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Why Study Grammar?

We study grammar because we wish to master language, and language cannot be eas-
ily mastered without grammar. Grammar is the study of what makes language work—the 
way letters form words, the way words form sentences, the way sentences express human 
thought.

An educated person wants to understand the rich variety of human thought enshrined 
in language of all sorts—books from yesterday and the last millennium, books in English 
and books in other languages as well. An educated person also yearns to express himself 
clearly, accurately, and completely. It is the study of grammar that yields the capacity to 
do this, and the student who sees the connection between the study of grammar and the 
mastery of language will study grammar with zeal.

Learning Grammar, Teaching Grammar

We have designed Well-Ordered Language (WOL) with the understanding that many 
teachers who will use this book don’t know grammar as well as they would like. There-
fore, we have created a rich teacher’s edition that will enable teachers to review and 
deepen their own understanding of grammar even as they teach students.

We have also worked to provide a clear, incremental presentation of grammar in this 
series that includes plenty of illustrations, practice, and review. For example, in each 
chapter, students will memorize through song clear definitions of relevant grammati-
cal concepts. Helpful analogies and attractive graphical illustrations at the beginning of 
each chapter introduce and complement the concepts in the chapter. Students also will 
discover a story emerging from the sentence exercises, featuring characters who appear 
throughout the text and in the graphical illustrations.

Effective Teaching Methods

The series employs an innovative choral analysis method that makes learning enjoy-
able and permanent. With clear guidance from the teacher’s edition, instructors will easily 

Well-Ordered Language
A Classical Approach to English Grammar Instruction
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be able to lead students through the choral analysis of grammar, and through this analy-
sis, students will see grammar embodied in the sentences they study. In Well-Ordered Lan-
guage Level 2 and beyond, the students also learn to diagram, visualizing the grammatical 
relationships within sentences. The program has been layered concept on concept, an ap-
proach that aids students in seeing and experiencing how a well-ordered language works. 
As their mastery of grammar develops, students also understand poems and stories more 
thoroughly and enjoy them more deeply.

Learning with Delight

We think that the right study of grammar should lead to delight. The traditional study 
of grammar should be more than mere rote memorization of rules; it must also include 
opportunities for students to engage language in works of literature and human expres-
sion. As students acquire a greater capacity to understand language and use it effectively 
themselves, they will experience joy and delight. This is one reason we have included for 
grammatical study beautiful poetry and excerpts from great literature. Students will see 
that their ongoing study of grammar will open up a deeper understanding of beautiful 
literature that both instructs and delights.

Compelling Need

In this cultural moment, there is a desperate need for language that is well ordered. 
Today’s discourse is often filled with ambiguity, equivocation, and crudeness. Those who 
have mastered a well-ordered language not only will stand out as eloquent and clear but 
also will be able to say well what they mean and to say what others will heed. It will be 
those with a command of language who will be able to mine the wisdom of the past and to 
produce eloquence in the future.

Ongoing Support

We have created not only a series of texts but a constellation of products that will help 
teachers to use WOL effectively. Visit our website at ClassicalAcademicPress.com for ad-
ditional support for using WOL, including video training featuring author Tammy Peters 
(available at http://capress.link/wol1att), downloadable PDF documents (available for 
purchase), and other resources.

Thank you for joining us in this most important work of restoring a well-ordered lan-
guage for the next generation!
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The Well-Ordered Language series is designed to be flexible, adaptable, and practical. Depending 
on the needs of the teacher, lessons can be modified to meet particular classroom expectations. The 
following options for teaching each chapter assume a 30–40 minute period.

Option A  
(4 times per week)

Option B  
(3 times per week)

Option C  
(5 times, one week)

W
ee

k 
O

ne

Day One
◊  Ideas to Understand
◊ Terms to Remember
◊ Sentences to Analyze
◊ Lesson to Learn A

Day One
◊  Ideas to Understand
◊ Terms to Remember
◊ Sentences to Analyze
◊ Lesson to Learn A

Day One
◊  Ideas to Understand
◊ Terms to Remember
◊ Sentences to Analyze
◊ Lesson to Learn A

Day Two
◊ Lesson to Learn B

Day Two
◊ Lesson to Learn B

Day Two
◊ Lesson to Learn B

Day Three
◊  Lesson to Learn C

Day Three
◊  Lesson to Learn C

Day Three
◊  Lesson to Learn C

Day Four
◊ Lesson to Enjoy—Poem 
or
◊ Sentences for Practice

Day Four
◊  Lesson to Learn D

Day Five
◊ Quiz (PDF)

W
ee

k 
Tw

o

Day Five
◊  Lesson to Learn D

Day Four
◊ Lesson to Learn D or
◊  Review (PDF)

Day Six
◊  Review (PDF)

Day Five
◊  Review (PDF) or
◊  Lesson to Enjoy—Poem or 

Fable*
◊ Sentences for Practice

Day Seven
◊  Lesson to Enjoy—Fable*
◊  Sentences for Practice—  

Fable (PDF)

Day Six
◊ Quiz (PDF)

Day Eight
◊ Quiz (PDF)

Lesson-Planning Options

*The fables for chapters 
1, 3, 5, 6, 7, and 8 can be 
found in the download-
able PDF. The poems for 
chapters 2 and 4 can be 
found in the PDF.
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Do you have a favorite word? Most people have favorite words just as they have favorite 
numbers or colors. So, what is yours?

Maybe it is an extremely long word that your friends don’t know. Maybe you just like 
the way its sound rolls off your tongue. Maybe you use it as often as you can, or maybe 
you save it for special occasions.

We want to share one of our favorite words with you. You probably know what it 
means already, but you may not have thought of it as an exceptional word. Probably few 
people would name it as a favorite because it seems so ordinary. It is far from ordinary 
though. The word is . . . analyze.

One reason we love the word analyze is because it has interesting grandparents. Its 
roots are Greek: ana meaning “up, throughout” and lusis meaning “unloose, release, set 
free.” When you analyze something, you break it up into its parts and set them free!

Great thinkers are great analyzers.

Scientists who study bugs are called entomologists. They analyze insects by dissecting 
them. Sports analysts watch freeze-frames of each motion of a single play in football to 
make sure the referee applied the rules correctly. Detectives analyze every inch of a crime 
scene, inspecting it for clues. These great thinkers are curious about what is inside an 
insect, a play, or even a crime.

Great thinkers are always curious. For them, analysis is an adventure.

You are a curious child, and your adventure in this book will be learning how to ana-
lyze sentences. You will take them apart, unloose their knots, and set them free. Step-by-
step you will learn the special function of each part of language.

Understanding the parts of something—whether you are a student, scientist, sports 
analyst, or detective—leads to appreciating the whole thing even more. Once you break 
something apart, it is natural and right that you should put it back together again. If you 
take apart a clock to see how it works, you will want to reassemble it so you don’t miss 
dinnertime. Learning how to analyze sentences makes you more skilled 
at constructing them too, both in your writing and in your speaking.

The parts of language are words, and words are wonderful.

Introduction to Students
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1
Since you have grown up hearing and speaking English, you already 

know a good bit about how our language■ works—after all, you can 
speak it. You probably also know something about bugs, but aren’t you 
curious about that long, green, six-legged creature you just found? It 
looks like a living stick! If you had a field guide to insects, you could look 
it up and learn about it.

Just as you might need an insect field guide to identify that fascinating 
bug, you will need Well-Ordered Language, which is a sort of field guide 
to English, to help you learn about the language you speak. Like all field 
guides, this one starts with identifying the most basic characteristics of 
its subject: words.

All words in English can be sorted into eight different groups. The words 
that fall into each of those groups have the same kind of meaning and use. 
Think of it this way: If you could take a book off your shelf and literally spill 
all the words on the floor, you would have a mess. To organize them, you 
could put all the words that are alike together. Some words name things, 
some show action, and others just describe things. Once you sorted them, 
you would discover that you had eight piles, or groups, of words. These 
groups are called the eight parts of speech and they are nouns, verbs, adjec-
tives, adverbs, prepositions, pronouns, conjunctions, and interjections. You 
may not know what all these strange terms mean yet, but soon they will 
become your friends! All the books written in English on all the shelves in 
all the libraries in the world are filled with only these eight kinds of words. 
The eight parts of speech are the foundation of our English grammar,■ and 
we will study each one in turn, chapter by chapter.

Fortunately, we don’t usually organize random words into piles. We or-
ganize them into sentences.■ Words make up sentences. We use sentences 

Four Kinds of Sentences

Chapter

To the Source:
  language

Our word language 
comes from the Latin 
word lingua, which 
means “tongue.”

To the Source:
  grammar

Our word grammar 
comes from the 
Greek word gramma, 
which means “letter.”

To the Source:
  sentence

The term sentence 
comes from the 
Latin word sententia, 
which means “opin-
ion” or “judgment.”
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to express our thoughts, ideas, and opinions. To communicate well, we 
choose particular kinds of sentences to make statements, ask questions, 
give commands, or express strong feelings. Learning the different types of 
sentences is a good place to begin.

Ideas to Understand
There are only four kinds of sentences. 

Later you will learn that every sentence 
has a subject and predicate, which make 
the thought of the sentence complete, 
but there’s no need to worry about 
subjects and predicates yet. In this 
lesson, we focus on the four different 
kinds of sentences: declarative, interroga-
tive, imperative, and exclamatory. Their names 
tell exactly what each one of them does.

Do you think it is fun to blow a cloud of seeds off a 
dandelion? That’s what happens in one stanza of a poem 
called “What O’Clock?” by Edith Nesbit. You can find the whole poem in the 
back of this book in The Curious Child’s Literary Appendix, but for now let’s 
look at how Nesbit uses all four kinds of sentences in a few verses about 
dandelions:

What o’clock is it, children dear? 
Ask of the dandelions here! 
Blow, blow, blow, and away they go— 
But they do not tell us the time you know[.]1

A declarative■ sentence declares something or states that something is a 
fact. A declarative sentence makes something clear or known. In her poem, 
Nesbit makes known something about dandelions and time: “But they do 
not tell us the time you know[.]” A declarative sentence ends with a period.

An interrogative■ sentence is also known as a question. To interro-
gate is to ask questions. The poet asks the question of the reader, “What 
o’clock is it, children dear?” She does not expect an actual answer, but 

1.  E. Nesbit and Saretta Nesbit (aka Caris Brooke), All Round the Year (London: Von Portheim & 
Co.), last modified January 20, 2007, http://tinyurl.com/ocao7gy.

To the Source:
  declarative

The word declara-
tive comes from the 
Latin word declarare, 
meaning “make clear, 
reveal, disclose,” from 
de-, “totally,” and 
clarare, “to clarify.”

To the Source:
  interrogative

The word interroga-
tive comes from the 
Latin word inter-
rogare, from inter, 
meaning “between,” 
and rogare, meaning 
“to ask, to question.”
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she is asking her readers to stop and think about what time it is. When 
you look at the whole poem, you will see that the author also asks about 
the time of year and even about the time of a child’s life. An interrogative 
sentence is easy to identify because it ends with a question mark.

