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Chapter 

1Four Kinds of Sentences & 
Principal Elements 

If the pilots at an air show all flew their jets in whatever direction they 
wanted, without a plan and without talking to each other, you might wit-
ness a terrible midair collision. Instead, the pilots fly in a carefully organized 
formation, thrilling the crowd with their daring yet well-ordered acrobatics. 
Similarly, if authors linked words randomly, you might open a book and 
fnd a word collision like this: “Crowd the low plane show the at cheering 
over swooped jet the air.” That’s just nonsense—a jumble of language! 
The syntax, or word order, is all wrong. However, if you organize the same 
words logically, paying attention to the eight parts of speech and their func-
tions, you get something much less mixed up: “At the air show, the jet plane 
swooped low over the cheering crowd.” Words put together logically make 
up sentences, and each sentence expresses a complete thought.■ Words are 
not random when placed in order within a sentence. They are ideas that 
have meaning. To communicate well, we need to form sentences correctly. 

When we study sentences, we see that there are only four kinds and 
that each one, no matter what kind, has two principal elements. Part 1 of 
this chapter explores the four kinds of sentences: declarative, interrog-
ative, imperative, and exclamatory. Part 2 explains how to analyze the 
double structure of every sentence: subject and predicate. These principles 
about sentence types and structures may be review for you if, for instance, 
you have already studied Well-Ordered Language Level 1 (WOL Level 1). It is 
important to review these principles because they are like the foundation 
of a house. Builders always lay a house’s foundation before they work on 
the floors and walls because the foundation is what supports the whole 
house. So, in the same way, we must lay the foundation for WOL2Ahere 
in chapter 1. In addition to the review, this chapter will also introduce an 
important new tool for understanding grammar—the sentence diagram. 

To the Source: 
thought 

The word thought
is the noun form of 
the verb think, which 
comes from the Old 
English word then-
can, meaning “to 
conceive of in the 
mind, to consider.” 
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Part 1: Kinds of Sentences 

Ideas to Understand 

To the Source: 
declarative 

The word declara-
tive comes from the 
Latin word declarare,
meaning “make clear,
reveal, disclose,”
from de, “totally,” and 
clarare, “to clarify.” 

To the Source: 
interrogative 

The word interroga-
tive comes from the 
Latin word inter-
rogare, from inter,
meaning “between” 
and rogare, meaning
“to ask, to question.” 

Alfred, Lord Tennyson uses all four kinds of sentences in the last stanza 
of his poem “The Charge of the Light Brigade.” This poem is about a real 
tragedy that happened in the 1850s during the Crimean War. A small group 
of British cavalry, or soldiers on horseback, charged into the midst of their 
enemy, and they were fred on from three sides by soldiers with muskets and 
small cannons. The outnumbered riders were extremely brave, but sadly 
many of them died. Tennyson wanted everyone to remember their courage 
and loyalty. That is a lot of meaning and emotion to pack into a small space, 
and Tennyson accomplishes it by using all four kinds of sentences: 

When can their glory fade? 
Oh, the wild charge they made! 

All the world wondered. 
Honor the charge they made! 
Honor the Light Brigade,  

Noble six hundred!1 

You might remember that the declarative■sen-
tence declares something. A declarative sen-
tence states (or declares) that something 
is a fact. In his poem, Tennyson makes 
known that people from all over the 
globe noticed this battle: “All the 
world wondered.” A declarative sen-
tence ends with a period. 

Can you defne an interrogative■ 

sentence? It is a question. Tennyson asks 
the question: “When can their glory fade?” He 
isn’t really expecting the reader to answer, but he 
is asking the reader to think about the riders and 
their sacrifce as having long-lasting signif-
icance. You can easily spot an interrogative 
sentence because it ends with a question mark. 

1. Alfred, Lord Tennyson, “The Charge of the Light Brigade,” in Favorite Poems Old and New, ed. Helen 
Ferris (New York: Doubleday & Company, Inc., 1957), pp. 564–565. 
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Think about the third kind of sentence. An imperative■sentence  ex-
presses a command or a request. To help you remember what imperative 
means, think of an emperor giving commands. The word emperor has the 
same Latin root as imperative. Imperative sentences assume that a per-
son is being addressed—namely you! We call this an implied subject: The 
subject is “you” even though the word does not appear in the sentence. 
Tennyson calls to the reader to take notice when he writes: “Honor the 
charge they made!” He is really saying, “You honor the charge they made!” 
An imperative sentence often ends with an exclamation point but some-
times with a period. 

An exclamatory■sentence  is one that expresses strong feelings or emo-
tions. This kind of sentence uses words and punctuation that commu-
nicate the strength of the author’s exclamation. Tennyson wants you to 
feel the power behind the message “Oh, the wild charge they made!” If 
he were speaking to you, he would say this sentence with a heavy sigh, 
expressing great admiration. He is amazed at how these men pushed for-
ward into battle even against all odds. Exclamatory sentences end with 
an exclamation point. Keep in mind that it might be easy to confuse an 
exclamatory sentence with an imperative sentence since they both can 
end with an exclamation point. Remember, exclamatory sentences ex-
press strong feelings, and imperative sentences give a command. 

= Pause for Punctuation 
All sentences begin with a capital letter and end with an end mark. 

◊ A declarative sentence ends with a period. 

◊ An interrogative sentence ends with a question mark. 

To the Source: 
imperative 

The word impera-
tive comes from the 
Latin word imperare,
meaning “to com-
mand, to requisition,” 
from in, “into, in,” 
and parare, “prepare, 
order, arrange.” 

To the Source: 
exclamatory 

The word exclama-
tory comes from the 
Latin word excla-
mare, which means
“cry out loud,” from 
ex, “out,” and clamare,
“to cry, shout, call.” 

◊ An imperative sentence sometimes ends with a period and sometimes with an excla-
mation point. 

◊ An exclamatory sentence ends with an exclamation point. 
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Terms to Remember 

To the Source: 
analyze 

The word analyze
comes from the 
Greek word analu-
sis—ana means “up,
throughout” and 
lusis means “unloose,
release, set free.” 

When learning about something new, it is important to understand 
the words that describe it. Think about a model airplane with all its 
pieces—the propeller, wings, fuselage (body), and landing gear. It’s much 
easier to assemble it when you know the names of its parts, what those 
parts do, and how the parts function together. This same idea applies to 
grammar. By learning defnitions for grammar terms, you will gain a 
better understanding of how grammar works. Be sure to memorize the 
defnitions in each lesson. 

◊ Eight Parts of Speech (1–1) 

◊ Sentence (1–2) 

Song Lyrics: 
The numbers in parentheses refer to the 
track/audio file number for each song. For the 
lyrics to all of the songs in WOL2A, please see
the Song Lyrics section starting on p. 197. 

Sentences to Analyze 
To analyze■ is to take something apart or unloosen its parts to under-

stand it better. For example, the fully assembled model airplane, which is 
pictured on the outside of the box, will only be completed if you can lay 
out all the pieces and fgure out what their purposes are. In this chapter, 
we begin to analyze sentences by identifying the kinds of sentences. You 
may already be familiar with this frst step for taking sentences apart in 
order to understand them, but this will be a good review for you. Later, 
we will identify all the parts of speech and parts of a sentence, including 
elements not covered in WOL Level 1. Each chapter will introduce another 
part of the analysis, building on what we know, but every sentence analy-
sis begins with this identifcation of its sentence type. 
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The following examples show how to analyze the four kinds of sen-
tences. You read the sentence; you identify it as a sentence; you identify 
what kind of sentence it is. Note that all of the statements in gray are to 
be said aloud and memorized. 

Declarative Sentence: The six hundred men rode boldly. 

a. (First, read the sentence aloud.) “The six hundred men rode boldly.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is a declarative sentence because it makes a statement.” 

Interrogative Sentence: Where did the six hundred men ride? 

a. (First, read the sentence aloud.) “Where did the six hundred men 
ride?” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is an interrogative sentence because it asks a question.” 

Imperative Sentence: Ride your horses into the battle. 

a. (First, read the sentence aloud.) “Ride your horses into the battle.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is an imperative sentence because it gives a command.” 

Exclamatory Sentence: Ah, they rode right into the Valley of 
Death! 

a. (First, read the sentence aloud.) “Ah, they rode right into the Valley 
of Death!” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is an exclamatory sentence because it expresses strong feelings.” 
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1. What kind of sentence is each of the following sentences? Circle the correct answer: 
Dec for a declarative sentence, Int for an interrogative sentence, Imp for an imperative 
sentence, or Ex for an exclamatory sentence. 

Example: The boys were playing in the backyard. Dec Int Imp Ex 

a. Where did Calvin get that power squirt gun? 
Dec Int Imp Ex 

b. Otis hid in the bushes near the garage. 
Dec Int Imp Ex 

c. Watch out for Calvin. 
Dec Int Imp Ex 

d. Blah, he sprayed all of us! 
Dec Int Imp Ex 

2. Imagine playing outside on a hot, late-summer day after school, and then write an 
example of each kind of sentence about it. 

a. Write a declarative sentence about backyard fun. 

b. Write an interrogative sentence about a squirt gun. 

c. Write an imperative sentence about water fghts. 
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d. Write an exclamatory sentence about a garden hose. 

3. Analyze the following sentences. Then, on the lines provided, write Dec for a declara-
tive sentence, Int for an interrogative sentence, Imp for an imperative sentence, or Ex 
for an exclamatory sentence. 

a. Acorn squash is our favorite squash. 

b. What kind of plants are those? 

c. Hold the shovel frmly. 

d. There are 100 square feet in that garden. 

e. What is the Latin word for squash? 

f. Ouch, those flies are biting! 

g. Aunt Bea has a vegetable garden too. 

h. Is a Cucurbita maxima a pumpkin? 

i. Don’t step on the new grass. 

j. What a delicious garden salad! 
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Ideas to Understand 

poetic license: the 
freedom to bend or 
break grammatical 
rules for artistic 
reasons 

Part 2: Principal Elements 

You’ve learned that a sentence expresses a complete thought and that 
there are four kinds of sentences. Now, can you name what is specifcally 
required for a group of words to be a sentence and not just a group of 
words? Every sentence is made up of two principal elements: the subject 
and the predicate. Just as an airplane can’t fly without both its engine 
and its wings, a sentence is not a sentence without both of its principal 
elements. They are the necessar y parts. The subject names what the sen-
tence is about, while the predicate tells us something about the subject, 
such as what it is doing or being. 

Let’s look at how Henry Wadsworth Longfellow uses subjects and 
predicates in his poem “The Tide Rises.” 

The tide rises, the tide falls, 
The twilight darkens, the curlew calls; curlew: a 

shorebird thatAlong the sea-sands damp and brown has a down-
The traveler hastens toward the town, curved bill 

And the tide rises, the tide falls.2 

The frst three words, “The tide rises,” not only express a complete 
thought but also contain both principal elements. These words could be 
a sentence all by themselves. The subject tide is the focus of the sentence: 
tide is what the sentence is about. The predicate rises tells the reader 
something about the subject: rises is what the subject is doing. In other 
words, tide (subject) rises (predicate). 

Notice how the poem continues: tide (subject) falls (predicate); twilight 
(subject) darkens (predicate); curlew (subject) calls (predicate). Even though 
Longfellow uses poetic license in these frst two lines and punctuates 
with commas, each of these short groups of words are separate declar-
ative sentences that could end in periods. They each express a complete 
thought, and they each include both principal elements. 

Usually the subject of a sentence is a noun, such as tide, twilight, or 
curlew. A noun is a word that names a person, place, thing, quality, or 

2. Henry Wadsworth Longfellow, “The Tide Rises, the Tide Falls,” in The Harp and Laurel Wreath, ed. 
Laura M. Berquist (San Francisco: Ignatius Press, 1999), p. 65. 

Chapter 1: Four Kinds of Sentences & Principal Elements 
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idea. The word subject comes from the Latin word subjectus, meaning 
“dependent upon or under the power of.” The subject is dependent upon 
the predicate. The word predicate comes from the Latin word praedicare, 
meaning “to proclaim or declare publicly.” The predicate proclaims some-
thing or makes something known about the subject. In English, there are 
three different predicates: predicate verbs, predicate nominatives, and 
predicate adjectives. In this chapter, we will focus on predicate verbs, 
such as rises, falls, darkens, and calls, which are all action verbs. In later 
lessons, we will explore the other two types of predicates. 

Keep in mind that an action verb might be accompanied by a helping 
verb. There are twenty-three helping verbs: am, is, are, was, were, be, being, 
been, have, has, had, do, did, does, may, might, must, should, would, could, shall, 
will, can. When one or more helping verbs and the main action verb stand 
together, they are known as a verb phrase. A verb phrase, such as “is rising” 
or “had been falling,” is the simple predicate in a sentence. Later you will 
learn how a complete predicate may contain other elements as well. 

Terms to Remember 
Keep listening to the grammar songs to cement all the defnitions in your 

memory. You’ll need them as you break apart and construct sentences. 

◊ Principal Elements (1–3) 

◊ Noun (1–5) 

◊ Verb and Helping Verb (1–6) 

Sentences to Analyze 
When you build a model airplane, it is essential to lay out the parts 

and understand how each one will function in the completed aircraft. 
Analyzing a sentence is similar to this because it is the process of taking 
a sentence apart so you can understand the whole better. You already 
know how to do the frst part of the analysis. Now it is important to ana-
lyze the principal elements. 

