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Well-Ordered Language Level 2 

At a Glance 
Book A 
Chapter 

1 Four Kinds of Sentences & End marks: periods, question marks, and 
Principal Elements exclamation points; action verbs and 

helping verbs 

2 

3 Use of commas to separate cities and 
states; correct usage of articles a and an 

4 

5 Titles before and after proper names and 
their abbreviations; linking verbs 

6 

7 Use of commas in dates 
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Main Topic Supplemental Topics 

Adverbs Punctuation with addresses; not and never 
as adverbs 

Adjectives 

Predicate Verbs & Direct Objects Units of measure and their abbreviations; 
transitive and intransitive predicate verbs 

Predicate Nominatives 

Predicate Adjectives Proper adjectives; use of hyphens for 
adjectives indicating how many years old; 
linking verbs 

Predicate Review 

Possessive Nouns Use of apostrophe and letter s; use of 
commas to separate items in a list 
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Why Study Grammar? 

We study grammar because we wish to master language, and language cannot be eas-
ily mastered without grammar. Grammar is the study of what makes language work—the 
way letters form words, the way words form sentences, the way sentences express human 
thought. 

An educated person wants to understand the rich variety of human thought enshrined in 
language of all sorts—books from yesterday and the last millennium, books in English and 
books in other languages as well. An educated person also yearns to express himself clearly, 
accurately, and completely. It is the study of grammar that yields the capacity to do this, and 
the student who sees the connection between the study of grammar and the master y of lan-
guage will study grammar with zeal. 

Learning Grammar, Teaching Grammar 

We have designed Well-Ordered Language (WOL) with the understanding that many 
teachers who will use this book don’t know grammar as well as they would like. As a result, 
we have created a rich teacher’s edition that will enable teachers to review and deepen their 
own understanding of grammar even as they teach students. 

We have also worked to provide a clear, incremental presentation of grammar in this se-
ries that includes plenty of illustrations, practice, and review. For example, in each chapter, 
students will memorize through song clear defnitions of relevant grammatical concepts. 
Helpful analogies and attractive graphical illustrations at the beginning of each chapter in-
troduce and complement the concepts in the chapter. Students also will discover emerging 
from the sentence exercises a stor y that features characters who appear throughout the text 
and in the graphical illustrations. 

Effective Teaching Methods 

The series employs an innovative choral analysis method that makes learning enjoy-
able and permanent. With clear guidance from the teacher’s edition, instructors will easily 
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be able to lead students through the choral analysis of grammar, and through this analy-
sis, students will understand how grammar is embodied in the sentences they study. In 
Well-Ordered Language Level 2 and beyond, the students also learn to diagram, visualizing 
the grammatical relationships within sentences. The program has been layered concept 
on concept, an approach that aids students in experiencing and mapping how a well-
ordered language works. As their master y of grammar develops, students also understand 
poems and stories more thoroughly and enjoy them more deeply. 

Learning with Delight 

We think that the right study of grammar should lead to delight. The traditional study of 
grammar should be more than mere rote memorization of rules; it must also include op-
portunities for students to engage language in works of literature and human expression. 
As students acquire a greater capacity to understand language and use it effectively them-
selves, they will experience joy and delight. This is one reason we have included for gram-
matical study beautiful poetr y and excerpts from great literature. Students will see that 
their ongoing study of grammar will open up a deeper understanding of beautiful literature 
that both instructs and delights. 

Compelling Need 

In this cultural moment, there is a desperate need for language that is well ordered. To-
day’s discourse is often flled with ambiguity, equivocation, and crudeness. Those who have 
mastered a well-ordered language not only will stand out as eloquent and clear but also will 
be able to say well what they mean and to say what others will heed. It will be those with a 
command of language who will be able to mine the wisdom of the past and to produce elo-
quence in the future. 

Ongoing Support 

We have created not only a series of texts but a constellation of products that will help 
teachers to use WOL effectively. Visit our website at ClassicalAcademicPress.com for ad-
ditional support for using WOL, including downloadable PDF documents for printing and 
copying as well as other resources. 

Thank you for joining us in this most important work of restoring a well-ordered lan-
guage for the next generation! 
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*The tales for chapters 
1, 3–6, and 8 and the 
poems for chapters 2 
and 7 can be found in 
the downloadable Extra 
Practice & Assessments 
PDF. 

    

 

 

 

 

  

 

   

   

 

 

  

 

 

Lesson-Planning Options 
The Well-Ordered Language series is designed to be flexible, adaptable, and practical. Depending 

on her needs, the teacher can modify lessons to meet particular classroom expectations. The follow-
ing options for teaching each chapter assume a 30–40 minute period. 

Option A 
(4 times per week) 

Option B 
(3 times per week) 

Option C 
(5 times, one week) 

W
ee

k 
O

ne
 

Day One 
◊ Ideas to Understand 
◊ Terms to Remember 
◊ Sentences to Analyze & 

Diagram 

Day One 
◊ Ideas to Understand 
◊ Terms to Remember 
◊ Sentences to Analyze & 

Diagram 

Day One 
◊ Ideas to Understand 
◊ Terms to Remember 
◊ Sentences to Analyze & 

Diagram 

Day Two 
◊ Lesson to Learn A 

Day Two 
◊ Lesson to Learn A 

Day Two 
◊ Lesson to Learn A 

Day Three 
◊ Lesson to Learn B 

Day Three 
◊ Lesson to Learn B 

Day Three 
◊ Lesson to Learn B 

Day Four 
◊ Lesson to Enjoy—Poem* 

Day Four 
◊ Lesson to Learn C 

Day Five 
◊ Quiz (PDF) 

W
ee

k 
Tw

o 

Day Five 
◊ Sentences for Practice* 

Day Four 
◊ Lesson to Learn C 

Day Six 
◊ Lesson to Learn C 

Day Five 
◊ Sentences for Practice (if 

needed) and/or Lesson to 
Enjoy—Poem* 
alternative 

◊ Sentences for Practice— 
Tale and/or Lesson to 
Enjoy—Tale* 

Day Seven 
◊ Sentences for Practice— 

Tale* 
◊ Lesson to Enjoy—Tale* 

Day Six 
◊ Quiz (PDF) 

Day Eight 
◊ Quiz (PDF) 

viii 



Imagine receiving an amazing model of a castle, a pirate ship, or a spaceship. What would 
it look like? Imagine that this model is already constructed from hundreds of Legos of all col-
ors and shapes. It even includes gizmos and gadgets. It is mar velous. 

What would you do with it? Probably, after you set it on a table to admire it for a while, 
your curiosity would get the best of you, wouldn’t it? Perhaps you would break the model 
apart into pieces to see how it’s put together—how it’s constructed. While doing that, you 
might scribble notes to remember which pieces ft into what part, or you might draw a pic-
ture to help understand it further. Then you would rebuild it. 

That’s what you do when you analyze a sentence. You take something amazing—a 
thought or an idea—which has been constructed into something mar velous—a sentence. 
You break it apart into words. You name the part of speech of each word. You identify how 
the parts of the sentence work together. You mark them with symbols and arrows that show 
how they connect to each other. 

Then, just as you might draw a picture of the model castle or spaceship, you draw the 
sentence. That’s what you do when you diagram a sentence. You draw the sentence parts, 
using horizontal, vertical, and diagonal lines to show the connections between those parts. 
The lines of the diagram help you to understand the idea in the sentence. The complete 
thought expressed in the sentence becomes a blueprint for everyone to see. 

A sentence isn’t something to just set on a shelf to admire; it is something to experience. 

Analyzing and diagramming are tools that bring order to thought. Humans need to ana-
lyze and diagram in order to understand, to plan, to act—to build. Consider the instructions 
for making model airplanes; maps for fnding destinations; blueprints for building houses; 
medical sketches for learning anatomy; storyboards for producing movies. In short, there 
are plans and illustrations for just about every activity. 

Analyzing and diagramming are skills. In Well-Ordered Language Level 1 (WOL Level 1), you 
learned analysis, the skill of breaking a sentence into its parts and thoroughly understand-
ing those parts. Here in WOL Level 2, you will add to it another skill—diagramming. Both 
analyzing and diagramming are skills that help you know how language works. 

With pen and paper, you can go far beyond the 
limitations of plastic bricks. With the skills you learn 
in WOL, you can build almost anything you imagine 
because you are building with words. 

Introduction to Students 
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Chapter 

1Four Kinds of Sentences & 
Principal Elements 

If the pilots at an air show all flew their jets in whatever direction they 
wanted, without a plan and without talking to each other, you might wit-
ness a terrible midair collision. Instead, the pilots fly in a carefully organized 
formation, thrilling the crowd with their daring yet well-ordered acrobatics. 
Similarly, if authors linked words randomly, you might open a book and 
fnd a word collision like this: “Crowd the low plane show the at cheering 
over swooped jet the air.” That’s just nonsense—a jumble of language! 
The syntax, or word order, is all wrong. However, if you organize the same 
words logically, paying attention to the eight parts of speech and their func-
tions, you get something much less mixed up: “At the air show, the jet plane 
swooped low over the cheering crowd.” Words put together logically make 
up sentences, and each sentence expresses a complete thought.■ Words are 
not random when placed in order within a sentence. They are ideas that 
have meaning. To communicate well, we need to form sentences correctly. 