An imperative■ sentence expresses a command or a request. An 
imperative is something that is necessary or unavoidable. The subject of 
imperative sentences is always “you” even though the word you usually 
does not appear in them. When the subject you is invisible because it is 
indirectly expressed or just suggested, it is called an implied subject. 
Nesbit uses an invisible, implied subject in this imperative sentence: 
“Blow, blow, blow, and away they go.” Although she does not use the word 
you, she suggests it. She calls out a command to the readers, which we 
could rewrite like this: “Children, you blow, blow, and away the seeds go!” 
An imperative sentence sometimes ends with an exclamation point and 
sometimes with a period.

An exclamatory■ sentence is a sentence that expresses strong feelings. 
Exclamatory sentences are written to show emotion. They exclaim some-
thing, and they end with an exclamation point (!). When the poet writes, 
“Ask of the dandelions here!” she wants her readers to see how senseless 
it is to ask dandelions the time since they are here and gone so quickly. It 
is as if she is saying, “Humph, the silly dandelions don’t seem to know!” 
Pay attention to the difference between an exclamatory sentence and an 
imperative sentence since they both can end with an exclamation point. 
Remember, an exclamatory sentence expresses strong feelings and an 
imperative sentence gives a command. Sometimes a sentence can be both 
exclamatory and imperative: “Ask of the dandelions here!” 

To the Source:
  exclamatory

The word exclama-
tory comes from the 
Latin word exclamare, 
which means “cry out 
loud,” from ex, “out,” 
and clamare, “to cry, 
shout, call.”

To the Source:
  imperative

The word impera-
tive comes from the 
Latin word imperare, 
meaning “to com-
mand, to requisition,” 
from in, “into, in,” 
and parare, “prepare, 
order, arrange.”

Pause for Punctuation
An interjection is a part of speech that is a word, such as “oops” or “argh,” expressing 

strong emotion. The word interjection is from the Latin word interjicere, meaning “to throw 
between” (inter means “between” and jacere means “throw”). Usually followed by a comma or 
an exclamation point, interjections are often thrown into or between exclamatory sentences.

 Comma:    Aha, some people call fluffy dandelions clocks! 
Exclamation Point:  Aha! some people call fluffy dandelions clocks!

We will cover interjections in more depth in WOL2B, but for now try to spot them, like 
dandelions in a field, in your reading. Hey, let’s start collecting a bouquet of interjections!

=
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We have pointed out that all the books in the world that are written 
in English contain only eight kinds of words. Well, now you see that they 
also contain only four kinds of sentences.

Terms to Remember
A field guide for insects is organized according to characteristics that 

you can see and inspect, such as the parts, shapes, and colors of the in-
sect. Knowing vocabulary for talking about insects—words such as man-
dible (jaw), thorax (middle section), and abdomen (end part of the insect)—
helps you understand that strange and fascinating bug you found earlier.

Similarly, knowing the language, or vocabulary, of grammar is the 
first step in understanding how grammar works. This book includes 
many new words and definitions.■ Be sure to memorize the definitions in 
each lesson as you go.

NEW! Eight Parts of Speech (1–1)

NEW! Sentence (1–2)

Sentences to Analyze
Learning how to analyze■ a sentence is your most important goal in com-

pleting this whole book. To analyze something is to take it apart or unloosen 
its parts to understand it better. We will start out slowly identifying the kinds 
of sentences, and later we will identify all the parts of a sentence. Each chap-
ter will introduce another part of the analysis, building on what we know.

Think of analyzing a sentence like dissecting■ a big insect, dividing 
it into separate parts in order to study it. Each layer of the dissection is 
another layer of learning. To begin, we make two observations: 1) identify 
the words as a sentence, and 2) identify what kind of sentence it is.

The following examples show how to analyze the four kinds of sen-
tences. The words in black are for the teacher to say. The words in gray 
are to be said aloud together. Think about the words as you say them, and 
follow these three steps for each sentence:

To the Source:
  definition

The word definition 
comes from the Latin 
words de, mean-
ing “about, from,” 
and finis, meaning 
“boundary, limit.” A 
definition gives us 
the limits of what a 
word can mean.

To the Source:
  dissect

Our word dissect 
comes from the Latin 
words dis, which 
means “apart,” and 
secare, which means 
“to cut.” Our word 
section can mean 
something that has 
been cut, divided, or 
set apart.

To the Source:
  analyze

The word analyze 
comes from the 
Greek word analu-
sis—ana means “up, 
throughout” and 
lusis means “unloose, 
release, set free.”
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 � Read the sentence out loud.

 �  Review the definition of a sentence and then identify the sentence 
as a sentence.

 �  State what kind of sentence it is and explain why it is that kind of 
sentence.

Declarative Sentence: Winston reads a great deal.

a. (First, read the sentence aloud.) “Winston reads a great deal.”

b.  “This is a sentence because it is a group of words that expresses a 
complete thought.”

c. “It is a declarative sentence because it makes a statement.”

Interrogative Sentence: Does Fritz like to read too?

a.  (First, read the sentence aloud.) “Does Fritz like to read too?”

b.  “This is a sentence because it is a group of words that expresses a 
complete thought.”

c.  “It is an interrogative sentence because it asks a question.”

Imperative Sentence: Read your book silently.

a. (First, read the sentence aloud.) “Read your book silently.”

b.  “This is a sentence because it is a group of words that expresses a 
complete thought.”

c.  “It is an imperative sentence because it gives a command.”

Exclamatory Sentence: Wow, you read the whole book!

a. (Read the sentence aloud.) “Wow, you read the whole 
book!”

b.  “This is a sentence because it is a group of words that 
expresses a complete thought.”

c.  “It is an exclamatory sentence because it expresses strong feel-
ings.”
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If analyzing a sentence is like dissecting a big bug, then you have just 
finished the first part of the dissection. The first thing an entomologist 
would do is identify the creature’s genus, or the family of bugs that it 
belongs to. It is an insect. The next step is to identify its species, or the 
specific kind of bug it is. It is a praying mantis. Similarly, you have just 
identified the group of words as a complete sentence, and then you 
named what kind of sentence it is. Now it’s time to turn the pages of your 
field guide and practice identifying all sorts of insects—that is, sen-
tences—until you become an expert.

At the beginning of every chapter, you’ll see an illustration that features 
members of the Clark family: Mom, Dad, Winston, Heidi, Fritz, and their 
mischievous dog, Rex. In the sentences you’ll be studying throughout the 
book, you’ll read about some of their adventures as a family and also meet 

some of their extended family as well, including their cousins—Theo and 
Lucy—Aunt Gabby, Uncle Ulysses, Grandma, and Grandpa.

In the meantime, take a look at the illustration at the beginning of this chapter. Did you 
notice what Rex (the dog) is up to? Can you find books labeled with some of the eight parts of 
speech? Do you ever pull out stacks of books and spread them out on the floor?



Notes
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Lesson to Learn AFour Kinds of Sentences

1.  Analyze the following sentences with your teacher. Then, on the lines provided, write 
Dec for a declarative sentence, Int for an interrogative sentence, Imp for an imperative 
sentence, or Ex for an exclamatory sentence.

a. The sun is shining in the afternoon.         

b. What a perfect day to play baseball!         

c. Are you planning to play ball with us?         

d. Get the bases from the garage.         

e. Baseball is my favorite sport.         

f. Oh no, Rex ran off with the ball!         

g. How many outs do we have?         

h. Is it your turn to bat?         

i. Stand back while she swings the bat.         

j. It is time to head home for dinner.         

2.  All sentences begin with a capital letter and end with an end mark. In the following 
sentences, add the missing end mark: a period (.), a question mark (?), or an exclama-
tion point (!). 

a. How are hot dogs made     

b. Hot dogs can also be called frankfurters     

c. Where was the first hot dog sold in the US     

d. Yick, Fritz put orange marmalade on his hot dog     

e. Give me some sweet potato fries, please     

f. Heidi just gobbled five chili dogs by herself     
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Lesson to LearnA Four Kinds of Sentences

3.  Imagine you’re talking with your friend about playing a backyard baseball game, and 
then write the following kinds of sentences about it.

a.  Write a declarative sentence.   

 

b.  Write an interrogative sentence.   

 

c.  Write an imperative sentence.   

 

d.  Write an exclamatory sentence.   
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Lesson to Learn BFour Kinds of Sentences

1.  Analyze the following sentences with your teacher. Then, on the lines provided, write 
Dec for a declarative sentence, Int for an interrogative sentence, Imp for an imperative 
sentence, or Ex for an exclamatory sentence.

a. Listen to the sound of the noisy katydids.        

b. Grasshoppers and crickets are insects.         

c. Are all grasshoppers green?        

d. Wow! that little critter jumped high!        

e. Is a katydid a grasshopper too?        

f. Give me that butterfly net.        

g. I love catching grasshoppers.        

h. Do crickets really rub their legs together?        

i. My, that cricket is chirping loudly!        

j. Grasshoppers are bigger than crickets.        

2.  Remember that every sentence begins with a capital letter and ends with an end mark. 
In the following sentences, add the missing end mark: a period (.), a question mark (?), 
or an exclamation point (!). 

a. Ugh, Rex ate that big orange beetle     

b. You can catch moths with a butterfly net     

c. Who said that some moths are tasty     

d. My dad once ate a cricket at Boy Scout camp     

e. What a crazy thing to do     

f. Are certain insects really healthy to eat     
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Lesson to LearnB Four Kinds of Sentences

3.  Imagine that you’re at the library looking for insect books and are 
taking books off the bookshelves, and then write the following 
kinds of sentences about it.

a.  Write a declarative sentence.   

 

b.  Write an interrogative sentence.   

 

c.  Write an imperative sentence.   

 

d.  Write an exclamatory sentence.   
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Lesson to Learn CFour Kinds of Sentences

1.  Analyze the following sentences with your teacher. Then, on the lines provided, 
write Dec for a declarative sentence, Int for an interrogative sentence, Imp for an 
imperative sentence, or Ex for an exclamatory sentence.

a. Do you want to make oatmeal cookies?        

b. I do not know how to bake them.        

c. Follow the directions in the cookbook.        

d. Will we put raisins and walnuts in them?        

e. Turn on the oven to 350 degrees.        

f. Oops, I sure am clumsy!        

g. Get a sponge and clean up the mess.        

h. I will stir in the butter with a spoon.        

i. Have you put in all the ingredients yet?        

j. Yummy, these cookies are delicious!        

2.  Imagine that you’re going to watch a cooking show, and then write the following kinds 
of sentences about it.

a.  Write a declarative sentence.   

 

b.  Write an interrogative sentence.   

 

c.  Write an imperative sentence.   

 

d.  Write an exclamatory sentence.   
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Lesson to LearnC Four Kinds of Sentences

3.  In the poem “Mix a Pancake,” the poet Christina Rossetti strings together six impera-
tive sentences that tell her readers how to make pancakes. Rewrite each sentence as an 
interrogative sentence. Don’t forget your capital letters and end marks.

Mix a pancake, 
Stir a pancake, 
Pop it in the pan; 
Fry the pancake, 
Toss the pancake— 
Catch it if you can.

a.  Mix a pancake.   

 

b.  Stir a pancake.   

 

c.  Pop it in the pan.   

 

d.  Fry the pancake.   

 

e.  Toss the pancake.   