Chapter 1: Four Kinds of Sentences & Principal Elements 
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Follow these steps: 

1. Read the sentence orally. 

2. Identify the sentence as a sentence by defnition. 

3. State what kind of sentence it is and explain why. 

4. Identify the subject and explain how you know what it is. 

5. Identify the predicate and explain how you know what it is. 

S PV 
Tides fall . 

a. (First, read the sentence aloud.) “Tides fall.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is a declarative sentence because it makes a statement.” 

d. “This sentence is about tides. So, tides is the subject because it is 
what the sentence is about.” (Since tides is the subject, underline it 
and place a capital letter S above the subject.) 

e. “This sentence tells us that tides fall. So, fall is the predicate because 
it is what the sentence tells us about tides.” (Since fall tells us some-
thing about tides, double underline the predicate and place a capital 
letter P above the predicate.) 

f. “It is a predicate verb because it shows action. There is no linking 
verb because predicate verbs do not need linking verbs.” (Since fall 
shows action, place a capital letter Vto the right of the letter P.) 

g. “These are the principal elements because they are what are needed 
for the sentence to be completed.” 

When analyzing predicate verbs with helping verbs, you double un-
derline both the helping verb and the predicate verb. Then you write a 
lowercase hv above the helping verb. 

S hv PV 
Tides are falling . 
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a. (First, read the sentence aloud.) “Tides are falling.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is a declarative sentence because it makes a statement.” 

d. “This sentence is about tides. So, tides is the subject because it is 
what the sentence is about.” (Since tides is the subject, underline it 
and place a capital letter S above the subject.) 

e. “This sentence tells us that tides are falling. So, are falling is the 
predicate because it is what the sentence tells us about tides.” (Since 
are falling tells something about tides, double underline the predi-
cate—both the action verb and the helping verb—and place a capi-
tal letter P above the action verb.) 

f. “It is a predicate verb because it shows 
action. There is no linking verb because 
predicate verbs do not need linking 
verbs.” (Since falling shows action, 
place a capital letter Vto the right of 
the letter P.) 

g. “Are is the helping verb because it helps 
the verb.” (Now place the lowercase 
letters hv above are.) 

h. “These are the principal elements be-
cause they are what is needed for the 
sentence to be completed.” 
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Sentences to Diagram 
Another way to analyze a sentence is to diagram it. A diagram of a 

sentence is basically a drawing of the sentence that shows the function 
of each word in the sentence and its relationship to the other parts of the 
sentence. Diagramming helps you to visualize, or form a mental picture 
of, how the different parts of a sentence work together. Imagine how a 
model airplane takes shape as its pieces are assembled. Each piece has 
a place and function, and the pieces all work together to make it whole. 
As you build the model, you refer to its directions, which usually include 
drawings. Those pictures depict the model clearly and simply, making 
plain the purpose of each piece. 

In a similar way, the sentence diagram is a picture of a sentence. It 
shows the specifc places where the parts, such as the subject and pred-
icate, ft. When you diagram a sentence, you draw it so that you can 
clearly see the relationships between the parts. First, draw a straight hor-
izontal baseline. Write the subject of the sentence on the left side of the 
horizontal baseline. Then, draw a vertical line that crosses the baseline, 
and write the predicate verb, along with a helping verb if there is one, on 
the right side. The frst letter of the frst word in the sentence is always 
capitalized in the diagram. 

The vertical line crosses the horizontal line because it shows a clear 
division between what the sentence is about (the subject) and what that 
subject is doing (the predicate verb or verb phrase). As you learn to dia-
gram longer sentences in later chapters, you will draw other lines as well 
to depict different elements. However, every diagram of every sentence, 
no matter how long that sentence is, includes the basics you are learning 
right now: a horizontal line crossed by a vertical line dividing the princi-
ple elements. 

Subject Verb 

In the sentence “Tides fall,” the word tides is the subject and is placed 
on the left side of the horizontal baseline. A vertical dividing line sepa-
rates the subject from the predicate. The word fall, which is the predicate 
verb, is placed on the right side of the baseline. 
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Tides fall 

In the next sentence—“Tides are falling”—the word tides is the sub-
ject, and is placed on the left side of the baseline, while the helping verb 
are and the action verb falling are placed together on the right side of the 
dividing line. 

Tides are falling 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Geese are flying. 

b. Loki watches. 

c. Leaves are fluttering. 

d. Otis is raking. 

e. Eden was helping. 

Chapter 1: Four Kinds of Sentences & Principal Elements 
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2. On the lines provided, list the subjects from the sentences you analyzed on page 16. 

a. b. 

c. d. 

e. 

3. Imagine you are watching a play or recital. On the lines provided here and on the 
following page, construct your own sentences about the play using words from each 
column. 
Example: Actors were acting. 

Subject Helping Verb Verb 
Actors is singing 
Munchkins are clapping 
Dancers were playing 
Goblins have been dancing 
Musicians might be hiding 
Ballerinas must be videotaping 
Ushers could be acting 
Dad will be swaying 
People should be yawning 

a. 

b. 

c. 
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d. 

e. 

f. 

g. 

h. 

4. Imagine you are watching the ballerinas, munchkins, and goblins 
perform, and then write a declarative sentence about it. 



Notes
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Branches are swaying. 

b. Loki prowls. 

c. Mice will scamper. 

d. Chip is barking. 

e. Eden screams. 
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2. On the lines provided, list the subjects from the sentences you analyzed on page 20. 

a. b. 

c. d. 

e. 

3. Fill in a predicate verb for each of the following sentences. 

destroy Example: Bulldozers ______________________ . 

a. Saws ______________________. 

b. Shovels ______________________. 

c. Pliers ______________________. 

d. Hammers ______________________. 

e. Chisels ______________________. 

f. Screwdrivers ______________________. 

4. Imagine that you just received a brand-new set of tools as a gift, and then write the 
following kinds of sentences about it. 

a. Write a declarative sentence about tools. 

b. Write an interrogative sentence about a chisel. 
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Four Kinds of Sentences 

On the lines provided, identify each type of sentence by writing Dec for a declarative 
sentence, Int for an interrogative sentence, Imp for an imperative sentence, or Ex for an 
exclamatory sentence. 

1. Where do I clean frst? ______________ 

2. The Latin word for house is domus. ______________ 

3. Wow, that is a dirty window! ______________ 

4. May I help you? ______________ 

5. Take the laundry to your room. ______________ 

6. Ugh, the litter box is stinky! ______________ 

7. Vinegar is a natural cleaner. ______________ 

8. Look at what I found under the couch. ______________ 

9. Phew, I thought I lost it! ______________ 

10. Who invented the vacuum cleaner? ______________ 
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Principal Elements 

Analyze the following sentences. 

1. Kettles whistle. 

2. Kids are giggling. 

3. Clocks are ticking. 

4. Loki might nap. 

5. Curtains will rustle. 

6. Grandma is reading. 
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7. Soup boils. 

8. Faucets are dripping. 

9. Doors are squeaking. 

10. Chip barks. 



Notes
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From the pages of Lewis Carroll’s Alice’s Adventures in Wonderland, the poem “The Lob-
ster Quadrille” tells a silly tale about a whiting (a fsh), a snail, a porpoise, and some turtles 
all dancing a quadrille (a type of square dance) with lobsters for partners. Lewis uses all 
four kinds of sentences to delight his readers. Can you identify all four kinds of sentences 
in the poem? 

quadrille: a square 
dance for four 
couples 

whiting:a type of 
fsh 

shingle: a beach 
covered with small, 
worn pebbles 

askance: a side 
glance expressing 
disapproval or 
suspicion 

The Lobster Quadrille 
Lewis Carroll (1832–1898) 

“Will you walk a little faster?” said a whiting to a snail, 
“There’s a porpoise close behind us, and he’s treading on my tail. 
See how eagerly the lobsters and the turtles all advance! 
They are waiting on the shingle—will you come and join the dance? 

Will you, won’t you, will you, won’t you, 
will you join the dance? 

Will you, won’t you, will you, won’t you, 
won’t you join the dance? 

“You can really have no notion how delightful it will be 
When they take us up and throw us, with the lobsters out to sea!” 
But the snail replied, “Too far, too far!” and gave a look askance— 
Said he thanked the whiting kindly, but he would not join the dance. 

Would not, could not, would not, could not, 
would not join the dance. 

Would not, could not, would not, could not, 
could not join the dance. 

26 
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“What matters it how far we go?” his scaly friend replied. 
“There is another shore, you know, upon the other side. 
The further off from England the nearer is to France— 
Then turn not pale, beloved snail, but come and join the dance. 

Will you, won’t you, will you, won’t you, 
will you join the dance? 

Will you, won’t you, will you, won’t you, 
won’t you join the dance?”3 

Questions to Ponder 
1. What is the silly request of the whiting? 

2. What is the response of the snail? 

3. What do you think the point of this nonsensical poem is? 

3. Lewis Carroll, “The Lobster Quadrille,” in Favorite Poems Old and New, ed. Helen Ferris (New York: 
Doubleday & Company, Inc., 1957), pp. 135–136. 
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Chapter 

2Adverbs 

The principal elements are the most powerful parts of an English sen-
tence. They are the royalty among the other words. A way to remember their 
importance is by looking more carefully at the Latin root of the word prin-
cipal, which is principalis and means “frst in importance.” The word prince 
is derived from it. A prince is a member of a royal family. In some countries, 
the prince is the ruler, which means that he is in command of the country. 
So, the subject and predicate of a sentence are a bit like the prince or royalty 
of the sentence because without them you have only a fragment of thought, 
and nothing takes command of the sentence. That’s why the subject and 
predicate are the principal elements: They are in charge of making a sen-
tence complete—they’re the “princes” of the parts of speech. 

Princes and other royalty rule over kingdoms. Though a kingdom may 
be small, every ruler must have vassals—people over whom they rule. For 
instance, the Knights of the Round Table were the vassals of Arthur and 
Guinevere, legendary king and queen of the ancient British people. The 
knights served loyally under their rulers—they were the subordinates of 
the king and queen, which means that they were under the rule, or com-
mand, of the king and queen. 

A sentence is a little bit like a kingdom. You have the principal ele-
ments—the princes or royalty of the sentence, which take command and 
complete the sentence—and you have the subordinate■ elements, which 
are under the command of the principal elements. Once you fnd the two 
principal elements in a sentence—the subject and the predicate—you 
can identify all the remaining words as subordinate elements. 

In a sentence, the job of subordinate elements is to be in a lesser posi-
tion than the principal elements, much like vassals serving their prince. 

To the Source: 
subordinate 

Subordinate comes 
from the Latin word 
subordinatus (placed
in a lower order), 
which comes from 
sub, meaning “under,” 
and ordinare, mean-
ing “arrange, set in 
order.” 
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To the Source: 
adverb 

The word adverb 
comes from the 
Latin words ad,
which means “to” 
and verbum, which 
means “word.” The 
Latin word adverbi-
um means “added to 
a verb.” 

Subordinate elements can be words, phrases, or clauses that modify 
nouns or verbs. In this chapter, the subordinate elements we will learn 
about are adverbs; in the next chapter, we will cover adjectives. Later, we 
will study adverbial and adjectival phrases and clauses. 

Ideas to Understand 
An adverb■ is a subordinate element that modifes verbs, adjectives, or 

other adverbs. When adverbs modify verbs, as they commonly do, they 
tell how, when, or where the action takes place in the sentence. In this way, 
an adverb is subordinate to the principal element it modifes. An adverb 
is a word that is added to a verb, answering the questions how? when? or 
where? 

Think of a simple sentence about a canary named Tweet: Tweet 
chirps. The sentence has only a subject and a predicate verb, but if you 
add an adverb, you help the reader understand howthe subject is doing 
something. Tweet chirps loudly. Or, Tweet chirps softly. Or even, Tweet 
chirps obnoxiously. Adverbs change or modify the meaning of the verb. 
They help the reader picture how the action is taking place. They can 
also tell the whenand the where of the action: Tweet chirps nightly. Tweet 
chirps anywhere. 

In the poem “Crumbs to the Birds,” Charles and Mary Lamb describe 
a little bird’s caroling with different adverbs that tell how, when, and 
where he sings. Read carefully to see if you can point out the adverbs. 
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No doubt he has his little cares, 
And very hard he often fares, fares: gets along 

The which so patiently he bears, 
That listening to those cheerful airs, airs: songs 

Who knows but he may be 

In want of his next meal of seeds? 
I think for that his sweet song pleads. 
If so, his pretty art succeeds, art: the bird’s song 

I’ll scatter there among the weeds 
All the small crumbs I have.1 

Many adverbs, though not all of them, end with the letters -ly. As a 
suffx, ■ or letters added to the end of a word, -ly transforms a word into an 
adverb. Did you notice how the poets use the adverb patiently to tell their 
reader howthe little bird bears his cares? In addition, they use the adverb 
often to tell whenthe bird fares (in other words, gets along). They also use 
the adverb there to tell where I will scatter the crumbs among the weeds. 

Adverbs usually modify verbs, such as hard modifes the verb fares, in 
telling how the bird fares. However, adverbs can also modify other ad-
verbs, such as in the line “And very hard he often fares.” How hard? Very 
hard. When the poets tell us that the bird bears his little cares “so pa-
tiently,” the adverb patiently modifes the verb bears, but patiently is itself 
modifed by another adverb: so. How patiently? So patiently. 

Adverbs can tell how the verb is behaving even if it is in the negative. 
If the poets had written, “I will not scatter crumbs,” they would have 
used the adverb not to modify the verb scatter. How will I scatter? I will 
not scatter. The adverb not is used to negate the action of the verb scatter. 
Never is another adverb that negates the action of the verb and answers 
the question how? as in “I will never scatter crumbs.” 

There 
Shelf: 
the 
Off 

are many dif-
ferent legends sur-
rounding Camelot, 
the castle of Arthur 
and Guinevere; 
Excalibur, the sword 
which only the boy 
Arthur could pull
from the stone where 
it was magically fixed 
until the rightful king 
should remove it; Sir 
Lancelot, the most 
gallant knight and 
Arthur’s best friend 
who falls in love 
with the queen; and
Merlin, the wizard 
who lives backward, 
getting younger each 
day instead of aging. 
Ask your librarian 
to help you find a 
good collection of
the Arthurian tales,
take it off the shelf, 
and enjoy your trip 
to Camelot! 