When we study sentences, we see that there are only four kinds and 
that each one, no matter what kind, has two principal elements. Part 1 of 
this chapter explores the four kinds of sentences: declarative, interrog-
ative, imperative, and exclamatory. Part 2 explains how to analyze the 
double structure of every sentence: subject and predicate. These principles 
about sentence types and structures may be review for you if, for instance, 
you have already studied Well-Ordered Language Level 1 (WOL Level 1). It is 
important to review these principles because they are like the foundation 
of a house. Builders always lay a house’s foundation before they work on 
the floors and walls because the foundation is what supports the whole 
house. So, in the same way, we must lay the foundation for WOL2Ahere 
in chapter 1. In addition to the review, this chapter will also introduce an 
important new tool for understanding grammar—the sentence diagram. 

To the Source: 
thought 

The word thought
is the noun form of 
the verb think, which 
comes from the Old 
English word then-
can, meaning “to 
conceive of in the 
mind, to consider.” 
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Part 1: Kinds of Sentences 

Ideas to Understand 

To the Source: 
declarative 

The word declara-
tive comes from the 
Latin word declarare,
meaning “make clear,
reveal, disclose,”
from de, “totally,” and 
clarare, “to clarify.” 

To the Source: 
interrogative 

The word interroga-
tive comes from the 
Latin word inter-
rogare, from inter,
meaning “between” 
and rogare, meaning
“to ask, to question.” 

Alfred, Lord Tennyson uses all four kinds of sentences in the last stanza 
of his poem “The Charge of the Light Brigade.” This poem is about a real 
tragedy that happened in the 1850s during the Crimean War. A small group 
of British cavalry, or soldiers on horseback, charged into the midst of their 
enemy, and they were fred on from three sides by soldiers with muskets and 
small cannons. The outnumbered riders were extremely brave, but sadly 
many of them died. Tennyson wanted everyone to remember their courage 
and loyalty. That is a lot of meaning and emotion to pack into a small space, 
and Tennyson accomplishes it by using all four kinds of sentences: 

When can their glory fade? 
Oh, the wild charge they made! 

All the world wondered. 
Honor the charge they made! 
Honor the Light Brigade,  

Noble six hundred!1 

You might remember that the declarative■sen-
tence declares something. A declarative sen-
tence states (or declares) that something 
is a fact. In his poem, Tennyson makes 
known that people from all over the 
globe noticed this battle: “All the 
world wondered.” A declarative sen-
tence ends with a period. 

Can you defne an interrogative■ 

sentence? It is a question. Tennyson asks 
the question: “When can their glory fade?” He 
isn’t really expecting the reader to answer, but he 
is asking the reader to think about the riders and 
their sacrifce as having long-lasting signif-
icance. You can easily spot an interrogative 
sentence because it ends with a question mark. 

1. Alfred, Lord Tennyson, “The Charge of the Light Brigade,” in Favorite Poems Old and New, ed. Helen 
Ferris (New York: Doubleday & Company, Inc., 1957), pp. 564–565. 
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Think about the third kind of sentence. An imperative■sentence  ex-
presses a command or a request. To help you remember what imperative 
means, think of an emperor giving commands. The word emperor has the 
same Latin root as imperative. Imperative sentences assume that a per-
son is being addressed—namely you! We call this an implied subject: The 
subject is “you” even though the word does not appear in the sentence. 
Tennyson calls to the reader to take notice when he writes: “Honor the 
charge they made!” He is really saying, “You honor the charge they made!” 
An imperative sentence often ends with an exclamation point but some-
times with a period. 

An exclamatory■sentence  is one that expresses strong feelings or emo-
tions. This kind of sentence uses words and punctuation that commu-
nicate the strength of the author’s exclamation. Tennyson wants you to 
feel the power behind the message “Oh, the wild charge they made!” If 
he were speaking to you, he would say this sentence with a heavy sigh, 
expressing great admiration. He is amazed at how these men pushed for-
ward into battle even against all odds. Exclamatory sentences end with 
an exclamation point. Keep in mind that it might be easy to confuse an 
exclamatory sentence with an imperative sentence since they both can 
end with an exclamation point. Remember, exclamatory sentences ex-
press strong feelings, and imperative sentences give a command. 

= Pause for Punctuation 
All sentences begin with a capital letter and end with an end mark. 

◊ A declarative sentence ends with a period. 

◊ An interrogative sentence ends with a question mark. 

To the Source: 
imperative 

The word impera-
tive comes from the 
Latin word imperare,
meaning “to com-
mand, to requisition,” 
from in, “into, in,” 
and parare, “prepare, 
order, arrange.” 

To the Source: 
exclamatory 

The word exclama-
tory comes from the 
Latin word excla-
mare, which means
“cry out loud,” from 
ex, “out,” and clamare,
“to cry, shout, call.” 

◊ An imperative sentence sometimes ends with a period and sometimes with an excla-
mation point. 

◊ An exclamatory sentence ends with an exclamation point. 
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Terms to Remember 

To the Source: 
analyze 

The word analyze
comes from the 
Greek word analu-
sis—ana means “up,
throughout” and 
lusis means “unloose,
release, set free.” 

When learning about something new, it is important to understand 
the words that describe it. Think about a model airplane with all its 
pieces—the propeller, wings, fuselage (body), and landing gear. It’s much 
easier to assemble it when you know the names of its parts, what those 
parts do, and how the parts function together. This same idea applies to 
grammar. By learning defnitions for grammar terms, you will gain a 
better understanding of how grammar works. Be sure to memorize the 
defnitions in each lesson. 

◊ Eight Parts of Speech (1–1) 

◊ Sentence (1–2) 

Song Lyrics: 
The numbers in parentheses refer to the 
track/audio file number for each song. For the 
lyrics to all of the songs in WOL2A, please see
the Song Lyrics section starting on p. 197. 

Sentences to Analyze 
To analyze■ is to take something apart or unloosen its parts to under-

stand it better. For example, the fully assembled model airplane, which is 
pictured on the outside of the box, will only be completed if you can lay 
out all the pieces and fgure out what their purposes are. In this chapter, 
we begin to analyze sentences by identifying the kinds of sentences. You 
may already be familiar with this frst step for taking sentences apart in 
order to understand them, but this will be a good review for you. Later, 
we will identify all the parts of speech and parts of a sentence, including 
elements not covered in WOL Level 1. Each chapter will introduce another 
part of the analysis, building on what we know, but every sentence analy-
sis begins with this identifcation of its sentence type. 
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The following examples show how to analyze the four kinds of sen-
tences. You read the sentence; you identify it as a sentence; you identify 
what kind of sentence it is. Note that all of the statements in gray are to 
be said aloud and memorized. 

Declarative Sentence: The six hundred men rode boldly. 

a. (First, read the sentence aloud.) “The six hundred men rode boldly.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is a declarative sentence because it makes a statement.” 

Interrogative Sentence: Where did the six hundred men ride? 

a. (First, read the sentence aloud.) “Where did the six hundred men 
ride?” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is an interrogative sentence because it asks a question.” 

Imperative Sentence: Ride your horses into the battle. 

a. (First, read the sentence aloud.) “Ride your horses into the battle.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is an imperative sentence because it gives a command.” 

Exclamatory Sentence: Ah, they rode right into the Valley of 
Death! 

a. (First, read the sentence aloud.) “Ah, they rode right into the Valley 
of Death!” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is an exclamatory sentence because it expresses strong feelings.” 
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1. What kind of sentence is each of the following sentences? Circle the correct answer: 
Dec for a declarative sentence, Int for an interrogative sentence, Imp for an imperative 
sentence, or Ex for an exclamatory sentence. 

Example: The boys were playing in the backyard. Dec Int Imp Ex 

a. Where did Calvin get that power squirt gun? 
Dec Int Imp Ex 

b. Otis hid in the bushes near the garage. 
Dec Int Imp Ex 

c. Watch out for Calvin. 
Dec Int Imp Ex 

d. Blah, he sprayed all of us! 
Dec Int Imp Ex 

2. Imagine playing outside on a hot, late-summer day after school, and then write an 
example of each kind of sentence about it. 

a. Write a declarative sentence about backyard fun. 

b. Write an interrogative sentence about a squirt gun. 

c. Write an imperative sentence about water fghts. 
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Lesson to LearnA Four Kinds of Sentences & Principal Elements

     

  

 

  
 

         

         

         

         

         

         

         

         

         

         

d. Write an exclamatory sentence about a garden hose. 

3. Analyze the following sentences. Then, on the lines provided, write Dec for a declara-
tive sentence, Int for an interrogative sentence, Imp for an imperative sentence, or Ex 
for an exclamatory sentence. 

a. Acorn squash is our favorite squash. 

b. What kind of plants are those? 

c. Hold the shovel frmly. 

d. There are 100 square feet in that garden. 

e. What is the Latin word for squash? 

f. Ouch, those flies are biting! 

g. Aunt Bea has a vegetable garden too. 

h. Is a Cucurbita maxima a pumpkin? 

i. Don’t step on the new grass. 

j. What a delicious garden salad! 
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Ideas to Understand 

poetic license: the 
freedom to bend or 
break grammatical 
rules for artistic 
reasons 

Part 2: Principal Elements 

You’ve learned that a sentence expresses a complete thought and that 
there are four kinds of sentences. Now, can you name what is specifcally 
required for a group of words to be a sentence and not just a group of 
words? Every sentence is made up of two principal elements: the subject 
and the predicate. Just as an airplane can’t fly without both its engine 
and its wings, a sentence is not a sentence without both of its principal 
elements. They are the necessar y parts. The subject names what the sen-
tence is about, while the predicate tells us something about the subject, 
such as what it is doing or being. 

