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Chapter 1

Why we need  
a thinking school

I am certain that teachers enter the profession because they want to make 
a positive difference to children’s lives. My experience as an educator has 
taught me that the primary job for leaders in schools is to enable teachers 
to succeed in this aim. This book is based on the simple premise that the 
greatest influence on the quality of children’s learning experiences in 
schools is the quality of teaching, and I doubt that anyone would disagree 
with that. However, I also think that the greatest influence on the quality 
of teaching is the quality of teacher learning experiences. This is where 
there is considerable room for improvement in our schools. 

This book presents a model for improving the quality of teacher learning 
experiences in schools, and consequently improving children’s learning 
and progress. Ironically, in the institutions where the core business 
is learning, the quality of teacher learning experiences is poor. This 
anomaly has inspired my work. We need a thinking school because 
we need to reconceptualise the role of teachers in schools and our 
expectations for their workplace learning.

Imagine the best teacher you have ever seen or worked with. What makes 
them so great? So special? Equally, imagine the best school leader you 
have ever seen or worked with. What makes them so effective? What 
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would your school be like if every teacher and every leader was as good as 
those you are imagining? What would the children’s experiences be like 
in that school? Would every child, regardless of their background and 
learning needs, be flourishing academically, socially and emotionally? 
The thinking school is a learning organisation where all members of 
staff see themselves as both learners and leaders. They are all reflective, 
creative decision makers who understand that they are constantly 
developing and learning. Throughout the book, I will discuss the value 
of learning-focused leaders who are able to model teacher learning 
behaviours and mentor and coach colleagues.

In the thinking school, everyone is responsible for learning and teaching, 
and children’s learning outcomes are central to every conversation. I have 
deliberately used the term ‘thinking’ because I want to capture the self-
reflection and criticality the word implies. When I walk into a classroom, 
I look to evaluate the quality of children’s thinking and engagement, as 
well as what may be produced on paper. I will also seek to evaluate the 
quality of teachers’ engagement, thinking and self-reflection. Teachers 
make thousands of decisions every day. I am interested in the quality of 
self-reflection and evidence-based thinking that directly informs their 
decision-making. I want to enable teachers to have opportunities to 
develop an explicit understanding of the tacit knowledge that informs 
their decision-making.

I have been a headteacher for six years (in my schools, my title is Head 
Learning Leader). I am aware that it is an extremely challenging role. 
I expect those challenges to increase in the next few years, with raised 
expectations for children’s outcomes, recruitment difficulties and budget 
cuts on the horizon. My motivation for writing this book is to enable 
school leaders to meet these significant challenges in a way that is both cost 
effective to schools and empowering to all members of staff. Every member 
of staff within a school should be empowered to see themselves as a leader. 
This book is written for all teachers and educators as a model for schools 
to maximise the learning for every teacher and child. It is based on my 
personal experiences as a teacher and leader, and on the findings from my 
own research. I believe that the school in which I am privileged to work at 
present is a thinking school, and that every school can be one.
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Teacher learning is important to me because I believe that we need 
innovative reflective teachers if we are to provide the best possible 
learning experiences for our children. This is of particular significance 
to our most vulnerable and disadvantaged children. Strong and confident 
teachers and leaders will be able to handle the challenges that schools 
continue to face to meet the individual learning needs of children and 
teachers. Headteachers have considerable responsibility in determining 
the learning and emotional climate at their schools. We need to be 
values-led and our leadership should be judged on our children’s learning 
outcomes. The headteacher is the most important person at the school 
in living out and modelling its values, and these values need to include 
responsibility for teacher learning.