To the Source: 
suffix 

The word suffix 
comes from the Latin 
word suffixum, which 
means something
“attached on top of.” 

1. Charles and Mar y Lamb, “Crumbs to the Birds,” in One Thousand Poems for Children, ed. Roger 
Ingpen (Philadelphia: George W. Jacobs & Company, 1920), p. 21. Available at: https://books.google. 
com/books?id=8OsyAQAAMAAJ. 

https://books.google
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= Pause for Punctuation 
An address is usually written on three lines: 

◊ First and Last Name (capitalize the frst letters of each word) 

◊ Street Number and Street Name with abbreviation for street (capitalize the frst 
letters of each word and place a period after the abbreviation) 

◊ City, State and Zip Code (capitalize the frst letters of each word; use a comma be-
tween city and state but not between the state and the zip code; use either the fve-
digit zip or the nine-digit zip with a hyphen separating the last four digits) 

Example: Alex Lexicon 
123 Word St. 
New Syllable, NY 12345-6789 

Terms to Remember 
Review these defnitions frequently and joyfully to help commit them 

to memory. How should you review them? Frequently and joyfully! 

◊ Principal Elements (1–3) Song Lyrics: 
For the lyrics to all of the songs in 

◊ Noun (1–5) WOL2A, please see the Song Lyrics 
section on p. 197.

◊ Verb and Helping Verb (1–6) 

◊ Adverb (1–7) 

Sentences to Analyze and Diagram 
As you analyze sentences, you need to remember the defnition of a 

sentence, the four kinds of sentences, and the principal elements of a sen-
tence. Now, we add the next steps for breaking a sentence into its parts: 
identify, in order, all the modifers beginning at the end of the sentence 
and moving from right to left. The modifers in this chapter’s lessons are 
all adverbs. As you analyze the following sentence with your teacher’s 
guidance, note that the last two steps are new—the analysis of adverbial 
elements. 
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S PV 
Swallows fly high. 

adv 

a. (First, read the sentence aloud.) “Swallows fly high.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is a declarative sentence because it makes a statement.” 

d. “This sentence is about swallows. So, swallows is the subject because 
it is what the sentence is about.” (Since swallows is the subject, un-
derline it and place a capital letter S above it.) 

e. “This sentence tells us that swallows fly. So, fly is the predicate be-
cause it is what the sentence tells us about swallows.” (Since fly tells 
us something about swallows, double underline the predicate and 
place a capital letter P above it.) 

f. “It is a predicate verb because it shows action. There is no linking 
verb because predicate verbs do not need linking verbs.” (Since fly 
shows action, place a capital letter Vto the right of the letter P.) 

g. “These are the principal elements because they are what are needed 
for the sentence to be completed.” 

h. (Now move right to left from the end of the sentence to the begin-
ning.) “High tells us how swallows fly.” (To mark adverbs, carefully 
draw a straight line down from the adverb, then a horizontal line 
toward the word that it modifes, and then a straight line with an 
arrow pointing to the word it modifes.) 

i. “So, high is an adverbial element because it modifes a verb. It is an 
adverb.” (Write adv in lowercase letters in the elbow opposite the 
line with the arrow.) 

Once the sentence is analyzed and marked, you can diagram it using 
the following steps: 

1. Draw a horizontal baseline. 

2. (Subject) Write the subject on the left-hand side of the baseline. 

3. Draw a vertical line that penetrates, or crosses through, the base-
line. 
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4. (Predicate verb) Write the predicate on the baseline to the right of 
the vertical line. 

5. (Adverb) Draw a diagonal line from left to right under the word 
that is modifed and then write the adverb on that diagonal line. 

Subject Verb 
adverb 

In the diagram for the sentence “Swallows fly high,” notice that the 
word swallows (the subject) is written to the left of the vertical line. Fly 
(the predicate verb) is written to the right of the vertical line. High is writ-
ten on a modifying line under the verb fly. 

S PV 
Swallows fly high. 

adv 

Swallows fly 
high 

When a sentence has more than one adverb, the modifer lines must 
not be crossed. For example, in the sentence “Swallows fly high today,” 
the modifer lines do not cross one another. In fact, the lines are con-
nected. The lines become one line modifying the same verb: fly. 

S PV 
Swallows fly high today. 

adv adv 

Chapter 2: Adverbs 
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Swallows fly 
high

today 

When a sentence has adverbs both before and after the verb, the mod-
ifer lines are distinct and separate. They are not to be joined even if they 
are both modifying the same verb. 

S PV 
Today, swallows fly high. 

adv adv 

swallows fly 
Today

high 

When a sentence has an adverb modifying another adverb in the 
sentence, the modifer lines must not be crossed. For example, in the sen-
tence “Swallows fly very high,” the modifer line from very to high is sepa-
rate from the other modifer line. The modifer line from high is beneath 
the other modifer line and points to the verb fly. 

S PV 
Swallows fly very high. 

adv 
adv 

Swallows fly 

Chapter 2: Adverbs 

very 

high 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Geese are flying away. 

b. Loki watches intently. 

c. Leaves are floating down. 

d. Eden might be raking soon. 
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2. Imagine that Loki the cat is outside in the crisp autumn weather. Write one sentence 
about Loki, being sure to include an adverb. 

3. What is an adverb? 

4. On the lines provided, write your address, using correct capitalization and punctuation. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Suddenly thunder cracked outside. 

b. Eden quickly hid. 

c. Chip growled softly. 

d. Loki just purred. 

2. Imagine there’s a thunderstorm raging outside. Write one sentence about thunder, 
being sure to include an adverb. 
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3. Adverbs tell how the verb is behaving, even if it is in the negative. Rewrite the follow-
ing sentences, adding not or never to them. 

Example: Neighbors did call. 
Neighbors did not call. 

a. Doors will shut. 

b. Keys do turn. 

c. Balls are thrown inside. 

d. Rackets do swing. 

4. What is an adverb? 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Grandpa may not be fshing there long. 

b. Noisily, Mabel is jumping about. 

c. Rufus is playfully splashing too. 

d. Fish are not biting. 

2. Write one sentence about howGrandpa is fshing, being sure to include an adverb. 
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3. Rewrite the following sentences by adding an adverb to each of them. Remember, 
adverbs answer the questions how? when? or where? so you can use those questions to 
help you come up with an appropriate adverb for each sentence.  

Example: Kids swim. 
Possible answers: (How?) Kids swim swiftly. (When?) Kids often swim. (Where?) Kids 
swim around. 

a. Swimmers are competing. 

b. Calvin will swim. 

c. Races begin. 

d. Uncle Roy is cheering. 

4. What are the questions that an adverb can answer?  
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Analyze the following sentences in which the parts of the body are characters in “The 
Fable of the Stomach.” 

1. Legs complained slowly. 

2. Stomach was wondering. 

3. Hands did not move. 

4. Stomach was questioning. 

5. Arms did not swing. 

6. Stomach was worrying. 
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7. Teeth did not grind. 

8. Stomach objected quickly. 

9. Limbs merely laughed. 

10. Soon, Body ceased. 
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Lesson to Enjoy—Tale
Adverbs

 

Stories such as fables can be used to persuade others to do something. A tale is told 
about poor working folks, known as the plebeians, who were deserting ancient Rome be-
cause they were tired of serving the wealthy. The noblemen, or patricians, who wanted the 
plebeians to return, used a simple fable to persuade their servants to come back to Rome. 
Do you think it worked? 

clamored: made a 
loud demand 
in vain: with no 
effect 

The Fable of the Stomach 
Adapted from The Story of the Romans by H.A. Guerber 

All the different parts of the body once refused to work, saying that 
they were tired of ser ving the stomach. 

The legs said, “What is the use of running about from morning till 
night, merely to fnd food enough to fll it?” 

“We won’t work for the lazy stomach either!” said the hands and arms. 
“Legs, if you’ll keep still, we won’t move either.” 

“We are tired, too,” said the teeth. “It is grind, grind, grind, all day long. 
The stomach can do its own work hereafter.” 

All the other parts of the body had some complaint to make about the 
stomach, and all agreed that they would not work any more to satisfy its 
wants. The legs ceased walking, the hands and arms stopped working, the 
teeth did not grind any more, and the empty stomach clamored in vain 
for its daily supply of food. 

All the limbs were delighted at frst with the rest, and when the empty 
stomach called for something to eat, they merely laughed. Their fun did 
not last very long, however, because the stomach, weak for want of food, 
soon ceased its cries. Then, after a while, the hands and arms and legs 
grew so weak that they could not move. Eventually the entire body fell 
down and died because the stomach, without food, could no longer sup-
ply it with strength to live.2 

2. “The Fable of the Stomach,” adapted from The Story of the Romans by H.A. Guerber, in Writing & 
Rhetoric Book 3: Narrative II, by Paul Kortepeter (Camp Hill, PA: Classical Academic Press, 2013), pp. 
44–45. 

4444 
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Questions to Ponder 

1. What part of the body was first to complain? 

2. Why do the other body parts complain? 

3. What does “the empty stomach clamored in vain” mean? 

4. What lesson can be learned from this fable? 
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Chapter 

3Adjectives 

When people go to a pizzeria together, they don’t always agree on the 
toppings they want on their pizza. Some want only spicy pepperoni on 
their pizza; some claim that Italian sausage pizzas are best; some even 
crave yellow pineapple and green peppers on their pizza. Then, there’s 
always the traditional favorite, which is pizza with no toppings except 
lots of mozzarella cheese. No matter what the people end up ordering, all 
those pizzas are distinct from each other: their toppings modify, or de-
fne, what kind of pizzas they are. 

A sentence is like a pizza. The principal elements—the subject and the 
predicate—are the crust and sauce, while the subordinate elements mod-
ify them like toppings modify a pizza. In the previous chapter, you learned 
that an adverb is a subordinate element usually used to modify a verb, 
though it can also modify an adjective or another adverb. In this chapter, 
you will learn about adjectives and how they modify nouns. You can think 
of adjectives as bringing flavor to a sentence much like toppings do to a 
pizza. Using adjectives can enhance the meaning of a sentence. 

Ideas to Understand 
Adjectives describe nouns. They modify the meaning of nouns by tell-

ing how many, whose, which one, or what kind. The word adjective comes 
from two Latin words, ad meaning “to” and iacere meaning “to throw.” An 
adjective is thrown or placed near a noun, usually before it. 

An adjective that answers the questions how many (e.g., two; a, an), whose 
(e.g., Eden’s), or which one(e.g., that; the) is called a defnitive adjective. It 



48 Chapter 3: Adjectives 

 

 
 

 

  
 

  
  

  

 

 
 

 
 

 
 

 
 
 
 

 
 

 
 

 
 
 

 
 
 

 
 

The 

Shelf: 
the 
Off 

1835 edition of 
The Water-Babies is 
330 pages long. Now
that’s a long fairy
tale! Like other fairy
tales, it includes some
strange characters
and bizarre events. 
However, the book
takes on serious is-
sues, such as the mis-
treatment of children 
who were factory
workers or servants. 
Whether you think
of it as a fairy tale or
as a long criticism
of things that were
wrong in society, 
The Water-Babies is 
a magical adventure
story. Look for it in
your library, and
check it out! 

limits or defnes the noun it modifes. An adjective that answers the ques-
tion what kind (e.g., yellow) is called a descriptive adjective. It describes a 
quality of the noun it modifes. The most important thing for you to remem-
ber about all adjectives is that, whether they defne or describe, they affect 
the meaning of the noun. For example, consider how the noun peppers is 
changed by different adjectives placed near it: twopeppers, Dad’s peppers, 
those peppers, or green peppers. 

In one passage from the novel The Water-Babies, A Fairy Tale for a 
Land-Baby, author Charles Kingsley plays with adjectives by throwing a 
variety of them before the noun backstairs. After a magical underwater 
adventure in a river, a fairy leads Tom, the main character, back to the 
real world. To prevent others from knowing where he has come from, 
the fairy insists he go by the backstairs. Then, she describes what kind of 
backstairs they are, piling on adjective after adjective, thirty in all. Here 
are just a few: but you can see the entire passage in the Curious Child’s 
Literary Appendix in the back of the book: 

Oh, backstairs, 
precious backstairs,  invaluable 

backstairs, requisite backstairs,  necessary 
backstairs,  good-natured backstairs,  cosmopolitan 

backstairs,  comprehensive backstairs,  accommodating backstairs1 

Each adjective modifes the noun, describing it and changing its meaning 
in a silly way. We’ve arranged these adjective-noun pairs to look a little 
like steps because Kingsley makes the readers feel as if they are climbing 
the backstairs. 

1. Charles Kingsley, The Water-Babies, A Fairy Tale for a Land-Baby (New York: Macmillan and Co., 
1895), p. 322. Available at: https://books.google.com/books?id=fZJwHTgpNGAC. 

https://books.google.com/books?id=fZJwHTgpNGAC
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Articles—the and a (or an)—are adjectives too. Like other adjectives, 
the and a (or an) modify nouns, telling which one or how many. The article 
the is a defnite article. It identifes a particular noun and can be placed 
before a noun, as in “the backstairs dried,” or before another adjective 
modifying that noun, as in “the drippy backstairs dried.” Both sentences 
refer to a particular set of backstairs, such as the one previously men-
tioned leading out of the fairy tale river. 

The article a (or an) is known as an indefnite article. It is placed be-
fore a non-specifc noun and identifes the noun as being singular. The 
word a stands alone before nouns (or the adjectives modifying them) 
that begin with a consonant sound: “a back door slammed.” The word an 
is used before words beginning with vowel sounds: “an angry wasp flew 
inside.” These sentences refer to no particular backdoor or wasp, and nei-
ther of them has been mentioned previously. If we should happen to refer 
to them later, we would use the defnite article. We might ask, “Do you 
remember the back door and the angry wasp we used in the examples?” 