Let’s look at how Henry Wadsworth Longfellow uses subjects and 
predicates in his poem “The Tide Rises.” 

The tide rises, the tide falls, 
The twilight darkens, the curlew calls; curlew: a 

shorebird thatAlong the sea-sands damp and brown has a down-
The traveler hastens toward the town, curved bill 

And the tide rises, the tide falls.2 

The frst three words, “The tide rises,” not only express a complete 
thought but also contain both principal elements. These words could be 
a sentence all by themselves. The subject tide is the focus of the sentence: 
tide is what the sentence is about. The predicate rises tells the reader 
something about the subject: rises is what the subject is doing. In other 
words, tide (subject) rises (predicate). 

Notice how the poem continues: tide (subject) falls (predicate); twilight 
(subject) darkens (predicate); curlew (subject) calls (predicate). Even though 
Longfellow uses poetic license in these frst two lines and punctuates 
with commas, each of these short groups of words are separate declar-
ative sentences that could end in periods. They each express a complete 
thought, and they each include both principal elements. 

Usually the subject of a sentence is a noun, such as tide, twilight, or 
curlew. A noun is a word that names a person, place, thing, quality, or 

2. Henry Wadsworth Longfellow, “The Tide Rises, the Tide Falls,” in The Harp and Laurel Wreath, ed. 
Laura M. Berquist (San Francisco: Ignatius Press, 1999), p. 65. 

Chapter 1: Four Kinds of Sentences & Principal Elements 
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idea. The word subject comes from the Latin word subjectus, meaning 
“dependent upon or under the power of.” The subject is dependent upon 
the predicate. The word predicate comes from the Latin word praedicare, 
meaning “to proclaim or declare publicly.” The predicate proclaims some-
thing or makes something known about the subject. In English, there are 
three different predicates: predicate verbs, predicate nominatives, and 
predicate adjectives. In this chapter, we will focus on predicate verbs, 
such as rises, falls, darkens, and calls, which are all action verbs. In later 
lessons, we will explore the other two types of predicates. 

Keep in mind that an action verb might be accompanied by a helping 
verb. There are twenty-three helping verbs: am, is, are, was, were, be, being, 
been, have, has, had, do, did, does, may, might, must, should, would, could, shall, 
will, can. When one or more helping verbs and the main action verb stand 
together, they are known as a verb phrase. A verb phrase, such as “is rising” 
or “had been falling,” is the simple predicate in a sentence. Later you will 
learn how a complete predicate may contain other elements as well. 

Terms to Remember 
Keep listening to the grammar songs to cement all the defnitions in your 

memory. You’ll need them as you break apart and construct sentences. 

◊ Principal Elements (1–3) 

◊ Noun (1–5) 

◊ Verb and Helping Verb (1–6) 

Sentences to Analyze 
When you build a model airplane, it is essential to lay out the parts 

and understand how each one will function in the completed aircraft. 
Analyzing a sentence is similar to this because it is the process of taking 
a sentence apart so you can understand the whole better. You already 
know how to do the frst part of the analysis. Now it is important to ana-
lyze the principal elements. 

Chapter 1: Four Kinds of Sentences & Principal Elements 
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Follow these steps: 

1. Read the sentence orally. 

2. Identify the sentence as a sentence by defnition. 

3. State what kind of sentence it is and explain why. 

4. Identify the subject and explain how you know what it is. 

5. Identify the predicate and explain how you know what it is. 

S PV 
Tides fall . 

a. (First, read the sentence aloud.) “Tides fall.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is a declarative sentence because it makes a statement.” 

d. “This sentence is about tides. So, tides is the subject because it is 
what the sentence is about.” (Since tides is the subject, underline it 
and place a capital letter S above the subject.) 

e. “This sentence tells us that tides fall. So, fall is the predicate because 
it is what the sentence tells us about tides.” (Since fall tells us some-
thing about tides, double underline the predicate and place a capital 
letter P above the predicate.) 

f. “It is a predicate verb because it shows action. There is no linking 
verb because predicate verbs do not need linking verbs.” (Since fall 
shows action, place a capital letter Vto the right of the letter P.) 

g. “These are the principal elements because they are what are needed 
for the sentence to be completed.” 

When analyzing predicate verbs with helping verbs, you double un-
derline both the helping verb and the predicate verb. Then you write a 
lowercase hv above the helping verb. 

S hv PV 
Tides are falling . 
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a. (First, read the sentence aloud.) “Tides are falling.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is a declarative sentence because it makes a statement.” 

d. “This sentence is about tides. So, tides is the subject because it is 
what the sentence is about.” (Since tides is the subject, underline it 
and place a capital letter S above the subject.) 

e. “This sentence tells us that tides are falling. So, are falling is the 
predicate because it is what the sentence tells us about tides.” (Since 
are falling tells something about tides, double underline the predi-
cate—both the action verb and the helping verb—and place a capi-
tal letter P above the action verb.) 

f. “It is a predicate verb because it shows 
action. There is no linking verb because 
predicate verbs do not need linking 
verbs.” (Since falling shows action, 
place a capital letter Vto the right of 
the letter P.) 

g. “Are is the helping verb because it helps 
the verb.” (Now place the lowercase 
letters hv above are.) 

h. “These are the principal elements be-
cause they are what is needed for the 
sentence to be completed.” 
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Sentences to Diagram 
Another way to analyze a sentence is to diagram it. A diagram of a 

sentence is basically a drawing of the sentence that shows the function 
of each word in the sentence and its relationship to the other parts of the 
sentence. Diagramming helps you to visualize, or form a mental picture 
of, how the different parts of a sentence work together. Imagine how a 
model airplane takes shape as its pieces are assembled. Each piece has 
a place and function, and the pieces all work together to make it whole. 
As you build the model, you refer to its directions, which usually include 
drawings. Those pictures depict the model clearly and simply, making 
plain the purpose of each piece. 

In a similar way, the sentence diagram is a picture of a sentence. It 
shows the specifc places where the parts, such as the subject and pred-
icate, ft. When you diagram a sentence, you draw it so that you can 
clearly see the relationships between the parts. First, draw a straight hor-
izontal baseline. Write the subject of the sentence on the left side of the 
horizontal baseline. Then, draw a vertical line that crosses the baseline, 
and write the predicate verb, along with a helping verb if there is one, on 
the right side. The frst letter of the frst word in the sentence is always 
capitalized in the diagram. 

The vertical line crosses the horizontal line because it shows a clear 
division between what the sentence is about (the subject) and what that 
subject is doing (the predicate verb or verb phrase). As you learn to dia-
gram longer sentences in later chapters, you will draw other lines as well 
to depict different elements. However, every diagram of every sentence, 
no matter how long that sentence is, includes the basics you are learning 
right now: a horizontal line crossed by a vertical line dividing the princi-
ple elements. 

Subject Verb 

In the sentence “Tides fall,” the word tides is the subject and is placed 
on the left side of the horizontal baseline. A vertical dividing line sepa-
rates the subject from the predicate. The word fall, which is the predicate 
verb, is placed on the right side of the baseline. 
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Tides fall 

In the next sentence—“Tides are falling”—the word tides is the sub-
ject, and is placed on the left side of the baseline, while the helping verb 
are and the action verb falling are placed together on the right side of the 
dividing line. 

Tides are falling 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Geese are flying. 

b. Loki watches. 

c. Leaves are fluttering. 

d. Otis is raking. 

e. Eden was helping. 

Chapter 1: Four Kinds of Sentences & Principal Elements 
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2. On the lines provided, list the subjects from the sentences you analyzed on page 16. 

a. b. 

c. d. 

e. 

3. Imagine you are watching a play or recital. On the lines provided here and on the 
following page, construct your own sentences about the play using words from each 
column. 
Example: Actors were acting. 

Subject Helping Verb Verb 
Actors is singing 
Munchkins are clapping 
Dancers were playing 
Goblins have been dancing 
Musicians might be hiding 
Ballerinas must be videotaping 
Ushers could be acting 
Dad will be swaying 
People should be yawning 

a. 

b. 

c. 
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d. 

e. 

f. 

g. 

h. 

4. Imagine you are watching the ballerinas, munchkins, and goblins 
perform, and then write a declarative sentence about it. 



Notes
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Branches are swaying. 

b. Loki prowls. 

c. Mice will scamper. 

d. Chip is barking. 

e. Eden screams. 
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2. On the lines provided, list the subjects from the sentences you analyzed on page 20. 

a. b. 

c. d. 

e. 

3. Fill in a predicate verb for each of the following sentences. 

destroy Example: Bulldozers ______________________ . 

a. Saws ______________________. 

b. Shovels ______________________. 

c. Pliers ______________________. 

d. Hammers ______________________. 

e. Chisels ______________________. 

f. Screwdrivers ______________________. 

4. Imagine that you just received a brand-new set of tools as a gift, and then write the 
following kinds of sentences about it. 

a. Write a declarative sentence about tools. 

b. Write an interrogative sentence about a chisel. 
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Four Kinds of Sentences 

On the lines provided, identify each type of sentence by writing Dec for a declarative 
sentence, Int for an interrogative sentence, Imp for an imperative sentence, or Ex for an 
exclamatory sentence. 