This book has grown out of a number of concerns and objectives:

• Ensuring that our teachers engage in quality learning experiences 
in their schools

• Supporting teachers in ongoing critical engagement in research
• Promoting teachers’ wellbeing in schools and retaining teachers 

in the profession
• Promoting learning-focused leadership that ensures that leaders 

are judged by the quality of children’s learning experiences
• The need for distributed leadership models in our schools and 

collaborative learning opportunities for all staff
• The need for creative, innovative risk-takers in our schools
• The urgent need to recruit and retain great teachers

Background to the study
I began my career as a primary school teacher in East London in 
1999. Against the advice of senior colleagues, I began my Master’s in 
Education (MA) in my first term as a newly qualified teacher (NQT). I 
did so primarily because I believed that I needed to continue to learn and 
engage in practical research if I was to develop as a teacher. I was actively 
discouraged by colleagues and the impression I was given at the time was 
that an MA was appropriate for a more senior or experienced teacher 
than an NQT. I ignored their advice and by the end of my third year, and 
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having completed my MA, I was made responsible for the professional 
learning of all the teachers at the school. By this stage, I was convinced 
that teacher engagement in research was a model for their professional 
learning. Taking my own experiences in teaching as a starting point, 
I believed that our most effective teachers were those teachers who 
engaged in professional dialogue and reflection upon their practice, 
whether informally or formally, and who were prepared to implement 
change in their classroom as a result. I am talking about practitioners 
who take an active interest in educational issues and all the factors that 
potentially influence children’s learning.

When I began my doctoral thesis in 2008, I was deputy headteacher 
and leader of all staff learning within the school in which I worked, 
one of the ten largest primary schools in England. My role required 
me to consider what strategies would have the greatest impact on an 
individual teacher’s professional learning and their effectiveness within 
their role. I took this aspect of my job extremely seriously. Through 
undertaking a professional doctorate on teacher learning, I intended 
to reflect on the findings of my thesis to inform practice in both the 
schools I lead and beyond.

The purpose of my doctoral thesis was to explore the professional 
learning experiences of teachers in primary schools. I wanted to better 
understand the complex factors that influence the perceived quality of 
teacher learning in primary schools, and to arrive at a conceptualisation 
of what school leaders need to take into consideration when planning 
for teacher learning. I evaluated teachers’ perceptions of these factors 
and drew on them to build a model to maximise teacher learning 
experiences. The findings in this book are therefore both evidence 
based and reflective of my own practical experience. I have taken into 
account the views of teachers as well as my own experience to develop the 
model for the thinking school, including specific strategies that can be 
implemented in schools to provide an expansive learning environment 
for all staff. This book is particularly timely because of the national 
context of challenges facing schools and school leaders. I am currently 
executive headteacher of two large primary schools in London. I believe 
that a headteacher should be seen as the lead learner at the school and 
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I have continued to explore all the formal and informal opportunities 
made available in the workplace to support learning.

The last decade has seen increasing recognition in schools and other 
organisations that attention needs to be given to staff professional development 
and growth (UCET, 2011; Cordingley et al., 2015). The findings in this book 
are therefore especially important because recent research evidence on 
teacher professional development (Eurydice, 2015) suggests that formal 
and traditional forms of in-service training, such as external courses and 
conferences, still prevail in almost all education systems. A central thread in 
my work is the value of examining current research from workplace learning 
and teacher learning literature in order to identify concrete ways to improve 
teacher learning experiences in schools.

In this book, I don’t use the familiar initialism associated with teacher 
learning: CPD. Instead of Continuing Professional Development, I prefer 
to use professional learning or CPL. I believe it’s worth emphasising 
the word ‘learning’ rather than ‘development’ to indicate that in the 
thinking school, teacher learning is as important and as valued as 
children’s learning. I use CPL as an overarching term for all the activities 
teachers might be engaged in – formally or informally – that promote 
their learning. You will find examples including: teacher observation 
and modelling; team-teaching; external courses; professional learning 
meetings after school; coaching and mentoring; shadowing; networks 
within and across schools; collaborative learning; peer learning and 
lesson studies; professional reflection and engagement in teacher research.

Traditional experiences for teacher learning
My personal experiences of teacher professional learning over the last 
18 years have been dominated by the need to train teachers to be able to 
implement government initiatives, instead of individualised professional 
learning opportunities. Another central thread through this book is the 
view that more learning is potentially undertaken informally by teachers 
in schools than through the formal opportunities designed for teacher 
learning. For example, there is greater potential to learn from colleagues 
in your year group team over the course of a week than from the one-hour 
professional learning meeting after school. Therefore we need to consider 

The Thinking School text.indd   11 12/07/2019   16:20



The Thinking School

12

the learning environments in schools and evaluate the extent to which they 
maximise both formal and informal learning opportunities for teachers. 
An introduction to workplace learning theories, which I explore in detail 
later, elevated my thinking about teacher learning and opened my eyes to 
the possibility of creating a far more dynamic learning environment for 
all teachers within a school. This is central in the thinking school, and 
fundamental to improving children’s learning experiences.