 

f.  Catch it if you can.   
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Lesson to Learn DFour Kinds of Sentences

1.  Analyze the following sentences with your teacher. Then, on the lines provided, write 
Dec for a declarative sentence, Int for an interrogative sentence, Imp for an imperative 
sentence, or Ex for an exclamatory sentence.

a. No way! volcanoes are vents in the earth!       

b. What is the definition of a volcano?        

c. Today, we are studying volcanoes.       

d. Don’t touch the lava.        

e. Can you name some famous volcanoes?        

f. Mt. Vesuvius erupted thirty times!        

g. Open your textbooks to page 25.        

h. Using papier-mâché, we will make them.        

i. Will the volcanoes actually erupt?        

j. What an incredible science project!        

2.  For each of the following sentences, write a sentence that identifies what kind of sen-
tence it is and what makes it that kind of sentence. Don’t forget capital letters and end 
marks in your responses.

a.  Show me the picture of Mauna Kea, the highest point in the state of Hawaii.   

 

b.  Mt. Mauna Kea is one of our National Natural Landmarks.   

 

c.  When did your neighbors hike to the top?   

 

d.  Wait, Aunt Gabby really did climb a 11,000-foot mountain!   
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Lesson to LearnD Four Kinds of Sentences

3.  Imagine that you’re going on a family trip to the Hawaiian Islands, and then write the 
following kinds of sentences about it.

a.  Write a declarative sentence.   

 

b.  Write an interrogative sentence.   

 

c.  Write an imperative sentence.   

 

d.  Write an exclamatory sentence.   
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Four Kinds of Sentences
Sentences for Practice

Analyze the following sentences with your teacher. Then, on the lines 
provided, write Dec for a declarative sentence, Int for an interrogative sen-
tence, Imp for an imperative sentence, or Ex for an exclamatory sentence.

1. Grandpa has several apple trees.        

2. Ugh, the cat is stuck in that tree!        

3. Please help me get her down.        

4. Who will bring the ladder?        

5. An apple is a kind of fruit.        

6. Gosh, that is a huge one!        

7. Winston has the bushel basket.        

8. When can we pick them?        

9. Put the ripe apples here.        

10. Will Grandma make a pie?        



Notes
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Four Kinds of Sentences
Lessons to Enjoy—Poem

It is amazing how many profound ideas have been expressed, how 
many interesting stories have been told, and how many complex books 
have been written with just eight parts of speech and four kinds of sen-
tences! Here is a poem called “Robin Redbreast” written by William All-
ingham more than a century ago. Like you, he says good-bye to summer 
every year as the seasons changed. He puts words together in a beautiful 
way to do it. See if you can find all four kinds of sentences in the poem. 
Which sentence best describes a robin?

Robin Redbreast
by William Allingham (1824–1889)

Good-bye, good-bye to Summer! 
For Summer’s nearly done; 
The garden smiling faintly, 
Cool breezes in the sun; 
Our Thrushes now are silent, 
Our Swallows flown away— 
But Robin’s here, in coat of brown, 
With ruddy breast-knot gay. 
Robin, Robin Redbreast, 
O Robin dear! 
Robin singing sweetly 
In the falling of the year. 
 
Bright yellow, red, and orange, 
The leaves come down in hosts; 
The trees are Indian Princes, 
But soon they’ll turn to Ghosts; 
The scanty pears and apples 
Hang russet on the bough, 
It’s Autumn, Autumn, Autumn late, 
’Twill soon be Winter now. 
Robin, Robin Redbreast, 

ruddy: red or reddish
breast-knot: a necktie or  
scarf tied into a knot
gay: proud and merry

host: multitude or a 
great number

scanty: barely enough

russet: reddish brown
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Four Kinds of Sentences
Lessons to Enjoy—Poem

O Robin dear! 
And welaway! my Robin, 
For pinching times are near. 
 
The fireside for the Cricket, 
The wheatstack for the Mouse, 
When trembling night-winds whistle 
And moan all round the house; 
The frosty ways like iron, 
The branches plumed with snow,— 
Alas! in Winter, dead and dark, 
Where can poor Robin go? 
Robin, Robin Redbreast, 
O Robin dear! 
And a crumb of bread for Robin, 
His little heart to cheer.2

Questions to Ponder
1. How are thrushes and swallows different from robins?
2. Where do crickets and mice go in winter?
3. What question does the poet ask at the end of the poem?

2.  William Allingham, “Robin Redbreast,” in Anthology of Children’s Literature, ed. Edna Johnson, Carrie Scott, and Evelyn 
Sickels (Cambridge, MA: Houghton Mifflin Company, 1948), 908.

welaway: alas

pinching times: the hard 
wintertime when food 
is scarce and must be 
conserved or “pinched”

plumed: feathered
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Have you ever wondered why we can understand each other? Yes, we 

speak to one another, but how is the message of what we’re saying passed 
on? The words you choose are important for meaning, but words alone are 
not enough to communicate■ ideas. The word order, or syntax,■ of a sen-
tence determines meaning too. You can think of sentences as something 
like a steam-powered train. The engine of an old-fashioned steam train 
comes first, and the coal car, which carries the fuel for the train, comes 
second. You could add all sorts of passenger cars, a dining car, freight cars, 
hoppers, even more than one caboose, but without an engine and a coal 
car, your train would not go anywhere. Similarly, a sentence needs two 
essential parts—the subject and the predicate—or it is not a sentence, no 
matter how many words it contains.

Ideas to Understand
In the previous chapter, we learned that a sentence expresses a com-

plete thought. Now, we will study what makes a thought complete. In 
George MacDonald’s tale At the Back of the North Wind, a little boy named 
Diamond makes friends with the North Wind, and she lets him ride on 
her back until he learns compassion for a little broom girl. The North 
Wind leaves Diamond in the streets of London as he befriends the girl. 
Together they don’t know where to go. Finally, the little broom girl sug-
gests that they just wander. The author uses the shortest form of an 
English sentence to show how Diamond responds to her idea:

Diamond obeyed.

Principal Elements, Part 1—
Subject and Predicate

To the Source:
  syntax

The word syntax 
comes from the 
Greek word syntaxis, 
meaning “putting 
together or arrange-
ment” of words.

To the Source:
  communicate

The term communi-
cate comes from the 
Latin word commu-
nicare, meaning “to 
share” or “impart.” 
Literally, the word 
in Latin means “to 
make common.”

Chapter



24 Chapter 2: Principal Elements, Part 1—Subject and Predicate

MacDonald chooses only two words to tell his readers something 
about the main character. Diamond did something: he obeyed.

“Diamond obeyed” is a simple sentence, but we know that it is com-
plete because MacDonald uses the two principal elements to make his 
sentence: a subject and a predicate. Diamond (the subject) is the focus 
of the sentence—it is what the sentence is about. The word obeyed (the 
predicate) tells us something about the subject. It tells us what Diamond 
(subject) did: obeyed (predicate). 

Usually the subject of a sentence is a noun. A noun is a word that 
names a person, place, thing, quality, or idea. Subjects can be either sin-
gular, such as train, or plural, such as trains. In English, we usually add 
an s to the end of a noun to make it plural. There are some words that 
have a special form for their plural, such as mice.

The predicate can be simply a verb—a word that shows action. This 
chapter will focus primarily on the subject. Chapter 3 will discuss predi-
cate verbs. A sentence cannot be constructed without both a subject and 
a predicate, just like a steam train needs both an engine and a coal car in 
order to move.

 Moment for Mechanics
A suffix is a group of letters added to the end of a root word (the most basic form of a 

word) to make a different word. Suffixes help determine the part of speech of words. For 
example, if the suffix -er is added to a verb like paint, the new word is a noun, painter. 
When the suffix -er, -tion, or -age is added to a root word, the new word will probably be 
a noun. Observing the suffix can help identify how the word is behaving in the sentence.

Root Word Noun Example

paint Painter The painter works.

imagine Imagination Her imagination soared. 

pack Package The package was colorful.

Off the 
Shelf:
For more 

than one 
hundred years, 

children and adults 
have loved the book 
At the Back of the 
North Wind. It’s a 
classic. Diamond is a 
very poor little boy 
who gets to go on 
a great adventure, 
riding on the wind, 
which changes his 
life forever. Guess 
what? You can go 
along with him! All 
you have to do is 
take the book off the 
library shelf, open 
it up, and fly off on 
your journey.
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Terms to Remember
Now, you are ready to memorize three new grammar definitions and 

review one from the previous chapter. Do you see how they are all con-
nected? The principal elements of a sentence are the subject■ and the 
predicate.■ The subject is often a noun. A noun is one of the eight parts 
of speech. Keep listening to the audio tracks to memorize the definitions 
and to review the eight parts of speech.

NEW! Principal Elements (1–3)

NEW! Subject and Predicate (1–4)

Eight Parts of Speech (1–1)

NEW!
Noun (1–5)

A Sentence to Analyze
Have you ever taken apart a clock or a wind-up toy out of  

curiosity to see how it works? That’s analysis. Now you are going  
to take apart, or analyze, a sentence. You will already know how to do the 
first part of the analysis because you know the different kinds of sen-
tences. Now, you will also add written marks to the sentence. Make sure 
you cover each step:

1. Read the sentence aloud.

2.  Identify the sentence as a sentence because it fits the definition of a 
sentence.

3.  State what kind of sentence it is and explain why it is that kind of 
sentence.

4.  Identify the subject, tell how you know it is the subject, and mark it.

5.  Identify the predicate, tell how you know it is the predicate, and 
mark it.

In the beginning of your study of grammar this year, it is important to 
understand the order of analysis because each step adds to the one before 

To the Source:
  subject

The word subject 
comes from the 
Latin word subjectus, 
which means “depen-
dent upon or under 
the power of.” The 
subject of a sentence 
is dependent on the 
predicate. 

To the Source:
  predicate

The word predicate 
comes from the 
Latin word praedi-
care, which means 
“to make known or 
public.” The predicate 
“makes known” or 
tells us something 
about the subject.
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it, like adding freight cars to a train. Each chapter of this book will add 
more steps to the analysis, so take care to master these five basic steps now.

With your teacher, use these steps to analyze the sentence “Heidi 
paints.” The words in parentheses are there to guide you and should not 
be spoken. Speak the words in gray along with your teacher. As you say 
the analysis, use a lively, energetic voice. Also, be sure to pay close atten-
tion to what your teacher is writing on the board. Later, you will mark 
sentences in your book as you analyze them aloud.

Heidi paints.

a. (First, read the sentence aloud.) “Heidi paints.”

b.  “This is a sentence because it is a group of words that expresses a 
complete thought.”

c.  “It is a declarative sentence because it makes a statement.”

d.  “This sentence is about Heidi.” (Underline the subject.) “So, Heidi is 
the subject because it is what the sentence is about.” (Since Heidi 
is the subject, place a capital letter S above it to show that it is the 
subject of the sentence.)

e.  “This sentence tells us that Heidi paints.” (Double underline the 
predicate.) “So, paints is the predicate because it is what the sen-
tence tells us about Heidi.” (Since paints tells something about Heidi, 
place a capital letter P above it to show that it is the predicate.)

If sentences are like steam trains, then Heidi is the engine and paints 
is the coal car of our little sentence “Heidi paints.” It may be a short train, 
but it does have everything it needs to chug along the track. It has a sub-
ject and a predicate. Understanding that means you understand the most 
essential parts of sentences.

Study the illustration at the beginning of this chapter.  How many 
tubes of paint are on Heidi’s table?  What color do you think she is 
painting the engine and coal car? If you were painting a train, what 
colors would you use?