1. Where do I clean frst? ______________ 

2. The Latin word for house is domus. ______________ 

3. Wow, that is a dirty window! ______________ 

4. May I help you? ______________ 

5. Take the laundry to your room. ______________ 

6. Ugh, the litter box is stinky! ______________ 

7. Vinegar is a natural cleaner. ______________ 

8. Look at what I found under the couch. ______________ 

9. Phew, I thought I lost it! ______________ 

10. Who invented the vacuum cleaner? ______________ 
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Principal Elements 

Analyze the following sentences. 

1. Kettles whistle. 

2. Kids are giggling. 

3. Clocks are ticking. 

4. Loki might nap. 

5. Curtains will rustle. 

6. Grandma is reading. 
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Sentences for Practice
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7. Soup boils. 

8. Faucets are dripping. 

9. Doors are squeaking. 

10. Chip barks. 



Notes
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From the pages of Lewis Carroll’s Alice’s Adventures in Wonderland, the poem “The Lob-
ster Quadrille” tells a silly tale about a whiting (a fsh), a snail, a porpoise, and some turtles 
all dancing a quadrille (a type of square dance) with lobsters for partners. Lewis uses all 
four kinds of sentences to delight his readers. Can you identify all four kinds of sentences 
in the poem? 

quadrille: a square 
dance for four 
couples 

whiting:a type of 
fsh 

shingle: a beach 
covered with small, 
worn pebbles 

askance: a side 
glance expressing 
disapproval or 
suspicion 

The Lobster Quadrille 
Lewis Carroll (1832–1898) 

“Will you walk a little faster?” said a whiting to a snail, 
“There’s a porpoise close behind us, and he’s treading on my tail. 
See how eagerly the lobsters and the turtles all advance! 
They are waiting on the shingle—will you come and join the dance? 

Will you, won’t you, will you, won’t you, 
will you join the dance? 

Will you, won’t you, will you, won’t you, 
won’t you join the dance? 

“You can really have no notion how delightful it will be 
When they take us up and throw us, with the lobsters out to sea!” 
But the snail replied, “Too far, too far!” and gave a look askance— 
Said he thanked the whiting kindly, but he would not join the dance. 

Would not, could not, would not, could not, 
would not join the dance. 

Would not, could not, would not, could not, 
could not join the dance. 

26 
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“What matters it how far we go?” his scaly friend replied. 
“There is another shore, you know, upon the other side. 
The further off from England the nearer is to France— 
Then turn not pale, beloved snail, but come and join the dance. 

Will you, won’t you, will you, won’t you, 
will you join the dance? 

Will you, won’t you, will you, won’t you, 
won’t you join the dance?”3 

Questions to Ponder 
1. What is the silly request of the whiting? 

2. What is the response of the snail? 

3. What do you think the point of this nonsensical poem is? 

3. Lewis Carroll, “The Lobster Quadrille,” in Favorite Poems Old and New, ed. Helen Ferris (New York: 
Doubleday & Company, Inc., 1957), pp. 135–136. 
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Chapter 

2Adverbs

The principal elements are the most powerful parts of an English sen-
tence. They are the royalty among the other words. A way to remember their 
importance is by looking more carefully at the Latin root of the word prin-
cipal, which is principalis and means “frst in importance.” The word prince 
is derived from it. A prince is a member of a royal family. In some countries, 
the prince is the ruler, which means that he is in command of the country. 
So, the subject and predicate of a sentence are a bit like the prince or royalty 
of the sentence because without them you have only a fragment of thought, 
and nothing takes command of the sentence. That’s why the subject and 
predicate are the principal elements: They are in charge of making a sen-
tence complete—they’re the “princes” of the parts of speech. 

Princes and other royalty rule over kingdoms. Though a kingdom may 
be small, every ruler must have vassals—people over whom they rule. For 
instance, the Knights of the Round Table were the vassals of Arthur and 
Guinevere, legendary king and queen of the ancient British people. The 
knights served loyally under their rulers—they were the subordinates of 
the king and queen, which means that they were under the rule, or com-
mand, of the king and queen. 

A sentence is a little bit like a kingdom. You have the principal ele-
ments—the princes or royalty of the sentence, which take command and 
complete the sentence—and you have the subordinate■ elements, which
are under the command of the principal elements. Once you fnd the two 
principal elements in a sentence—the subject and the predicate—you 
can identify all the remaining words as subordinate elements. 

In a sentence, the job of subordinate elements is to be in a lesser posi-
tion than the principal elements, much like vassals serving their prince. 

To the Source: 
subordinate 

Subordinate comes 
from the Latin word 
subordinatus (placed
in a lower order), 
which comes from 
sub, meaning “under,” 
and ordinare, mean-
ing “arrange, set in 
order.” 
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To the Source: 
adverb 

The word adverb 
comes from the 
Latin words ad,
which means “to” 
and verbum, which 
means “word.” The 
Latin word adverbi-
um means “added to 
a verb.” 

Subordinate elements can be words, phrases, or clauses that modify 
nouns or verbs. In this chapter, the subordinate elements we will learn 
about are adverbs; in the next chapter, we will cover adjectives. Later, we 
will study adverbial and adjectival phrases and clauses. 

Ideas to Understand 
An adverb■ is a subordinate element that modifes verbs, adjectives, or 

other adverbs. When adverbs modify verbs, as they commonly do, they 
tell how, when, or where the action takes place in the sentence. In this way, 
an adverb is subordinate to the principal element it modifes. An adverb 
is a word that is added to a verb, answering the questions how? when? or 
where? 

Think of a simple sentence about a canary named Tweet: Tweet 
chirps. The sentence has only a subject and a predicate verb, but if you 
add an adverb, you help the reader understand howthe subject is doing 
something. Tweet chirps loudly. Or, Tweet chirps softly. Or even, Tweet 
chirps obnoxiously. Adverbs change or modify the meaning of the verb. 
They help the reader picture how the action is taking place. They can 
also tell the whenand the where of the action: Tweet chirps nightly. Tweet 
chirps anywhere. 

In the poem “Crumbs to the Birds,” Charles and Mary Lamb describe 
a little bird’s caroling with different adverbs that tell how, when, and 
where he sings. Read carefully to see if you can point out the adverbs. 
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No doubt he has his little cares, 
And very hard he often fares, fares: gets along 

The which so patiently he bears, 
That listening to those cheerful airs, airs: songs 

Who knows but he may be 

In want of his next meal of seeds? 
I think for that his sweet song pleads. 
If so, his pretty art succeeds, art: the bird’s song 

I’ll scatter there among the weeds 
All the small crumbs I have.1 

Many adverbs, though not all of them, end with the letters -ly. As a 
suffx, ■ or letters added to the end of a word, -ly transforms a word into an 
adverb. Did you notice how the poets use the adverb patiently to tell their 
reader howthe little bird bears his cares? In addition, they use the adverb 
often to tell whenthe bird fares (in other words, gets along). They also use 
the adverb there to tell where I will scatter the crumbs among the weeds. 

Adverbs usually modify verbs, such as hard modifes the verb fares, in 
telling how the bird fares. However, adverbs can also modify other ad-
verbs, such as in the line “And very hard he often fares.” How hard? Very 
hard. When the poets tell us that the bird bears his little cares “so pa-
tiently,” the adverb patiently modifes the verb bears, but patiently is itself 
modifed by another adverb: so. How patiently? So patiently. 

Adverbs can tell how the verb is behaving even if it is in the negative. 
If the poets had written, “I will not scatter crumbs,” they would have 
used the adverb not to modify the verb scatter. How will I scatter? I will 
not scatter. The adverb not is used to negate the action of the verb scatter. 
Never is another adverb that negates the action of the verb and answers 
the question how? as in “I will never scatter crumbs.” 

There 
Shelf: 
the 
Off 

are many dif-
ferent legends sur-
rounding Camelot, 
the castle of Arthur 
and Guinevere; 
Excalibur, the sword 
which only the boy 
Arthur could pull
from the stone where 
it was magically fixed 
until the rightful king 
should remove it; Sir 
Lancelot, the most 
gallant knight and 
Arthur’s best friend 
who falls in love 
with the queen; and
Merlin, the wizard 
who lives backward, 
getting younger each 
day instead of aging. 
Ask your librarian 
to help you find a 
good collection of
the Arthurian tales,
take it off the shelf, 
and enjoy your trip 
to Camelot! 

To the Source: 
suffix 

The word suffix 
comes from the Latin 
word suffixum, which 
means something
“attached on top of.” 

1. Charles and Mar y Lamb, “Crumbs to the Birds,” in One Thousand Poems for Children, ed. Roger 
Ingpen (Philadelphia: George W. Jacobs & Company, 1920), p. 21. Available at: https://books.google. 
com/books?id=8OsyAQAAMAAJ. 

https://books.google
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= Pause for Punctuation 
An address is usually written on three lines: 

◊ First and Last Name (capitalize the frst letters of each word) 

◊ Street Number and Street Name with abbreviation for street (capitalize the frst 
letters of each word and place a period after the abbreviation) 

◊ City, State and Zip Code (capitalize the frst letters of each word; use a comma be-
tween city and state but not between the state and the zip code; use either the fve-
digit zip or the nine-digit zip with a hyphen separating the last four digits) 

Example: Alex Lexicon 
123 Word St. 
New Syllable, NY 12345-6789 

Terms to Remember 
Review these defnitions frequently and joyfully to help commit them 

to memory. How should you review them? Frequently and joyfully! 

