets, or wings.) 

c.  Chant: “The order of analysis is phrases, clauses, principal elements, 
modifiers.”

d. “ Are there any prepositional phrases? (Choral response: “Yes, sir.”) 

e. “ During the battle is a prepositional phrase.” (Since during the battle is a 
prepositional phrase, put parentheses around the phrase.)

f. “ During is the preposition.” (Since during is the preposition, write p un-
derneath it.)

g. “ Battle is the object of the preposition.” (Since battle is a noun and is con-
nected to the preposition, making it the object of the preposition, write 
op underneath it.)

h. “ The is an adjective (or article).” (Since the tells us which battle, it is an ad-
jective or an article. Draw the modifying lines and write adj in the elbow 
opposite the line with the arrow.)

i. “ With his horse and theirs is a prepositional phrase.” (Since with his horse 
and theirs is a prepositional phrase, put parentheses around the phrase.)

j. “ With is the preposition.” (Since with is the preposition, write p underneath 
it.)

armor
themfull

in toward

their

They rode horses

op opopp p
( ) )

adj adj
(
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k. “ Horse and theirs are the objects of the preposition.” (Since horse and theirs 
are connected to the preposition, write op underneath each of the ob-
jects of the preposition.) 

l. “ And is the conjunction in the compound object of the preposition.”

m. “ His tells us whose horse. So, his is an adjectival element because it modi-
fies a noun. It is an adjective.” (Draw the modifying lines and write adj in 
the elbow opposite the line with the arrow.)

During the battle, you and I watched him with his horse and theirs.

a.  (Read the sentence aloud again.) “During the battle, you and I watched 
him with his horse and theirs.”

b. “This is a sentence, and it is declarative.”

c. “ This sentence is about you and I. So, you and I are the subjects because 
they are what the sentence is about.” (Since you and I are the subjects, 
underline them and write S above each subject.) “And is the conjunction 
in the compound subject.”

d. “ This sentence tells us that you and I watched. So, watched is the predicate 
because it is what the sentence tells us about you and I.” (Since watched 
tells us something about you and I, double underline the predicate and 
write P above it.)

e. “ It is a predicate verb because it shows action. There is no linking verb 
because predicate verbs do not need linking verbs.” (Since watched 
shows action, write V to the right of the P.)

f. “ Him tell us what you and I watched.” (Draw a circle around the word.) 
“So, him is an objective element because it completes the meaning of 
the action verb. It is a direct object because it tells us what you and I 
watched.” (Write do underneath the direct object.)

g. “ With his horse and theirs tells us how you and I watched.” (Since with 
his horse and theirs tells us how you and I watched, draw a straight line 
down from the letter p that’s under the preposition, then a horizontal 
line toward the word that it modifies, and then a straight line with an 
arrow pointing to watched.)

h. “ So, with his horse and theirs is an adverbial element because it modifies 
a verb. It is an adverbial prepositional phrase.” (Since the prepositional 
phrase is behaving like an adverb, write adv in the elbow opposite the 

S S PV

op opopp p
( ) )

advadv

adj adj

prepprep

do
(
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line with the arrow. Since the phrase is a prepositional phrase, write 
prep underneath the modifier line, directly below the adv.)

i. “ During the battle tells us when you and I watched.” (Since during the battle 
tells us when you and I watched, draw a straight line down from the 
letter p that is under the preposition, then a horizontal line toward the 
word that it modifies, and then a straight line with an arrow pointing to 
watched.)

j. “ So, during the battle is an adverbial element because it modifies a verb. 
It is an adverbial prepositional phrase.” (Since the prepositional phrase 
is behaving like an adverb, write adv in the elbow opposite the line with 
the arrow. Since the phrase is a prepositional phrase, write prep under-
neath the modifier line, directly below the adv.)

 On the Map
In Lesson to Learn C, you’ll encounter the Tomb of the Unknown Soldier at Arlington Na-

tional Cemetery near Washington, DC. Buried there are the unidentified remains of American 
soldiers from both world wars, the Korean War, and the Vietnam War. Twenty-four hours a day, 
365 days a year, they are guarded and honored by an elite regiment of the Army. Can you find 
Arlington National Cemetery on a map?

X

watched him

you

horse

and

an
d

I

theirs

battle
the

his

During
with
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Lesson to Learn APersonal Pronouns

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines. 

a. Will you and he be studying Colonel Marion in history class?

b. Give that book about the Swamp Fox to her.

c. In 1780, the redcoats chased him and his men through swamps.
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Lesson to LearnA Personal Pronouns

2.  On the lines provided, write the definition of a pronoun. 

  

 

3.  In the following tables, fill in the missing pronouns. Don’t forget to use the correct person, 
number, and case.

Subject Singular Plural Object Singular Plural

First Person _________ _________ First Person _________ _________

Second Person _________ _________ Second Person _________ _________

Third Person _________ _________ Third Person _________ _________

4.  Imagine you have to write three sentences about the Revolutionary War for a history assignment. 
Follow the instructions given, and make sure you use proper punctuation and capitalization!

a.  Write a declarative sentence about the Revolutionary War. Include a subject pronoun in your 
sentence. 

  

 

b.  Write an interrogative sentence about Colonel Marion. Include an object pronoun in your 
sentence. 

  

 

c.  Write an exclamatory sentence about Colonel Marion’s soldiers. Include a possessive pronoun 
in your sentence. 
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Lesson to Learn BPersonal Pronouns

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines. 

a. Are his crayfish freshwater lobsters or mudbugs?

b. Did you honestly lose her crayfish or theirs?

c. Her cluster of crayfish invaded Gilbert and Porter’s room!
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Lesson to LearnB Personal Pronouns

2.  On the lines provided, write the definition of a pronoun. 

  

 

3.  In the following table, fill in the missing possessive pronouns that function as adjectives mod-
ifying nouns.

Possessive Singular

First Person ____________

Second Person ____________

Third Person ____________

4.  For each of the following sentences, circle the letter that represents the correct case of the 
italicized pronoun (N for nominative, O for objective, and P for possessive).

a. Gilbert and he surprised the class with crayfish.  N O P

b. Will Porter pick up one of them?    N O P

c. Suddenly its claws opened really wide!    N O P

d. The tiny crayfish captured his thumb.    N O P

5.  Rewrite the following sentences using proper punctuation and capitalization. Be mindful of 
the placement of apostrophes. 
 
i put gilbert and franklins crayfish in peggy and midges new freshwater aquarium in our 
classroom its comfortable in its new habitat 
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Lesson to Learn CPersonal Pronouns

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines. 

a. Stand quietly with them at the National Cemetery.

b. Porter and I read the inscriptions on the marble tomb.

c. The sentinel took his rifle and silently moved it to his other shoulder.
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Lesson to LearnC Personal Pronouns

2.  In the following table, fill in the missing pronouns. Don’t forget to use the correct person, 
number, and case.

Absolute Possessive Singular Plural

First Person _____________ _____________

Second Person _____________ _____________

Third Person _____________ _____________

3.  For each of the following sentences, circle the letter that represents the correct case of the 
italicized pronoun (N for nominative, O for objective, and P for possessive).

a. Incredible, the sentinels never leave it!   N O P

b. Do their legs get wobbly?     N O P

c. They stand so still and walk so straight.  N O P

d. The crowd takes pictures of them.   N O P

4.  Imagine you are watching the sentinel at the Tomb of the Unknown Solder. Using the follow-
ing prompts, write three sentences about it.

a.  Write a declarative sentence that contains a subject pronoun. 

  

 

b.  Write an interrogative sentence that contains an object pronoun. 

  

 

c.  Write an imperative sentence that contains a possessive pronoun. 

  

 

5.  Rewrite the following sentence using proper punctuation and capitalization. Be mindful of 
apostrophes and proper nouns.

gilbert and porters map directed them through arlington national cemetery to the 
tomb of the unknown soldier
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Sentences for Practice
Personal Pronouns

Analyze the following sentences.

1. Elliot and I have a wooden chess set with clay pieces.

2. Actually, our chessboard is theirs.

3. The origins of chess are unknown to us.

4. Set your eight pawns across the second row.

5. Does this white square belong in this corner?

6. The king is your most important piece.



101Chapter 4: Personal Pronouns

Sentences for Practice
Personal Pronouns

7. Please remove your knight from my side of the board.

8. Did you put my king into checkmate?

9. Now, Elliot and she are playing a match together.

10. During their game, did he knock it over again?

101
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Lesson to Enjoy—Poem
Personal Pronouns

One of the great heroes of the Revolutionary War was General Francis Marion (1732–1795). While 
George Washington was fighting in the north, Marion dispatched his small band of men from the 
forests and swamps of South Carolina to help secure our nation’s liberty. They were known for 
surprise attacks, which gave them much success in battle even though greatly outnumbered by the 
British. Marion became known as the “Swamp Fox” for his cunning military tactics. Nearly a hun-
dred years after Marion’s birth, William Cullen Bryant wrote this poem in honor of him. 

Song of Marion’s Men
by William Cullen Bryant (1794–1878) 

Our band is few, but true and tried, 
Our leader frank and bold; 
The British soldier trembles 
When Marion’s name is told. 
Our fortress is the good greenwood, 
Our tent the cypress-tree; 
We know the forest round us, 
As seamen know the sea; 
We know its walks of thorny vines, 
Its glades of reedy grass, 
Its safe and silent islands 
Within the dark morass. morass: a swamp
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Lesson to Enjoy—Poem
Personal Pronouns

Woe to the English soldiery 
That little dread us near! 
On them shall light at midnight 
A strange and sudden fear; 
When waking to their tents on fire, 
They grasp their arms in vain, 
And they who stand to face us 
Are beat to earth again; 
And they who fly in terror deem 
A mighty host behind, 
And hear the tramp of thousands 
Upon the hollow wind.

Then sweet the hour that brings release 
From danger and from toil; 
We talk the battle over, 
And share the battle’s spoil. 
The woodland rings with laugh and shout, 
As if a hunt were up, 
And woodland flowers are gathered 
To crown the soldier’s cup. 
With merry songs we mock the wind 
That in the pine-top grieves, 
And slumber long and sweetly 
On beds of oaken leaves.

Well knows the fair and friendly moon 
The band that Marion leads— 
The glitter of their rifles, 
The scampering of their steeds. 
’Tis life to guide the fiery barb  
Across the moonlight plain; 
’Tis life to feel the night-wind 
That lifts his tossing mane. 
A moment in the British camp—  
A moment—and away  
Back to the pathless forest, 
Before the peep of day.

103

barb: a breed of horse originally 
from Barbary in North Africa

arms: weapons

deem: think
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Lesson to Enjoy—Poem
Personal Pronouns

Grave men there are by broad Santee, 
Grave men with hoary hairs; 
Their hearts are all with Marion, 
For Marion are their prayers. 
And lovely ladies greet our band 
With kindliest welcoming, 
With smiles like those of summer, 
And tears like those of spring. 
For them we wear these trusty arms, 
And lay them down no more 
Till we have driven the Briton, 
Forever, from our shore.2

Questions to Ponder
1. What is the fortress of Marion’s men?