Notes
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Principal Elements, Part 1
Lesson to Learn A
1.  Analyze the following sentences.

a. Heidi screams.

b. Centipedes scatter.

c. Rex barks.

d. Winston laughs.

2.  Subjects are one of the principal elements that make up the core of a sentence. In the 
following sentences, underline the subject.

a. Clocks tick.

b. Fingers tap.

c. Lucy fidgets.

d. Theo waits.

e. Mom comes.

f. Cousins leave.
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Principal Elements, Part 1
Lesson to LearnA

3.  The subject of a sentence is usually a noun, which can be either singular or plural. 
For each of the following sentences, from the word bank choose a subject that 
would make sense with the provided verb. You may add the word the before the 
subject if it sounds better. 

Word Bank: cousins, friends, farmer, crows, pumpkins, wagon, scarecrow

a.                stands.

b.                caw. 

c.                invites.

d.                stops.

e.                roll.

f.                shout.

4.  Imagine that you were at a pumpkin farm and your pumpkin rolled off the wagon, 
and then write the following kinds of sentences about it.

a.  Write an exclamatory sentence.   

 

b.  Write an interrogative sentence.   
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Lesson to Learn BPrincipal Elements, Part 1

1.  Analyze the following sentences.

a. Fritz dashes.

b. Heidi gallops.

c. Winston sprints.

d. Rex wins.

2.  Subjects are one of the principal elements that make up the core of a sentence. In the 
following sentences, underline the subject.

a. Dad barbecues.

b. Kids play.

c. Tail swishes.

d. Tables overturn.

e. Lemonade cascades.

f. Grandpa grumbles.
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Lesson to LearnB Principal Elements, Part 1

3.  The subject of a sentence is usually a noun, which can be either singular or plural. 
For each of the following sentences, from the word bank choose a subject that 
would make sense with the provided verb. You may add the word the before the 
subject if it sounds better. 

Word Bank: Theo, flies, Winston, hamburgers, Dad, hot dogs, Mom

a.                sizzle.

b.                buzz. 

c.                swats.

d.                serves.

e.                munches.

f.                devours.

4.  Imagine that you are at a cookout, and then write the following kinds of sentences 
about it.

a.  Write an declarative sentence.   

 

b.  Write an exclamatory sentence.   
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Lesson to Learn CPrincipal Elements, Part 1

1.  Analyze the following sentences.

a. Geese migrate.

b. Colors change.

c. Leaves dance.

d. Theo rakes.

2.  Subjects are one of the principal elements that make up the core of a sentence. In the 
following sentences, underline the subject.

a. Autumn begins.

b. Sun shines.

c. Clouds form.

d. Winds change.

e. Skies darken.

f. Rain falls.
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Lesson to LearnC Principal Elements, Part 1

3.  The subject of a sentence is usually a noun, which can be either singular or plural. 
For each of the following sentences, from the word bank choose a subject that 
would make sense with the provided verb. You may add the word the before the 
subject if it sounds better. 

Word Bank: fire, kids, branch, marshmallows, leaves, chocolate, trees

a.                rustle.

b.                snaps. 

c.                 crackles.

d.                 toast.

e.                melts.

f.                gobble.

4.  Imagine that you are making s’mores around a firepit, and then write the follow-
ing kinds of sentences about it.

a.  Write an imperative sentence.   

 

b.  Write an interrogative sentence.   
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Lesson to Learn DPrincipal Elements, Part 1

1.  Analyze the following sentences.

a. Winston bikes.

b. Pedals move.

c. Wheels turn.

d. Time flies.

2.  Suffixes help define the roles of words. In the following sentences, underline the word 
with the suffix -er, -tion, or -age and write its root word on the line. 

a. The sender gave a clue. Root word:          

b. The invitation was mysterious. Root word:          

c. The biker left the house. Root word:          

d. The coverage was a helmet. Root word:          

e. The passage was the bike trail. Root word:          

f. The direction was uncharted. Root word:          
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Lesson to LearnD Principal Elements, Part 1

3.  The subject of a sentence is usually a noun, which can be either singular or plural. 
For each of the following sentences, from the word bank choose a subject that 
would make sense with the provided verb. You may add the word the before the 
subject if it sounds better. 

Word Bank: lady, sirens, newscaster, biker, police, vehicles, windshield

a.                swerves.

b.                collide. 

c.                shatters.

d.                wail.

e.                appear.

f.                reports.

4.  Imagine that you saw the bike accident, and then write the following kinds of sen-
tences about it.

a.  Write an exclamatory sentence.   

 

b.  Write an interrogative sentence.   
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ANSWERSPrincipal Elements, Part 1

Analyze the following sentences, which are based on “The Jay and the Peacock.”

1. Peacocks strut.

2. Feathers fall.

3. Jay ventures.

4. Plumes flutter.

5. Feathers adorn.

Sentences for Practice—Fable

adorn: decorate; make attractive
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Principal Elements, Part 1ANSWERS
Sentences for Practice—Fable

6. Jay paraded.

7. Peacocks pecked.

8. Birds plucked.

9. Feathers fly.

10. Jay sobbed.
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Lessons to Enjoy—Fable
Principal Elements, Part 1

Admired since ancient times for their beauty, peacocks make colorful 
characters in stories because of their plumage, or feathers. In this tale, which 
is one of Aesop’s fables, a common Jay bird envies the Peacocks’ beautiful 
feathers and tries to be something that he is not. Have you ever been tempted 
to pretend to be someone you are not?

The Jay and the Peacock
by Aesop

A Jay, venturing into a yard where Peacocks used to walk, found 
there a number of feathers which had fallen from the Peacocks 
when they were molting. He tied them all to his tail, and strutted 
down towards the Peacocks. When he came near them they soon 
discovered the cheat, and striding up to him pecked at him and 
plucked away his borrowed plumes. So the Jay could do no better 
than go back to the other Jays, who had watched his behavior 
from a distance; but they were equally annoyed with him and 
told him:

“It is not only fine feathers that make fine birds.”1

1.  Aesop, “The Jay and the Peacock,” taken from The Fables of Aesop by Joseph Jacobs (London and New 
York: Macmillan and Company, 1917), 55.

venturing: going 
ahead in spite of 
danger
molting: shedding 
feathers so that new 
ones can grow in
strutted: walked 
in an overly proud 
way, with head 
held high and 
chest thrown out
the cheat: the trick
plumes: beautiful 
feathers
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Lessons to Enjoy—Fable
Principal Elements, Part 1

Questions to Ponder
1. Where did the Jay find the Peacock feathers?

2. Why do you think the Jay wanted to tie Peacock feathers to himself?

3. What did the Peacocks do when they met the Jay?

4.  What lesson can be learned from this fable?
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You may have heard the expression “Two halves make a whole.” Think 

of an apple—the first, sweet, crisp apple of September, picked fresh by your 
own hand from a tree in an orchard. Now, imagine cutting that apple exactly 
in half. Would you want only half of it? If you love apples, you would want the 
whole thing. One half is as delicious as the other half, so you would want to 
eat and enjoy both parts of the apple—the whole apple! That is a good way to 
explain a sentence because a sentence has two equal parts that make a whole. 
When those two equal parts—the subject and the predicate—work together, 
they express one complete thought. In other words, principal■ elements—
subject and predicate—express a complete thought, therefore forming the 
most basic of sentences. It is as if you ate half the apple in the last chapter 
when you learned about subjects; now, let us bite into predicates.

Ideas to Understand
You should remember from the last chapter that a sentence has a 

subject and a predicate, and that the predicate tells us something about 
the subject. In this chapter we will study how verbs in a sentence tell 
us something about the subject. For example, in the sentence “Winston 
cuts,” the verb cuts tells us something about Winston—that he is cutting! 
We can call these kinds of verbs predicate verbs■ because they show 
action (what verbs do) and also tell us something about the subject (what 
a predicate does). There are more kinds of verbs, such as helping verbs, 
which “help” other verbs. Also, there are linking verbs, but we will cover 
them in Well-Ordered Language Level 2, so you don’t need to worry about 
them yet. For now we will just focus on predicate verbs.

Principal Elements, Part 2—
Subject and Predicate Verb

Chapter

To the Source:
  principal

The word principal 
comes from the Latin 
word principalis, 
meaning “first in 
importance, origi-
nal.” This is where 
the word prince 
comes from too. A 
sentence is like a 
kingdom with two 
important princes, 
the subject and the 
verb. The word ele-
ment comes from the 
Latin word elemen-
tum, meaning “the 
simplest part of a 
larger whole.”

To the Source:
  verb

The word verb comes 
from the Latin word 
verbum, which sim-
ply means “word.” 
We get our word 
verbal (having to do 
with words) from 
verbum.
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Predicate verbs show action, so they are also called action verbs. 
Predicate verbs show what the subject does. In the poem called “Song of 
the Brook,” Alfred, Lord Tennyson chooses some unusual predicate verbs 
to make something known about a stream. Because all the words in the 
poem are spoken by the brook itself, the subject in almost every sentence 
is “I.” Imagine sitting down beside a stream and having a conversation 
with it. What would it tell you about itself? In one stanza■ (or group of 
lines in a poem), the brook uses four vivid verbs to show its action. Let’s 
take a look at that stanza:

I slip, I slide, I gloom, I glance, 
Among my skimming swallows; 
I make the netted sunbeam dance 
Against my sandy shallows.1

Slip, slide, gloom, and glance all show the action of the brook. They are 
the predicate verbs for the subject “I.” You know what slipping and slid-
ing mean because you have done so yourself. Have you ever seen a stream 
slip and slide over rocks and around bends? This is what the stream does. 
This is how it acts. Tennyson is creative in his choice of verbs to help 
you see the bubbling brook in your imagination. What do you think 
gloom and glance mean as actions for a brook? In more ordinary speech, 
you might say “I frown” instead of “I gloom” and “I flash” or “I sparkle” 
instead of “I glance.” All of these two-word pairs are complete sentences 
because they have a subject—I—and a predicate verb.

A predicate verb may be one word, such as slip. This action verb may 
also have one or more helping verbs with it in order to complete its 
meaning. There are twenty-three helping verbs (also known as auxil-
iary■ verbs, or auxiliaries): am, is, are, was, were, be, being, been, has, have, 
had, do, does, did, may, might, must, should, could, would, shall, will, can.

1.  Alfred, Lord Tennyson, “Song of the Brook,” in Anthology of Children’s Literature, ed. Edna 
Johnson, Carrie E. Scott, and Evelyn R. Sickels (Cambridge, Massachusetts: Houghton Mifflin 
Company, 1948), 924–925.

To the Source:
  stanza

The word stanza is 
the Italian word for 
“room.” Think of sec-
tions of poem lines 
as gathered in their 
own little room.

To the Source:
  auxiliary

Our word auxiliary 
comes from the 
Latin word auxilium, 
which means “help, 
assistance!”
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A helping verb and an action verb together are known as a verb 
phrase.

Without a Helping Verb With a Helping Verb

I slip. 
I slipped.

I am slipping. 
I have slipped.

Note that when a helping verb appears in a sentence, the action verb 
might be in the -ing form, as in slipping.