◊ Principal Elements (1–3) Song Lyrics: 
For the lyrics to all of the songs in 

◊ Noun (1–5) WOL2A, please see the Song Lyrics 
section on p. 197.

◊ Verb and Helping Verb (1–6) 

◊ Adverb (1–7) 

Sentences to Analyze and Diagram 
As you analyze sentences, you need to remember the defnition of a 

sentence, the four kinds of sentences, and the principal elements of a sen-
tence. Now, we add the next steps for breaking a sentence into its parts: 
identify, in order, all the modifers beginning at the end of the sentence 
and moving from right to left. The modifers in this chapter’s lessons are 
all adverbs. As you analyze the following sentence with your teacher’s 
guidance, note that the last two steps are new—the analysis of adverbial 
elements. 
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S PV 
Swallows fly high. 

adv 

a. (First, read the sentence aloud.) “Swallows fly high.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is a declarative sentence because it makes a statement.” 

d. “This sentence is about swallows. So, swallows is the subject because 
it is what the sentence is about.” (Since swallows is the subject, un-
derline it and place a capital letter S above it.) 

e. “This sentence tells us that swallows fly. So, fly is the predicate be-
cause it is what the sentence tells us about swallows.” (Since fly tells 
us something about swallows, double underline the predicate and 
place a capital letter P above it.) 

f. “It is a predicate verb because it shows action. There is no linking 
verb because predicate verbs do not need linking verbs.” (Since fly 
shows action, place a capital letter Vto the right of the letter P.) 

g. “These are the principal elements because they are what are needed 
for the sentence to be completed.” 

h. (Now move right to left from the end of the sentence to the begin-
ning.) “High tells us how swallows fly.” (To mark adverbs, carefully 
draw a straight line down from the adverb, then a horizontal line 
toward the word that it modifes, and then a straight line with an 
arrow pointing to the word it modifes.) 

i. “So, high is an adverbial element because it modifes a verb. It is an 
adverb.” (Write adv in lowercase letters in the elbow opposite the 
line with the arrow.) 

Once the sentence is analyzed and marked, you can diagram it using 
the following steps: 

1. Draw a horizontal baseline. 

2. (Subject) Write the subject on the left-hand side of the baseline. 

3. Draw a vertical line that penetrates, or crosses through, the base-
line. 
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4. (Predicate verb) Write the predicate on the baseline to the right of 
the vertical line. 

5. (Adverb) Draw a diagonal line from left to right under the word 
that is modifed and then write the adverb on that diagonal line. 

Subject Verb 
adverb 

In the diagram for the sentence “Swallows fly high,” notice that the 
word swallows (the subject) is written to the left of the vertical line. Fly 
(the predicate verb) is written to the right of the vertical line. High is writ-
ten on a modifying line under the verb fly. 

S PV 
Swallows fly high. 

adv 

Swallows fly 
high 

When a sentence has more than one adverb, the modifer lines must 
not be crossed. For example, in the sentence “Swallows fly high today,” 
the modifer lines do not cross one another. In fact, the lines are con-
nected. The lines become one line modifying the same verb: fly. 

S PV 
Swallows fly high today. 

adv adv 

Chapter 2: Adverbs 
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Swallows fly 
high

today 

When a sentence has adverbs both before and after the verb, the mod-
ifer lines are distinct and separate. They are not to be joined even if they 
are both modifying the same verb. 

S PV 
Today, swallows fly high. 

adv adv 

swallows fly 
Today

high 

When a sentence has an adverb modifying another adverb in the 
sentence, the modifer lines must not be crossed. For example, in the sen-
tence “Swallows fly very high,” the modifer line from very to high is sepa-
rate from the other modifer line. The modifer line from high is beneath 
the other modifer line and points to the verb fly. 

S PV 
Swallows fly very high. 

adv 
adv 

Swallows fly 

Chapter 2: Adverbs 

very 

high 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Geese are flying away. 

b. Loki watches intently. 

c. Leaves are floating down. 

d. Eden might be raking soon. 
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2. Imagine that Loki the cat is outside in the crisp autumn weather. Write one sentence 
about Loki, being sure to include an adverb. 

3. What is an adverb? 

4. On the lines provided, write your address, using correct capitalization and punctuation. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Suddenly thunder cracked outside. 

b. Eden quickly hid. 

c. Chip growled softly. 

d. Loki just purred. 

2. Imagine there’s a thunderstorm raging outside. Write one sentence about thunder, 
being sure to include an adverb. 
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3. Adverbs tell how the verb is behaving, even if it is in the negative. Rewrite the follow-
ing sentences, adding not or never to them. 

Example: Neighbors did call. 
Neighbors did not call. 

a. Doors will shut. 

b. Keys do turn. 

c. Balls are thrown inside. 

d. Rackets do swing. 

4. What is an adverb? 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Grandpa may not be fshing there long. 

b. Noisily, Mabel is jumping about. 

c. Rufus is playfully splashing too. 

d. Fish are not biting. 

2. Write one sentence about howGrandpa is fshing, being sure to include an adverb. 



41 Chapter 2: Adverbs 

Lesson to LearnC Adverbs

  
 

 

    

 

    

 

    

 

    

 

  

  

 

3. Rewrite the following sentences by adding an adverb to each of them. Remember, 
adverbs answer the questions how? when? or where? so you can use those questions to 
help you come up with an appropriate adverb for each sentence.  

Example: Kids swim. 
Possible answers: (How?) Kids swim swiftly. (When?) Kids often swim. (Where?) Kids 
swim around. 

a. Swimmers are competing. 

b. Calvin will swim. 

c. Races begin. 

d. Uncle Roy is cheering. 

4. What are the questions that an adverb can answer?  
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Analyze the following sentences in which the parts of the body are characters in “The 
Fable of the Stomach.” 

1. Legs complained slowly. 

2. Stomach was wondering. 

3. Hands did not move. 

4. Stomach was questioning. 

5. Arms did not swing. 

6. Stomach was worrying. 
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7. Teeth did not grind. 

8. Stomach objected quickly. 

9. Limbs merely laughed. 

10. Soon, Body ceased. 
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Lesson to Enjoy—Tale
Adverbs

 

Stories such as fables can be used to persuade others to do something. A tale is told 
about poor working folks, known as the plebeians, who were deserting ancient Rome be-
cause they were tired of serving the wealthy. The noblemen, or patricians, who wanted the 
plebeians to return, used a simple fable to persuade their servants to come back to Rome. 
Do you think it worked? 

clamored: made a 
loud demand 
in vain: with no 
effect 

The Fable of the Stomach 
Adapted from The Story of the Romans by H.A. Guerber 

All the different parts of the body once refused to work, saying that 
they were tired of ser ving the stomach. 

The legs said, “What is the use of running about from morning till 
night, merely to fnd food enough to fll it?” 

“We won’t work for the lazy stomach either!” said the hands and arms. 
“Legs, if you’ll keep still, we won’t move either.” 

“We are tired, too,” said the teeth. “It is grind, grind, grind, all day long. 
The stomach can do its own work hereafter.” 

All the other parts of the body had some complaint to make about the 
stomach, and all agreed that they would not work any more to satisfy its 
wants. The legs ceased walking, the hands and arms stopped working, the 
teeth did not grind any more, and the empty stomach clamored in vain 
for its daily supply of food. 

All the limbs were delighted at frst with the rest, and when the empty 
stomach called for something to eat, they merely laughed. Their fun did 
not last very long, however, because the stomach, weak for want of food, 
soon ceased its cries. Then, after a while, the hands and arms and legs 
grew so weak that they could not move. Eventually the entire body fell 
down and died because the stomach, without food, could no longer sup-
ply it with strength to live.2 

2. “The Fable of the Stomach,” adapted from The Story of the Romans by H.A. Guerber, in Writing & 
Rhetoric Book 3: Narrative II, by Paul Kortepeter (Camp Hill, PA: Classical Academic Press, 2013), pp. 
44–45. 
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Questions to Ponder 

1. What part of the body was first to complain? 

2. Why do the other body parts complain? 

3. What does “the empty stomach clamored in vain” mean? 

4. What lesson can be learned from this fable? 





Level & 
Book 

Chapter 

A 
Abbreviation: An abbreviation is a short form of a word or title. It 
begins with a capital letter and ends with a period. 

2A 4 

Adjectival Element: A word (or a group of words) that modifes 
nouns or pronouns. 

1A 
2A 

5 
3/6 

Adjectival Prepositional Phrase: A group of words that includes 
a preposition followed by a noun or pronoun (see object of 
the preposition), and any words that modify the object of the 
preposition. The entire phrase is an adjective and modifes nouns 
or pronouns, answering the questions how many, whose, which one, 
or what kind. 

1B 3 

Adjective: An adjective is a part of speech. It’s used to describe or 
defne the meaning of a noun or pronoun (see also noun, pronoun). 
It answers the questions how many, whose, which one, or what kind. 
It modifes a noun or pronoun. 

1A 
2A 

5 
3 

Adverb: An adverb is a part of speech. It modifes a verb, an 
adjective, or an adverb. It answers the questions how, when, or 
where. 