2. Who are Marion’s men fighting in the forest?

3. When do Marion’s men attack?

2. William Cullen Bryant, “Song of Marion’s Men,” in A Treasury of the Familiar, ed. Ralph L. Woods (New York: Grolier, 1942), 
126–127.

Santee: the Santee River in North 
Carolina
hoary: white with age



Notes
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5
Imagine climbing up the side of a rock wall, using ropes to keep you safe. 

Or imagine rappelling down a natural rock formation, safely controlling your 
descent with ropes looped around rigging. If you are climbing up a rock wall, 
a dynamic rope is used because it has more stretch and will absorb the energy 
of a fall. On the other hand, if you are rappelling (or abseiling) down a natural 
rock, a static rope is used because it has much less stretch and is safer for that 
situation. Whether climbing with a dynamic rope or rappelling with a static 
rope, your safety depends on the rope.

Just as various rock climbing ropes all have the single goal of keeping you 
safe, there are different kinds of linking verbs, but they all have the same pur-
pose of joining subjects to subject complements (predicate nominatives or 
predicate adjectives). We have already covered how the Be Verbs function as 
linking verbs. Now, we’ll look at other linking verbs, including appear, become, 
feel, look, seem, smell, stay, sound, taste, grow, and remain. We call these the sen-
sory■ linking verbs because most of them are related to the five senses. These 
verbs also function to join the subject and the subject complement, but they are 
slightly different from the Be Verbs. Be Verbs make absolute statements like a 
math equation, such as A=B, while the sensory linking verbs are used to show 
a perceived connection, such as A appears B. Writers choose different types of 
linking verbs to connect the principal elements like rock climbers choose dif-
ferent kinds of ropes to connect themselves safely to rocks.

Ideas to Understand
In a poem called “The Little Black-Eyed Rebel,” the poet Will Carleton uses 

both kinds of linking verbs in one line. The poem is based on a true story about 
a spy ring during the War of Independence. Carleton’s heroine, a real girl 
whose name was Mary Redmond, waits for the arrival of a farm boy smuggling 

Chapter

To the Source:
  language

Our word language 
comes from the Latin 
word lingua, which 
means “tongue.”

language■

To the Source:
  sensory

The word sensory 
is from the Latin 
sentire, meaning “to 
perceive or feel.”

Sensory Linking Verbs
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into Philadelphia secret letters from the Continental soldiers camped at Valley 
Forge.1 The poet uses linking verbs when he describes the farm boy driving his 
wagon full of produce, watched by the little black-eyed rebel girl:

His face looked broad and honest,  
 his hands were brown and tough, 
The clothes he wore upon him were  
 homespun, coarse, and rough; 
But one there was who watched him,  
 who long time lingered nigh, 
And cast at him sweet glances from the corner of her eye.2

You are used to identifying Be Verbs as linking verbs, so “his hands (subject) 
were (linking verb) brown and tough (compound predicate adjective)” should be 
a familiar sentence structure. Did you notice, though, how the verb looked also 
links a subject, face, to a compound predicate adjective, broad and honest? In 
this sentence, looked is a sensory linking verb. It’s called “sensory” because it is 
related to one of the five senses—sight. The poet uses the adjectives to describe 
how the boy’s face is perceived: “His face looked broad and honest.” No matter 
what kind of linking verb is chosen, it functions the same way—to join the sub-
ject to a subject complement that either renames it or describes it.

Here is a list of linking verbs, including some of the most common sensory 
linking verbs: 

The tricky thing about linking verbs is they can also be used as action verbs 
depending on the words that follow them. For example, look at how the same 
verb—feels—functions differently in each of these sentences:

◊ “ The spy feels impatient.” 
The linking verb joins the subject spy with the predicate adjective that 
describes it. 

1. Historical details taken from: http://www.poetry-archive.com/c/the_little_black_eyed_rebel.html.
2. Will Carleton, “The Little Black-Eyed Rebel,” in Favorite Poems Old and New, ed. Helen Ferris (New 

York: Doubleday & Company, Inc., 1957), 551–552.

Off 
the 
Shelf:

During 
the winter of 

1777–78, Washing-
ton’s soldiers near-
ly starved as they 
camped at Valley 
Forge. Philadelphia 
was just over twenty 
miles away, and the 
soldiers also hun-
gered for news of 
their loved ones who 
lived there. However, 
the British occupied 
the city, sealing it off. 
Letters between the 
soldiers and the Phil-
adelphians needed 
to be smuggled by 
spies. Mary Redmond 
risked her liberty for 
liberty’s sake. You 
can read Carleton’s 
poem in the literary 
appendix to see ex-
actly how this brave 
young spy completes 
her mission. The 
farm boy himself is as 
surprised as anyone 
at her unusual ac-
tions. Do you want to 
read more historical 
poems about the rev-
olutionary days? No 
smuggling necessary! 
Just go to the shelves 
of your local library.

am 
is  
are  
was  
were  
be  
being  
been

appear 
become 
feel 
look 
seem 
smell 
stay 
sound 
taste 
grow 
remain

Be Verbs
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◊ “ The spy feels for the hidden letters.” 
The intransitive action verb is followed by an adverbial prepositional 
phrase.

◊ “ The spy feels the thrill of her cause.” 
The transitive action verb is followed by a direct object that receives 
its action.

Analyzing the grammatical function of the words around the verb 
tells you what kind of verb it is. A quick test to double check the function 
of a sensory verb is to mentally replace it with a Be Verb and/or an equal 
sign. If the new sentence makes sense, then the verb must be a linking 
verb. For example, you can apply this test to the sentences above: “The 
spy is impatient” makes sense (spy = impatient). “The spy is for the 
hidden letters” does not (spy ≠ for the hidden letters), nor does “The 
spy is the thrill of her cause” (spy ≠ thrill).

Knowing when a verb is a linking verb and when it is an action 
verb can help you avoid a common mistake: placing an adverb after 
the verb when an adjective is correct, or vice versa. Notice the differ-
ence in meaning between these two sentences:

The wagon boy looks nervous.  The linking verb looks joins the pred-
icate adjective nervous to the subject 
boy, meaning that the boy is perceived 
as a nervous boy.

The wagon boy looks nervously.  The action verb looks is followed by 
the adverb nervously, which modifies 
it, answering the question how, mean-
ing the boy looks nervously around 
for his contact.

Mixing up the words good and well is another common mistake. It is really 
caused by misidentifying the kind of verb and using an adjective when you 
should use an adverb. Look at these different meanings:

That rebel girl smells good.  The linking verb smells joins the pred-
icate adjective good to the subject rebel 
girl, meaning that the rebel girl just 
had a bath.

The rebel girl smells well.  The action verb smells is followed by 
the adverb well, which modifies it, 
answering the question how, meaning 
the rebel girl is skilled at using her 
sense of smell.
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Just as climbers choose the correct rope to make sure they are secured to the 
rock and can safely ascend or descend, writers choose the correct verb—Be Verb, 
sensory linking verb, or action verb—as well as the correct modifier—adjective 
or adverb—in order to secure their meaning.

Terms to Remember
◊ Eight Parts of Speech (1–1)

◊ Verb and Helping Verb (1–6)

◊ Four Classes of Verbs (1–10)

◊ Be Verbs (2–2)

◊ Sensory Linking Verbs (3–3)

Pause for Punctuation
A colon (:) is a punctuation mark that can be used after a principal clause (complete thought) 

that introduces items in a series or a quotation.

Items in a Series

Use a colon after the principal clause. Do not capitalize the items unless they are proper 
nouns. Remember to use the oxford comma too.

◊  Porter knew he must bring his gear: a jacket, tennis shoes, and a water bottle.

◊  Elliott wants to be a climber who can do it all: tie knots, anchor bolts, and choose routes.

Quotation

Use a colon after the principal clause. Add quotation marks at the beginning and end of the 
quotation, capitalize the first word, and place the end punctuation inside the quotation mark.

◊  The instructor said to the boys: “Remember, ABC means Always Be Climbing.”

=

NEW!

Chapter 5: Sensory Linking Verbs
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Sentences to Analyze and Diagram
When you analyze and diagram sentences that include sensory linking 

verbs, treat them exactly as you would Be Verbs used to connect subjects to 
predicate nominatives or predicate adjectives.

a. ( First, read the sentence aloud.) “From the corner of her eye, his rustic 
clothes appeared coarse and rough.”

b. “ Are there any conjunctions?” (Choral response: “Yes, sir.” Mark the con-
junction with angle brackets, or wings.)

c.  Chant: “The order of analysis is phrases, clauses, principal elements, 
modifiers.”

d. “ Are there any prepositional phrases? (Choral response: “Yes, sir.”)

e. “ From the corner is a prepositional phrase.” (Since from the corner is a prep-
ositional phrase, put parentheses around the phrase.) “From is the prep-
osition.” (Since from is the preposition, write p underneath it.) “Corner is 
the object of the preposition.” (Since corner is a noun and is connected to 
the preposition, making it the object of the preposition, write op under-
neath it.) “The is an adjective (or article).” (Since the tells us which corner, 
it is an adjective or article. Draw the modifying lines and write adj in the 
elbow opposite the line with the arrow.)

f. “ Of her eye is a prepositional phrase.” (Since of her eye is a prepositional 
phrase, put parentheses around the phrase.) “Of is the preposition.” (Since 
of is the preposition, write p underneath it.) “Eye is the object of the prep-
osition.” (Since eye is a noun and is connected to the preposition, making 
it the object of the preposition, write op underneath it.) “Her tells us whose 
eye. So, her is an adjectival element because it modifies a noun. It is an ad-
jective.” (Since her tells us whose eye, it is an adjective. Draw the modifying 
lines and write adj in the elbow opposite the line with the arrow.)

From the corner of her eye, his rustic clothes appeared coarse and rough.
op opp p

) )
adj adj

( (
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From the corner of her eye, his rustic clothes appeared coarse and rough.

a.  (Read the sentence aloud again.) “From the corner of her eye, his rustic 
clothes appeared coarse and rough.”

b. “This is a sentence, and it is declarative.”

c. “ This sentence is about clothes. So, clothes is the subject because it is what 
the sentence is about.” (Since clothes is the subject, underline it and write 
S above it.)

d. “ This sentence tells us that clothes appeared coarse and rough.” (Double 
underline only the linking verb.) “So, appeared coarse and rough is the 
predicate because it is what the sentence tells us about clothes.” (Since 
coarse and rough tell us something about clothes, write P above both ad-
jectives.) “They are predicate adjectives because they describe a quality 
of the subject.” (Since coarse and rough describe a quality of clothes, write 
A to the right of each letter P.) 

e. “ And is the conjunction in the compound predicate adjective.”

f. “ Appeared is the linking verb because it joins the subject to the predicate.” 
(Since appeared joins the subject to the predicate, write lv above the link-
ing verb.)

g. “ Rustic tells us what kind of clothes. So, rustic is an adjectival element 
because it modifies a noun. It is an adjective.” (Draw the modifying lines 
and write adj in the elbow opposite the line with the arrow.)

h. “ His tells us whose clothes. So, his is an adjectival element because it mod-
ifies a noun. It is an adjective.” (Draw the modifying lines and write adj 
in the elbow opposite the line with the arrow.)

i. “ Of her eye tells us which corner.” (Since of her eye tells us which corner, 
draw a straight line down from the preposition, then a horizontal line 
toward the word that it modifies, and then a line with an arrow pointing 
to corner.)

j. “ So, of her eye is an adjectival element because it modifies a noun. It is an 
adjectival prepositional phrase.” (Since the prepositional phrase is be-
having like an adjective, write adj in the elbow opposite the line with the 
arrow. Since the phrase is a prepositional phrase, write prep underneath 
the modifier line, directly below the adj.) 

k. “ From the corner tells us where his clothes appeared.” (Since from the corner 
tells us where his clothes appeared, draw a straight line down from the 

S lv PA PA

op opp p
) )

adv
adj

adj adjadj adj

prep
prep

( (
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preposition toward the word that it modifies and then a line with an 
arrow pointing to appeared.)

l. “ So, from the corner is an adverbial element because it modifies a verb. It 
is an adverbial prepositional phrase.” (Since the prepositional phrase is 
behaving like an adverb, write adv in the elbow opposite the line with 
the arrow. Since the phrase is a prepositional phrase, write prep under-
neath the modifier line, directly below the adv.) 