Including a helping verb affects the predicate verb’s tense, or the time 
when the action occurs—past, present, or future. For example, notice 
how the tense changes when we add helping verbs to Tennyson’s “I slip” 
or to “I slipped”: I am slipping, was slipping, have slipped, had slipped, have 
been slipping, had been slipping, will slip, will be slipping, will have slipped, 
will have been slipping. When you slip a helping verb into your sentence, 
you can indicate if the action is continuing right now or if the action was 
or will be completed at the moment the sentence was written or spoken.

 Moment for Mechanics
If the subject of a sentence is singular, then the verb must also be singular. If the sub-

ject is plural, then the verb must also be plural. That is called subject-verb agreement. 
Singular verbs usually end in s, while plural verbs do not. Some helping verbs have spe-
cial forms for their plural, such as are and were (plural forms of is and was), have (plural 
form of has), and do (plural form of does).

Singular Subject & Verb Plural Subject & Verb

Verb w/o helping verb Sun shines. Clouds float.

Verb w/ helping verb Sun is shining. 
Sun was shining.

Clouds are floating. 
Clouds were floating.
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Terms to Remember
It is important to memorize the twenty-three helping verbs and the 

definition of a verb because the predicate is an essential part of every 
sentence. Being able to identify and analyze the verb and its helpers is 
like understanding the most fundamental plays in a sport. Players always 
take the time needed to memorize the plays. It is worth doing.

Principal Elements (1–3)

Subject and Predicate (1–4)

Eight Parts of Speech (1–1)

Noun (1–5)

NEW! Verb and Helping Verb (1–6)

Sentences to Analyze
Keep in mind that each time you analyze a sentence you learn to do it 

better and learn to see how the parts of a sentence work together to form 
a whole. With regular practice, your eyes will be trained to see these parts 
and how they work, just as a coach can quickly recognize the opposing 
team’s plays. In this section, you will focus on both the subject and the 
predicate verb. Since you already know the first part of the analysis, the 
next step in analyzing a sentence is to identify the kind of predicate and 
to say how you know what kind it is.

With your teacher’s guidance, use the following steps to analyze the 
sentence. Speak the words in gray along with your teacher and pay close 
attention to what she is writing. When your teacher is finished, the sen-
tence will look like this:
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Bees hum.

a.  (First, read the sentence aloud.) “Bees hum.”

b.  “This is a sentence because it is a group of words that expresses a 
complete thought.”

c.  “It is a declarative sentence because it makes a statement.”

d.  “This sentence is about bees. So, bees is the subject because it is what 
the sentence is about.” (Since bees is the subject, underline it and 
place a capital letter S above it.)

e.  “This sentence tells us that bees hum. So, hum is the predicate 
because it is what the sentence tells us about bees.” (Since hum tells 
something about bees, it is the predicate. Double underline the pred-
icate and place a capital letter P above it.)

f.  “It is a predicate verb because it shows action. There is no linking 
verb because predicate verbs do not need linking verbs.” (Since hum 
shows action, place a capital letter V to the right of the letter P above 
the predicate.)

Here’s a sentence to analyze that includes a helping verb and a pred-
icate verb. Notice that during the analysis, the whole verb phrase is dou-
ble underlined. When the analysis is finished, the sentence will look like 
this, with the capital letters PV above the predicate verb and the lower-
case letters hv above the helping verb.

Bees are humming. 

a.  (First, read the sentence aloud.) “Bees are humming.”

b.  “This is a sentence because it is a group of words that expresses a 
complete thought.”

c.  “It is a declarative sentence because it makes a statement.”

d.  “This sentence is about bees. So, bees is the subject because it is what 
the sentence is about.” (Since bees is the subject, underline it and 
place a capital letter S above it.)

S PV

S PVhv
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e.  “This sentence tells us that bees are humming. So, are humming is 
the predicate because it is what the sentence tells us about bees.” 
(Since humming tells something about bees, double underline the 
predicate, including the helping verb, and place a capital letter P 
above the action verb.)

f.  “It is a predicate verb because it shows action. There is no linking 
verb because predicate verbs do not need linking verbs.” (Since 
humming shows action, place a capital letter V to the right of the 

letter P above the action verb.)

g.  “Are is the helping verb because it helps the verb.” (Place 
the lowercase letters hv above the helping verb.)

Chapter 3: Principal Elements, Part 2—Subject and Predicate Verb46
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Step-by-step you are learning to analyze language, untying its knots 
in order to understand its basic parts. Did you ever get a big knot in your 
shoestrings? It may look complicated at first, but once you loosen it, you 
see there are only two strands. Now that you have untied the structure 
of sentences, you see that there are two principal elements: the subject 
and the predicate.

Flip back to the illustration at the beginning of this chapter. Do you see the 
apples on the table? How many apples are there? What is your favorite kind of 

apple?
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Principal Elements, Part 2
Lesson to Learn A
1.  Analyze the following sentences.

a. Worms wriggle.

b. Fishermen cast.

c. Fish nibble.

d. Boats tip.

2.  The principal elements are the core of the sentence. In the following sentences, under-
line the subject and double underline the predicate verb. 

a. Fireflies blink.

b. Mosquitoes buzz.

c. Gnats annoy.

d. Bees hum.

e. Spiders crawl.

f. Critters scatter.
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Principal Elements, Part 2
Lesson to LearnA

3.  Construct complete sentences by choosing a predicate verb from the word bank 
and adding it to each of the following subjects. Remember, singular subjects should 
have singular verbs and plural subjects should have plural verbs. 

Word Bank: dives, annoy, swim, laugh, sprays, bite, splashes

a. The flies               .

b. Winston               . 

c. The kids               .

d. Fritz               .

e. Heidi               .

f. The campers               .

4.  Imagine that you are talking about bugs with a friend, and then write the follow-
ing kinds of sentences about it.

a.  Write an interrogative sentence.   

 

b.  Write an imperative sentence.   

 



50 Chapter 3: Principal Elements, Part 2—Subject and Predicate Verb

Lesson to Learn BPrincipal Elements, Part 2

1.  Analyze the following sentences.

a. Dials have turned.

b. Machines are rumbling.

c. Water is spraying.

d. Fritz snickers.

2.  Construct complete sentences by choosing a predicate verb from the word bank and 
adding it to each of the following subjects. Remember, singular subjects should have 
singular verbs and plural subjects should have plural verbs. 

Word Bank: barks, falls, blows, chatter, chases, floats, scatter

a. The wind               .

b. A leaf               . 

c. Seeds               .

d. Squirrels               .

e. Rex               .

f. Fritz               .
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Lesson to LearnB Principal Elements, Part 2

3.  Helping verbs show time relations. Rewrite the sentences from exercise 2 using the 
-ing form of the predicate verbs you supplied. Add a helping verb to show the action 
is happening right now. Use is for singular subjects and are for plural subjects.

a. The wind               .

b. A leaf               . 

c. Seeds               .

d. Squirrels               .

e. Rex               .

f. Fritz               .

4.  Imagine that you are talking to the city workers who have cleaned the streets, and 
then write the following kinds of sentences about it.

a.  Write an interrogative sentence.   

 

b.  Write an exclamatory sentence.   
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Lesson to Learn CPrincipal Elements, Part 2

1.  Analyze the following sentences.

a. Time has been passing.

b. Winston should be studying.

c. Heidi might be working.

d. Fritz is bird-watching.

2.  Construct complete sentences by choosing a predicate verb from the word bank and 
adding it to each of the following subjects. Remember, singular subjects should have 
singular verbs and plural subjects should have plural verbs. 

Word Bank: swoop, hoot, squawk, chatter, hunt, peck, chirp

a. Chickadees               .

b. Woodpeckers               . 

c. Blue jays               .

d. Sparrows               .

e. Owls               .

f. Hawks               .
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Lesson to LearnC Principal Elements, Part 2

3.  Add the correct helping verb, either is or are, to make the verb phrase agree with 
the subject in each sentence. For a singular subject, use is with the action verb. For 
a plural subject, use are with the action verb.

a. Winston      getting the heavy bags from the van. 

b. Heidi      dragging the birdseed bag along.

c. The cousins      helping Grandpa outside.

d. Grandpa      carrying the ladder.

e. The boys      scooping cups of seed.

f. Fritz      eating the sunflower seeds.

4.  Imagine that you are looking for birds in your yard with your grandfather, and then 
write the following kinds of sentences about it.

a.  Write a declarative sentence.   

 

b.  Write an interrogative sentence.   
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Lesson to Learn DPrincipal Elements, Part 2

1.  Analyze the following sentences.

a. Popcorn is popping.

b. Hot dogs are sizzling.

c. Ice cubes are melting.

d. Games begin.

2.  Construct complete sentences by choosing a predicate verb from the word bank and 
adding it to each of the following subjects. Remember, singular subjects should have 
singular verbs and plural subjects should have plural verbs. 

Word Bank: catches, run, scores, sprint, signals, compete, kicks

a. Referee               .

b. Kicker               . 

c. Players               .

d. Catcher               .

e. Athletes               .

f. Team               .
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Lesson to LearnD Principal Elements, Part 2

3.  Add the correct helping verb, either was or were, to make the verb phrase agree with 
the subject in each sentence. For a singular subject, use was with the action verb. 
For a plural subject, use were with the action verb.

a. The players      wearing new uniforms too.

b. The cousins      excited for the game.

c. Dad      taking the gang to the junior football game.

d. Lucy      sitting with Heidi.

e. The girls       telling jokes in the back of the van.

f. Fritz      laughing at the jokes.

4.  Imagine that you are going to a football game, and then write the following kinds of 
sentences about it.

a.  Write an exclamatory sentence.   

 

b.  Write an interrogative sentence.   
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Principal Elements, Part 2
Sentences for Practice

Analyze the following sentences.

1. Stripes naps.

2. Rex is playing.

3. Lucy is singing.

4. Winston should have been watching.

5. Fritz hides.
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Principal Elements, Part 2
Sentences for Practice

6. Dad will be calling.

7. Boys might be chasing.

8. Lucy runs.

9. Fritz trips.

10. Neighbors laugh.
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This poem tells a lesson of the busy honeybees. You can almost feel 
the beating of the honeybee’s wings. The author has used many verbs in 
it. Which verb is your favorite?

To a Honey-Bee
by Alice Cary (1820–1871)

“Busy-body, busy-body, 
Always on the wing, 
Wait a bit, where you have lit, 
And tell me why you sing.” 
 
Up, and in the air again, 
Flap, flap, flap! 
And now she stops, and now she drops 
Into the rose’s lap. 
 
“Come, just a minute come, 
From your rose so red.” 
Hum, hum, hum, hum — 
That was all she said.  
 
Busy-body, busy-body, 
Always light and gay, 
It seems to me, for all I see, 
Your work is only play. 
 
And now the day is sinking to 
The goldenest of eves, 
And she doth creep for quiet sleep 
Among the lily-leaves. 
 

doth: an old-fashioned 
word for does

eves: a poetic form for 
the word evenings

lit: a poetic past-tense 
form of alight or land.

Lesson to Enjoy—Poem
Principal Elements, Part 2
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Lesson to Enjoy—Poem

“Come, just a moment come, 
From your snowy bed.” 
Hum, hum, hum, hum—  
That was all she said. 
 
But, the while I mused, I learned  
The secret of her way: 
Do my part with cheerful heart, 
And turn my work to play.2

Questions to Ponder
1.  What are the bee’s various activities?