1A 
2A 

4 
2 

Adverbial Element: A word (or a group of words) that modifes 
verbs, adjectives, and adverbs. 

1A 
2A 

4 
2 

Adverbial Prepositional Phrase: A group of words that includes 
a preposition followed by a noun or pronoun (see object of 
the preposition), and any words that modify the object of the 
preposition. The entire phrase is an adverb usually modifying a 
verb, answering the questions when, where, or how. 

1B 3 
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Antecedent: The antecedent is a noun, clause, or phrase to which 
a pronoun refers. If the antecedent is singular, then the pronoun 
is singular too. But if the noun, clause, or phrase is plural, then the 
pronoun must be plural too. The antecedent determines which 
pronoun is used. 

1A 7 

Antonym: Antonyms are words that have the opposite meaning. 
For example, night and day are antonyms. 

1B 6 

Articles: The adjectives the, a (or an) 2A 3 

Auxiliary Verb: See helping verb. 1A 
2A 

3 
4 

B 
Be Verbs: Forms of the verb be: am, is, are, was, were, be, being, been. 
They express a state of being when they behave like linking verbs. 

2A 5 

C 
Case: A grammatical term that describes a special function of a 
noun. A noun’s case shows its relationship to other words in a 
sentence. See also subjective case, nominative case, and possessive 
case. 

1A 7 

Clause: A clause is a group of words containing a subject and a 
predicate. 

1A 4 

Common Noun: A noun that names any person, place, thing or 
idea. See also noun; proper noun. 

1B 
2A 

3 
4 

Complete Predicate: One of the principal elements in a sentence. 
It tells something about the subject, such as what it is doing or 
being. It consists of the verb or verb phrase and all the words that 
accompany it, such as modifers and subject complements. See also 
modifer, simple predicate, subject complement, verb, verb phrase. 

2A 1 

Compound Direct Object: Two or more direct objects that are 
joined with a conjunction and that together function as a single 
direct object for a transitive verb. 

1B 7 
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Compound Noun: A noun made up of two or more words 
combined together as one. Usually they are united into a single 
word or joined with a hyphen, but sometimes they remain as 
separate words. (Also known as a compound word.) 

2A 5 

Compound Subject: Two or more subjects that are joined with a 
conjunction and that together function as a single subject in the 
sentence. 

1B 5 

Compound Verb: Two or more verbs that are joined with a conjunction 
and that together function as a single verb for a single subject. 

1B 6 

Conjunction: A part of speech that joins words, phrases, or clauses. 
Conjunctions indicate the relation between the elements that they join. 

1A/1B 
2A 

1/5 
8 

Consonant: A letter of the alphabet that represents a constricted 
speech sound. The indefnite article a is used before words 
beginning with consonants, which are b, c, d, f, g, h, j, k, l, m, n, p, q, 
r, s, t, v, w, x, y, and z. 

1A 
2A 

5 
3 

Contraction: A shortened form of two words that uses an 
apostrophe in place of the letters and spaces left out. WOL Level 1 
focuses on contractions with subject pronouns and verbs, such as 
I’m for I am or they’ve for they have, and on contractions with verbs 
and the adverb not, such as didn’t for did not. 

1A 8 

D 
Declarative Sentence: One of the four kinds of sentences. It makes 
a statement and ends with a period. 

1A 
2A 

1 
1 

Defnite Article: The adjective the. It identifes a particular noun 
and is placed before nouns or the adjectives that modify them. 

1A 
2A 

5 
3 

Defnitive Adjective: A type of adjective that asks the questions 
how many (e.g., two; a, an), whose (Eden’s), and which one (e.g. that; 
the). A defnitive adjective limits or defnes the noun it modifes. 
See also descriptive adjective. 

2A 3 

Descriptive Adjective: A type of adjective that asks the question 
what kind (e.g., yellow). It describes a quality of the noun it 
modifes. See also defnitive adjective. 

2A 3 

Diagram: A visual representation or drawing of a sentence 
depicting the function of each word and its relationship to the 
other parts of the sentence. 

2A 1 
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Direct Object: A direct object is an objective element that tells 
what the subject is acting on. It is a noun or pronoun after a 
transitive verb. It answers the question what or whom after the 
verb and is labeled do. 

1A 
2A 

6 
4 

E 
Eight Parts of Speech: The eight parts of speech are classes 
of words with the same kind of meaning and use. And they 
are nouns, verbs, adjectives, adverbs, prepositions, pronouns, 
conjunctions, and interjections. 

1A 
2A 

1 
1 

Exclamatory Sentence: One of the four kinds of sentences. It 
expresses strong feeling and ends with an exclamation point. 

1A  
2A 

1 
1 

F 
First Person: A grammatical categor y of pronouns used by the 
speaker to refer to himself or herself (i.e., the subject pronouns I or 
we and the object pronouns me or us). See also person. 

1A 7 

Fragment: A group of words that is not a complete sentence 
because it lacks a subject, a predicate, or both. 

1B 4 

G 
Gender: A grammatical categor y or classifcation into which 
nouns and pronouns can be sorted—namely male, female, or 
neuter. For example: a king is masculine (he is a male); a queen 
is feminine (she is a female); or a throne is neuter (it is neither 
masculine nor feminine). 

1B 2 

H 
Helping Verb: A verb that helps another verb express its meaning. 
It is placed alongside a transitive, linking, or intransitive verb to 
form a verb phrase. Both words work together as one action. The 
helping verbs are am, is, are, was, were, be, being, been, have, has, had, 
do, did, does, may, might, must, should, would, could, shall, will, can. 

1A 
2A 

3 
1/4 
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Homonym: Homonyms are words that sound the same but have 
different meanings and sometimes spelling. For example, bark, 
meaning the sound a dog makes, and bark, meaning the outer 
covering of a tree, are homonyms. 

1B 6 

I 
Imperative Sentence: One of the four kinds of sentences. It gives a 
command and ends with a period or exclamation point. 

1A 
2A 

1 
1 

Implied Subject: A subject that does not appear in the sentence 
but is indirectly expressed or suggested. See also subject. 

1A 
2A 

1 
1 

Indefnite Article: The adjective a or an. It is placed before non-
specifc nouns and identifes them as being singular; a is used 
before nouns or adjectives beginning with a consonant, and an is 
used before nouns or adjectives beginning with a vowel sound. 

1A 
2A 

5 
3 

Interjection: A part of speech that is a word or short phrase that 
expresses strong emotion. It is inserted into a sentence or stands 
alone. 

1A 1 

Interrogative Sentence: One of the four kinds of sentences. It asks 
a question and ends with a question mark. 

1A 
2A 

1 
1 

Intransitive Verb: A verb that does not take an objective element 
or join the subject to the predicate. 

1A 
2A 

6 
4 

Introductory Prepositional Phrase: An adverbial prepositional phrase 
that is located at the beginning of a sentence and modifes the verb. 

1B 4 

L 
Linking Verb: A verb that joins the subject to the predicate. In 
other words, it is the glue that joins the subject either to a noun 
that renames the subject or to an adjective that describes the 
subject. Linking verbs express a state of being. 

1A 
2A 

3 
4/5/6 

M 
Modifer: A word (or a group of words) that modifes or changes 
the meaning of word. Adjectives modify nouns and pronouns; 
adverbs usually modify verbs, but adverbs also can modify 
adjectives and other adverbs. 

1A 
2A 

4 
2/3 
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N 
Neuter: The gender of a pronoun that is neither male nor female. 
The pronoun it is neuter, and sometimes the pronouns they and 
them can be neuter. 

1B 2 

Nominative Case: The grammatical term indicating that a noun 
or pronoun is the subject in a sentence or a clause rather than its 
object. See subjective case. 

1A 
2A 

7 
8 

Noun: A noun is a part of speech. It names a person, place, or 
thing. A noun names a quality or an idea. A noun may be singular 
or plural. 

1A 
2A 

2 
1 

Number: A property of a noun or pronoun that tells how many. 
Singular in number means only one, and plural in number means 
more than one. 

1A 3 

O 
Objective Case: The grammatical term indicating that a noun or 
pronoun is the object in a sentence, phrase, or clause rather than 
its subject. 

2A 8 

Objective Element: A word or group of words that completes 
the meaning of the action verb. See also direct object. Objective 
elements can also include indirect objects or the objects of 
prepositions. 

1A 
2A 

6 
4 

Object of the Preposition: The noun or pronoun after the 
preposition. It is joined by the preposition to another word in the 
sentence in a modifying relationship. 

1B 1 

Object Pronoun: A personal pronoun that is used as a direct object 
or the object of the preposition (i.e., me, us, you, him, her, it, them). 

1A 7 

Order of Analysis: The order in which sentences are analyzed: 
phrases, clauses, principal elements, and modifers. 

1B 3 

Ordinal Adjective: A word that denotes what place an object is in 
an order, such as frst, second, third, or fourth. 

1A 
2A 

5 
3 
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Oxford Comma: The last comma before the conjunction in a series 
of words, phrases, or subordinate clauses. It should not be omitted. 
It is called the Oxford comma after the Oxford University Press, 
which insists on including such commas in its publications. See 
serial comma. 

2A 8 

P 
Person: A property of a noun or pronoun that distinguishes 
between speaker, addressee, and others. There are three persons: 
frst person (the one speaking), second person (the one being 
spoken to), and third person (the one being spoken about). 