 On the Map
The sentences in Lesson B are set in Valley Forge National Historical Park, not far from Phila-

delphia, Pennsylvania. Visiting the National Memorial Arch and the dugout shelters helps mod-
ern Americans imagine the suffering endured by the freezing, starving Continental Army in the 
winter of 1777–78, all for the sake of liberty. Can you find Valley Forge on a map?

X

corner

eye
the of

her

From

clothes appeared

coarse

rough

an
d

his
rustic
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Lesson to Learn ASensory Linking Verbs

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines.

a. You and she seemed very weary after the science lecture.

b. Did Elliot stay alert during the whole presentation?

c. Midge became sick again during the frog dissection slides.
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Lesson to LearnA Sensory Linking Verbs

2.  On the lines provided, write the definition of sensory linking verbs. 

  

 

3.  On the lines provided, list the eleven common sensory linking verbs. 

  

 

4.  Underline the verb in the following sentences. Then, on the line provided, write whether the 
verb is an action verb (action) or a sensory linking verb (sensory).

a.  Franklin looked filthy from football practice. _________________________

b.  The hungry boy smelled dinner. _________________________

c.  Franklin felt famished. _________________________

d.  His jersey smelled earthy and sweaty. _________________________

e.  Quickly he looked for the laundry basket. _________________________

5.  Rewrite Midge’s diary entry about the frog dissection. Use the proper punctuation and capi-
talization. Underline the two sensory linking verbs.

dear diary 
in science class weve been learning about amphibians the most famous amphibian 
is the frog today we had a frog dissection presentation the dissection looked awful it 
smelled worse why do they show such things im looking forward to chemistry 
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Lesson to Learn BSensory Linking Verbs

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines.

a. In the shadow of the great stone arch, Elliot became silent.

b. Does the granite of that giant structure feel cold to you?

c. “Taps” sounded glorious and somber during the flag ceremony.
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Lesson to LearnB Sensory Linking Verbs

2.  On the lines provided, list the eleven common 
sensory linking verbs. 

  

  

 

3.  Underline the verb in the following sentences. Then on the 
line provided, write whether the verb is an action verb (action) 
or a sensory linking verb (sensory).

a. The lady quietly appeared in the room. _______________________

b. She seemed in a fog. _______________________

c. The words on the paper tasted sour to her. _______________________

d. She appeared anxious with the letter in hand. _______________________

e. Her brother had tasted defeat. _______________________

4.  Rewrite the following sentences from a business letter to the National Park Service. Use 
proper punctuation and capitalization. Be mindful of proper nouns and the Oxford comma.

my sister and i were visiting the national memorial arch at valley forge historical park 
last evening it looked so impressive at night im doing a report for school about the 
arch do you have any information pertaining to the following the architect the builder 
and its building material 
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Lesson to Learn CSensory Linking Verbs

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines. 

a. The tacos at the Mexican restaurant tasted too spicy for me.

b. Actually, that monkey looks ridiculous with the sombrero on its head.

c. Did our waiter seem cranky and rude to you?
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Lesson to LearnC Sensory Linking Verbs

2.  On the lines provided, write the definition of a predicate nominative. 

  

 

3.  On the lines provided, list the eleven common sensory linking verbs. 

  

 

4.  Underline the verb in the following sentences. Then on the line provided, write whether the 
verb is an action verb (action) or a sensory linking verb (sensory).

a. Elliot became nervous in the front of his class. _______________________

b. Shyly, he sounded his homemade siren. _______________________

c. His teacher stayed behind her desk. _______________________

d. The high pitch sounded funny. _______________________

e. The others stayed alert in their seats. _______________________

5.  Rewrite the following sentences from a business letter Franklin’s parents sent to the restau-
rant manager about the rude waiter. Use proper punctuation and capitalization. Underline all 
the sensory linking verbs.

dear sir: 
yesterday my family and i ate dinner at your restaurant the tacos tasted delicious i 
love spicy food the reason im writing is to let you know about one of your waiters he 
seemed cranky with my family he appeared rude and unprofessional too i wanted you 
to be aware of our experience 
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Sentences for Practice
Sensory Linking Verbs

Analyze the following sentences. 

1. Peggy, Midge, and Franklin appeared doubtful of the festival.

2. The various music performances sounded different to them.

3. With their colorful feathers, several dancers seemed wild.

4. Did the food taste peppery or fiery with that red sauce?

5. The spicy octopus smelled fishy and dreadful.

6. Midge remained spellbound with the Mexican Rumba dancers.
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Sentences for Practice
Sensory Linking Verbs

7. Later, the evening grew cool from the lake breeze.

8. After the last dance, Midge stayed awestruck.

9. Will she become a Latin dancer someday?

10. The three of them looked weary after the festival.

121
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Lesson to Enjoy—Poem
Sensory Linking Verbs

Take a deep breath and imagine smelling freshly squeezed limes, damp leaves, or even an indoor 
swimming pool. Such aromas bring to mind different feelings and can shape memories. When a 
writer uses words that make you imagine a smell or another sensory experience, that’s called imag-
ery. The poet Christopher Morley noticed how few olfactory images (or images related to the sense 
of smell) there are in poetry. So, in this poem he strings together some of his favorite smells. How 
many does he include? Which ones are your favorites? 

Smells
Christopher Morley (1890–1957) 

Why is it that the poets tell 
So little of the sense of smell? 
These are the odors I love well:

The smell of coffee freshly ground; 
Or rich plum pudding, holly-crowned; 
Of onions fried and deeply browned.

The fragrance of a fumy pipe; 
The smell of apples, newly ripe; 
And printer’s ink on leaden type.

Woods by moonlight in September 
Breathe most sweet; and I remember 
Many a smoky campfire ember.

Camphor, turpentine, and tea, 
The balsam of a Christmas tree, 
These are whiffs of gramarye . . . 
A ship smells best of all to me!3

3. Christopher Morley, “Smells,” in Anthology of Children’s Literature, ed. Edna Johnson, Carrie E. Scott, and Evenly R. Sickels 
(Cambridge: Houghton Mifflin Company, 1948), 884–885.

gramarye: magic

camphor: aromatic compound from the wood 
and bark of the camphor tree
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Lesson to Enjoy—Poem
Sensory Linking Verbs

Questions to Ponder
1. What is the speaker’s complaint?

2. What are all the items that have smells in the poem?

3. What does “these are whiffs of gramarye” mean?
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Sometimes when you make a peanut butter sandwich, you put in a thick 

layer of jelly. Well, sometimes when you write a sentence with a direct object, 
you also put in an extra layer—an indirect object. When constructing the sand-
wich, order matters. You start with the bread and add the spreads. It would be 
ridiculous to start with the peanut butter and jelly smeared on a plate and then 
plop two slices of bread on top. Similarly, the word order in a sentence (also 
called syntax■) matters: first start with a subject, followed by a transitive action 
verb, an indirect object and, to finish, the direct object. When constructing a 
sentence with an indirect object, you always “sandwich” the indirect object 
between the transitive verb and the direct object.

You know that a direct object receives the action of the verb, as in “She 
makes a sandwich.” An indirect object is an objective element receiving what 
the direct object names, as in “She makes me a sandwich.” It is a noun or a pro-
noun. The indirect■ object answers the questions to what or to whom, for what 
or for whom in relation to the direct object: a sandwich for whom? For me. You 
wouldn’t say, “She makes a sandwich me.” Word order matters: subject, transi-
tive verb, indirect object, direct object—S, V, io, do. Use any other order and you 
have a mess.

Ideas to Understand
American novelist Nathaniel Hawthorne uses indirect objects in his retell-

ing of the Greek myth “The Gorgon’s Head.” In the closing scene, Hawthorne 
recounts Perseus’s return to the court of King Polydectes after his daring chal-
lenge to cut off Medusa’s head with its hundred hissing snakes. The king’s evil 
counselors and courtiers clamor to see the trophy head.

“Show us the head! Show us the head!” shouted the people; and 
there was a fierceness in their cry as if they would tear Perseus to 

Chapter

To the Source:
  syntax

The word syntax 
comes from the 
Greek word syntaxis, 
meaning “putting 
together or arrange-
ment” of words.

To the Source:
  indirect

The word indirect 
comes from the Latin 
word indirectus, 
meaning “not direct.” 
It’s taken from in, 
“not, opposite of,” 
and directus, “set 
straight.”

Indirect Objects
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pieces, unless he should satisfy them with what he had to show. 
“Show us the head of Medusa with the snaky locks.”1

Hawthorne writes, “Show us the head.” This is an imperative sentence, so 
the subject is an implied you, and the transitive action verb is show. The direct 
object head directly receives the action of show. Show what? Show the head. 
Between the verb and the direct object is the indirect object us. It indirectly 
receives the action of show. Show the head to whom? To us. An indirect object 
can be an object pronoun, as in this example, or it can be a noun, as in “Perseus 
showed the fierce people the head.” Notice that indirect objects, such as people, 
can also be modified by adjectives, such as the and fierce.

In addition to remembering that the indirect object always precedes (comes 
before) the direct object, you can distinguish between objects with this quick 
test: mentally add to or for before the word in question. If the new sentence 
makes sense, the noun or pronoun is an indirect object. For example, the sen-
tence “Show us the head” makes sense if you add to before us: Show to us the 
head. Therefore, us is an indirect object.

However, the to can be only imagined when you test for an indirect object. 
If you would actually write to in the sentence, you would no longer have an 
indirect object because “to us” is an adverbial prepositional phrase in the sen-
tence “Show to us the head.” Note that if Hawthorne had chosen to write “to us,” 
he probably would have placed it after the direct object: “Show the head to us.” 
Even though the adverbial prepositional phrase can correctly be in either place, 
it sounds a bit awkward to place it between the verb and direct object.

Compare and contrast the syntax of these two sentences:

Subject Verb Indirect Object Direct Object

You  showed  us it.

Subject Verb Direct Object Prepositional Phrase

You  showed it to us.

The indirect object in the first sentence is an object of the preposition in the 
second. Consider it this way: indirect objects are prepositional phrases in 
disguise. Every indirect object could be substituted with a prepositional phrase 
beginning with to or for.