In contrast to the concepts of informal learning, my personal observations 
of teacher engagement in CPL seemed neither to deepen learning over 
time nor to promote collaborative learning amongst staff. Too much 
CPL is short term and not contextualised in practice. I am talking about 
courses or conferences off-site, usually organised by the local authority. 
Teachers perhaps valued the opportunity to have a day out of school 
but the impact back at school was slight, particularly in terms of wider 
teacher learning or children’s learning outcomes. While I was working at 
a school in 2008 that was deemed to be struggling, representatives of the 
local authority were particularly dismissive of our intentions to promote 
teacher learning through action research. This demonstrated to me that 
there was a lack of wider awareness of the factors that actually influence 
teacher learning and development. 

The situation was the same when I joined my current school as 
headteacher a few weeks after it had been categorised by Ofsted as 
‘requiring improvement’. I explained my determination and intention 
that all teachers would develop their understanding of the craft of 
learning and teaching and that we would do this through engagement in 
year group collaborative action research projects with learning-focused 
lesson observations. I was immediately informed that the teachers were 
not ready for this and that I needed to observe each teacher and give them 
a judgement of their teaching (a choice of ‘unsatisfactory’, ‘requiring 
improvement’, ‘good’ or ‘outstanding’) and targets for improvement. I 
refused and stuck with my original plan, even though I was told that 
Ofsted would return within 18 months and it was my job that was on the 
line. In leadership, you absolutely have to do what you believe is right.

I felt that these attitudes to school improvement were a reflection of the 
impact of government policy on promoting teacher learning through 
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short-term externally developed courses. The notion presented by local 
authority advisors and external consultants was that action research would 
be ‘more appropriate’ for a school that was in a stronger position and more 
successful. I was told that it would be better to send teachers on one-day 
courses entitled ‘From Good to Outstanding’. I am not discounting the 
fact that teachers can pick up worthwhile strategies from attending a 
generic course such as this. However, my own experiences suggest that 
teacher learning activities such as these seldom allow sufficient time for 
teachers to reflect on how any changes introduced impact on children’s 
learning. Teachers also need to have the tools and the time to develop the 
skills to undertake this type of reflection effectively. Too many schools 
and teachers remain dependent on outside intervention to support their 
professional learning instead of exploiting the informal and formal 
learning opportunities available in every school. Many leaders in schools 
do not have the skills to develop the structures and cultures in schools 
to promote an expansive learning environment or to develop teachers’ 
professional learning skills, including reflection upon practice. However, I 
do think all schools are capable of developing into thinking schools.

If, as I advocate in this book, we move towards professional learning 
communities within and across schools, we need to reconceptualise our 
views on what constitutes effective teacher professional learning. A recent 
study of international reviews of effective teacher professional learning 
(Cordingley et al., 2015) has highlighted the significance of sustained 
learning activities over time that additionally facilitate experimentation 
in the classroom. This requires us to change our understanding of the 
role of the teacher. I envisage each teacher in the thinking school to be 
a potential Master of Education who is actively engaging in research, 
continually experimenting to improve their craft year on year. If this 
is taking place within a wider environment of a professional learning 
community, the impact will be very powerful. 