1A 7 

Personal Pronoun: A pronoun that primarily takes the place of 
names of persons, hence personal pronoun. However, it can replace 
things too. See also pronoun, object pronoun, subject pronoun. 

1A 7 

Personifcation: A poetic fgure of speech in which human 
qualities are given to animals or nonhuman things. 

2A 7 

Phrase: A group of words behaving like one part of speech. A 
phrase does not contain a subject and a predicate. 

1A 3 

Plural: A grammatical categor y for nouns, pronouns, and verbs 
that refer to more than one thing. 

1A 3 

Predicate: One of the principal elements in a sentence. It tells 
something about the subject like what it is doing or being. 

1A 
2A 

2 
1/4/5/6/7 

Possessive Case: The grammatical term indicating that a noun or 
pronoun possesses something. 

2A 8 

Possessive Noun: A noun that shows ownership and behaves like 
an adjective. Possessive nouns modify other nouns. They use an 
apostrophe and may use the letter s. 

2A 8 

Predicate Adjective: An adjective that follows a linking verb in a 
sentence and that describes a quality of the subject. See also subject 
complement. 

2A 6/7 

Predicate Nominative: A noun or pronoun that follows a linking 
verb in a sentence and that renames the subject. See also subject 
complement. 

2A 5/7 

Predicate Verb: An action verb showing what the subject does. If 
it is a transitive verb, it takes a direct object.  If it is an intransitive 
verb, it does not. 

1A 
2A 

3 
4/7 
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Preposition: A preposition is a part of speech used to show the 
relationship between certain words in a sentence. It is a word 
that joins its object, which is the noun or pronoun that follows 
it, to another word in a sentence, which can be a noun, pronoun, 
verb, adverb, or adjective. WOL Level 1 focuses on prepositions that 
connect a noun or pronoun to a verb, showing a relationship of 
location (where), time (when), or manner (how). Some of the most 
common prepositions are aboard, about, above, across, after, 
against, along, among, around, before, behind, below, beneath, 
beside, between, beyond, at, by, down, during, except, for, from, 
inside, in, into, near, of, off, on, out, outside, over, past, since, 
through, throughout, to, toward, under, up, until, upon, with, 
within, without, underneath. 

1B 3 

Prepositional Phrase: A group of words including a preposition, 
an object of the preposition, and any words that modify that 
object. All these words together behave as a single part of speech, 
either an adverb or an adjective. 

1B 3 

Principal Clause: A group of words containing a subject and a 
predicate and is able to stand independently as a sentence. 

1A 4 

Principal Elements: Principal elements are the parts of the 
sentence that are needed for the sentence to be completed. Subject 
and predicate are those parts. 

1A 
2A 

2 
1 

Pronoun: A pronoun is a part of speech used in place of a noun or 
of more than one noun. A pronoun is a part of speech. 

1A 
2A 

7 
1 

Proper Adjective: A proper noun that is used as an adjective, 
sometimes with a slight change to its ending: e.g., American, 
English, Victorian. 

2A 6 

Proper Noun: A noun that refers to a particular person, place, 
thing, or idea. It begins with a capital letter. See also common noun; 
noun. 

1B 
2A 

3 
4 

S 
Second Person: A grammatical categor y for pronouns used by the 
speaker to refer to the person being spoken to (i.e., you as either a 
singular or plural subject pronoun or a singular or plural object 
pronoun). See also person. 

1A 7 
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Sentence: A sentence is a group of words expressing a complete 
thought. There are four kinds of them: Declarative Sentence— 
Makes a statement. Interrogative Sentence—Asks a question. 
Imperative Sentence—Gives a command. Exclamatory Sentence— 
Expresses strong feeling. 

1A 
2A 

1 
1 

Serial Comma: The last comma before the conjunction in a series 
of words, phrases, or subordinate clauses. It should not be omitted. 
See Oxford comma. 

2A 8 

Simple Predicate: The verb or verb phrase in a sentence. 1A 
2A 

3 
1, 4 

Singular: A grammatical categor y for nouns, pronouns, and verbs 
that refer to only one thing. 

1A 3 

Stanza: A group of lines in a poem. 1A 
2A 

3 
multiple 

Subject: One of the principal elements in a sentence. It is a noun or 
pronoun and is what the sentence is about. 

1A 
2A 

1 
1 

Subject Complement: Either a predicate nominative or a predicate 
adjective that is joined to the subject by a linking verb and that 
completes the subject by renaming it or by modifying it. See also 
predicate nominative; predicate adjective; subject. 

2A 5/6 

Subjective Case: The grammatical term indicating that a noun 
or pronoun is the subject in a sentence or a clause rather than its 
object. See nominative case. 

2A 8 

Subject Pronoun: A personal pronoun that is used as the subject in 
a sentence (i.e., I, we, you, he, she, it, they). 

1A 7 

Subject-Verb Agreement: A correct sentence structure in which 
the subject and verb agree in person (frst, second, or third person) 
and number (singular or plural). 

1B 2 

Subordinate Element: A word (or a group of words) that changes 
or limits the meaning of the principal elements. Also known as 
modifers. 

1A 
2A 

4 
2 

Suffx: A letter or letters added to the end of a word to change its 
meaning. 

2A 2 

Synonym: Synonyms are words that mean almost the same thing. 
For example, happy and glad are synonyms. 

1B 6 
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1 
Syntax: Word order. It is the way in which words are combined to 1A 2 
form phrases, clauses, or sentences. 2A 

T 
Tense: A form of a verb that is used to show time or when an 
action occurs, as in past, present, and future. 

1A 
2A 

3 
4 

Third Person: A grammatical categor y for pronouns used by the 
speaker to refer to anyone or anything being spoken about that is 
not the speaker or the one addressed (i.e., the subject pronouns he, 
she, it, or they and the object pronouns him, her, or them). See also 
person. 

1A 7 

Transitive Verb: A verb that that takes an objective element (i.e., a 
direct object). It transitions from the subject to the direct object. 

1A 
2A 

6 
4 

V 
Verb: A part of speech that shows action or a state of being. 1A 

2A 
3 
1 

Verb Phrase: A helping verb together with either an action verb or 
a linking verb. 

1A 
2A 

3 
1/5 

Vowel: A letter of the alphabet that represents a voiced speech 
sound. The indefnite article “an” is used before words beginning 
with vowels: a, e, i, o, u. 

1A 
2A 

5 
3 



Eight Parts of Speech (1–1) 

The eight parts of speech are classes of words 
with the same kind of meaning and use. 

They are: nouns, verbs, adjectives, adverbs, 
prepositions, pronouns, conjunctions, interjections. 

These are the eight parts of speech, 
classes of words with the same kind of meaning and use. (Repeat.) 

Sentence (1–2) 

A sentence is a group of words expressing a complete thought.  
There are four kinds of sentences:  

Declarative sentence—makes a statement.  
Interrogative sentence—asks a question.  
Imperative sentence—gives a command.  
Exclamatory sentence—expresses strong feelings. 

A sentence is a group of words expressing a complete thought. 
There are four kinds of sentences. (Repeat.) 

Principal Elements (1–3) 

Principal elements are the parts of the sentence 
that are needed for the sentence to be completed. 

Subject and predicate are those two parts. 

Subject and Predicate (1–4) 

A subject, a subject is a noun or a pronoun  
and is what the sentence is about (clap, clap). 

A predicate, a predicate tells us something about the subject  
like what it is doing or being (clap, clap). 

Song Lyrics 
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Noun (1–5) 

A noun is a part of speech. 
It names a person, place, or thing. 
A noun names a quality or an idea. 
A noun is a part of speech. 
It names a person, place, or thing. 
A noun may be singular (clap) or plural (clap clap clap). (Repeat.) 

Verb and Helping Verb (1–6) 

A verb is a part of speech. (echo) 
A verb shows action or a state of being. (echo) 
A verb is a part of speech. (echo) 
A verb shows action or a state of being. (echo) 
A helping verb helps another verb to express its meaning. 
A helping verb stands near the verb. 
It is called an auxiliar y. 
Am, is, are, was, were, be, being, been, has, have, had, do, does,  

did, may, might, must, should, could, would, shall, will, and can. 
A helping verb stands near the verb and is called an auxiliar y. 
A helping verb stands near the verb. It is called an auxiliar y. 

Adverb (1–7) 

An adverb is a part of speech. 
It modifes a verb or another adverb. 
It can also modify an adjective 

and answers three questions: how? when? or where? 
It answers three questions: how? when? or where? 

Adjective (1–8) 

An adjective is a part of speech 
used to describe or defne 
the meaning of a noun or pronoun. 

It answers the questions: 
How many? (echo) 
Whose? (echo) 
Which one? (echo) 

Song Lyrics
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or What kind? (echo) 
It modifes a noun or pronoun. 
It modifes a noun or pronoun. 

Direct Object (1–9) 

d-o, d-o 
A direct object is an objective element 

that tells what the subject is acting on. 
d-o, d-o 
It’s a noun or pronoun after a transitive verb. 
d-o, d-o 
It answers the question what or whom after the verb 

and is labeled do. 