= Pause for Punctuation 
Commas are used to separate cities and states in two ways: 

◊ Within a sentence: Place a comma before and after the state. Example: I lived in 
Indianapolis, Indiana, for ten years. 

◊ Within an address: Place a comma after the city. Example: City, State (abbrevi-
ated)—Columbus, OH 

Terms to Remember 
Reviewing the terms is important to gaining mastery. Make sure you 

have the defnition of adjectives memorized. 

◊ Principal Elements (1–3) Song Lyrics: 
For the lyrics to all of the songs in ◊ Noun (1–5) 
WOL2A, please see the Song Lyrics 
section on page 197.◊ Adverb (1–7) 

◊ Adjective (1–8) 
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Sentences to Analyze and Diagram 
Analyzing sentences helps you to understand sentences. Remember 

to ask yourself the questions: Is it a sentence? What kind of sentence 
is it? What are the principal elements? Once you have answered those 
questions, the next step of analysis is to identify, in order, all of the modi-
fers—adverbs and adjectives—beginning at the far right of the sentence 
and moving from right to left. 

With your teacher’s guidance, use the following steps to analyze the 
sentence. Speak the words in gray along with your teacher and pay close 
attention to what she is writing. When your teacher is fnished, the sen-
tence will look like this: 

S PV 
The angry wasp attacked. 
adj adj 

a. First, read the sentence aloud. “The angry wasp attacked.” 

b. “This is a sentence because it is a group of words that expresses a 
complete thought.” 

c. “It is a declarative sentence because it makes a statement.” 

d. “This sentence is about wasp. So, wasp is the subject because it is 
what the sentence is about.” (Since wasp is the subject, underline it 
and place a capital letter S above it.) 

e. “This sentence tells us that wasp attacked. So, attacked is the pred-
icate because it is what the sentence tells us about wasp.” (Since 
attacked tells something about wasp, double underline the predicate 
and place a capital letter P above it.) 

f. “It is a predicate verb because it shows action. There is no linking verb 
because predicate verbs do not need linking verbs.” (Since attacked 
shows action, place a capital letter Vto the right of the letter P.) 

g. “These are the principal elements because they are what are needed 
for the sentence to be completed.” 
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h. (Now move from right to left from the end of the sentence to the 
beginning.) “Angry tells us what kind of wasp.” (To mark adjectives, 
carefully draw a straight line down from the adjective, then a hor-
izontal line toward the word that it modifes, and then a straight 
line with an arrow pointing to the word it modifes.) 

i. “So, angry is an adjectival element because it modifes a noun. It is 
an adjective.” (Write adj in lowercase letters in the elbow opposite 
the line with the arrow.) 

j. “The tells us what kind of wasp.” (Draw a straight line down from the 
adjective, then a horizontal line connecting to the other adjectival 
line since both words modify the same word, and then a straight 
line with an arrow pointing to the word they modify.) 

k. “So, the is an adjectival element because it modifes a noun. It is an 
adjective.”2 (Write adj in lowercase letters in the elbow opposite the 
line with the arrow.) 

Once the sentence is analyzed and marked, you can diagram it. Re-
member to write the subject and predicate on the horizontal baseline and 
to use a vertical line to divide the principal elements. Just like with an 
adverb, diagram an adjective by making a diagonal line under the word 
that it modifes and writing the adjective on the slanted line. 

adjective 

Subject Verb 

Look at the sentence “The angry wasp attacked,” and notice how wasp 
(subject) and attacked (predicate verb) are written on the baseline with 
the vertical divider line between them. The words the and angry are writ-
ten on modifying lines under the noun wasp in the diagram. 

S PV 
The angry wasp attacked. 
adj adj 

angry
The

wasp attacked 

2. The word article can be substituted in place of the word adjective. 
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When a sentence has more than one kind of modifer before the sub-
ject in the sentence, the modifer lines must not be crossed or connected. 
For example, in the sentence “Suddenly, the angry wasp attacked,” sud-
denly is an adverbial element and modifes the verb. Its line is separate 
from the modifer lines for the and angry and connects to the verb. The and 
angry are adjectival elements and modify the noun. Their lines are con-
nected since they both modify the subject wasp. Neither line crosses the 
other. Notice the frst word in the sentence is capitalized in the diagram. 

S PV 
Suddenly, the angry wasp attacked. 

adj adj 
adv 

the
angry 

Suddenly 

wasp attacked 



Notes
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Unfortunately, the jar rolled underneath. 

b. Three neighbor kids searched everywhere. 

c. Two boys scouted around. 

d. One little fellow cheered triumphantly. 
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2. Imagine kids gathered around a picnic table for a snack, and then write a sentence 
with one descriptive adjective about the kids. 

3. In the following sentences, add one descriptive adjective to each of the subjects. 

Dairy Example: _______________ farms dot the countryside. 

a. ____________________ fog covered the farm. 

b. ____________________ ladders stand near the barn. 

c. ____________________ cattle grazed in the pasture. 

d. ____________________ fences connected the felds. 

e. ____________________ dogs barked at the cows. 

4. What does an adjective modify? 

5. What questions do adjectives answer? 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. The local morning paper will arrive soon. 

b. A front-page article accurately reports. 

c. One tiny plane spiraled downward. 

d. Fortunately, the young pilot flew skillfully. 
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2. Write one sentence with two descriptive adjectives about a passenger. 

3. What does an adjective modify? 

4. For the following phrases, fll in the missing article adjective: a or an. 

an aExample: __________ oblong bedroll __________ silvery trout 

a. __________ gray tent 

b. __________ trusty compass 

c. __________ icky mud puddle 

d. __________ ugly beetle 

e. __________ crafty coyote 

f. __________ orange vest 

g. __________ emergency pouch 

h. __________ mini flashlight 

5. Imagine that you recently visited another city and state, and write a sentence about it. 
Be sure to place commas correctly before and after the state’s name. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. A white seagull did not fly very high. 

b. Three old boatmen fshed quietly together. 

c. The silver fsh were not swimming today. 

d. Then the green boat slowly sailed away. 
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2. Imagine these unlucky men in the boat, and write a sentence with one descriptive 
adjective about fshermen. 

3. Using the adjectives below, fll in the blanks in the following sentences. 

Gray Example: ____________ rainclouds were rolling in. 

yellow 

silly 

two 

older 

curious 

wet 

gray 

pleasant 

a. Beforehand the ____________________ girls shuffled past. 

b. ____________________ umbrellas were unfolded everywhere. 

c. Then ____________________ dogs followed along. 

d. A(n) ____________________ babysitter agreed hesitantly. 

e. Eagerly ____________________ kids splash about. 

f. The ____________________ boys were racing around too. 

4. What does an adjective modify? 

5. What questions do adjectives answer? 
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Analyze the following sentences. 

1. Autumn days shine brightly. 

2. Suddenly, the carefree child stopped. 

3. A kind brother watched carefully. 

4. The uneasy sister looked around. 

5. Calvin searched everywhere. 

6. The tiny bracelet disappeared. 
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7. Slowly, the older brother crept near. 

8. The twin anxiously hunted. 

9. Quietly, the boy reached down. 

10. The bracelet magically appeared. 

61 
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Lesson to Enjoy—Poem
Adjectives

More than a hundred and ffty years ago, waves of “schooner wagons,” or canvas- 
covered wagons, voyaged across the Great Plains of America. Hundreds of families from 
Ohio, Illinois, and Indiana journeyed to Kansas and Nebraska in order to claim a plot of 
land as their own, settle there, and farm it. The American poet Joaquin Miller wrote the 
poem “Crossing the Plains” to recount his own experience of crossing the Great Plains as 
a boy. Try to imagine the sounds of the wagon wheels, the crack of the whips, and jangle 
from the chains and harness. Would you have wanted to go on such a journey? 

Crossing the Plains 
by Joaquin Miller (1837–1913) 

What great yoked brutes with briskets low, briskets: the 
muscles next to anWith wrinkled necks like buffalo, 
animal’s ribs

With round, brown, liquid, pleading eyes, 
That turn’d so slow and sad to you, 
That shown like love’s eyes soft with tears, 
That seem’d to plead, and make replies, 
The while they bow’d their necks and drew 
The creaking load; and look’d at you. 
Their sable briskets swept the ground, sable: the color 

blackTheir cloven feet kept solemn sound. cloven: double or 
split, as with hoofs 
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Two sullen bullocks led the line, 
Their great eyes shining bright like wine; 
Two sullen captive kings were they, 
That had in time held herds at bay, 
And even now they crush’d the sod 
With stolid sense of majesty, 
And stately stepp’d and stately trod, 
As if ’twere something still to be 
Kings even in captivity.3 

Questions to Ponder 
1. What do you think the oxen are pulling, and where are they going? 

2. How are the oxen’s eyes described in the frst stanza? 

3. To what are the oxen compared in the second stanza? 

sullen: gloomy in 
mood 
bullocks: steers 

at bay: trapped, as 
weaker animals 
might be by more 
powerful ones 
sod: the grass-
covered surface of 
the prairie 
stolid: expressing 
little or no emotion 
stately: majestically 
trod: past tense of 
tread (walk) 

3. Joaquin Miller, “Crossing the Plains,” in The Complete Poetical Works of Joaquin Miller (San Francisco: The Whitaker & Ray 
Company, 1904), p. 184. Available online at: https://books.google.com/books?id=Iyo3AAAAIAAJ. 

https://books.google.com/books?id=Iyo3AAAAIAAJ
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Chapter 

4Predicate Verbs & 
Direct Objects 

Have you ever fshed off a bridge? Have you ever tossed twigs from 
a bridge and watched them sail beneath and beyond? Have you ever 
walked across a bridge to which tourists flock, snapping pictures and 
catching their breath in amazement, such as the Golden Gate Bridge in 
San Francisco? Rickety wooden footbridges on a park trail, ancient stone 
bridges built by the Romans, incredibly huge bridges that are accom-
plishments of modern engineering—they all have something in common. 
Bridges are constructed to provide passage over such things as rivers, 
ravines, or roadways. 

Similarly, certain parts of speech act as grammatical bridges that pro-
vide passage within a sentence. For instance, the predicate verb can act 
like a bridge connecting the subject to something else. That something is 
called a direct object. The direct object receives the action of the verb. For 
example, in the sentence “The children made a paper boat,” the predicate 
verb made is the bridge connecting the subject children with the direct 
object boat. 

Now, let us point out that there are some bridges that actually go 
nowhere. They are bridges that have one or both ends that do not lead 
to something. That may seem silly because bridges are meant to span, or 
go between, two different banks, but there is nothing ridiculous about 
predicate verbs that do not take a direct object. They are simply a differ-
ent class of predicate verb. For example, in the sentence “The paper boat 
sank,” the predicate verb doesn’t need a direct object to receive the action. 
The poor homemade boat simply sank, end of sentence. This chapter 
covers the different kinds of verbs, focusing on predicate verbs that con-
nect subjects and direct objects—in other words, verbs that are bridges to 
something. 
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Ideas to Understand 

To the Source: 
transitive 

The word transitive 
comes from the 
Latin word transire,
meaning “to cross.” 
A transitive verb 
makes a transition 
from the subject to 
the direct object. 

In his poem “The Blind Men and the Elephant,” John Godfrey Saxe 
describes six blind men who try to determine the nature of an elephant. 
Unable to see the huge beast, each man reaches a conclusion about the 
whole animal based on what he can feel. The problem is that each man is 
touching only the part of the elephant’s body that he happened to stum-
ble upon. Here are the lines that describe the frst man’s observation: 

The First approached the Elephant, 
And happening to fall 

Against his broad and sturdy side, 
At once began to bawl: 

“God bless me! but the Elephant 
Is very like a wall!”1 

The frst line of this stanza contains the principal elements and ex-
presses a complete thought, so it could stand as a complete sentence: “The 
First approached the Elephant.” Notice that the predicate verb approached 
is the bridge between the subject First and something else; the verb leads 
from the subject directly to an object, namely the Elephant. Elephant com-
pletes the meaning of the verb approached because it tells what the frst 
man approached. The First approached what? The First approached the 
Elephant. A direct object is an objective element that tells what the subject 
is acting on. It is a noun or pronoun after a transitive verb. It answers the 
question what? or whom? after the verb in a sentence. 

The only kind of verb that connects to a direct object is a transitive 
verb. Understanding all the different kinds of verbs helps you identify 
the ones that are transitive and therefore helps you identify direct ob-
jects too. As you may know, verbs are divided into four groups, or classes, 
according to their meaning and their use in a sentence—transitive verbs, 
linking verbs, intransitive verbs, and helping verbs. 

The transitive■ verb is a verb that always has an objective element and 
tells what or whom the subject is acting on in a sentence. A transitive verb 
is the bridge that connects the subject and direct object, as we saw in the 
sentence “The First approached the Elephant.” What did the frst man 
approach? The frst man approached the elephant. 
1. John Godfrey Saxe, “The Blind Men and the Elephant,” in Anthology of Children’s Literature, ed. 

Edna Johnson, Carrie Scott, and Evelyn Sickels (Cambridge, MA: Houghton Mifflin Company, 
1948), pp. 63–64. 
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There is another type of verb called a linking verb. Rather than creat-
ing a bridge to a direct object like a transitive verb, this verb joins the sub-
ject to the predicate like an equal sign. For example, in the sentence “An 
elephant is a wall,” an elephant is being a wall. In the next two chapters, 
we will discuss more about linking verbs and the way they join subjects 
to predicates. 