Indirect objects always follow a transitive verb, come before a direct object, 
and do not include a preposition. The following are pairs of sentences illustrat-
ing how that structure compares to a transitive verb followed by a direct object 
and a prepositional phrase beginning with to.

1. Nathaniel Hawthorne, “The Gorgon’s Head,” in A Wonder Book (New York: Airmont Publishing 
Company, Inc., 1966), 36–37.

Off 
the 
Shelf:

In 
Nathaniel 

Hawthorne’s day, 
the study of Greek 
mythology occupied 
many classical schol-
ars, who labored in 
their stuffy studies 
and lofty libraries. 
Both a master sto-
ryteller and a father, 
Hawthorne thought 
the myths were great 
stories that should 
be fascinating to 
anyone who could 
read them. So, in 
1851, he retold six of 
the myths in a chil-
dren’s book called A 
Wonder Book. And 
it is full of wonders. 
Each tale is told by 
a young student 
named Eustace, who 
is entertaining a 
number of his little 
cousins. They clamor 
to hear more. If you 
go to the library and 
check it out, you may 
find yourself clamor-
ing for more too.
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Give:  She will give you the tool. 
She will give the tool to you.

Lend:  She will lend you a wrench. 
She will lend a wrench to you.

Offer:  She will offer you a hammer. 
She will offer a hammer to you.

Pass:  She will pass you a chisel. 
She will pass a chisel to you.

Read:  She will read you the book. 
She will read the book to you.

Send:  She will send you a picture.  
She will send a picture to you.

Show:  She will show you an awl. 
She will show an awl to you.

Teach:  She will teach you a lesson. 
She will teach a lesson to you.

Tell:  She will tell you tales. 
She will tell tales to you.

Write:  She will write you a note. 
She will write a note to you.

Here are similar examples, with and without an indirect object, with and 
without the preposition for:

Bake:  He will bake you cookies. 
He will bake cookies for you.

Bring:  He will bring you a sandwich. 
He will bring a sandwich for you.

Build:  He will build you a sundae. 
He will build a sundae for you.

Buy:  He will buy you ice cream. 
He will buy ice cream for you.

Cook:  He will cook you lasagna. 
He will cook lasagna for you.

Find:  He will find you one. 
He will find one for you.

Get:  He will get you a cone. 
He will get a cone for you.

Make:  He will make you lunch. 
He will make lunch for you.

Pour:  He will pour you a glass. 
He will pour a glass for you.

Save:  He will save you a piece. 
He will save a piece for you.

Looking at these sentences, you can see that indirect objects are sandwiched 
between the verb and the direct object. That’s how a delicious sentence is built. 
Without a direct object to directly receive the action of the verb, you cannot 
have an indirect object. 
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Terms to Remember
◊ Eight Parts of Speech (1–1)

◊ Verb and Helping Verb (1–6)

◊ Four Classes of Verbs (1–10)

◊ Direct Object (1–9)

◊ Indirect Object (3–5)

Sentences to Analyze and Diagram
When you analyze a sentence that includes an indirect object, you identify 

it after you’ve identified and marked the direct object. It’s logical to name the 
object that directly receives the action of the verb before you name the object 
that indirectly receives it.

Perseus showed the evil king the horrid head of Medusa.

Pause for Punctuation
As you may remember, quotation marks are used before and after words that are quoted. 

Sometimes a speaker’s tag is placed in the middle of a quotation within a sentence: 

“The head of Medusa,” Perseus said, “is here for you to see.”

“Did you want to see,” Perseus asked, “its snaky curls?”

“Look,” Perseus said, “all of you, and see the head!”

“What an incredible sight,” Perseus said, “of stone images!”

The rules for punctuating such sentences are precise:

1. Place quotation marks around the quoted words.

2. Set the tag phrase off with a pair of commas.

3. Place the first comma inside the quotation mark.

4. Do not capitalize the first letter of the second part of the quote.

5. Place the end punctuation inside the last quotation mark.

=
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a.  (First, read the sentence aloud.) “Perseus showed the evil king the horrid 
head of Medusa.”

b.  Chant: “The order of analysis is phrases, clauses, principal elements, 
modifiers.”

c. “ Are there any prepositional phrases?” (Choral response: “Yes, sir.”)

d. “ Of Medusa is a prepositional phrase.” (Since of Medusa is a prepositional 
phrase, put parentheses around the phrase.) “Of is the preposition.” (Since 
of is the preposition, write p underneath the preposition.) “Medusa is the 
object of the preposition.” (Since Medusa is a noun and is connected to the 
preposition, making it the object of the preposition, write op underneath it.)

Perseus showed the evil king the horrid head of Medusa.

a.  (Read the sentence aloud again.) “Perseus showed the evil king the horrid 
head of Medusa.”

b. “This is a sentence, and it is declarative.”

c. “ This sentence is about Perseus. So, Perseus is the subject because it is what 
the sentence is about.” (Since Perseus is the subject, underline it and 
write S above the subject.)

d. “ This sentence tells us that Perseus showed. So, showed is the predicate 
because it is what the sentence tells us about Perseus. It is a predicate 
verb because it shows action. There is no linking verb because predicate 
verbs do not need linking verbs.” (Double underline the predicate and 
write PV above the action verb.)

e. “ Head tells us what Perseus showed.” (Since head tells us what Perseus 
showed, draw a circle around head.)

f. “ So, head is an objective element because it completes the meaning of an 
action verb. It is a direct object because it tells us what Perseus showed.” 
(Write do underneath the direct object.)

g. “ King tells us to whom Perseus showed the head.” (Since king tells us to 
whom Perseus showed the head, draw a circle around king.)

h. “ So, king is an objective element because it completes the meaning of an ac-
tion verb. It is an indirect object because it tells us to whom Perseus showed 
the head.” (Write io in lowercase letters underneath the indirect object.)

i. “ Of Medusa tells us which head. So, of Medusa is an adjectival element be-
cause it modifies a noun. It is an adjectival prepositional phrase.” (Since 
of Medusa tells us which head, draw the modifying lines and write adj in 

PVS

opp
)

adj

adj adjadj adj

prep

io do
(
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the elbow opposite the line with the arrow. Since the phrase is a prepo-
sitional phrase, write prep underneath the modifier line, directly below 
the adj.)

j. “ Horrid tells us what kind of head. So, horrid is an adjectival element 
because it modifies a noun. It is an adjective.” (Since horrid tells us what 
kind of head, it is an adjective. Draw the modifying lines and write adj in 
the elbow opposite the line with the arrow.)

k. “ The is an adjective (or article).” (Since the tells us which head, it is an 
adjective or article. Draw the modifying lines and write adj in the elbow 
opposite the line with the arrow.)

l. “ Evil tells us what kind of king. So, evil is an adjectival element because it 
modifies a noun. It is an adjective.” (Draw the modifying lines and write 
adj in the elbow opposite the line with the arrow.)

m. “ The is an adjective (or article).” (Since the tells us which king, it is an 
adjective or article. Draw the modifying lines and write adj in the elbow 
opposite the line with the arrow.)

When diagramming indirect objects, draw a modifying line beneath the 
verb just as you would for an adverbial prepositional phrase. Write the indirect 
object on the horizontal line where you would write the object of the preposi-
tion for a phrase. Leave the diagonal connecting line empty because there is no 
preposition with an indirect object.

 On the Map
The sentences in Lesson B refer to Daniel Boone and Simon Kenton at Fort Boonesborough, in 

Richmond, Kentucky. Visiting the fort in the Fort Boonesborough State Park today helps young 
frontiersmen learn about the early days of Kentucky. See if you can find Fort Boonesborough in 
Kentucky on a map.

X

king Medusa
horrid

the
the evil

of
Perseus showed head
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Lesson to Learn AIndirect Objects

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines. 

a. Bring him the large reptile cage from the other room.

b. Did you and Franklin really find the class a rat snake?

c. They gave the snake beef jerky and dog biscuits.
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Lesson to LearnA Indirect Objects

2.  On the lines provided, write the definition of indirect objects. 

  

 

3.  On the lines provided, write the questions that indirect objects answer. 

  

 

4.  On the lines provided, rewrite the following sentences, changing the indirect objects into 
prepositional phrases.

a.  Midge baked them a dozen cookies. 

  

 

b.  She gave the girls and guys the whole tray. 

  

 

c.  The group offered the others some of the treats. 

  

 

5.  Imagine Franklin is writing the directions for taking care of the pet snake. Rewrite Franklin’s 
directions using proper punctuation and capitalization.

fill the bowl daily with water bring the snake a fresh rodent for mealtime keep the 
cage secure with a latch never put insects in a rat snakes cage rat snakes dont eat 
insects 
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Lesson to Learn BIndirect Objects

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines.

a. Gilbert will not give you any books about Daniel Boone.

b. Pass me that book about Simon Kenton and his frontier life instead.

c. Simon Kenton often made any trail an adventure by his boldness.
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Lesson to LearnB Indirect Objects

2.  On the lines provided, write the definition of a direct object. 

  

 

3.  On the lines provided, write the questions that a direct object answers. 

  

 

4.  On the lines provided, rewrite the following conversation between Elliot and Gilbert about 
Simon Kenton. Use correct punctuation, including quotation marks.

simon kenton was a legendary hero elliot began who was nearly killed in 1778 what 
saved him gilbert asked slowly or who saved him a buddy resucued him elliot ex-
plained and his name was simon girty 

  

  

  

 

5.  Using the following prompts, write interrogative sentences with indirect objects.

a.  Use the verb read: 

  

 

b.  Use the verb find: 

  

 

c.  Use the verb offer: 
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Lesson to Learn CIndirect Objects

1.  Analyze the following sentences, and then diagram them in the space provided. Use a ruler to 
draw the lines.

a. At your house, teach me the secrets of a simple electric circuit.

b. Can Franklin show you the books about battery currents?

c. Gilbert might not lend Franklin his only copy of the book.
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Lesson to LearnC Indirect Objects

2.  On the lines provided, write the definition of indirect objects. 

  

 

3.  On the lines provided, write the questions that an indirect object answers. 

  

 

4.  On the lines provided, rewrite the following conversation Franklin and Gilbert had while they 
were working. Use correct punctuation, including quotation marks.

im confused franklin said with all these wires what is this piece gilbert said holding 
the copper wire and where does it go put that down he blurted and wait until we read 
about it 

  

  

  

  

 

5.  Using the following prompts, write declarative sentences with indirect objects. You may change 
the tense of the verb provided.

a.  Use the verb buy: 

  

 

b.  Use the verb show: 

  

 

c.  Use the verb build: 
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Sentences for Practice
Indirect Objects

Analyze the following sentences.

1. Elliot can bring the group stacks of newspaper.

2. The girls found them old office paper and egg cartons.

3. Tell the guys with the liquid starch the instructions.

4. Did Franklin read her the directions on the bottle first?

5. Show him the large piece of cardboard for the village.

6. Will you lend us more plastic tubs for the paper too?
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Sentences for Practice
Indirect Objects

7. Midge might offer you a glob of papier-mâché.

8. Can he get them some toothpicks and wire?

9. Surprisingly, the girls built them the outer walls alone.

10. During the evening, the four kids showed us the project.

139
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Lesson to Enjoy—Poem
Indirect Objects

On March 23, 1775, at St. John’s Henrico Parish Church in Richmond, Virginia, Patrick Henry 
gave a passionate speech to the Second Virginian Convention, proposing to organize a volunteer 
company to fight against Great Britain. This was the tipping point. Less than a month after his 
speech, the War for Independence began. Patrick Henry was a powerful orator. His poetic word 
choice moved his audience to action. When you read the closing paragraph of his speech out loud, 
it indeed sounds like poetry. Here it is arranged in lines as if it were a poem rather than a speech. 
What do you think? Is this poetry or prose?