Four Classes of Verbs (1–10) 

These are the four classes of verbs: 
The four classes of verbs are transitive verbs, linking verbs,  

intransitive verbs, and helping verbs. 
These are the four classes of verbs. 
A transitive verb takes an objective element. 
A linking verb joins a subject to a predicate. 
An intransitive verb does not take an objective element  

or join a subject to a predicate. 
A helping verb helps another verb express its meaning. 
A helping verb helps another verb express its meaning. 
These are the four classes of verbs. 
These are the four classes of verbs. 

Pronoun (1–11) 

A pronoun is a part of speech 
used in place of a noun or nouns. 

A pronoun is a part of speech 
used in place of a noun or nouns. 

A pronoun is a part of speech. 

Song Lyrics
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Subject Pronouns (1–12) 

Subject pronouns are in the nominative case: 
I, you, he, she, it, we, you, they (repeat). 

Subject pronouns are in the nominative case: 
I, you, he, she, it, we, you, they (repeat). 

Antecedent (1–13) 

The antecedent is a noun, clause, or phrase  
to which a pronoun refers. 

If the antecedent is singular,  
then the pronoun is singular too. 

But if the noun, clause, or phrase is plural,  
then the pronoun must be plural too. 

The antecedent determines which pronoun is used. 

Fable (1–14) 

A fable (echo) 
is a moral tale. 

A fable (echo) 
is not a fair y tale. 

A fable is short, direct, and clear. 
Animals are characters sneaky or sincere. 
Teaching lessons not to be deceived, 

fables warn us not to be naive. 

Object Pronouns (1–15) 

Object pronouns are in the objective case. 
Me, you, him, her, it, us, you, them 
Me, you, him, her, it, us, you, them. 

Object pronouns are in the objective case. 
Me, you, him, her, it, us, you, them 
Me, you, him, her, it, us, you, them 
Me, you, him, her, it, us, you, them. 

Song Lyrics
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Preposition (1–16) 

A preposition (a preposition) 
is a part of speech (is a part of speech) 
used to show the relationship 
between certain words in a sentence (in a sentence). (Repeat.) 

List of Prepositions (1–17) 

Aboard, about, above, across, after, against, along, among, around 
Preposition Words 

Before, behind, below, beneath, beside, between, beyond, at, by 
Preposition Words 

Down, during, except, for, from, inside, in, into, near 
Preposition Words 

Of, off, on, out, outside, over, past, since, through 
Preposition Words 

Throughout, to, toward, 
Under, up, until, 
Upon, with, within, 
Without, underneath 

Preposition Words 
Preposition Words 
Preposition Words! 

Phrase (1–18) 

A phrase is a group of words 
behaving like one part of speech 
not containing a subject or a predicate. (Repeat.) 

Object of the Preposition (1–19) 

The object of the preposition 
The object of the preposition 

is the noun or pronoun 
after the preposition. (Repeat.) 

Song Lyrics
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Conjunction (1–20) 

A conjunction is a part of speech. 
It joins elements of the same rank or name. 
When two or more words are joined this way, 

they’re called compounds. (Repeat.) 

Synonyms, Antonyms, and Homonyms (1–21) 

Synonyms, antonyms, and homonyms 
Synonyms are words that mean almost the same thing. 
Antonynms are words that have the opposite meaning. 
Homonyms are words that sound the same, but have different meaning and 

sometimes spelling—words that sound the same, but do not mean the 
same thing. 

Synonyms, antonyms, and homonyms 
Synonyms: little and small 
Antonyms: short and tall 
Homonymns: threw the ball, walk through the mall 
Synonyms, antonyms, and homonyms 
Synonyms, antonyms, and homonyms. 

Folktale (2–1) 

A folktale is a simple tale written in a certain way, 
with characters, a setting, 
a problem, a goal, 
events, and a resolution. 

These tales of peasant life 
shape morals and poke fun 
at everyday occurrences. 

They’re orally passed on. 

Be Verbs (2–2) 

Be Verbs express a state of being 
when they behave like linking verbs: 
am, is are, was, were, be, being, been. 
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Predicate Nominative and Predicate Adjective (2–3) 

A predicate nominative and predicate adjective are the subject complements. 
They are complements that usually follow the linking verb in a sentence. 
A predicate nominative is a noun or pronoun that renames the subject. 
A predicate adjective is an adjective that describes a quality of the subject. 

Possessive Nouns (2–4) 

Possessive nouns show ownerships. 
They’re nouns that behave like adjectives. 
They modify other nouns. 
They use an apostrophe and may use the letter s. 

The Five Rules of Commas (2–5) 

Commas in a Series: 
Use commas to separate items written in a series that 
includes words, phrases, and subordinate clauses. 

Separating Adjectives: 
Use a comma to separate two or more adjectives; 
use the and test to see if a comma is needed. 

Comma Conjunction: 
Use a comma before coordinate conjunctions (for, and, nor, but, or, yet, so) 
in a compound sentence. 

Non-Essential Elements: 
Use commas to enclose non-essential phrases or 
clauses that are not essential to the sentence. 

Inverted Elements: 
Use a comma after a phrase or a subordinate clause that is at the beginning 
of a sentence; a comma must be used. 



Diagramming Overview 
Principal Elements 
When you diagram the principal elements, 
the subject of the sentence is placed on the S PV 
left side of the horizontal baseline, and the 
predicate verb, or verb phrase, rests on the 
right side. A vertical line that crosses the 
baseline divides the subject and predicate. 

Adverbs 
When you diagram an adverb, draw 
a diagonal line under the word that it 
modifes and write the adverb on the S PV 
slanted line. 

Adjectives 
When you diagram an adjective, make 

adv 

a diagonal line under the word that it 
S PVmodifes and write the adjective on the 

slanted line. 
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Predicate Nominative 
When you diagram a predicate nominative, 
the linking verb rests on the baseline 
between the subject and the predicate. 
The dividing line between the linking verb 
and the predicate is made with a diagonal 
line slanting back toward the subject and 
resting on the baseline. 

S lv PN 

Predicate Verbs with Direct Objects 
When you diagram a sentence that includes 
a transitive verb, the subject, predicate verb, 
and direct object all rest on the baseline. 
The subject is located on the left and is 
separated from the verb by a vertical line 
that crosses the baseline. The predicate 
verb is placed between the subject and the 
direct object. The direct object rests to the 
right side of the direct object line, which is 
a vertical line that does not penetrate the 
baseline. If any modifers are present, they 
will be written on diagonal lines under the 
words they modify. 

S PV do 

Predicate Adjective 
When you diagram a predicate adjective, 
the linking verb rests on the baseline 
between the subject and the predicate. 
The dividing line between the linking verb 
and the predicate is made with a diagonal 
line slanting back toward the subject and 
resting on the baseline. 

S lv PA 
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Possessive Nouns 
When you diagram a possessive noun, it 
behaves like an adjective and therefore is 
drawn underneath the word it modifes. 

The exception is when a possessive noun 
behaves like a predicate adjective. Then, it is 
placed on the baseline like other predicate 
adjectives. 

S PV do 

S lv PA 
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The title of this series was inspired by a passage in a small book by Josef Pieper titled 
Abuse of Language—Abuse of Power. In the book, Pieper writes, 

[T]he well-ordered human existence, including especially its social dimension,
is essentially based on the well-ordered language employed. A well-ordered
language here does not primarily mean its formal perfection, even though I
agree . . . that every correctly placed comma is decisive. No, a language is well
ordered when its words express reality with as little omission as possible.1 

Language is the means by which we make sense of reality. It is the medium by which we 
perceive truth. Therefore, a well-ordered language—one that best represents reality with 
as little distortion as possible—would provide the best access to truth. Language education, 
then, should be focused on developing as complete and accurate an understanding of lan-
guage as possible. 

While the pursuit of truth through language involves careful thinking (logic) and elo-
quent expression (rhetoric), the youngest students must frst acquire a solid foundation in 
the structure and function of the language itself (grammar). Mirroring the well-ordered 
nature of language, effective educators employ an approach to language instruction that is 
itself well-ordered, structured, and disciplined. Critics of a well-organized and disciplined 
approach often confuse its form with the disposition of those who employ it. The disciplined 
approach to language study can be employed through intimidation and aggression, but it 
can just as easily be administered with love and compassion. The disciplined approach— 
often mischaracterized as “drill-and-kill”—actually respects the humanity of the student 
because it acknowledges that children learn differently than mature adults do. 

For children to feast upon the rich cuisine of that which is good, true, and beautiful, they 
should frst be shown how to taste, savor, and digest what they encounter. Without proper 
instruction that will cultivate their taste, students may turn from the “feast” in disgust, 
reject further sustenance, and perhaps never return. By acquiring a well-ordered language, 
students will also acquire that taste for language that will lead them to the great feast that 
awaits. To impart this taste is to avoid one of the greatest errors of modern educational 
theory, which is the assumption that children can learn without frst acquiring those tools 
of learning that we call the language arts. 

1. Josef Pieper, Abuse of Language—Abuse of Power (San Francisco: Ignatius Press, 1992), p. 36.

About the Title 
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Free samples available at ClassicalAcademicPress.com 

“My students love these books. ˜e stories are wonderful and engaging and we have had 
so much fun with it. ˜ey are making great progress and have moved from 
dreading their writing assignments to eagerly anticipating them each week.” 

—Teren, Cottage School Director 

“Classical Academic Press has successfully created a truly classical writing 
program for the modern student.” —Sarah Mackenzie, Read-Aloud Revival

“˜is has been our most successful writing program ever!” 
—Elissa, home educator 
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