The intransitive verb is a predicate verb that expresses action like tran-
sitive verbs do, but it does not have an objective element. There is no need 
to ask what? or whom? after an intransitive verb because intransitive 
verbs do not need objects to complete them. For example, this sentence 
is complete in itself: “The blind man commented.” In a way, commented is 
a bridge to nowhere. The Latin roots of intransitive include not only tran-
sire (to cross) but also in, which means “not.” It does not cross over. The 
intransitive verb does not take an objective element or join a subject to a 
predicate. 

The helping verb, or auxiliary verb, helps another verb express its 
meaning. Auxiliary is from the Latin word auxilium, meaning “to aid, 
help, support.” A helping verb is placed alongside a transitive, linking, or 
intransitive verb to form a verb phrase. Both words work together as one 
action, as in this sentence: “The elephant is smirking.” Both verbs—is and 
smirking—work as one unit, a verb phrase that tells the action of elephant. 

Knowing the four classes of verbs enables you to identify the kind of 
verb that this chapter focuses on: transitive verbs. Now let’s look more 
closely at what they bridge: subjects, which are nouns or pronouns, and 
direct objects, which are also nouns or pronouns. Just as bridges can con-
nect two banks or cliffs, transitive verbs connect nouns or pronouns. 

■A subject or direct object can be either a proper■noun or a common
noun. A proper noun names a particular person, place, or thing. Its frst 
letter is always capitalized, which helps you identify it. The names of 
people, cities, states, and even things such as the Liberty Bell are exam-
ples of proper nouns. A common noun is any noun that is not a proper 
noun. Flashlights, maps, erasers, and even acorns are examples of common 
nouns. If a noun can be preceded by an article adjective (the, a, or an), it is 
likely a common noun. 

Here is a sentence with a proper noun as a subject and a common 
noun as a direct object: “John Godfrey Saxe wrote a poem.” The subject 
names a particular person, and the direct object names any poem. They 

To the Source: 
proper 

The word proper
comes from the 
Latin word proprius,
meaning “one’s own, 
particular to itself.” 

To the Source: 
common 

The word common 
comes from the Latin 
word communis,
meaning “public,
shared by many, or 
general.” 
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are connected with the transitive verb wrote. Sometimes the direct object 
can be a proper noun too, as in this sentence: “The elephant was called 
Magnus.” The subject elephant is a common noun, but the direct object is 
the name of an elephant, the proper noun Magnus. 

= Pause for Punctuation 
◊ An abbreviation is a short form of a word or title. Abbreviations for most units of 

measurements are written in lowercase letters and are followed by periods. 

inch/inches = in. foot/feet = ft. yard/yards = yd. mile/miles = mi. 

◊ Abbreviations for metric units do not end with periods. 

millimeter/millimeters = mm centimeter/centimeters = cm 

kilometer/kilometers = km meter/meters = m 

Terms to Remember 
As you may have noticed, this chapter includes a lot of terms. Learn-

ing these two new songs will help you recognize all the concepts and 
remember all the defnitions. 

◊ Direct Object (1–9) 

◊ Four Classes of Verbs (1–10) 

Sentences to Analyze and Diagram 
Now you are ready to analyze sentences that contain transitive verbs 

and direct objects. That means the order of analysis that you’ve learned 
so far will be slightly changed. You will still need to identify the subject 
and then the predicate frst, but then you are to identify the direct object. 
Next, identify each modifer (adverbs and adjectives) starting at the end 
of the sentence (right-hand side) and working toward the beginning. 

Follow these steps to analyze the following sentence with your teach-
er’s guidance. Remember to mark the sentence as you say the analysis 
aloud. 
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S PV 
Blind men observe an elephant. 

adj adj do 

a. First, read the sentence aloud. “Blind men observe an elephant.” 

b. “This is a sentence, and it is declarative.” 

c. “This sentence is about men. So, men is the subject because it is 
what the sentence is about.” (Since men is the subject, underline it 
and place a capital letter S above it.) 

d. “This sentence tells us that men observe. So, observe is the predicate 
because it is what the sentence tells us about men.” (Since observe 
tells us something about men, double underline the predicate and 
place a capital letter P above it.) 

e. “It is a predicate verb because it shows action. There is no linking 
verb because predicate verbs do not need linking verbs.” (Since ob-
serve shows action, place a capital letter Vto the right of the letter P.) 

f. “These are the principal elements because they are what are needed 
for the sentence to be completed.” 

g. “Elephant tells us what men observe.” (Since elephant tells what men 
observe, draw a circle around it.) 

h. “So, elephant is an objective element because it completes the mean-
ing of an action verb. It is a direct object because it tells whatmen 
observe.” (Write do in lowercase letters beneath the direct object.) 

i. (Now move from right to left from the end of the sentence to the 
beginning.) “An tells us how many elephants.” (Draw a straight line 
down from the adjective, then a horizontal line toward the word 
it modifes, and then a straight line with an arrow pointing to the 
word it modifes.) “So, an is an adjectival element because it mod-
ifes a noun. It is an adjective (or article).” (Write adj in lowercase 
letters in the elbow opposite the line with the arrow.) 

j. “Blind tells us what kind of men.” (Draw a straight line down from 
the adjective, then a horizontal line toward the word that it modi-
fes, and then a straight line with an arrow pointing to the word it 
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modifes.) “So, blind is an adjectival element because it modifes a 
noun. It is an adjective.” (Write adj in lowercase letters in the elbow 
opposite the line with the arrow.) 

When you diagram a sentence that includes a transitive verb, the sub-
ject, predicate verb, and direct object all rest on the baseline. The subject 
is located on the left and is separated from the verb by a vertical line that 
crosses the baseline. The verb is between the subject and the direct object. 
The direct object rests to the right side of the direct object line, which is a 
vertical line that does not cross the baseline. If any modifers are present, 
they will be written on diagonal lines under the nouns or verbs they modify. 

Subject Verb direct object 

In the following diagram, notice that men is the subject and is written 
on the left side of the baseline. The dividing line separates the subject 
and the predicate verb—observe—while the word elephant is written on 
the right side of the baseline with the direct object line separating observe 
and elephant. The two adjectives—blind and an—are written on diagonal 
lines under the words they modify. 

Blind 
an 

men observe elephant 

As you may remember, when you analyze a sentence that has a verb 
phrase and a direct object, helping verbs and transitive verbs are individu-
ally marked with hv and PV. Both words, however, are double underlined. 

S hv PV 
Blind men are observing an elephant. 

adj adj do 

Chapter 4: Predicate Verbs & Direct Objects 
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When you diagram a sentence that has a verb phrase and a direct 
object, place the helping verb and transitive verb together. For example, 
in the sentence “Blind men are obser ving an elephant,” the verb phrase 
are observing is placed on the baseline between the two vertical lines. Re-
member, when you diagram a sentence that has a direct object modifed 
by an adjective, the adjective is written on a diagonal line slanting from 
left to right underneath the direct object. 

Blind 
an 

men are observing elephant 

Chapter 4: Predicate Verbs & Direct Objects 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Carelessly, Eden ate the cornbread. 

b. Max made a terrible mess. 

c. Cornbread crumbs flled every corner. 

d. Afterward, the children swept the kitchen. 
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2. Imagine Chip was under the table while the children were in the kitchen. Write a sen-
tence including a direct object telling what Chip ate. 

3. On the lines provided, write the correct abbreviations for the following measure-
ments. 

Unit of Measurement 

inch/inches 

Abbreviation 

__________ 

Unit of Metric Measurement 

millimeter/millimeters 

Abbreviation 

__________ 

foot/feet __________ centimeter/centimeters __________ 

yard/yards __________ kilometer/kilometers __________ 

mile/miles __________ meter/meters __________ 

4. On the lines provided, write the defnition of a direct object. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. The kids carefully stacked the paint cans. 

b. Later, Millie flled the sturdy basket. 

c. Eden threw away the old boxes. 

d. Max dragged the plastic bags out. 



75 Chapter 4: Predicate Verbs & Direct Objects 

Lesson to LearnB Predicate Verbs & Direct Objects

  

  

 

  

    

  

 

2. Imagine that Loki found something behind the trashcans. Write one sentence telling 
what Loki found. 

3. Look around your classroom and then, in the table below, write a list of what and who 
you see, placing them in the correct categor y: proper or common nouns. 

Proper Nouns 

_______________________________ 

_______________________________ 

_______________________________ 

_______________________________ 

Common Nouns 

_______________________________ 

_______________________________ 

_______________________________ 

_______________________________ 

4. Write the defnition of a direct object. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Otis proudly had a lemonade stand. 

b. Calvin might be making a big sign too. 

c. Impatiently, Max wanted some lemonade. 

d. Eventually, several neighbors came around. 



77 Chapter 4: Predicate Verbs & Direct Objects 

Lesson to LearnC Predicate Verbs & Direct Objects

  

  

 

  

 

 

 

 

    

  

 

2. Imagine that Max wanted to help at Otis’s lemonade stand. Write one sentence telling 
whatMax did at the lemonade stand. 

3. Using the verbs provided, fll in the missing transitive verbs in the following sentences. 

read Example: Otis ____________ the pirate book. 

spied 

saluted 

greeted 

raised 

closed 

saw 

read 

fnished 

a. The captain __________________ the crew. 

b. The frst mate __________________ the flag. 

c. A crewmember __________________ a pirate ship. 

d. Otis __________________ the book. 

4. Write the defnition of a direct object. 
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Analyze the following sentences. 

1. The October air briskly blew. 

2. Aunt Bea was pruning the roses. 

3. Several children are helping now. 

4. Uncle Roy was planting a tiny maple tree. 

5. The boys were digging a deep hole. 

6. Suddenly, two boys discovered a heavy brick. 
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7. One boy used the big shovel. 

8. Then, Otis lowered the tree down. 

9. Later, the bell rang loudly. 

10. The whole family gave thanks together. 
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Do you ever wonder if things, such as a bench in a park or a road sign along the high-
way, have feelings? Hilda Conkling, an American poet who wrote most of her poems be-
fore she turned ten years old, must have had such thoughts. In this poem, she personifes 
a bridge and describes its feelings. To personify means to give human characteristics to an 
object. We considered bridges to somewhere and bridges to nowhere at the beginning of 
this chapter. Do you think Conkling’s personifed bridge goes somewhere? If so, where? 

The Old Bridge 
by Hilda Conkling (1910–1986) 

The old bridge has a wrinkled face. 
He bends his back 
For us to go over. 
He moans and weeps 
But we do not hear. 
Sorrow stands in his face 
For the heavy weight and worry 
Of people passing. 
The trees drop their leaves into the water; 
The sky nods to him. 
The leaves float down like small ships 
On the blue surface 
Which is the sky. 
He is not always sad: 
He smiles to see the ships go down 
And the little children 
Playing on the river banks.2 

2. Hilda Conkling, “The Old Bridge,” in Modern American Poetry, ed. Edna Johnson, Carrie Scott, and Evelyn Sickels 
(Cambridge, MA: Houghton Mifflin Company, 1948), p. 396. Available online at: https://play.google.com/books/ 
reader?id=OrorYOmL5EYC&printsec=frontcover&output=reader&hl=en&pg=GBS.PA396. 

https://play.google.com/books


81 Chapter 4: Predicate Verbs & Direct Objects 

Lesson to Enjoy—Poem
Predicate Verbs & Direct Objects

  

  

  

  

Questions to Ponder 
1. What type of bridge do you imagine when you read this poem? 

2. What human characteristics and feelings are given to the bridge? 

3. What is the meaning of “He moans and weeps but we do not hear”? 

4. How are leaves described in the poem? 
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Chapter 

5Predicate Nominatives 

Naming things is helpful in understanding what they are. Consider 
a platypus at the zoo. Maybe you have never seen one before, and you 
wonder what exactly that strange web-footed creature is. It has a duck-
like bill, a beaverlike tail, and lays lizardlike eggs. You need a good word 
to help you understand what you are seeing. Fortunately, the sign at the 
zoo provides a clear noun: “The platypus is a mammal.” Now you know! 
Because it is warm-blooded and hairy, the platypus is classifed as a 
mammal and not a bird or a reptile. Notice in the sentence “The platypus 
is a mammal” that mammal renames platypus. In other words, a platy-
pus is a mammal. 

In your study of grammar, you have learned about subjects and predi-
cates, so you know that platypus is the subject in the sentence “The platy-
pus is a mammal,” and you know that a sentence is not complete without 
both a subject and a predicate. You are familiar with predicate verbs and 
direct objects, but the predicate in this sentence is different. It is a predi-
cate nominative, which is joined to the subject with a linking verb. 

A predicate nominative is a noun or pronoun that follows a linking 
verb in a sentence and renames the subject. The word nominative comes 
from the Latin word nominare, meaning “to name, call by name, give a 
name.” What it names is the subject. The platypus (subject) is (linking 
verb) a mammal (predicate nominative—renames the subject). Notice 
that in sentences in which there is a predicate nominative, the principal 
elements are fully completed when there is a subject, a linking verb, and 
a predicate nominative. A predicate nominative is also called a subject 
complement. The word complement comes from the verb complete, so a 
subject complement completes the subject. 
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Ideas to Understand 
It is good to clarify things. In P.L. Travers’s novel Mary Poppins, Jane 

asks her brother an unanswerable question after they observe their mys-
terious nanny, Mary Poppins, gluing stars onto the night sky: 

“ ‘What I want to know,’ she said, ‘is this: Are the stars gold 
paper or is the gold paper stars?’ ”1 

Jane is bewildered about whether the stars now shining in the sky are 
made from the gold paper shapes once collected in her handkerchief 
drawer, or whether the gold paper shapes were actually real stars all 
along. Perhaps no one can clarify Mary Poppins’s actions, but if we turn 
Jane’s questions into statements, we can at least untangle the grammati-
cal structure: 

Are the stars gold paper? The stars are gold paper. 