Give Me Liberty or Give Me Death!
by Patrick Henry (1736–1799)

It is in vain, sir, to extenuate the matter. 
Gentlemen may cry, Peace, Peace 
but there is no peace. 
The war is actually begun!

The next gale that sweeps from the north 
will bring to our ears the clash of resounding arms! 
Our brethren are already in the field! 
Why stand we here idle? 
What is it that gentlemen wish! What would they have?

Is life so dear, 
or peace so sweet, 
as to be purchased at the price of chains and slavery? 
Forbid it, Almighty God!

I know not what course others may take; 
but as for me, 
give me liberty or give me death!2

2. William Wirt, Sketches of the Life and Character of Patrick Henry (Philadelphia, 1836), as reproduced in The World’s Great 
Speeches, ed. Lewis Copeland and Lawrence W. Lamm (New York: Dover Publications, 1973), n.p.

in vain: pointless, futile, or ineffective
extenuate: underestimate, lessen, make light of

resounding: loud
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Lesson to Enjoy—Poem
Indirect Objects

Questions to Ponder
1. What does Patrick Henry mean when he says, “Give me liberty or give me death”?

2. Why does Patrick Henry say that it would be in vain to cry “Peace, Peace”?

3. Do you think this passage can be considered a poem? Why or why not?
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Level & 
Book

Chapter

A
Abbreviation: An abbreviation is a short form of a word or title. It begins 
with a capital letter and ends with a period.

2A 5

Absolute Possessive Pronoun: A pronoun that shows ownership and 
functions as a noun. The absolute possessive pronouns are mine, yours, his, 
hers, its, ours, yours, and theirs.

3A 4

Abstract Noun: A noun that names an intangible quality or idea. See also 
concrete noun.

3A 2

Adjectival Clause: A group of words containing a subject and a verb and 
functioning as a single part of speech (an adjective) that modifies a noun 
or pronoun within the principal clause. See also subordinate clause.

3A 8

Adjectival Element: A word (or a group of words) that modifies nouns or 
pronouns.

1A 5

Adjectival Prepositional Phrase: A group of words that includes a 
preposition followed by a noun or pronoun (see object of the preposition), 
and any words that modify the object of the preposition. The entire phrase 
is an adjective and modifies nouns or pronouns, answering the questions 
how many, whose, which one, or what kind.

1B 3

Adjective: An adjective is a part of speech. It’s used to describe or define 
the meaning of a noun or pronoun. It answers the questions how many, 
whose, which one, or what kind. It modifies a noun or pronoun. See also 
noun; pronoun.

1A 5

Adverb: An adverb is a part of speech. It modifies a verb, an adjective, or 
an adverb. It answers the questions how, when, or where. An adverb is a 
part of speech. See also verb; adjective.

1A 4

Adverbial Element: A word (or a group of words) that modifies verbs, 
adjectives, and adverbs.

1A 4

Glossary of Terms

212



Level & 
Book

Chapter

Adverbial Prepositional Phrase: A group of words that includes a 
preposition followed by a noun or pronoun (see object of the preposition), 
and any words that modify the object of the preposition. The entire phrase 
is an adverb usually modifying a verb, answering the questions when, 
where, or how.

1B 3

Antecedent: The antecedent is a noun, clause, or phrase to which a 
pronoun refers. If the antecedent is singular, then the pronoun is singular 
too. But if the noun, clause, or phrase is plural, then the pronoun must be 
plural too. The antecedent determines which pronoun is used.

1A 7

Antonym: Antonyms are words that have the opposite meaning. For 
example, night and day are antonyms. 

1B 6

Articles: The adjectives the, a (or an). 2A 3

Attributive Adjective: Adjectives that come immediately before the noun 
they modify, as distinguished from predicate adjectives, which follow the 
noun they modify, joined to it by a linking verb. See also noun; predicate 
adjective; linking verb.

3A 1

Auxiliary Verb: See helping verb. 1A 3

B
Be Verbs: Forms of the verb be: am, is, are, was, were, be, being, been. They 
express a state of being when they behave like linking verbs.

2A 5

C
Case: A grammatical term that describes a special function of a noun. A 
noun’s case shows its relationship to other words in a sentence. See also 
subjective case; nominative case; possessive case.

1A 7

Clause: A clause is a group of words containing a subject and a predicate. 1A 4

Collective Noun: A noun that appears singular but names a group of 
people, animals, or things (e.g., team, family, herd, flock, set, pair).

3A 2

Common Noun: A noun that names any person, place, thing, or idea. See 
also noun; proper noun.

1B 3

Complex Sentence: A sentence that is composed of one principal clause 
with one or more subordinate clauses. See also simple sentence; principal 
clause; subordinate clause; compound sentence.

2B 8
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Compound-Complex Sentence: A sentence that is composed of two or 
more principal clauses with one or more subordinate clauses. See also 
simple sentence; compound sentence; principal clause; subordinate 
clause.

2B 8

Compound Direct Object: Two or more direct objects that are joined with 
a coordinating conjunction and that together function as a single direct 
object for a transitive verb. See also direct object.

1B 7

Compound Element: Two or more of the same element—i.e., subjects, 
predicates, objects, adjectives, or adverbs—that are joined with a 
coordinating conjunction and that together function as a single element. 
See also coordinating conjunction. 

2B 2

Compound Object of the Preposition: Two or more nouns or pronouns 
that are joined with a coordinating conjunction and that together 
function as the object of a single preposition. See also noun; pronoun; 
coordinating conjunction; object of the preposition.

2B 2

Compound Noun: A noun made up of two or more words combined 
together as one. Usually they are united into a single word or joined with 
a hyphen, but sometimes they remain as separate words. (Also known as a 
compound word.) See also noun.

2A 5

Compound Predicate Adjective: Two or more predicate adjectives that 
are joined with a coordinating conjunction and that together function as 
a single predicate adjective following a linking verb and modifying the 
subject. See also coordinating conjunction; predicate adjective; linking 
verb; subject.

2B 2

Compound Predicate Nominative: Two or more predicate nominatives 
that are joined with a coordinating conjunction and that together 
function as a single predicate nominative following a linking verb and 
renaming the subject. See also predicate nominative; linking verb; subject.

2B 2

Compound Sentence: A sentence that is composed of two or more 
principal clauses with no subordinate clauses. See also simple sentence; 
principal clause; subordinate clause.

2B 7

Compound Subject: Two or more subjects that are joined with a 
coordinating conjunction and that together function as a single subject in 
the sentence. See also subject.

1B 5

Compound Verb: Two or more verbs that are joined with a coordinating 
conjunction and that together function as a single verb for a single 
subject.

1B 6

Concrete Noun: A noun that names a thing that can be seen or touched. 
See also abstract noun.

3A 2
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Conjunction: A part of speech that joins words, phrases, or clauses. 
Conjunctions indicate the relation between the elements that they join.

1A 1

Consonant: A letter of the alphabet that represents a constricted speech 
sound. The indefinite article a is used before words beginning with 
consonants, which are b, c, d, f, g, h, j, k, l, m, n, p, q, r, s, t, v, w, x, y, and z. See 
also vowel.

1A 5

Contraction: A shortened form of two words that uses an apostrophe in 
place of the letters and spaces left out. WOL Level 1 focuses on contractions 
with subject pronouns and verbs, such as I’m for I am or they’ve for they 
have, and on contractions with verbs and the adverb not, such as didn’t for 
did not.

1A 8

Coordinate Adjectives: Two or more adjectives that modify a noun 
separately and require commas between them. Pairs or groups of 
adjectives that could become compound adjectives with the insertion of 
the coordinating conjunction and are usually coordinate adjectives. For 
example: The selfish, busy crab hid. See also adjective; noun; compound 
predicate adjective; coordinating conjunction.

2B 2

Coordinating Conjunctions: Any of the seven conjunctions—for, and, nor, 
but, or, yet, so—that join elements that are grammatically equal, such as 
parts of speech, subjects or predicates, objects, or principal clauses. See 
also subject; predicate; direct object; object of the preposition; principal 
clause.

2B 2

Cumulative Adjectives: Two or more adjectives that do not modify a noun 
separately. They accumulate (collect or gather) before the noun, each one 
modifying not just the noun but more precisely the noun as it is already 
modified by the other adjectives. No commas should separate them. For 
example: Two tiny crabs scattered. See also adjective; noun.

2B 2

D
Declarative Sentence: One of the four kinds of sentences. It makes a 
statement and ends with a period.

1A 1

Definite Article: The adjective the. It identifies a particular noun and is 
placed before nouns or the adjectives that modify them.

1A 5

Definitive Adjective: A type of adjective that asks the questions how many 
(e.g., two; a, an), whose (Eden’s), and which one (e.g., that; the). A definitive 
adjective limits or defines the noun it modifies. See also descriptive 
adjective.

2A 3
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Descriptive Adjective: A type of adjective that asks the question what 
kind (e.g., yellow). It describes a quality of the noun it modifies. See also 
definitive adjective.

2A 3

Diagram: A visual representation or drawing of a sentence depicting 
the function of each word and its relationship to the other parts of the 
sentence.

2A 1

Direct Object: A direct object is an objective element that tells what the 
subject is acting on. It is a noun or pronoun after a transitive verb. It 
answers the question what or whom after the verb and is labeled do.

1A 6

E
Eight Parts of Speech: The eight parts of speech are classes of words with 
the same kind of meaning and use. And they are nouns, verbs, adjectives, 
adverbs, prepositions, pronouns, conjunctions, and interjections.

1A 1

Essential Element: A word, phrase, or clause that restricts the basic 
meaning of a noun. Essential elements should not be enclosed in commas. 
See also nonessential element.

2B 8

Essential Relative Clause: A relative clause that restricts the basic 
meaning of the noun or pronoun it modifies. Essential relative clauses 
should not be enclosed in commas. See also relative clause; essential 
element.

3A 8

Exclamatory Sentence: One of the four kinds of sentences. It expresses 
strong feeling and ends with an exclamation point.

1A 1

F
First Person: A grammatical category of pronouns used by the speaker to 
refer to himself or herself (i.e., the subject pronouns I or we and the object 
pronouns me or us). See also person.

1A 7

Fragment: A group of words that is not a complete sentence because it 
lacks a subject, a predicate, or both.

1B 4

G
Gender: A grammatical category or classification into which nouns and 
pronouns can be sorted—namely male, female, or neuter. For example: a 
king is masculine (he is a male); a queen is feminine (she is a female); or a 
throne is neuter (it is neither masculine nor feminine).

1B 2
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H
Helping Verb: A verb that helps another verb express its meaning. It is 
placed alongside a transitive, linking, or intransitive verb to form a verb 
phrase. Both words work together as one action. The helping verbs are 
am, is, are, was, were, be, being, been, have, has, had, do, did, does, may, might, 
must, should, would, could, shall, will, can.