2.  What does “the while I mused” mean?

3.  What is the moral in the poem?

2.  Alice Cary, “To a Honey-Bee,” in Ballads for Little Folks (Boston and New York: Houghton 
Mifflin Co., 1873), 74. Available at https://books.google.com/books?id=D3dPAAAAYAAJ.

mused: thought 
about something 
carefully

Principal Elements, Part 2
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4
A sentence must have its principal elements. The simple subject (S) 

is just the noun that the sentence is about, and the simple predicate (P) 
is just the verb or verb phrase that tells us what the subject is doing or 
being. As you know, most sentences also have other words, phrases, or 
clauses. These are called subordinate■ elements. Their job in a sentence 
is to support the principal elements, to explain something about them.

Think of a table. You know the legs hold up the tabletop, but have you ever 
considered how the tabletop also holds the legs in their places? Well, think of 
a sentence as being a table. The principal elements (S and P) form the top of 
the table. The subordinate elements are like the legs of a table supporting its 
top. However, the reverse is true too. The legs (or subordinate elements) are 
able to stand only if the tabletop (or the principal elements) is already in place. 
The legs are “set in order” (ordinare) “under” (sub) the tabletop. Without the 
tabletop, the legs would fall like pick-up sticks. That would make a fine mess!

Subordinate elements are also called modifiers■ because they change 
or limit the meaning of principal elements. There are many kinds of 
modifiers, so we will focus on single-word modifiers first, learning in this 
chapter about adverbs■ that modify verbs, and in the next chapter about 
adjectives that modify nouns.

Ideas to Understand
Adverbs tell how, when, or where the action takes place in the sentence. 

Adverbs are added to verbs, as the Latin root tells us. That’s easy to remem-
ber since the word verb is in the word adverb. If you had a pet cat named 

Adverbs

To the Source:
  subordinate

Subordinate comes 
from the Latin word 
subordinatus (placed 
in a lower order), 
which comes from 
sub, meaning “under,” 
and ordinare, mean-
ing “arrange, set in 
order.”

To the Source:
  modify

The word modify 
comes from the Latin 
words modus for 
“change” or “limit” 
and facio, which 
means “make” or 
“do.”

To the Source:
  adverb

The word adverb 
comes from the Latin 
words ad, which 
means “to,” and ver-
bum, which means 
“word.” The Latin 
word adverbium 
means “added to a 
verb.”

Chapter
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Stripes, you could write a simple sentence about her with 
only a subject and a predicate: “Stripes jumps.” Imagine 
Stripes jumping. What happens if you add an adverb to the 
verb? How would she jump? Stripes jumps playfully. Stripes 
jumps ferociously. Stripes jumps sleepily. Stripes jumps 
vertically. All these different adverbs support or modify the 
jumping in different ways, making very different meanings 
and mental images.

A much-loved British poet named William Wordsworth 
wrote a poem in 1804 about a cat playing with a perfect 
cat toy—falling leaves in autumn. You can find the entire 
poem in The Curious Child’s Literary Appendix. Before 
you look at the poem, can you guess how, when, or where 
Wordsworth’s kitten plays? Can you guess how, when, or 
where the leaves fall? Those are questions that adverbs can 
answer.

In these lines from the poem “The Kitten Playing with 
the Falling Leaves,” Wordsworth uses the adverbs softly 
and slowly to describe how leaves twirl downward on an 
autumn day. He also uses the adverb round to tell how the 
leaves are moving as they sink:

Through the calm and frosty air 
Of this morning bright and fair 
Eddying round and round they sink 
Softly, slowly.

When Wordsworth describes the kitten playing with the 
leaves, he chooses the words first and then to tell when the 
kitten pounces at them. Those words are adverbs too.

—But the Kitten, how she starts! 
Crouches, stretches, paws, and darts: 
First at one, and then its fellow, 
Just as light, and just as yellow: 
There are many now—now one— 
Now they stop and there are none.1

1.  William Wordsworth, “The Kitten Playing with the Falling Leaves,” in The 
Golden Treasury of Poetry, ed. Louis Untermeyer (New York: Golden Press, 
1998), 44.

62
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The adverb now also tells when. You could ask, When are the falling leaves 
many and when is there only one? The answer is now. If the poet had also 
written, “The kitten springs up,” he would have used the adverb up to tell 
where the kitten springs.

Wordsworth uses softly, slowly, and round to describe how an action 
happens. He uses first, then, and now to describe when an action happens. 
He could have used up to describe where an action happens. Telling how, 
when, or where is the way adverbs support action verbs—like the way 
table legs support a tabletop. 

Notice that many adverbs (but not all) end with the letters -ly. If you 
find a word that ends in -ly, it is probably an adverb that tells you how an 
action happens (such as quickly, easily, stiffly, or carefully). Adverbs often 
come right after the verbs they modify, though they can be placed in dif-
ferent positions in the sentence. For example, sometimes they can appear 
before the verb like this: The kitten softly walks. When an adverb comes 
at the beginning of a sentence, it is often followed by a comma: Softly, the 
kitten walks.

 Moment for Mechanics
Not and never are negative adverbs, which means they negate the verb or turn it 

into its opposite. Sometimes a negative adverb is placed between a helping verb and the 
action verb. 

Adverbs Sentence Meaning

not Acorns do not swirl. The acorns are not doing the 
action of swirling.

never Acorns never swirl. The acorns will not ever do 
the action of swirling.

Terms to Remember
You have a new term to deposit in your memory bank: adverbs. You 

should practice it along with the other terms you already know. Where? 
Here. When? Now, and later too. How? Well, cheerfully, actively, tunefully, 
persistently, and even loudly!
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Principal Elements (1–3)

Subject and Predicate (1–4)

Noun (1–5)

Verb and Helping Verb (1–6)

NEW! Adverb (1–7)

Sentences to Analyze
Remember that when you begin analyzing, you identify the words as 

a sentence, then you identify the kind of sentence it is, and then you iden-
tify the principal elements of the sentence. The next step of analysis is to 
systematically identify all of the modifiers, beginning at the far right of 
the sentence and moving from right to left. Later, when you analyze longer 
sentences, finding the modifiers from right to left helps you pay attention 
to every grammatical detail without missing anything.

As you know, the principal elements are marked with the capital let-
ters S and PV above sentences. Now, you will mark adverbs with the low-
ercase letters adv below the sentences and then draw lines and arrows to 
the verbs they modify.

With your teacher’s guidance, use the following steps to analyze the 
two example sentences. Speak with expression the words that are in gray, 
and pay attention as, at the same time, your teacher marks the sentence 
on the board according to the directions in parentheses. While the mark-
ings on these two sentences are already in your book, in the lessons sec-
tion you will need to neatly mark the sentences yourself as you analyze 
them aloud with your classmates.
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Leaves swirl around.

a.  (First, read the sentence aloud.) “Leaves swirl around.”

b.  “This is a sentence because it is a group of words that expresses a 
complete thought. It is a declarative sentence because it makes a 
statement.”

c.  “This sentence is about leaves. So, leaves is the subject because it is 
what the sentence is about.” (Since leaves is the subject, underline it 
and place a capital letter S above it.)

d.  “This sentence tells us that leaves swirl. So, swirl is the predicate 
because it is what the sentence tells us about leaves.” (Since the 
predicate swirl tells us something about leaves, double underline it 
and place a capital letter P above it.) “It is a predicate verb because 
it shows action. There is no linking verb because predicate verbs do 
not need linking verbs.” (Since swirl shows action, place a capital 
letter V to the right of the letter P above the action verb.) 

e.  “Around tells us how leaves swirl.” (To mark adverbs, carefully draw 
a straight line down from the adverb, then a horizontal line toward 
the word that it modifies, and then a straight line with an arrow 
pointing to the word it modifies.)

f.  “So, around is an adverbial element because it modifies a verb. It is 
an adverb.” (Write adv in lowercase letters in the elbow opposite the 
line with the arrow.)

S PV

adv
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The following sentence to analyze includes a helping verb modified 
by two adverbs. Remember, once the principal elements are marked, the 
next step of the analysis is to begin at the far right of the sentence and 
move from right to left, identifying all modifiers. When you draw the 
lines from the adverbs to the verb, make sure the lines do not cross. In 
fact, they should be connected, becoming one line. The arrow points to 
the predicate verb and not the helping verb.

Leaves are swirling everywhere today.

a.  (Read the sentence first aloud.) “Leaves are swirling everywhere 
today.”

b.  “This is a sentence because it is a group of words that expresses a 
complete thought. It is a declarative sentence because it makes a 
statement.”

c.  “This sentence is about leaves. So, leaves is the subject because it is 
what the sentence is about.” (Since leaves is the subject, underline it 
and place a capital letter S above the subject.)

d.  “This sentence tells us that leaves are swirling. So, are swirling is 
the predicate because it is what the sentence tells us about leaves.” 
(Since swirling tells something about leaves, double underline the 
predicate, including the helping verb, and place a capital letter P 
above the action verb.)

e.  “It is a predicate verb because it shows action. There is no linking 
verb because predicate verbs do not need linking verbs.” (Since 
swirling shows action, place a capital letter V to the right of the 
letter P.)

f.  “Are is the helping verb because it helps the verb.” (Place the lower-
case letters hv above the helping verb.)

g.  “Today tells us when leaves are swirling.” (To mark an adverb, care-
fully draw a straight line down from the adverb, then a horizontal 
line toward the word that it modifies, and then a straight line with 
an arrow pointing to the word it modifies.)

S PVhv

adv adv
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h.  “So, today is an adverbial element because it modifies a verb. It is 
an adverb.” (Write adv in lowercase letters in the elbow opposite the 
line with the arrow.)

i.  “Everywhere tells us where leaves are swirling.” (To mark an adverb, 
carefully draw a straight line down from the adverb, then a hori-
zontal line toward the word that it modifies. Connect this modifier 
line with the modifier line for today since both of the adjectival 
elements are modifying swirling.)

j.  “So, everywhere is an adverbial element because it modifies a verb. It 
is an adverb.” (Write adv in lowercase letters in the elbow opposite 
the line with the arrow.)

If a sentence has adverbs both before and after the verb, the modifier 
lines are distinct and separate. They are not to be joined even if they are 
both modifying the same verb.

Everywhere, leaves are swirling today.

A carefully chosen adverb modifying a verb adds precision and color 
to your sentences. That is why learning to analyze adverbs is not only 
an important step in your training but also an enjoyable one. When you 
write about Stripes, you can make her jump in as many interesting ways 
as you choose. For you as a writer, Stripes will jump obediently!

S PVhv

advadv

Look again at the illustration at the beginning of this chapter.  Why do you think 
Fritz is under the table?  Why do you think Rex (the dog) is on top of the table?  
What do you think will happen next?
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Adverbs
Lesson to Learn A
1.  Analyze the following sentences.

a. People were moving slowly.

b. Fritz was impatiently standing.

c. Lines snake around.

d. Travelers are heading somewhere.

2.  An adverb answers the questions how, when, or where in a sentence. On the lines pro-
vided, list the adverbs from the sentences in exercise 1.

a.               

b.               

c.               

d.               

3.  Rewrite sentence b from exercise 1 by adding an adverb that tells when Fritz was impa-

tiently standing.   
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Adverbs
Lesson to LearnA

4.  Fill in each blank below with an adverb that answers how the action is being done. 
You may choose an adverb from the word bank or think of your own. 