Is the gold paper stars? The gold paper is stars. 

In the frst sentence, stars is the subject and gold paper renames the 
subject, so it is a predicate nominative. Stars and paper are both referring 
to the same sparkling heavenly bodies; are is the linking verb connecting 
them. In the second sentence, gold paper is the subject, and stars renames 
the subject. Paper and stars are referring to the same thing, and is is the 
linking verb. The author cleverly weaves this interconnection between 
subjects and predicate nominatives to echo Jane’s confusion, leading the 
reader to also ponder what the gold paper stars really are. 

Understanding how linking verbs work is crucial to understanding 
predicate nominatives. Linking verbs connect subjects to predicates by 
expressing a state of being. They are like an equal sign in a mathemati-
cal equation. To write “The gold paper is 
stars” is like writing “the gold paper = 
stars.” The subject equals the predicate 
nominative, which renames it. The most 
common linking verbs are the Be 
Verbs, which are all the forms of the 
verb be: am, is, are, was, were, be, being, 
been. 

1. P.L. Travers, Mary Poppins (London: HarperCollins, 1934), n.p. 
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Depending on the sentence they’re in, Be Verbs can be linking verbs or 

Shelf: 
the 
Off 

helping verbs. Look carefully at these two sentences: 

◊ Mary Poppins is gluing the stars. 

w The helping verb is helps the action verb gluing. 

◊ The gold star is a paper star. 

w The linking verb is connects the subject star with the predicate 
nominative star. 

Helping verbs can also accompany linking verbs, as in this sentence: 
“The gold paper shapes might have been real stars.” The helping verbs 
might and have and the linking verb been are considered a verb phrase. 
The helping verbs and the linking verb work together to “link” the subject 
shapes with the predicate nominative stars. 

While we’re studying predicate nominatives, let’s think more deeply 
about nouns, specifcally about compound nouns. A compound noun 
(also known as a compound word) is a noun made up of two or more 
words that are often treated as one word. Usually they are united into a 
single word or joined with a hyphen. There are a number of compound 
nouns in the longer passage from Mary Poppins found in the literary 
appendix, including footsteps, handkerchiefs, and shoe-box (usually spelled 
without the hyphen: shoebox). Compound nouns such as these can ap-
pear in sentences as subjects, objects, or predicate nominatives. Some 
compound nouns are proper nouns that are not united into single words. 
“Cherry Tree Lane,” the name of the street where Mary Poppins nannies, 
is a proper compound noun. Even though it includes three words, Cherry 
Tree Lane is analyzed and diagrammed as a single word, just like footsteps 
or handkerchiefs. Mr. Banks is another example of a proper compound 
noun that is treated as a single word. 

Some common compound nouns, however, stand as separate words 
and are treated as separate words in analysis and diagramming. The 
curious thing about these noun pairs is that the frst noun in each com-
pound actually functions as an adjective modifying the second noun. For 
example, both the word gold and the word paper are nouns, but when 
placed together in the sentence “The stars are gold paper,” the word gold 
functions as an adjective, telling what kind of paper. We usually analyze 
and diagram the frst noun (gold) as an adjective modifying the second 
noun (paper). 

P.L. Travers wrote 
eight books about 
Mary Poppins, so 
don’t restrict your-
self to the movie 
version. In the books, 
the mysterious nan-
ny is strict and some-
times cross with her 
young charges, but 
they love her none-
theless, particularly 
for all her mysterious 
acquaintances and
her knowledge of 
strange things. Life 
with her may be a 
rollicking adventure, 
but one simply must 
mind one’s manners. 
Look for the books 
at your library, and 
check them out! 
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= Pause for Punctuation 
Abbreviations of social titles often begin with a capital letter and end with a period. 

◊ Abbreviations can be placed before a ◊ Abbreviations can be placed after a 
name: name: 

w Mr. = Mister w Jr. = Junior 

w Mrs. = Mistress w Sr. = Senior 

w Dr. = Doctor w M.D. = Medical Doctor 

w Rev. = Reverend w Ph.D. = Doctor of Philosophy 

w Prof. = Professor 

w Gen. = General 

w Capt. = Captain 

w Sgt. = Sergeant 

Terms to Remember 
We have said that there are three kinds of predicates. You know about 

predicate verbs and predicate nominatives. In the next chapter, you will 
learn about predicate adjectives. 

◊ Four Classes of Verbs (1–10) 

◊ Verb and Helping Verb (1–6) 

◊ Be Verbs (2–2) 

◊ Predicate Nominative and Predicate Adjective (2–3) 

NEW! 

NEW! 

Sentences to Analyze and Diagram 
Sentence analysis allows you to apply what you are learning and to 

remember it. Each step of analysis builds from the concept before. Keep 
in mind that only the verbs (in this case, linking verbs) receive the dou-
ble line marking, not the predicate nominatives. Notice in this predicate 
nominative that even though gold is part of the common compound noun 
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gold paper, it is analyzed and diagrammed according to its function as an 
adjective. 

S lv PN 
The stars are gold paper. 

adj adj 

a. First, read the sentence aloud. “The stars are gold paper.” 

b. “This is a sentence, and it is declarative.” 

c. “This sentence is about stars. So, stars is the subject because it is 
what the sentence is about.” (Since stars is the subject, underline it 
and place a capital letter S above the subject.) 

d. “This sentence tells us that stars are paper.” (Double underline only 
the linking verb.) “So, paper is the predicate because it is what the 
sentence tells us about stars.” (Since paper tells us something about 
stars, place a capital letter P above the noun.) 

e. “It is a predicate nominative because it renames the subject.” (Since 
paper is the same as or renames the subject, place a capital letter N 
to the right of the letter P.) 

f. “Are is the linking verb because it joins the subject to the predicate.” 
(Since are joins the subject to the predicate, place the lowercase let-
ters lv above the linking verb.) 

g. “Gold tells us what kind of paper.” (Since gold is an adjective, draw 
the modifying line to the word it modifes.) 

h. “So, gold is an adjectival element because it modifes a noun. It is an 
adjective.” (Write adj in lowercase letters in the elbow opposite the 
line with the arrow.) 
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When you diagram a predicate nominative, the linking verb rests on 
the baseline between the subject and the predicate. Note that the predi-
cate line is a diagonal line slanting back toward the subject, and it rests 
on the baseline. The diagonal line does not cross through the baseline. 

Subject linking verb Predicate Nominative 

In the following diagram, notice that stars is the subject and is writ-
ten on left side of the dividing line. The linking verb are is written in the 
middle, while paper is written on the far right side of the baseline with a 
diagonal line separating are and paper. The adjective gold modifes paper, 
so it is written underneath it. 

stars are paper
The 

gold 

When you encounter in the lessons sentences with both helping verbs 
and linking verbs, the helping verbs become part of the “link” between the 
subject and the predicate nominative. Therefore, you do not need to mark 
hv. Instead, you can place lv above the whole double-underlined verb phrase. 

S lv PN 
The gold paper could be a star. 

adj adjadj 

a. First, read the sentence aloud. “The gold paper could be a star.” 

b. “This is a sentence, and it is declarative.” 

c. “This sentence is about paper. So, paper is the subject because it is 
what the sentence is about.” (Since paper is the subject, underline it 
and place a capital letter S above the subject.) 

Chapter 5: Predicate Nominatives 
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d. “This sentence tells us that paper could be star.” (Double underline 
only the helping verb and the linking verb.) “So, star is the predicate 
because it is what the sentence tells us about paper.” (Since star tells 
something about paper, place a capital letter P above the noun.) 

e. “It is a predicate nominative because it renames the subject.” (Since 
star is the same or renames the subject, place a capital letter N to 
the right of the letter P.) 

f. “Could be is the linking verb because is joins the subject to the predi-
cate.” (Since could be joins the subject to the predicate, place the low-
ercase letters lv above both the helping verb and the linking verb.) 

g. “A tells us how many stars.” (Draw the modifying line from the 
adjective to the word it modifes.) “So, a is an adjectival element 
because it modifes a noun. It is an adjective (or article).” (Write adj 
in lowercase letters in the elbow opposite the line with the arrow.) 

h. “Gold tells us what kind of paper.” (Since gold is an adjective, draw 
the modifying line to the word it modifes.) “So, gold is an adjectival 
element because it modifes a noun. It is an adjective.” (Write adj in 
lowercase letters in the elbow opposite the line with the arrow.) 

i. “The tells us which paper.” (Draw the modifying line and connect 
it to the other adjectival modifying line.) “So, the is an adjectival 
element because it modifes a noun. It is an adjective (or article).” 
(Write adj in lowercase letters in the elbow opposite the line with 
the arrow.) 

When you diagram a sentence with a verb phrase and a predicate 
nominative, the helping verbs and linking verbs are placed together. For 
example, the words could be are placed on the baseline between the verti-
cal line and the diagonal line. 

paper could be star 
The

gold 
a 

Chapter 5: Predicate Nominatives 



Chapter 5: Predicate Nominatives 

When a sentence has a predicate nominative and an adverb, the ad-
verb modifes the linking verb. The modifying line is drawn from the 
adverb to the linking verb. Keep in mind that the linking verb represents 
a state of being, so instead tells howthe stars are gold paper. 

S lv PN 
The stars are gold paper instead. 

adv 
adj adj 

stars 
The 

are
instead 

papergold 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Unfortunately, Loki is a naughty cat. 

b. Loki is a friendly feline sometimes. 

c. Once, that pet was a tiny tiger. 

d. The furry animal is a family member. 
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2. Imagine receiving a pet as a gift. Write one sentence about a cuddly pet and include a 
predicate nominative. 

3. On the lines provided, write what class (type) of verb is in each of the following sen-
tences: transitive, intransitive, or linking verb. 

transitive Example: Otis plays the drums. _______________ 

a. Calvin drums too. ____________________ 

b. Oddly Max beats the table. ____________________ 

c. That boy is not a musician. ____________________ 

4. List the Be Verbs. 

5. On the lines provided, write the defnition of a predicate nominative. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Lifecycles will be the science lesson today. 

b. Those dragonflies were nymphs once. 

c. Earlier, that butterfly was a caterpillar. 

d. Surprisingly, a tadpole will be a frog someday. 
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2. List the Be Verbs. 

3. On the lines provided, write what class (type) of verb is in each of the following sen-
tences: transitive, intransitive, or linking verb. 

linking Example: Popcorn is a favorite snack. _______________ 

a. Otis pops the kernels. ____________________ 

b. The tiny kernels are corn seeds. ____________________ 

c. Some kernels pop quickly. ____________________ 

4. Think of three adults (e.g., a teacher, a coach, and a doctor), and then write a sentence 
about them that lists them using their titles (e.g., Mr., Mrs., Dr.). 

5. On the lines provided, write the defnition of a predicate nominative. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Those two teammates are neighbors. 

b. Calvin was a good kicker before. 

c. Mr. Howard is the best soccer coach. 

d. The players were humble winners too. 
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2. Think about all the sports that are played on a feld. Write a sentence about a feld 
sport and include a predicate nominative. 

3. Circle the class (type) of verb that is in each of the following sentences: transitive 
(trans), intransitive (intrans), or linking verb (lv). 

Example: The bicycle was an antique. trans intrans lv 

a. Otis borrowed the bike. trans intrans lv 

b. The rusty metal links werea hazard. trans intrans lv 

c. Unfortunately, the chain broke. trans intrans lv 

4. What are the Be Verbs? 

5. On the lines provided, write the defnition of a predicate nominative. 
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Analyze the following sentences. 

1. All the schoolmates are cousins. 

2. Millie is a good reader. 

3. Otis is a math student. 

4. The children were young scholars. 

5. Calvin was an Adventure Scout. 

6. Phoebe is a junior scout. 
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7. Max is a kindergartener. 

8. That classmate is also a kindergartener. 

9. Mom is a PTA member. 

10. Soon, Mrs. Smith will be the music advisor. 
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Clever Riddles 
Riddles are great ways to play with language. In the puzzles below, see if you can use the 

word clues to fnd the answers. They may be a little challenging, but try using what you’ve 
learned about grammar to fgure them out. When you do, write each answer using a sen-
tence with a predicate nominative. 

1. Once there was a cowboy who rode into town on Monday. He stayed for three nights 
and then left on Monday. How is this possible? 

2. Joe’s coach had fve players on his team: January was the tallest, February was the 
fastest, March was the most aggressive, and April was just moody. What was the name 
of the ffth player? 

3. Elizabeth, Elspeth, Betsy, and Bess—they all went together to seek a bird’s nest. They 
found one with fve eggs in it. They each took one, and left four in it. How can this be?  



Notes
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are ablaze in color, but the stateliest of all trees is the oak. The American poet George Hill 
writes of the glorious old oak with its granddaddy stature and strength. I wonder if an oak 
can really stand for a thousand years. What do you think? 

The Oak 
by George Hill (1796–1871) 
From “The Fall of the Oak” 

A glorious tree is the old gray oak, 
He has stood for a thousand years, 

Has stood and frowned 
On the woods around, 

Like a king among his peers: peers: in this instance, lords 

Autumn is a time to appreciate the changes in seasons. The maple, elm, and birch trees 

and noblesAs around their king they stand, so now. 
When the flowers their pale leaves fold, 

The tall trees round him stand, arrayed arrayed: dressed 

In their robes of purple and gold. 

He has stood like a tower 
Through sun and shower, 

And dared the winds to battle; 
He has heard the hail, 
As from plates of mail, mail: flexible armor made 

with interlocking rings ofFrom his own limbs shaken, rattle: 
metal

He has tossed them about, and shorn the tops “them”: refers to “forest 
(When the storm has roused his might,) trees” two lines later 

shorn: clipped or cut offOf the forest trees, as a strong man doth 
The heads of his foes in fght.1 

1. George Hill, “The Fall of the Oak,” The Knickerbocker: Or, New-York Monthly Magazine, volume 17, 1841, p. 71. Available at: 
https://books.google.com/books?id=87QRAAAAYAAJ. 

https://books.google.com/books?id=87QRAAAAYAAJ
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Questions to Ponder 
1. To what is the oak compared? 