1A 3

Homonym: Homonyms are words that sound the same but have different 
meanings and sometimes spelling. For example, bark meaning the sound 
a dog makes and bark meaning the outer covering of a tree are homonyms. 

1B 6

I
Imperative Sentence: One of the four kinds of sentences. It gives a 
command and ends with a period or exclamation point.

1A 1

Implied Subject: A subject that does not appear in the sentence but is 
indirectly expressed or suggested. See also subject.

1A 1

Indefinite Article: The adjective a or an. It is placed before non-specific 
nouns and identifies them as being singular; a is used before nouns or 
adjectives beginning with a consonant, and an is used before nouns or 
adjectives beginning with a vowel sound.

1A 5

Indirect Object: An indirect object is an objective element receiving what 
the direct object names. It is a noun or pronoun after the transitive verb 
and before the direct object.

3A 6

Interjection: A part of speech that is a word or short phrase that expresses 
strong emotion. It is inserted into a sentence or stands alone.

1A 1

Interrogative Pronoun: A pronoun—who, whose, whom, which, or what—
that may act as a subject, an object, or an adjective within a question.

2B 6

Interrogative Sentence: One of the four kinds of sentences. It asks a 
question and ends with a question mark.

1A 1

Intransitive Verb: A verb that does not take an objective element or join 
the subject to the predicate.

1A 6

Introductory Prepositional Phrase: An adverbial prepositional phrase 
that is located at the beginning of a sentence and modifies the verb.

1B 4
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L
Linking Verb: A verb that joins the subject to the predicate. In other 
words, it is the glue that joins the subject either to a noun that renames 
the subject or to an adjective that describes the subject. Linking verbs 
express a state of being.

1A 3

M
Modifier: A word (or a group of words) that modifies or changes the 
meaning of word. Adjectives modify nouns and pronouns; adverbs usually 
modify verbs, but adverbs also can modify adjectives and other adverbs.

1A 4

N
Neuter: The gender of a pronoun that is neither male nor female. The 
pronoun it is neuter, and sometimes the pronouns they and them can be 
neuter.

1B 2

Nominative Case: The grammatical term indicating that a noun or 
pronoun is the subject in a sentence or a clause rather than its object. See 
subjective case.

1A 7

Nonessential Element: A word, phrase, or clause that adds clarity to a 
sentence but does not change the basic meaning of any of the other words 
in the sentence. A comma is used both before and after a nonessential 
element to separate it from the essential part of the sentence. See also 
essential element.

2B 8

Nonessential Relative Clause: A relative clause that adds clarity to the 
sentence but does not change the basic meaning of the noun or pronoun 
that it modifies. Nonessential relative clauses should be enclosed in 
commas. See also relative clause; nonessential element.

3A 8

Noun: A noun is a part of speech. It names a person, place, or thing. A 
noun names a quality or an idea. It may be singular or plural.

1A 2

Number: A property of a noun or pronoun that tells how many. Singular 
in number means only one, and plural in number means more than one.

1A 3
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O
Object of the Preposition: The noun or pronoun after the preposition. It is 
joined by the preposition to another word in the sentence in a modifying 
relationship.

1B 1

Object Pronoun: A personal pronoun that is used as a direct object or the 
object of the preposition (i.e., me, us, you, him, her, it, them).

1A 7

Objective Case: The grammatical term indicating that a noun or pronoun 
is the object in a sentence, phrase, or clause rather than its subject.

2A 8

Objective Element: A word or group of words that completes the meaning 
of the action verb. See also direct object. Objective elements can also 
include indirect objects or the objects of prepositions.

1A 6

Order of Analysis: The order in which sentences are analyzed: phrases, 
clauses, principal elements, and modifiers.

1B 3

Ordinal Adjective: A word that denotes what place an object is in in an 
order, such as first, second, third, or fourth.

1A 5

Oxford Comma: The last comma before the conjunction in a series of 
words, phrases, or subordinate clauses. It should not be omitted. It is 
called the Oxford comma after the Oxford University Press, which insists 
on including such commas in its publications. See serial comma.

2A 8

P
Perfect Tense: The form of a verb that expresses how one action has been, 
had been, or will have been completed in relation to another action. The 
perfect tenses (present perfect, past perfect, future perfect) all include a 
form of the helping verb to have along with the past or present participle 
(e.g., has hiked, had hiked, will have hiked). See also progressive tense; 
simple tense; and verb tense.

3A 1

Person: A property of a noun or pronoun that distinguishes between 
speaker, addressee, and others. There are three persons: first person (the 
one speaking), second person (the one being spoken to); and third person 
(the one being spoken about).

1A 7

Personal Pronoun: A pronoun that primarily takes the place of names of 
persons, hence personal pronoun. However, it can replace things too. See 
also pronoun; object pronoun; subject pronoun.

1A 7

Personification: A poetic figure of speech in which human qualities are 
given to animals or nonhuman things.

2A 7
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Phrase: A group of words behaving like one part of speech. A phrase does 
not contain a subject and a predicate.

1A 3

Plural: A grammatical category for nouns, pronouns, and verbs that refer 
to more than one thing.

1A 3

Possessive Case: The grammatical term indicating that a noun or pronoun 
possesses something.

2A 8

Possessive Noun: A noun that shows ownership and behaves like an 
adjective. Possessive nouns modify other nouns. They use an apostrophe 
and may use the letter s.

2A 8

Possessive Pronoun: A pronoun that shows ownership. Possessive 
pronouns such as my, your, his, her, its, our, your, and their behave like 
adjectives and modify nouns. Possessive pronouns such as mine, yours, his, 
hers, its, yours, and theirs behave like nouns and are also called absolute 
possessive pronouns. Possessive pronouns never include apostrophes. See 
also pronoun; adjective; noun.

2B 5

Predicate: One of the principal elements in a sentence. It tells something 
about the subject like what it is doing or being.

1A 2

Predicate Adjective: An adjective that follows a linking verb in a sentence 
and that describes a quality of the subject. See also subject complement.

2A 6

Predicate Nominative: A noun or pronoun that follows a linking verb in a 
sentence and that renames the subject. See also subject complement.

2A 5

Predicate Verb: An action verb showing what the subject does. If it is a 
transitive verb, it takes a direct object.  If it is an intransitive verb, it does 
not.

1A 3

Preposition: A preposition is a part of speech used to show the 
relationship between certain words in a sentence. It is a word that joins its 
object, which is the noun or pronoun that follows it, to another word in a 
sentence, which can be a noun, pronoun, verb, adverb, or adjective. Some 
of the most common prepositions are aboard, about, above, across, after, 
against, along, among, around, before, behind, below, beneath, beside, between, 
beyond, at, by, down, during, except, for, from, inside, in, into, near, of, off, on, 
out, outside, over, past, since, through, throughout, to, toward, under, up, until, 
upon, with, within, without, underneath.

1B 3

Prepositional Phrase: A group of words including a preposition, an object 
of the preposition, and any words that modify that object. All these words 
together behave as a single part of speech, either an adverb or an adjective.

1B 3

Principal Clause: A group of words containing a subject and a predicate 
and able to stand independently as a sentence.

1A 4

220 Glossary of Terms



1. This term is only mentioned in a teacher’s note in the teacher’s edition of this book, but students will encounter it 
later in the series.

221Glossary of Terms

Level & 
Book

Chapter

Principal Elements: Principal elements are the parts of the sentence that 
are needed for the sentence to be completed. Subject and predicate are 
those parts.

1A 2

Progressive Tense: The form of a verb that describes actions in progress, 
consisting of a form of be followed by a present participle. The simple 
and perfect tenses have progressive forms, as in “is hiking,” “was hiking,” 
“will be hiking,” “has been hiking,” “had been hiking,” and “will have been 
hiking.” See also perfect tense; simple tense; verb tense.

3A 1 (TE)1

Pronoun: A pronoun is a part of speech used in place of a noun or of more 
than one noun. A pronoun is a part of speech.

1A 7

Proper Adjective: A proper noun that is used as an adjective, sometimes 
with a slight change to its ending: e.g., American, English, Victorian.

2A 6

Proper Noun: A noun that refers to a particular person, place, thing, or 
idea. It begins with a capital letter. See also common noun; noun.

1B 3

R
Relative Clause: A subordinate clause beginning with a relative pronoun 
and functioning as an adjective to modify a noun in the sentence. See also 
clause; relative pronoun.

2B 8

Relative Pronoun: A pronoun used at the beginning of a relative clause. 
Relative pronouns such as who, which, and that connect the relative clause 
to the principal clause. See also pronoun; clause; relative clause.

2B 8

Rhetorical Question: An interrogative sentence used for stylistic effect 
with no expectation of an answer.

3A 1

S
Second Person: A grammatical category for pronouns used by the speaker 
to refer to the person being spoken to (i.e., you as either a singular or plural 
subject pronoun or a singular or plural object pronoun). See also person.

1A 7

Sensory Linking Verbs: A verb that, like other linking verbs, joins the 
subject to the predicate. Sensory linking verbs, such as appear, become, 
feel, look, seem, smell, stay, sound, taste, grow, and remain, are related to 
the five senses and show a perceived connection between a subject and a 
predicate. See also Be Verbs; linking verb.

3A 5
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Sentence: A sentence is a group of words expressing a complete thought. 
There are four kinds of them: Declarative Sentence—Makes a statement. 
Interrogative Sentence—Asks a question. Imperative Sentence—Gives a 
command. Exclamatory Sentence—Expresses strong feeling.

1A 1

Serial Comma: The last comma before the conjunction in a series of 
words, phrases, or subordinate clauses. It should not be omitted. See 
Oxford comma.

2A 8

Simple Predicate: The verb or verb phrase in a sentence. 1A 3

Simple Sentence: A sentence that is one principal clause with no 
subordinate clauses. See also compound sentence; compound-complex 
sentence.

2B 7

Simple Tense: The past, present, or future form of a verb (e.g., Tom hiked; 
Tom hikes; Tom will hike). See also perfect tense; progressive tense; verb 
tense.

3A 1

Singular: A grammatical category for nouns, pronouns, and verbs that 
refer to only one thing.

1A 3

Stanza: A group of lines in a poem. 1A 3

Subject: One of the principal elements in a sentence. It is a noun or 
pronoun and is what the sentence is about.

1A 1

Subject Complement: Either a predicate nominative or a predicate 
adjective that is joined to the subject by a linking verb and that completes 
the subject by renaming it or by modifying it. See also predicate 
nominative; predicate adjective; subject.

2A 5

Subjective Case: The grammatical term indicating that a noun or pronoun 
is the subject in a sentence or a clause rather than its object. See also 
nominative case.

2A 8

Subject Pronoun: A personal pronoun that is used as the subject in a 
sentence (i.e., I, we, you, he, she, it, they).

1A 7

Subject-Verb Agreement: A correct sentence structure in which the 
subject and verb agree in person (first, second, or third person) and 
number (singular or plural).

1B 2

Subordinate Clause: A group of words containing a subject and a 
predicate and functioning as a single part of speech—an adjective, an 
adverb, or a noun. A subordinate clause cannot stand alone as a complete 
sentence. See also clause; adjective; adverb; subject; predicate.