Word Bank: gently, suddenly, loudly, eagerly, together, quietly

a. The family was flying               .

b. Passengers were                reading. 

c.               , a man snored.

d. The attendant spoke               .

e. The gentleman                awoke.

5.  Imagine that your family was going on a trip, and then write a declarative sentence 
about your family waiting for an airplane. Include an adverb in your sentence. 
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Lesson to Learn BAdverbs

1.  Analyze the following sentences.

a. Fritz yelled excitedly.

b. Dad was not listening.

c. Suddenly, Fritz hollered loudly.

d. Stripes was climbing higher.

2.  An adverb answers the questions how, when, or where in a sentence. On the lines pro-
vided, list the adverbs from the sentences in exercise 1.

a.               

b.               

c.               

d.               

e.               

3.  Rewrite sentence b from exercise 1 by adding an adverb that tells how Dad was not 

listening.   
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Lesson to LearnB Adverbs

4.  Fill in each blank below with an adverb that answers how the action is being done. 
You may choose an adverb from the word bank or think of your own. 

Word Bank: quickly, steadily, brightly, rapidly, nervously, frantically

a.               , the clouds darkened.

b. Dad was                mowing. 

c. The sky flashed               .

d. Fritz was racing               .

e. Doors                slammed.

5.  Imagine that your family sees a thunderstorm coming, and then write a declara-
tive sentence about your family’s response to the storm. Include an adverb in your 
sentence. 
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Lesson to Learn CAdverbs

1.  Analyze the following sentences.

a. Waves were not rolling.

b. Quietly, Theo watched.

c. Seabirds were not circling together.

d. Gulls sometimes soar alone.

2.  An adverb answers the questions how, when, or where in a sentence. On the lines pro-
vided, list the adverbs from the sentences in exercise 1.

a.               

b.               

c.               

d.               

e.               

f.               

3.  Rewrite sentence a from exercise 1 by adding an adverb that tells when the waves were 

not rolling.   
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Lesson to LearnC Adverbs

4.  Fill in each blank below with an adverb that answers how the action is being done. 
You may choose an adverb from the word bank or think of your own. 

Word Bank: slowly, tightly, freely, eagerly, slightly, cautiously

a. The barnacles were                closed.

b.               , the tide returned. 

c. Heidi was                searching.

d. The boys waded               .

e. Suddenly, a starfish moved               .

5.  Remember, adverbs can negate a verb, or turn it into its opposite. Imagine a windy 
day on a beach. Rewrite the following sentences and add the adverb not to create 
the opposite meaning. 

a.  The kids are playing outside.   

 

b.  Theo will throw high.   

 

c.  Now, Lucy will walk backward.   

 

d.  Heidi is hiding underneath.   

 

e.  Fritz was reaching down.   

 

f.  Grandpa will come afterward.   
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Lesson to Learn DAdverbs

1.  Analyze the following sentences.

a. Yesterday, Frisbees were whirling past.

b. Winston was dashing forward.

c. Rex followed behind too.

d. Unfortunately, Winston never catches.

2.  An adverb answers the questions how, when, or where in a sentence. On the lines pro-
vided, list the adverbs from the sentences in exercise 1.

a.               

b.               

c.               

d.               

e.               

f.               

g.               
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Lesson to LearnD Adverbs

3.  Rewrite sentence b from exercise 1 by adding an adverb that tells how Winston was 

dashing forward.   

 

4.  Fill in each blank below with an adverb that answers how the action is being done. 
You may choose an adverb from the word bank or think of your own. 

Word Bank: openly, carefully, tearfully, bravely, warmly, thoroughly

a. The nurse                welcomes.

b. Winston is explaining               . 

c.               , the doctor examines.

d. The attendant is                bandaging.

e. Winston winces               .

5.  Imagine that a nurse is caring for a person’s twisted ankle, and then write a declar-
ative sentence about the nurse helping. Include an adverb in your sentence. 
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Adverbs

Analyze the following sentences, which are based on “The Lion and the Mouse.”

1. Lion stretches out.

2. Later, Lion was sleeping.

3. Mouse quickly sprints past.

4. Lion snatches furiously.

5. Mouse woefully cries.

Sentences for Practice—Fable



77Chapter 4: Adverbs

Adverbs
Sentences for Practice—Fable

6. Lightheartedly, Lion will release.

7. Lion howls continually.

8. Mouse eagerly comes.

9. Quietly, Mouse kindly gnaws.

10. Lion gratefully smiles.
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Sometimes we may think that big and strong people are the best at 
helping other people and solving problems. This fable, however, shows you 
that even those who are smaller and weaker can be just the kind of friend 
we need! You’ll see that helpfulness and friendship come in all sizes.

The Lion and the Mouse
by Aesop

A Lion lay asleep in the shady forest, his great head resting 
on his paws. A timid little Mouse came upon him unexpect-
edly, and in her fright and haste to get away, she ran across 
the Lion’s nose. Roused from his nap, the Lion laid his huge 
paw angrily on the tiny creature to kill her.

“Spare me!” begged the poor Mouse. “Please let me go and 
someday I will surely repay you.”

The Lion was much amused to think that a Mouse could 
ever help him. He laughed so hard that the whole ground 
shook. But as he was a generous Lion, he let the poor crea-
ture go.

Some days later, while stalking his prey in the forest, the 
Lion was caught in the toils of a hunter’s net. Unable to 
free himself, he filled the forest with his angry roaring. The 
Mouse knew the voice and quickly found the Lion struggling 
in the net. Running to one of the great ropes that bound him, 
she gnawed it until it parted, and soon the Lion was free.

“You laughed when I said I would repay you,” said the 
Mouse. “Now you see that even a Mouse can help a Lion.”

Moral: Little friends may prove great friends.2

2.  Aesop, “The Lion and the Mouse,” taken from Writing & Rhetoric Book 1: Fable by Paul 
Kortepeter (Camp Hill, PA: Classical Academic Press, 2013), 2–3.

timid: lacking 
courage, fearful

roused: awakened 
from sleep

spare: decide not to 
harm or punish

stalking: quietly 
approaching

toils: the strings or 
ropes of a net

Lessons to Enjoy—Fable
Adverbs
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Questions to Ponder
1.  What happens that makes the Lion angry?

2.  What does “caught in the toils of a hunter’s net” mean?

3.  Is there more than one meaning for the word “great” in the moral 
of this fable? What about in the first sentence of the story?

Lessons to Enjoy—Fable
Adverbs
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Chapter

A
Action Verb: An action verb, also known as a predicate verb, shows what the 
subject does. See also predicate verb.

3

Adjectival Element: A word (or a group of words) that modifies nouns or 
pronouns.

5

Adjective: An adjective is a part of speech. It’s used to describe or define 
the meaning of a noun or pronoun (see also noun, pronoun). It answers the 
questions how many, whose, which one, or what kind. It modifies a noun or 
pronoun.

5

Adverb: An adverb is a part of speech. It modifies a verb, an adjective, or 
adverb. It answers the questions how, when, or where. An adverb is a part of 
speech.

4

Adverbial Element: A word (or a group of words) that modifies verbs, 
adjectives, and adverbs.

4

Antecedent: The antecedent is a noun, clause, or phrase to which a pronoun 
refers. If the antecedent is singular, then the pronoun is singular too. But if 
the noun, clause, or phrase is plural, then the pronoun must be plural too. 
The antecedent determines which pronoun is used.

7

Auxiliary Verb: See helping verb. 3

C
Clause: A clause is a group of words containing a subject and a predicate, 
behaving like one part of speech.

4

Conjunction: A part of speech that joins words, phrases, or clauses. 
Conjunctions indicate the relation between the elements that they join.

1

Glossary of Terms
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Chapter

Consonant: A letter of the alphabet that represents a constricted speech 
sound. The indefinite article “a” is used before words beginning with 
consonants: b, c, d, f, g, h, j, k, l, m, n, p, q, r, s, t, v, w, x, y, and z. See also vowel.

5

Contraction: A shortened form of two words that uses an apostrophe in place 
of the letters and spaces left out. 

8

D
Declarative Sentence: One of the four kinds of sentences. It makes a 
statement and ends with a period.

1

Definite Article: The adjective the. It identifies a particular noun and is placed 
before nouns or adjectives. See also indefinite article.

5

Direct Object: A direct object is an objective element that tells what the 
subject is acting on. It’s a noun or pronoun after a transitive verb. It answers 
the question what or whom after the verb and is labeled do.

6

E
Eight Parts of Speech: The eight parts of speech are classes of words with 
the same kind of meaning and use. And they are nouns, verbs, adjectives, 
adverbs, prepositions, pronouns, conjunctions, and interjections.

1

Exclamatory Sentence: One of the four kinds of sentences. It expresses 
strong feeling and ends with an exclamation point.

1

F
First Person: A grammatical category of pronouns used by the speaker to 
refer to himself or herself (i.e., the subject pronouns I or we and the object 
pronouns me or us). See also person.

7

H
Helping Verb: A verb that helps another verb express its meaning. It is placed 
alongside a transitive, linking, or intransitive verb to form a verb phrase. 
Both words work together as one action. The helping verbs are am, is, are, 
was, were, be, being, been, have, has, had, do, did, does, may, might, must, should, 
would, could, shall, will, can.

3
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Chapter

I
Imperative Sentence: One of the four kinds of sentences. It gives a command 
and ends with a period or exclamation point.

1

Implied Subject: A subject that does not appear in the sentence but is 
indirectly expressed or suggested. See also subject.

1

Indefinite Article: The adjective a or an. It is placed before nonspecific nouns 
and identifies them as being singular; a is used before nouns or adjectives 
beginning with a consonant, and an is used before nouns or adjectives 
beginning with a vowel sound. See also definite article.

5

Interjection: A part of speech that is a word or short phrase that expresses 
strong emotion. It is inserted into a sentence or stands alone.

1

Interrogative Sentence: One of the four kinds of sentences. It asks a question 
and ends with a question mark.

1

Intransitive Verb: A verb that does not take an objective element or join the 
subject to the predicate.

6

L
Linking Verb: A verb that joins the subject to the predicate. In other words, 
it is the glue that joins the subject either to a noun that renames the subject 
or to an adjective that describes the subject. Linking verbs express a state of 
being.

3

M
Modifier: A word (or a group of words) that modifies or changes the meaning 
of a word. Adjectives modify nouns and pronouns; adverbs usually modify 
verbs, but adverbs also can modify adjectives and other adverbs.

4

N
Negative Adverb: An adverb such as no, not, and never that modifies a verb by 
negating it or making its meaning the opposite.

4

Nominative Case: The grammatical term indicating that a noun or pronoun 
is the subject in a sentence or a clause. See also subjective case.

7
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Noun: A noun is a part of speech. It names a person, place, or thing. A noun 
names a quality or an idea. A noun is a part of speech. It names a person, 
place, or thing. A noun may be singular or plural.

2

Number: A property of a noun or pronoun that tells how many. Singular in 
number means only one, and plural in number means more than one.

7

O
Object: A word that names the person or thing that directly receives the 
action of the verb.

6

Objective Case: The grammatical term indicating that a noun or pronoun is 
the object in a sentence, phrase, or clause.