2. How are the other trees “his peers,” and what does it mean that they are “arrayed in 
their robes of purple and gold”? 

3. Which stanza describes a calm scene and which one includes more action? 
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6Predicate Adjectives 

Imagine standing in the middle of a candy store surrounded by col-
orful, delicious sweets. What would you choose if you could sample 
anything you wanted? Would you choose something fruity, minty, or 
nutty- fudgy flavored? As you stand there happily munching, you might 
say, “This truffle is rich!” or maybe, “This jawbreaker is sour!” The words 
you would use to describe the flavors are adjectives. Rich tells what kind of 
truffle, and sour tells what kind of jawbreaker. Notice that the adjectives in 
the sentences were in a specifc place. The sentences didn’t say “rich truf-
fle” or “sour jawbreaker.” Instead, the descriptive sentences are arranged 
like this: This truffle (noun) is (linking verb) rich (adjective). That means 
that the adjective in those sentences is a special kind of adjective—it’s a 
predicate adjective. 

Like predicate nominatives, predicate adjectives are joined to a subject 
by a linking verb—usually one of the Be Verbs. Unlike predicate nomina-
tives, which rename the subject, predicate adjectives describe a quality 
of the subject. Predicate nominatives are nouns; predicate adjectives are, 
well, adjectives: Candy (subject) is (linking verb) sweet (predicate adjective). 

Ideas to Understand 
Now you know all three kinds of predicates: predicate verbs, predicate 

nominatives, and predicate adjectives. All predicates tell us something 
about the subject, but predicate nominatives and predicate adjectives 
complete the subject, which is why they are also called subject comple-
ments. A predicate adjective is an adjective that follows a linking verb 
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and tells a quality of the subject. In sentences in which there is a predi-
cate adjective, the principal elements are fully completed when there is a 
subject, a linking verb, and a predicate adjective. 

In the poem “What is Pink?” Christina Rossetti wonders how to defne 
all the different colors of the rainbow. She answers each of her own ques-
tions with a subject, a linking verb, and a predicate adjective: 

What is pink? a rose is pink 
By the fountain’s brink. fountain: a spring or the start of a 

streamWhat is red? a poppy’s red 
poppy: a bright red flower 

In its barley bed.1 
barley: a cereal grain 

In the frst line, the word rose is the subject, and pink is a predicate adjec-
tive because it modifes the subject. It describes a quality of the subject. 
The two words are joined by the linking verb is: “A rose is pink.” 

The function of the linking verb is to glue the subject and predicate 
together. Without the linking verb, the predicate does not make sense. “A 
rose pink” is nonsense, but “A rose is pink” makes perfect sense. Rossetti 
could have glued the adjective to the noun by writing “a pink rose,” but 
instead she purposely places pink in the predicate following the linking 
verb. That way, she emphasizes that the quality of a rose is to be pink. In 
other words, Rossetti says, “The rose is being pink.” A linking verb con-
nects the subject to the predicate by expressing a state of being. While the 
most common linking verbs are the Be Verbs—am, is, are, was, were, be, 
being, been—there are other linking verbs, called sensory linking verbs, 
which will be introduced in Well-Ordered Language Level 3. 

Remember that adverbs can modify adjectives since they answer the 
question how? about the adjectives. That means that adverbs can modify 
predicate adjectives too. For instance, Rossetti could have written in the 
poem, “The rose is very pink.” Very is an adverb that tells howpink the 
rose is. She could also have written, “A sunflower is not pink.” Not is an 
adverb that tells how pink the sunflower is; in other words, it is not pink. 
Other adverbs that often modify predicate adjectives are so, too, and 
never. 

You might be interested to know that because of the poem “What is 
Pink,” the poet has a variety of rose named after her: the Rossetti Rose. 
Can you guess what color it is? Pink! There is something grammatically 

1. Christina G. Rossetti, “What is Pink?” Rossetti Poems (New York: Alfred A. Knopf, 1995), p. 135. 
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interesting about that rose too. Rossettiis a proper noun because it names 
a particular person, but that proper noun becomes an adjective in the 
flower’s name. It answers the question which rose?It is the Rossettirose. 
When a proper noun is used as an adjective, it is called a proper adjec-
tive. Like nouns, most adjectives are common rather than proper, so the 
frst letter of a proper adjective is capitalized to make it stand out. Proper 
adjectives function just like other adjectives, modifying nouns or pro-
nouns. They can even be predicate adjectives, as in this example: “That 
rose is North American.” 

= Pause for Punctuation 
◊ Add hyphens when an age is an adjective placed before a noun. 

Example: Five-year-old Max is celebrating a birthday. 

◊ Do not add hyphens when an age is used as a predicate adjective. 
Example: Max is fve years old today. 

Terms to Remember 
Because you got a jump-start in the last chapter with the defnition of 

predicate adjectives, you won’t be learning any new terms in this chapter, 
but be sure to review the following: 

◊ Adjective (1–8) 

◊ Verb and Helping Verb (1–6) 

◊ Be Verbs (2–2) 

◊ Predicate Nominative and Predicate Adjective (2–3) 

Sentences to Analyze and Diagram 
Predicate adjectives are like predicate nominatives in that 

they both need linking verbs. They are also like predicate nomi-
natives in that even though they are part of the predicate, when 
analyzed they are not double underlined with the verb. With 
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your teacher’s guidance, use the steps below to analyze the following 
sentence. 

S lv PA 
Autumn is colorful. 

a. First, read the sentence aloud. “Autumn is colorful.” 

b. “This is a sentence, and it is declarative.” 

c. “This sentence is about autumn. So, autumn is the subject because it 
is what the sentence is about.” (Since autumn is the subject, under-
line it and place a capital letter S above the subject.) 

d. “This sentence tells us that autumn is colorful.” (Double underline 
only the linking verb.) “So, colorful is the predicate because it is 
what the sentence tells us about autumn.” (Since colorful tells some-
thing about autumn, place a capital letter P above the adjective.) 

e. “It is a predicate adjective because it tells a quality of the subject.” 
(Since colorful is describing autumn, place a capital letter Ato the 
right of the letter P.) 

f. “Is is the linking verb because it joins the subject to the predicate.” 
(Since is joins the subject to the predicate, place the lowercase let-
ters lv above the linking verb.) 

When you diagram a sentence that has a predicate adjective, the 
linking verb rests on the baseline between the subject and the predicate. 
Keep in mind that a predicate nominative and predicate adjective are 
diagrammed in the same way, with a diagonal line slanting back toward 
the subject and resting on the baseline. 

Subject linking verb Predicate Adjective 
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In the following diagram, notice that autumn is the subject and is 
written on the baseline on the left side of the vertical dividing line that 
crosses the baseline. The linking verb is is written on the right side of the 
dividing line, while the predicate adjective colorful is written on the far 
right side of the baseline separated from is by a diagonal line that does 
not cross the baseline. 

Autumn is colorful 

S lv PA 
Late autumn can be drab. 

adj 

a. First, read the sentence aloud. “Late autumn can be drab.” 

b. “This is a sentence, and it is declarative.” 

c. “This sentence is about autumn. So, autumn is the subject because it 
is what the sentence is about.” (Since autumn is the subject, under-
line it and place a capital letter S above the subject.) 

d. “This sentence tells us that autumn can be drab.” (Double underline 
only the helping verb and the linking verb.) “So, drab is the predi-
cate because it is what the sentence tells us about autumn.” (Since 
drab tells us something about autumn, place a capital letter P above 
the adjective.) 

e. “It is a predicate adjective because it tells a quality of the subject.” 
(Since drab is describing autumn, place a capital letter Ato the right 
of the letter P.) 

f. “Can be is the linking verb because it joins the subject to the predi-
cate.” (Since can be joins the subject to the predicate, place the low-
ercase letters lv above both the helping verb and the linking verb.) 

g. “Late tells us what kind of autumn.” (Since late is an adjective, draw 
the modifying line to the word it modifes.) 
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   h. “So, late is an adjectival element because it modifes a noun. It is an 
adjective.” (Write adj in lowercase letters in the elbow opposite the 
line with the arrow.) 

When you diagram a sentence with a verb phrase and a predicate ad-
jective, the helping verbs and linking verbs that make up the verb phrase 
are placed together because together they link the subject to the predi-
cate. For example, the words can be are placed on the baseline between 
the vertical dividing line and the diagonal line. 

autumn can be drab 
Late 

When a sentence has an adverb modifying a predicate adjective, the 
adverbial modifying line will be drawn to the adjective. Keep in mind 
that the adverb is telling how much the adjective is qualifying. In the 
example “Late autumn can be very drab,” very tells how drab the late au-
tumn is being. 

S lv PA 
Late autumn can be very drab. 

adj adv 

When diagramming a sentence that has an adverb that modifes a 
predicate adjective, the adverb is placed on a modifying diagonal line un-
der the adjective. For example, in the sentence “Late autumn can be very 
drab,” the adverb very is placed under the predicate adjective drab. 

autumn can be drab 
Late 

very 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Usually, Chip is very playful. 

b. Sometimes, Chip can be lazy. 

c. Mostly, that four-year-old dog is hungry. 

d. Chip once ate a whole pizza. 
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2. List the Be Verbs. 

3. Think about what your own pet or a friend’s pet is like and then write the following 
sentences about it. 

a. Write one sentence including a predicate adjective. 

b. Write one sentence including a predicate verb. 

c. Write one sentence including a predicate nominative. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Today, those hermit crabs are not shy. 

b. Earlier, that little shell was empty. 

c. Max watched the crabs closely. 

d. That red claw is very large. 
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2. What is a predicate adjective? 

3. Circle the class (type) of verb that is in each of the following sentences: transitive 
(trans), intransitive (intans), or linking verb (lv). Underline any proper adjectives. 

Example: The kitchen was clean. trans intrans lv 

a. Two girls boiled Italian noodles. trans intrans lv 

b. The French bread was crunchy. trans intrans lv 

c. The Sicilian spaghetti sauce bubbled. trans intrans lv 

d. Now the kitchen was a mess. trans intrans lv 

4. Imagine eating the meal the girls cooked, and then write a sentence about spaghetti 
and include a predicate nominative. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Now, the silver liquid is so cloudy. 

b. Otis stirred the liquid slowly. 

c. Finally, air bubbles were visible. 

d. The young student might be a scientist someday. 
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2. What is a predicate adjective? 

5. Imagine doing a science experiment, and then write the following sentences about it. 

a. Write one sentence including a predicate adjective. 

b. Write one sentence including a predicate verb. 

c. Write one sentence including a predicate nominative. 
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Analyze the following sentences. 

1. The dinner arrangement was beautiful. 

2. The centerpiece was a colorful basket. 

3. Millie might not be hungry. 

4. Otis is always hungry. 

5. The youngest should not be full. 

6. Earlier, Grandma was creative. 
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7. Grandma is a chili queen. 

8. Eden usually has a second bowl. 

9. Afterward, the chili bowl was empty. 

119Chapter 6: Predicate Adjectives 

10. The family was very grateful. 
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Some days are sunny and bright, while others are dark and rainy. Some days make 
you feel happy and lively, while other days might make you feel sad or sleepy. Henry Wad-
sworth Longfellow describes a dreary, rainy day using several predicate adjectives. 

The Rainy Day 
by Henry Wadsworth Longfellow (1807–1882) 

The day is cold and dark and dreary; 
It rains, and the wind is never weary; 
The vine still clings to the mouldering wall, mouldering: British spelling 
But at every gust the dead leaves fall, 
And the day is dark and drear y. 

of moldering, which means 
decaying or crumbling 

My life is cold and dark and drear y; 
It rains, and the wind is never weary; 
My thoughts still cling to the mouldering Past, 
And the hopes of youth fall thick in the blast, blast: strong wind 
And the days are dark and drear y. 

Be still, sad heart! and cease repining; repining:complaining 

Behind the clouds is the sun still shining; 
Thy fate is the common fate of all, 
Into each life some rain must fall, 
Some days must be dark and drear y.2 

2. Henry Wadsworth Longfellow, “The Rainy Day,” in Indian Summer: Autumn Poems and Sketches, ed. L. Clarkson (New York: 
E.P. Dutton & Company, 1881), p. 44. Available at: https://books.google.com/books?id=xwNCAAAAYAAJ. 

https://books.google.com/books?id=xwNCAAAAYAAJ
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Questions to Ponder 
1. What is being described in the frst stanza? 

2. What is being described in the second stanza? Explain how it compares to the frst 
stanza. 

3. In the third stanza, what does the speaker tell himself? 
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7Predicate Review 

Have you ever been at the sea? The rolling waves and the sea breeze 
capture your attention as you stand on the beach and watch the tide. If 
an artist wants to capture that experience, he mixes many colors to paint 
a coastal scene. He thinks of shapes and texture. He arranges the details 
of his painting just so. He uses his emotions and experiences because he 
wants not only to capture the natural beauty but also to express his own 
ideas. Paints on a canvas are the tools of his expression. 

A writer also uses tools—words. Like a painter, a skilled author care-
fully chooses just the right ones and positions them just so. She com-
poses,■ not with paints, but with language. She puts together words in 
order to describe, analyze, or compare things, to defne concepts, to argue 
a point, and to express emotions. She chooses words and constructs them 
into single sentences, combining the sentences into longer works. Most 
basically, a skilled author understands this grammatical principle: In 
order to communicate a complete thought, a sentence must have a sub-
ject and a predicate. The predicate makes known something about the 
subject. In fact, a sentence is incomplete without both the subject and the 
predicate. Predicates are so important to the composition, or construc-
tion, of sentences that this chapter reviews all three types: predicate verb, 
predicate nominative, and predicate adjective. These predicates enable a 
writer to express exactly what she means about subjects. 