2B 8

Subordinate Element: A word (or a group of words) that changes or limits 
the meaning of the principal elements. Also known as modifiers.

1A 4
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Suffix: A letter or letters added to the end of a word to change its meaning. 2A 2

Synonym: Synonyms are words that mean almost the same thing. For 
example, happy and glad are synonyms.

1B 6

Syntax: Word order. It is the way in which words are combined to form 
phrases, clauses, or sentences.

1A 2

T
Tense: See verb tense. 1A 3

Third Person: A grammatical category for pronouns used by the speaker 
to refer to anyone or anything being spoken about that is not the speaker 
or the one addressed (i.e., the subject pronouns he, she, it, or they and the 
object pronouns him, her, or them). See also person.

1A 7

Transitive Verb: A verb that that takes an objective element (i.e., a direct 
object). It transitions from the subject to the direct object.

1A 6

V
Verb: A part of speech that shows action or a state of being. 1A 3

Verb Phrase: A helping verb together with either an action verb or a 
linking verb.

1A 3

Verb Tense: The form that a verb takes to indicate when an action occurs. 
Tenses are classified as present, past, and future; each tense has a simple, 
perfect, and progressive form. See also perfect tense; progressive tense; 
simple tense.

1A 3

Vowel: A letter of the alphabet that represents a voiced speech sound. The 
indefinite article an is used before words beginning with vowels: a, e, i, o, u.

1A 5



Eight Parts of Speech (1–1)

The eight parts of speech are classes of words  
 with the same kind of meaning and use. 
They are: nouns, verbs, adjectives, adverbs,  
 prepositions, pronouns, conjunctions, interjections. 
These are the eight parts of speech, 
 classes of words with the same kind of meaning and use. (Repeat.)

Sentence (1–2)

A sentence is a group of words expressing a complete thought.  
There are four kinds of sentences:  
 Declarative sentence—makes a statement.  
 Interrogative sentence—asks a question.  
 Imperative sentence—gives a command.  
 Exclamatory sentence—expresses strong feelings. 
A sentence is a group of words expressing a complete thought. 
There are four kinds of sentences. (Repeat.)

Principal Elements (1–3)

Principal elements are the parts of the sentence 
 that are needed for the sentence to be completed. 
Subject and predicate are those two parts.

Subject and Predicate (1–4)

A subject, a subject is a noun or a pronoun  
 and is what the sentence is about (clap, clap). 
A predicate, a predicate tells us something about the subject  
 like what it is doing or being (clap, clap).

Song Lyrics
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Noun (1–5)

A noun is a part of speech. 
It names a person, place, or thing. 
A noun names a quality or an idea. 
A noun is a part of speech. 
It names a person, place, or thing. 
A noun may be singular (clap) or plural (clap clap clap). (Repeat.)

Verb and Helping Verb (1–6)

A verb is a part of speech. (echo) 
A verb shows action or a state of being. (echo) 
A verb is a part of speech. (echo) 
A verb shows action or a state of being. (echo) 
A helping verb helps another verb to express its meaning. 
A helping verb stands near the verb. 
It is called an auxiliary. 
Am, is, are, was, were, be, being, been, has, have, had, do, does,  
 did, may, might, must, should, could, would, shall, will, and can. 
A helping verb stands near the verb and is called an auxiliary. 
A helping verb stands near the verb. It is called an auxiliary.

Adverb (1–7)

An adverb is a part of speech. 
It modifies a verb or another adverb. 
It can also modify an adjective 
 and answers three questions: how? when? or where? 
It answers three questions: how? when? or where?

Adjective (1–8)

An adjective is a part of speech 
 used to describe or define 
 the meaning of a noun or pronoun. 
It answers the questions: 
 How many? (echo) 
 Whose? (echo) 
 Which one? (echo) 
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 or What kind? (echo) 
It modifies a noun or pronoun. 
It modifies a noun or pronoun.

Direct Object (1–9)

d-o, d-o 
A direct object is an objective element 
 that tells what the subject is acting on. 
d-o, d-o 
It’s a noun or pronoun after a transitive verb. 
d-o, d-o 
It answers the question what or whom after the verb 
 and is labeled do.

Four Classes of Verbs (1–10)

These are the four classes of verbs: 
The four classes of verbs are transitive verbs, linking verbs,  
 intransitive verbs, and helping verbs. 
These are the four classes of verbs. 
A transitive verb takes an objective element. 
A linking verb joins a subject to a predicate. 
An intransitive verb does not take an objective element  
 or join a subject to a predicate. 
A helping verb helps another verb express its meaning. 
A helping verb helps another verb express its meaning. 
These are the four classes of verbs. 
These are the four classes of verbs.

Pronoun (1–11)

A pronoun is a part of speech 
 used in place of a noun or nouns. 
A pronoun is a part of speech 
 used in place of a noun or nouns. 
A pronoun is a part of speech.
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Subject Pronouns (1–12)

Subject pronouns are in the nominative case: 
 I, you, he, she, it, we, you, they (repeat). 
Subject pronouns are in the nominative case: 
 I, you, he, she, it, we, you, they (repeat).

Antecedent (1–13)

The antecedent is a noun, clause, or phrase  
 to which a pronoun refers. 
If the antecedent is singular,  
 then the pronoun is singular too.  
But if the noun, clause, or phrase is plural,  
 then the pronoun must be plural too. 
The antecedent determines which pronoun is used.

Fable (1–14)

A fable (echo) 
 is a moral tale. 
A fable (echo) 
 is not a fairy tale. 
A fable is short, direct, and clear. 
Animals are characters sneaky or sincere. 
Teaching lessons not to be deceived, 
 fables warn us not to be naive.

Object Pronouns (1–15)

Object pronouns are in the objective case. 
 Me, you, him, her, it, us, you, them 
 Me, you, him, her, it, us, you, them. 
Object pronouns are in the objective case. 
 Me, you, him, her, it, us, you, them 
 Me, you, him, her, it, us, you, them 
 Me, you, him, her, it, us, you, them.
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Preposition (1–16)

A preposition (a preposition) 
 is a part of speech (is a part of speech) 
 used to show the relationship 
 between certain words in a sentence (in a sentence). (Repeat.)

List of Prepositions (1–17)

Aboard, about, above, across, after, against, along, among, around 
 Preposition Words 
Before, behind, below, beneath, beside, between, beyond, at, by 
 Preposition Words 
Down, during, except, for, from, inside, in, into, near 
 Preposition Words 
Of, off, on, out, outside, over, past, since, through 
 Preposition Words 
Throughout, to, toward, 
Under, up, until, 
Upon, with, within, 
Without, underneath 
 Preposition Words 
 Preposition Words 
 Preposition Words!

Phrase (1–18)

A phrase is a group of words 
 behaving like one part of speech 
 not containing a subject or a predicate. (Repeat.)

Object of the Preposition (1–19)

The object of the preposition 
The object of the preposition 
 is the noun or pronoun 
 after the preposition. (Repeat.)
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Conjunction (1–20)

A conjunction is a part of speech. 
It joins elements of the same rank or name. 
When two or more words are joined this way, 
 they’re called compounds. (Repeat.)

Synonyms, Antonyms, and Homonyms (1–21)

Synonyms, antonyms, and homonyms 
Synonyms are words that mean almost the same thing. 
Antonynms are words that have the opposite meaning. 
Homonyms are words that sound the same, but have different meaning and 
 sometimes spelling—words that sound the same, but do not mean the 
 same thing. 
Synonyms, antonyms, and homonyms 
Synonyms: little and small 
Antonyms: short and tall 
Homonymns: threw the ball, walk through the mall 
Synonyms, antonyms, and homonyms 
Synonyms, antonyms, and homonyms.

Folktale (2–1)

A folktale is a simple tale written in a certain way, 
 with characters, a setting, 
 a problem, a goal, 
 events, and a resolution. 
These tales of peasant life 
 shape morals and poke fun 
 at everyday occurrences. 
They’re orally passed on.

Be Verbs (2–2)

Be Verbs express a state of being 
when they behave like linking verbs: 
am, is, are, was, were, be, being, been. (repeat) 
Be Verbs. (Repeat.)
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Predicate Nominative and Predicate Adjective (2–3)

A predicate nominative and predicate adjective are the subject complements. 
They are complements that usually follow the linking verb in a sentence. 
A predicate nominative is a noun or pronoun that renames the subject. 
A predicate adjective is an adjective that describes a quality of the subject.

Possessive Nouns (2–4)

Possessive nouns show ownerships. 
They’re nouns that behave like adjectives. 
They modify other nouns. 
They use an apostrophe and may use the letter s. (Repeat.)

The Five Rules of Commas (2–5)

Five rules of commas. 
Commas in a Series: 
  Use commas to separate items written in a series that 

includes words, phrases, and subordinate clauses.
Separating Adjectives: 
  Use a comma to separate two or more adjectives; 

use the and test to see if a comma is needed.
Comma Conjunction: 
  Use a comma before coordinate conjunctions (for, and, nor, but, or, yet, so) in 

a compound sentence.
Nonessential Elements: 
  Use commas to enclose nonessential phrases or 

clauses that are not essential to the sentence.
Inverted Elements: 
  Use a comma after a phrase or a subordinate clause that is at the beginning 

of a sentence; a comma must be used. 
Five rules of commas.

Clause (2–6)

A clause is a group of words 
 behaving like one part of speech, 
 containing a subject and a predicate. (Repeat.)
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Myth (2–7)

A myth is a story 
That serves to unfold parts of 
 Ancient man’s views 
 And beliefs of deities 
 And the universe. 
A myth is a story. (Repeat.)

Possessive Pronouns (2–8)

Possessive pronouns (echo) (repeat) 
 my, your, his, her, its, 
 our, your, their. (repeat) 
Possessive pronouns act like adjectives. (echo) 
Possessive pronouns (echo) 
Possessive pronouns.

Legend (2–9)

A legend is a story coming down from the past. 
 It seems historical, but not verifiable. 
 It celebrates heroes and tells of honor. 
 It warns of treason and misdeeds. 
A legend is a story coming down from the past.

Interrogative Pronouns (2–10)

Interrogative pronouns:  
 Who, whose, whom, which, what  
Interrogative pronouns,  
 They may act as a subject, an object, or an adjective  
  within a question: 
 Who, whose, whom, which, what.

Simple, Compound, and Complex Sentences (2–11)

A simple sentence contains the principal clause, 
 which is the subject and the predicate. 
A compound sentence has two principal clauses 
 joined by a conjunction: 
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  for, and, nor, but, or, yet, so 
  for, and, nor, but, or, yet, so 
A complex sentence has a principal clause 
 joined by one or more subordinate clauses. 
A compound-complex sentence is a compound sentence 
 that has at least one subordinate clause. 
Simple, Compound, Complex Sentences 
Simple, Compound, Complex Sentences 
Simple, Compound, Complex Sentences 
Simple, Compound, Complex Sentences

Interjection (2–12)

An interjection is a part of speech 
 often used with an exclamation point. 
An interjection shows strong feeling. 
 It’s used in a sudden burst of thought. (Repeat.)