7

Objective Element: A word or group of words that completes the meaning 
of the action verb. See also direct object. Objective elements can also include 
indirect objects or the objects of prepositions.1

6

Object Pronoun: A personal pronoun that is used as a direct object or the 
object of the preposition (i.e., me, us, you, him, her, it, them).

7

Ordinal Numbers: An adjective that denotes what place an object is in an 
order, such as first, second, third, or fourth.

5

P
Person: A property of a noun or pronoun that distinguishes between 
speaker, addressee, and others. There are three persons: first person (the one 
speaking); second person (the one being spoken to); and third person (the one 
being spoken about).

7

Personal Pronoun: A pronoun that takes different forms depending on the 
person of its antecedent (i.e., first, second, or third person). See also pronoun, 
object pronoun, subject pronoun.

7

Phrase: A group of words behaving like one part of speech. A phrase does not 
contain a subject and a predicate.

4

Plural: A grammatical category for nouns, pronouns, and verbs that refer to 
more than one thing.

2

Predicate: One of the principal elements in a sentence. It tells something 
about the subject, like what it is doing or being.

2

1. You’ll learn about indirect objects and objects of the preposition in later books in the WOL series.
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Chapter

Predicate Verb: An action verb showing what the subject does. If it is a 
transitive verb, it takes a direct object. If it is an intransitive verb, it does not. 
See also action verb, intransitive verb, transitive verb.

3

Prefix: A group of letters added to the beginning of a root word to form a 
different word, but usually not a different part of speech. See also root word.

2

Principal Elements: Principal elements are the parts of the sentence that 
are needed for the sentence to be completed. Subject and predicate are those 
parts.

2

Pronoun: A pronoun is a part of speech used in place of a noun or of more 
than one noun. A pronoun is a part of speech.

7

R
Root Word: A word without any elements added either to its beginning 
(prefix) or to its end (suffix). See also prefix, suffix.

2

S
Second Person: A grammatical category for pronouns used by the speaker 
to refer to the person being spoken to (i.e., you as either a singular or plural 
subject pronoun or a singular or plural object pronoun). See also person.

7

Sentence: A sentence is a group of words expressing a complete thought. 
There are four kinds of them: Declarative Sentence – Makes a statement. 
Interrogative Sentence – Asks a question. Imperative Sentence – Gives a 
command. Exclamatory Sentence – Expresses strong feeling.

1

Simple Predicate: The main word or words, not including modifiers, that tell 
what the subject is doing or being.

4

Simple Subject: The main word or words, not including modifiers, that tell 
what the sentence is about.

4

Singular: A grammatical category for nouns, pronouns, and verbs that refer 
to only one thing.

2

Stanza: A group of lines in a poem. 3

Subject: One of the principal elements in a sentence. It is a noun or pronoun 
and is what the sentence is about.

2

Subjective Case: The grammatical term indicating that a noun or pronoun is 
the subject in a sentence or a clause. See also nominative case.

7
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Subject Pronoun: A personal pronoun that is used as the subject in a 
sentence (i.e., I, we, you, he, she, it, they).

7

Subject-Verb Agreement: A correct sentence structure in which the subject 
and verb agree in person (first, second, or third person) and in number 
(singular or plural).

3

Subordinate Element: A word (or a group of words) that change(s) or limit(s) 
the meaning of the principal elements. Also known as modifiers.

4

Suffix: A group of letters added to the end of a root word to form a different 
word, usually a different part of speech

2

Syntax: Word order. It is the way in which words are combined to form 
phrases, clauses, or sentences.

2

T
Tense: A form of a verb that is used to show time or when an action occurs, as 
in past, present, and future.

3

Third Person: A grammatical category for pronouns used by the speaker to 
refer to anyone or anything being spoken about that is not the speaker or 
the one addressed (i.e., the subject pronouns he, she, it, or they and the object 
pronouns him, her, or them). See also person.

7

Transitive Verb: A verb that takes an objective element (i.e., a direct object). It 
transitions from the subject to the direct object.

6

V
Verb: A part of speech that shows action or a state of being. 2

Verb Phrase: A helping verb together with either an action verb or a linking 
verb.

3

Vowel: A letter of the alphabet that represents a voiced speech sound. The 
indefinite article an is used before words beginning with vowels: a, e, i, o, u. 
See also consonant.

5
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Eight Parts of Speech (1–1)

The eight parts of speech are classes of words  
 with the same kind of meaning and use. 
They are: nouns, verbs, adjectives, adverbs,  
 prepositions, pronouns, conjunctions, interjections. 
These are the eight parts of speech, 
 classes of words with the same kind of meaning and use. (Repeat.)

Sentence (1–2)

A sentence is a group of words expressing a complete thought.  
There are four kinds of sentences:  
 Declarative sentence—makes a statement.  
 Interrogative sentence—asks a question.  
 Imperative sentence—gives a command.  
 Exclamatory sentence—expresses strong feelings. 
A sentence is a group of words expressing a complete thought. 
There are four kinds of sentences. (Repeat.)

Principal Elements (1–3)

Principal elements are the parts of the sentence 
 that are needed for the sentence to be completed. 
Subject and predicate are those two parts.

Song Lyrics
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Subject and Predicate (1–4)

A subject, a subject is a noun or a pronoun  
 and is what the sentence is about (clap, clap). 
A predicate, a predicate tells us something about the subject  
 like what it is doing or being (clap, clap).

Noun (1–5)

A noun is a part of speech. 
It names a person, place, or thing. 
A noun names a quality or an idea. 
A noun is a part of speech. 
It names a person, place, or thing. 
A noun may be singular (clap) or plural (clap clap clap). (Repeat.)

Verb and Helping Verb (1–6)

A verb is a part of speech. (echo) 
A verb shows action or a state of being. (echo) 
A verb is a part of speech. (echo) 
A verb shows action or a state of being. (echo) 
A helping verb helps another verb to express its meaning. 
A helping verb stands near the verb. 
It is called an auxiliary. 
Am, is, are, was, were, be, being, been, has, have, had, do, does,  
 did, may, might, must, should, could, would, shall, will, and can. 
A helping verb stands near the verb and is called an auxiliary. 
A helping verb stands near the verb. It is called an auxiliary.

Adverb (1–7)

An adverb is a part of speech. 
It modifies a verb or another adverb. 
It can also modify an adjective 
 and answers three questions: how? when? or where? 
It answers three questions: how? when? or where?



193Song Lyrics

Adjective (1–8)

An adjective is a part of speech 
 used to describe or define 
 the meaning of a noun or pronoun. 
It answers the questions: 
 How many? (echo) 
 Whose? (echo) 
 Which one? (echo) 
 or What kind? (echo) 
It modifies a noun or pronoun. 
It modifies a noun or pronoun.

Direct Object (1–9)

d-o, d-o 
A direct object is an objective element 
 that tells what the subject is acting on. 
d-o, d-o 
It’s a noun or pronoun after a transitive verb. 
d-o, d-o 
It answers the question what or whom after the verb 
 and is labeled do.

Four Classes of Verbs (1–10)

These are the four classes of verbs: 
The four classes of verbs are transitive verbs, linking verbs,  
 intransitive verbs, and helping verbs. 
These are the four classes of verbs. 
A transitive verb takes an objective element. 
A linking verb joins a subject to a predicate. 
An intransitive verb does not take an objective element  
 or join a subject to a predicate. 
A helping verb helps another verb express its meaning. 
A helping verb helps another verb express its meaning. 
These are the four classes of verbs. 
These are the four classes of verbs.
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Pronoun (1–11)

A pronoun is a part of speech 
 used in place of a noun or nouns. 
A pronoun is a part of speech 
 used in place of a noun or nouns. 
A pronoun is a part of speech.

Subject Pronouns (1–12)

Subject pronouns are in the nominative case: 
 I, you, he, she, it, we, you, they (repeat). 
Subject pronouns are in the nominative case: 
 I, you, he, she, it, we, you, they (repeat).

Antecedent (1–13)

The antecedent is a noun, clause, or phrase  
 to which a pronoun refers. 
If the antecedent is singular,  
 then the pronoun is singular too.  
But if the noun, clause, or phrase is plural,  
 then the pronoun must be plural too. 
The antecedent determines which pronoun is used.

Fable (1–14)

A fable (echo)  
 is a moral tale. 
A fable (echo) 
 is not a fairy tale. 
A fable is short, direct, and clear. 
Animals are characters sneaky or sincere. 
Teaching lessons not to be deceived, 
 fables warn us not to be naive.
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The title of this series was inspired by a passage in a small book by Josef Pieper titled 
Abuse of Language—Abuse of Power. In the book, Pieper writes:

[T]he well-ordered human existence, including especially its social dimension, 
is essentially based on the well-ordered language employed. A well-ordered 
language here does not primarily mean its formal perfection, even though I 
agree . . . that every correctly placed comma is decisive. No, a language is well 
ordered when its words express reality with as little omission as possible.1

Language is the means by which we make sense of reality. It is the medium by which we 
perceive truth. Therefore, a well-ordered language—one that best represents reality with 
as little distortion as possible—would provide the best access to truth. Language education, 
then, should be focused on developing as complete and accurate an understanding of lan-
guage as possible.

While the pursuit of truth through language involves careful thinking (logic) and elo-
quent expression (rhetoric), the youngest students must first acquire a solid foundation in 
the structure and function of the language itself (grammar). Mirroring the well-ordered 
nature of language, effective educators employ an approach to language instruction that is 
itself well-ordered, structured, and disciplined. Critics of a well-organized and disciplined 
approach often confuse its form with the disposition of those who employ it. The disciplined 
approach to language study can be employed through intimidation and aggression, but it 
can just as easily be administered with love and compassion. The disciplined approach—
often mischaracterized as “drill-and-kill”—actually respects the humanity of the student 
because it acknowledges that children learn differently than mature adults do.

For children to feast upon the rich cuisine of that which is good, true, and beautiful, they 
should first be shown how to taste, savor, and digest what they encounter. Without proper 
instruction that will cultivate their taste, students may turn from the “feast” in disgust, 
reject further sustenance, and perhaps never return. By acquiring a well-ordered language, 

1. Josef Pieper, Abuse of Language—Abuse of Power (San Francisco: Ignatius Press, 1992), 36.

About the Title
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students will also acquire that taste for language that will lead them to the great feast that 
awaits. To impart this taste is to avoid one of the greatest errors of modern educational 
theory, which is the assumption that children can learn without first acquiring those tools 
of learning that we call the language arts.
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Children (LFC) curriculum continues to be a strong, inviting, and creative program designed 
to introduce students as young as 3rd or 4th graders to Latin. � is series trains students in 
grammar and vocabulary in a lively, interactive way and also remains a perfect choice for 
parents and teachers, including those who will be learning alongside their students.

“Teaching Latin to and learning 
Latin with your elementary stu-
dents could not be easier.”
—Dawn K., 
� e Old Schoolhouse Magazine

“We are entirely smitten with LFC, this being 
our second year. I am so pleased with the 
progress my eldest is making in Primer B, and 
equally delighted to hear everyone else down 
to the two-year-old chanting right along.” 
—Kendra F., Preschoolers and Peace

Full Program Includes:
• LFC Primer (Student Edition)
•  LFC Answer Key
•  LFC Streaming Video & Audio 

(or DVD/CD set)
•  LFC Activity Book!
•  LFC History Reader

…Creatively Taught

Latin for
Children

New!
Revised 
Edition

Video

Audio

Includes