Ideas to Understand 

To the Source: 
compose 

The word compose
comes from the Latin 
com-, which means 
“together,” and pone-
re, which means “to 
put.” To compose is 
to put together. 

The writer Bayard Taylor chooses to “paint” an ocean scene with 
words in his poem “Wind and Sea.” One of the ideas he expresses is that 
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jovial: joyful 

hale: robust, hearty, 
and well 
repose: rest 

billows: waves 

hark: listen 

the things named sea and wind have humanlike characteristics. He is 
using a poetic fgure of speech called personifcation, giving human 
qualities to nonhuman things. He even makes the common nouns sea and 
wind into proper nouns by capitalizing the frst letters, as if the words are 
the names of persons. Then, Taylor uses all three kinds of predicates to 
tell his reader something about the subject Sea and the subject Wind: 

The Sea is a jovial comrade, 
He laughs wherever he goes, 
His merriment shines in dimpling lines 
That wrinkles his hale repose; 
He lays himself down at the feet of the Sun, 
And laughs all over with glee, 
The broad-backed billows fall faint on the shore, 
In mirth of the mighty Sea! 

But the Wind is sad and restless, 
And cursed with an inward pain; 
You may hark as you will, by valley or hill, 
But you hear him still complain.1 

In the frst line, “The Sea is a jovial comrade,” Sea is the subject and 
comrade is the predicate nominative because it renames the subject. In 
other words, the poet is saying that the sea is a happy companion. Taylor 
continues with “His merriment shines in dimpling lines,” using the pred-
icate verb shines to tell what the subject, merriment, meaning joy, is doing. 
In the frst line of the second stanza, “But the Wind is sad and restless,” 
Windis the subject and sad and restless is the predicate adjective describ-
ing a quality of Wind. Did you notice that this predicate adjective is a 
compound? It contains two adjectives joined with the conjunction and. 

1. Bayard Taylor, “Wind and Sea,” in Recitations for Assembly and Classroom, ed. Anna T. Lee O’Neill 
(New York: The Macmillan Company, 1926), p. 69. Available at: https://books.google.com/ 
books?id=XVMCAAAAYAAJ. 

http:https://books.google.com
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While the predicate verb shines is an intransitive verb that shows 
action, the predicate nominative comrade and the compound predicate 
adjective sad and restless depend on the linking verb is. The function of a 
linking verb is to join the subject with a predicate nominative or a predi-
cate adjective, which are also called subject complements. The most com-
mon linking verbs are the Be Verbs: am, is, are, was, were, be, being, been. 
These verbs express being rather than action. 

= Pause for Punctuation 
When writing dates, commas are used to separate the day and the year. 

◊ Within a sentence: Place a comma before and after the year. 
Example: Washington crossed the Delaware on December 25, 1776, on a very cold night. 

◊ Within a list: Place a comma after the day. 

w Date, year: December 25, 1776 

w Date (abbreviated), year: Dec. 25, 1776 

Terms to Remember 
Reviewing your terms through song will help you remember these 

important tools of grammar. 

◊ Four Classes of Verbs (1–10) 

◊ Direct Object (1–9) 

◊ Predicate Nominative and Predicate Adjective (2–3) 

Sentences to Analyze and Diagram 
Remember that subjects are always underlined once, and verbs are 

always underlined twice. A predicate nominative or a predicate adjective 
is not a verb, even though it is part of the predicate; therefore, it is not 
double underlined. 
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S PV 
Washington crossed the Delaware. 

adj do 

a. First, read the sentence aloud. “Washington crossed the Delaware.” 

b. “This is a sentence, and it is declarative.” 

c. “This sentence is about Washington. So, Washington is the subject 
because it is what the sentence is about.” (Since Washington is the 
subject, underline it and place a capital letter S above the subject.) 

d. “This sentence tells us that Washington crossed.” (Double underline 
the predicate.) “So, crossed is the predicate because it is what the sen-
tence tells us about Washington.” (Since crossed tells us something 
about Washington, place a capital letter P above the predicate.) 

e. “It is a predicate verb because it shows action. There is no linking verb 
because predicate verbs do not need linking verbs.” (Since crossed 
shows action, place a capital letter Vto the right of the letter P.) 

f. “Delaware tells us what Washington crossed.” (Since Delaware tells 
what Washington crossed, draw a circle around it.) 

g. “So, Delaware is an objective element because it completes the 
meaning of an action verb. It is a direct object because it tells what 
Washington crossed.” (Write do in lowercase letters beneath the 
direct object.) 

h. “The tells us which Delaware.” (Draw the modifying line from the 
adjective to the word it modifes.) “So, the is an adjectival element 
because it modifes a noun. It is an adjective (or article).” (Write adj 
in lowercase letters in the elbow opposite the line with the arrow.) 

lv S 
Was Washington the commander in chief ? 

PN 

adj 

a. First, read the sentence aloud. “Was Washington the commander in 
chief?” 
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b. “This is a sentence, and it is interrogative.” 

c. “This sentence is about Washington. So, Washington is the subject 
because it is what the sentence is about.” (Since Washington is the 
subject, underline it and place a capital letter S above the subject.) 

d. “This sentence tells us that Washington was commander in chief.” 
(Double underline only the linking verb.) “So, commander in chief is 
the predicate because it is what the sentence tells us about Wash-
ington.” (Since commander in chief tells us something about Wash-
ington, place a capital letter P above the noun.) 

e. “It is a predicate nominative because it renames the subject.” (Since 
commander in chief is the same as or renames the subject, place a 
capital letter Nto the right of the P.) 

f. “Was is the linking verb because it joins the subject to the predi-
cate.” (Since was joins the subject to the predicate, place the lower-
case letters lv above the linking verb.) 

g. “The tells us which commander in chief.” (Draw the modifying line 
from the adjective to the word it modifes.) “So, the is an adjectival ele-
ment because it modifes a noun. It is an adjective (or article).” (Write 
adj in lowercase letters in the elbow opposite the line with the arrow.) 

S lv PA 
Washington was honorable. 

a. First, read the sentence aloud. “Washington was honorable.” 

b. “This is a sentence, and it is declarative.” 

c. “This sentence is about Washington. So, Washington is the subject 
because it is what the sentence is about.” (Since Washington is the 
subject, underline it and place a capital letter S above the subject.) 

d. “This sentence tells us that Washington was honorable.” (Double 
underline only the linking verb.) “So, honorable is the predicate 
because it is what the sentence tells us about Washington.” (Since 
honorable tells something about Washington, place a capital letter P 
above the adjective.) 
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e. “Honorable is a predicate adjective because it tells a quality of the 
subject.” (Since honorable is describing Washington, place a capital 
letter Ato the right of the letter P.) 

f. “Was is the linking verb because it joins the subject to the predi-
cate.” (Since was joins the subject to the predicate, place the lower-
case letters lv above the linking verb.) 

Note how the following diagrams of each of these sentences are similar: 

◊ The subject rests on the left side of the baseline. 

◊ The principal elements rest on the baseline with a line separating 
the subjects and the predicates. 

◊ The verb (whether action verb or linking verb) rests to the right of 
the separating line. 

◊ The modifer slants off the baseline under the word it modifes. 

◊ The direct object, the predicate nominative, and the predicate ad-
jective all rest to the right of the verb. 

Look carefully at how the diagrams are different: 

◊ In diagram 1, a vertical line separates the action verb from the di-
rect object, but in diagrams 2 and 3, which include subject comple-
ments, the line is slanted toward the left. 

Diagram 1: Subject Predicate Verb direct object 

Washington crossed Delaware 
the 

Chapter 7: Predicate Review 
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Diagram 2: Subject linking verb Predicate Nominative 

Washington Was commander in chief? 
the 

Diagram 3: Subject linking verb Predicate Adjective 

Washington was honorable 

Keep these basic diagrams for the three different predicates in mind. 
As you learn to diagram more complicated sentences, you’ll see that they 
all start with one of these basic structures. 

Chapter 7: Predicate Review 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Max was chasing Chip around again. 

b. This rainy day was a long day. 

c. Did Eden open the side door again? 

d. Now, wild Chip was very wet. 
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2. Imagine that after Chip comes inside, he knocks over a jar of molasses. Write three 
sentences about what happens using these classes of verbs: transitive, intransitive, or 
linking. (You may also add helping verbs if needed.) 

a. Intransitive verb: 

b. Transitive verb: 

c. Linking verb: 

3. On the lines provided, write the defnition of a predicate nominative. 

4. List the Be Verbs. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. Are those snowflakes the frst snowflakes? 

b. Inside, Loki was alert. 

c. Then the cat batted each tiny snowflake. 

d. Later, the front yard was white. 
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2. Dates are sometimes written only with numerals and slash marks, such as 2/10/1763, 
which represent the month, day, and year. In a sentence, you would write the date by 
spelling out the month and using a comma to separate the day from the year: Febru-
ary 10, 1763. 

Write out, in words, the following dates of historic events. Be sure to write complete 
sentences. 

Example: The end of the French and Indian War: 2/10/1763. The date was February 10, 1763. 

a. The end of the Revolutionary War: 9/3/1783. 

b. The end of the Civil War: 5/9/1865. 

c. The end of World War I: 11/11/1918. 

3. On the lines provided, write the defnition of a predicate adjective. 
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1. Analyze the following sentences, and then diagram them in the space provided. Use a 
ruler to draw the lines. 

a. The twins were very troublesome. 

b. Was Phoebe sorting the puzzle pieces alone? 

c. Unexpectedly, the pieces flew everywhere. 

d. The two naughty children also scattered. 
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2. Imagine Phoebe chasing the twins. Write three sentences about what happens, being 
sure to use one of each of these classes of verbs in the sentences: transitive, intransitive, 
or linking. (You may also use helping verbs.) 

a. Intransitive verb: 

b. Transitive verb: 

c. Linking verb: 

4. On the lines provided, write the defnition of a direct object. 
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Sentences for Practice—Tale 

Analyze the following sentences, which tell a shortened version of the ancient Roman 
tale “Androclus and the Lion.” 

1. Once, a Roman slave daringly escaped. 

2. Did Androclus discover a grand lion? 

3. Mournfully, the great lion was groaning. 

4. Androclus pulled the huge thorn out. 

5. Gratefully, the lion daily provided food. 
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Sentences for Practice—Tale 

6. The two friends were captured unexpectedly. 

7. Androclus was a prisoner again. 

8. The ferce lion was very hungry. 

9. Did the emperor summon Androclus? 

10. Afterward, the two friends were free. 

ChChapter 7: Predapter 7: Predicicaate Revte Reviewiew 113737 
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The greatest friendships are the ones that are founded in each friend’s sacrifce of self 
for and loyalty to the other. There are many variations of this Roman tale about a slave 
and the lion he befriends, but they all demonstrate truly heroic friendship. 

Androclus and the Lion 
A Roman Tale 

A slave named Androclus once escaped from his master and fled to the forest. As he 
was wandering about there, he came upon a lion lying down, moaning and groaning. At 
frst Androclus turned to flee, but fnding that the lion did not pursue him, he turned back 
and went up to him. As he came near, the lion put out his paw, which was all swollen and 
bleeding, and Androclus found that a huge thorn had got into it and was causing all the 
pain. He pulled out the thorn and bound up the paw of the lion, who was soon able to rise 
and lick the hand of Androclus like a dog. Then the lion took Androclus to his cave and 
every day brought him meat from which to live. 

Shortly afterward both Androclus and the lion were captured, and the slave was sen-
tenced to be thrown to the lion after the lion had been kept without food for several days. 
The emperor and all his court came to see the spectacle, and Androclus was led out into 
the middle of the arena. Soon the lion was let loose from his den and rushed, bounding 
and roaring, toward his victim. But as soon as he came near to Androclus, he recognized 
his friend and fawned upon him, licking his hands like a friendly dog. The emperor, sur-
prised at this, summoned Androclus to him, who told him the whole story, whereupon the 
slave was pardoned and freed and the lion let loose to his native forest.2 

2. Adapted from “Androclus and the Lion,” in Aesop’s Fables, retold by Charles W. Eliot (New York: P.F. Collier & Son, 1909–14), 
n.p. 
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Questions to Ponder 
1. What happens in the story? 

2. When they frst meet, what do Androclus and the Lion have in common? 

3. What lesson does the tale teach about friendship? 

Lion Chow Snack Mix 
From the kitchen of Tammy Peters 

2 cups rice squares cereal 
2 cups corn squares cereal 
1 bag (10.5 oz) corn chips 
2 cups mini pretzel sticks 
3/4 cup roasted, salted peanuts 
1 cup brown sugar 
8 tablespoons unsalted butter (1 stick), melted 
1/2 cup light corn syrup 
1 teaspoon granulated garlic powder 
1 teaspoon cayenne pepper (optional) 

1. In a large bowl, mix together rice squares, corn squares, corn chips, pretzels, and 
peanuts. 

2. With an adult’s help, in a small saucepan over medium heat, melt the butter with the 
brown sugar, corn syrup, garlic powder, and cayenne pepper (optional). Stir until 
you bring it to a boil. Then boil for 4 minutes without stirring. Remove from heat. 

3. Pour the heated mixture over the top of the Chex mixture and toss to coat. 

4. Place into an aluminum pan and bake in a preheated 350°F oven for 8–10 minutes. 

5. Remove from oven and stir. Bake for 8–10 more minutes. 

6. Pour contents from the aluminum pan onto a wax paper–lined countertop and let cool. 

7. Break into smaller pieces. It makes about 10 cups of snack mix. 

8. Store in an airtight container. It will stay fresh for about a week. 
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