Relative Pronoun and Relative Clause (2–13)

Relative pronouns are pronouns used at the beginning of a relative clause: 
Who, which, that are the pronouns used to connect to the principal clause. 
A relative clause has a subject and a predicate, 
 and modifies a noun. 
The relative pronouns: who, which, that 
 are at the beginning of a relative clause.

Adverbial Elements (3–1)

Adverbial elements are the elements that modify a verb. 
They answer the questions how? when? why? and where? 
The adverbial elements that modify a verb are: 
  infinitives, adverbial nouns, adverbial clauses, adverbs,  

and prepositional phrases.

Absolute Possessive Pronouns (3–2)

Absolute possessive pronouns show possession of the nouns they represent. 
They stand alone and do not modify nouns in a sentence. 
They are: mine, yours, his, hers, its, ours, yours, theirs. 
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 mine, yours, his, hers, its, ours, yours, theirs. 
 mine, yours, his, hers, its, ours, yours, theirs. 
 mine, yours, his, hers, its, ours, yours, theirs. 
Absolute possessive pronouns show possession of the nouns they represent. 
They stand alone and do not modify nouns in a sentence.

Sensory Linking Verbs (3–3)

Sensory linking verbs are linking verbs that are related to the five senses. 
They join the subject to the predicate. 
Some common sensory linking verbs are: appear, sound, become, taste, feel,  
 grow, look, remain, seem, smell, and stay. 
Sensory linking verbs are linking verbs that are related to the five senses. 
They join the subject to the predicate.

Poetry (3–4)

Poetry’s a written expression of art 
 using meter, rhyme, or form. 
Its purpose is to move or delight 
 or sustain the reader’s soul.

Indirect Object (3–5)

i-o, i-o, i-o, i-o, i-o 
Indirect objects are objective elements 
 receiving what the direct object names. 
i-o, i-o, i-o, i-o, i-o 
They are nouns or could be pronouns. 
They answer the questions: 
 to what? or to whom? for what? or for whom? 
After the verb and before the d-o. 
They’re labeled i-o, i-o, i-o, i-o, i-o.



Diagramming Overview
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Compound Verb
When you diagram a compound verb, you 
draw a “right spaceship.” The individual 
verbs are written on two different 
horizontal lines with the conjunction 
written on the dotted line connecting 
them. If either verb has a direct object or a 
modifier, it is diagrammed beneath the leg 
of the spaceship.
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Compound Subject
When you diagram a compound subject, 
you draw what we call a “spaceship”—
parallel lines, one for each noun in the 
compound subject, with a dotted line 
joining them. The coordinating conjunction 
is written on the dotted line. This is a “left 
spaceship” because a subject is always 
drawn on the left side of a diagram.

S PV

Principal Elements
When you diagram the principal elements, 
the subject of the sentence is placed on the 
left side of the horizontal baseline, and the 
predicate verb, or verb phrase, rests on the 
right side. A vertical line that crosses the 
baseline divides the subject and predicate.
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Compound Adverb
When you diagram a compound adverb, 
you draw what we call “train tracks”—that 
is, parallel diagonal lines, one for each 
adverb, under the word it modifies, with 
a dotted line joining them and with the 
coordinating conjunction written on the 
dotted line.

S PV
adv

Adverbs
When you diagram an adverb, draw 
a diagonal line under the word that it 
modifies and write the adverb on the 
slanted line.

S PV
adj

Adjectives
When you diagram an adjective, make 
a diagonal line under the word that it 
modifies and write the adjective on the 
slanted line.

conj.adv
adv

S V 

Compound Adjective
When you diagram a compound adjective, 
you draw “train tracks”—that is, parallel 
diagonal lines, one for each adjective under 
the word it modifies, with a dotted line 
joining them and with the coordinating 
conjunction written on the dotted line.
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Predicate Verbs with Direct Objects
When you diagram a sentence that includes 
a transitive verb, the subject, predicate verb, 
and direct object all rest on the baseline. 
The subject is located on the left and is 
separated from the verb by a vertical line 
that crosses the baseline. The predicate 
verb is placed between the subject and the 
direct object. The direct object rests to the 
right side of the direct object line, which is 
a vertical line that does not penetrate the 
baseline. If any modifiers are present, they 
will be written on diagonal lines under the 
words they modify.

do
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Compound Direct Object
When you diagram a compound direct 
object, you draw a “right spaceship”—that 
is, parallel lines, one for each noun in the 
compound direct object, with a dotted line 
joining them and with the coordinating 
conjunction written on the dotted line.

S lv PN

Predicate Nominative
When you diagram a predicate nominative, 
the linking verb rests on the baseline 
between the subject and the predicate. 
The dividing line between the linking verb 
and the predicate is made with a diagonal 
line slanting back toward the subject and 
resting on the baseline.
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Predicate Adjective
When you diagram a predicate adjective, 
the linking verb rests on the baseline 
between the subject and the predicate. 
The dividing line between the linking verb 
and the predicate is made with a diagonal 
line slanting back toward the subject and 
resting on the baseline.
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Adverbial Prepositional Phrases
When you diagram an adverbial 
prepositional phrase, you draw from the 
verb a diagonal line with a horizontal line 
that stems from it. On the diagonal line, 
the preposition is written and the object of 
the preposition is written on the stemming 
horizontal line. Any adjectives are drawn 
on modifier lines beneath the object of the 
preposition.
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Adjectival Prepositional Phrases
When you diagram an adjectival 
prepositional phrase, you draw from the 
noun a diagonal line with a horizontal line 
that stems from it. On the diagonal line, 
the preposition is written and the object of 
the preposition is written on the stemming 
horizontal line. Any adjectives are drawn 
on modifier lines beneath the object of the 
preposition.
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Compound Object of the Preposition
When you diagram a compound object of 
the preposition, you draw a diagonal line 
and place the preposition on it. You then 
draw a “right spaceship”—with each noun 
on parallel lines for the compound object of 
the preposition. Join them with a dotted line 
and write the coordinating conjunction on 
the dotted line.

Indirect Object
When diagramming an indirect object, draw 
a modifying line beneath the verb just as you 
would for an adverbial prepositional phrase. 
Write the indirect object on the horizontal 
line where you would write the object of the 
preposition for a phrase. Leave the diagonal 
connecting line empty because there is no 
preposition with an indirect object.
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Interrogative Pronoun
When you diagram an interrogative 
pronoun, it behaves like the noun that it 
represents (subject, direct object, indirect 
object, object of the preposition, predicate 
nominative, or possessive noun). When 
diagramming interrogative pronouns, 
capitalize the interrogative pronoun since 
it is the first word in the sentence, and place 
a question mark after the last word in the 
sentence, as with the sentence, “What will 
you diagram?”
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will diagram?

do

What
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Relative Pronoun as a Subject in a Relative Clause
When a relative pronoun is the subject of the 
relative clause and modifies a noun (subject, 
direct object, or object of the preposition), 
the subordinate clause is placed below the 
principal clause with a diagonal dotted 
line connecting the relative pronoun to its 
antecedent.
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Relative Pronoun as a Direct Object in a Relative Clause
When the relative pronoun is the direct 
object in the relative clause, the subordinate 
clause is placed below the principal clause 
with a diagonal dotted line connecting the 
relative pronoun to its antecedent.
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Relative Pronoun as an Adjective in a Relative Clause
When the relative pronoun (in the 
possessive case) is an adjective in the relative 
clause, the subordinate clause is placed 
below the principal clause with a diagonal 
dotted line connecting the relative pronoun 
to its antecedent.
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Compound Sentences
When you diagram compound sentences, the 
first principal clause is placed over the second 
principal clause with the coordinating 
conjunction, along with the comma, resting 
on a horizontal “step” between them. That 
step is connected to each clause with two 
vertical dotted lines. Make sure the dotted 
lines connect the two verbs of the two 
clauses. If there is an interjection, it is placed 
above the diagram with no modifying lines 
connecting it to the sentence.
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The title of this series was inspired by a passage in a small book by Josef Pieper titled 
Abuse of Language—Abuse of Power. In the book, Pieper writes:

[T]he well-ordered human existence, including especially its social dimen-
sion, is essentially based on the well-ordered language employed. A well-
ordered language here does not primarily mean its formal perfection, even 
though I agree . . . that every correctly placed comma is decisive. No, a lan-
guage is well ordered when its words express reality with as little omission as 
possible.1

Language is the means by which we make sense of reality. It is the medium by which 
we perceive truth. Therefore, a well-ordered language—one that best represents reality 
with as little distortion as possible—would provide the best access to truth. Language edu-
cation, then, should be focused on developing as complete and accurate an understanding 
of language as possible.

While the pursuit of truth through language involves careful thinking (logic) and elo-
quent expression (rhetoric), the youngest students must first acquire a solid foundation in 
the structure and function of the language itself (grammar). Mirroring the well-ordered 
nature of language, effective educators employ an approach to language instruction 
that is itself well-ordered, structured, and disciplined. Critics of a well-organized and 
disciplined approach often confuse its form with the disposition of those who employ 
it. The disciplined approach to language study can be employed through intimidation 
and aggression, but it can just as easily be administered with love and compassion. The 
disciplined approach—often mischaracterized as “drill-and-kill”—actually respects the 
humanity of the student because it acknowledges that children learn differently than 
mature adults do.

For children to feast upon the rich cuisine of that which is good, true, and beautiful, 
they should first be shown how to taste, savor, and digest what they encounter. Without 

1. Josef Pieper, Abuse of Language—Abuse of Power (San Francisco: Ignatius Press, 1992), 36.
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proper instruction that will cultivate their taste, students may turn from the “feast” in 
disgust, reject further sustenance, and perhaps never return. By acquiring a well-ordered 
language, students will also acquire that taste for language that will lead them to the great 
feast that awaits. To impart this taste is to avoid one of the greatest errors of modern edu-
cational theory, which is the assumption that children can learn without first acquiring 
those tools of learning that we call the language arts.
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� e Writing & Rhetoric series (W&R) prepares students in the art of writing well and 
speaking persuasively. Students will learn the skills of the progymnasmata, a classical writ-
ing system so dynamic, so eff ective, that it outlasted the Roman Empire, the Middle Ages, 
and the Renaissance, and has even survived into early modern times. Students will enjoy the 
journey to mastering modern composition—including narrative, expository, descriptive, and 
persuasive writing—while simultaneously developing unique rhetorical muscle.

“My [students] love this. � e stories are 
wonderful and engaging, and we have 
had so much fun. � ey are making great 
progress and have moved from dread-
ing their writing assignments to eagerly 
anticipating them each week.” 
—Teren, Cottage School director
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Designed, revised, and continually sharpened since 2001, the award-winning Latin for 
Children (LFC) curriculum continues to be a strong, inviting, and creative program designed 
to introduce students as young as 3rd or 4th graders to Latin. � is series trains students in 
grammar and vocabulary in a lively, interactive way and also remains a perfect choice for 
parents and teachers, including those who will be learning alongside their students.

“Teaching Latin to and learning 
Latin with your elementary stu-
dents could not be easier.”
—Dawn K., 
� e Old Schoolhouse Magazine

“We are entirely smitten with LFC, this being 
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progress my eldest is making in Primer B, and 
equally delighted to hear everyone else down 
to the two-year-old chanting right along.” 
—Kendra F., Preschoolers and Peace
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