Situated approaches to learning
My work has been heavily influenced by workplace learning theories 
and it is useful to give you a background understanding of situated 
approaches to learning and communities of practice. I feel the education 
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community has much to learn from this field of research about how to 
develop learning environments in schools that maximise formal and 
informal learning opportunities. The work of Lave and Wenger (1991) 
has been particularly significant in contributing to the development of 
theories of workplace learning as a social activity or situated theory of 
learning. Situated learning is about all the workplace learning that can 
take place informally in schools, and how we can purposefully create 
an environment which encourages staff to engage in informal learning. 
Think of formal learning as the one-hour-a-week staff meeting after 
school – we call them professional learning meetings (PLMs). Compare 
these to the various other opportunities during a working week that 
teachers may be learning informally, for example:

• Conversing with year group colleagues in partner classrooms 
about specific teaching strategies or individual children

• Conversing with colleagues across the school during the day or 
over lunch

• Reading magazine articles about education
• Reading websites/blogs about education
• Seeking out advice from colleagues with specialisms
• Marking books or assessments with colleagues
• Informal observations of teaching activities by colleagues, e.g. 

assemblies
• Team planning meetings
• Team-teaching
• Pupil progress meetings

In the foreword to Lave and Wenger’s first text (1991), William Hanks 
discussed the innovative nature of their work, particularly the extent 
to which learning was located in the process of co-participation, and 
focused on the relationship between learning and the social situation 
in which it occurs. Learning through social activity has been featured 
in the literature on workplace learning more than it has been in the 
literature on teacher learning. There is significant additional potential 
for teachers to interact and learn socially in schools, and we can create 
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an environment that encourages it. A recent example will demonstrate 
the potential for learning that can take place socially. 

A newly qualified teacher (NQT) had a meeting with a parent which she 
had found difficult to manage, and came to see me informally during 
a break to discuss her concerns. Within a few moments, we happened 
to be joined by my deputy, the team leader for the year group, and the 
child’s previous teacher. We decided to find time during our lunch 
break to support the NQT in co-constructing a written response, and 
an email was sent later that evening to the parent. It’s a simple example, 
but it demonstrates how we have to create a culture in a school to 
enable this informal learning to thrive. All of us will have learned from 
this particular situation, but especially the NQT. She learned how to 
communicate effectively with parents. She also learned about the value 
of collaborative informal learning. Her response was to send an email to 
us that evening, outlining how great she felt to be ‘part of such a strong 
support system’. 

It is a useful exercise for educators in schools to think about pedagogy 
and how they believe children learn best. The next step is to consider 
the difference, if any, between the ways in which children learn best and 
how adults learn best. As a Head Learning Leader, I view the teachers’ 
learning in the same way as I expect them to view their students’ 
learning. In the same way that children’s learning does not stop with the 
bell at the end of the school day, teachers’ learning does not stop at the 
end of a training day or PLM. Learning should be a social experience for 
children and adults alike. 

The findings presented in this book will demonstrate that the transferral 
of workplace learning literature supports school leaders in planning 
for teacher learning. Situated learning is widely accepted as a key 
component of professional education and practice in health and social 
care, so why not schools? It is particularly significant in signalling a 
move away from the views of traditional learning theorists who had 
conceptualised the learner as a receptacle of (taught) knowledge. I do 
acknowledge that ‘direct instruction’ is a legitimate form of teaching 
and learning, but I don’t like to see learning in a classroom directed in 
such a finite way that children are regarded as empty vessels waiting 
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to be filled with knowledge. I believe that children’s talk is central to 
learning and that learning should be seen as social interaction within the 
classroom. Dialogue is at the centre of learning for children and adults 
alike, stimulating and extending thinking, engagement, learning and 
understanding, empowering all to be lifelong learners.

I would define situated learning not as training in the workplace 
but as learning in it. Whereas training describes the formal learning 
opportunities employers afford employees to learn new skills, situated 
learning encompasses a diverse range of learning which may or may not 
be formally structured. The traditional model of training is reflected 
in the apprenticeship model in industry and the experience of teachers 
going off-site to attend courses. Hodkinson and Hodkinson (2005) have 
discussed how Fordist forms of work organisation aimed to develop their 
workers to master specialised skills to complete specific tasks. The social 
aspects of collaborative learning or the personal growth of the learner 
were wholly irrelevant – this relates to the teacher who is sent out on a 
training course to develop a specific aspect of their practice without a 
thought for the social environment and context within which they work 
and learn. 

I believe that the learning undertaken by teachers during these individual 
days out of school is easily forgotten on their return, and makes little 
impact on their practice. Situated learning is more encompassing, as it 
locates learning in social contexts at work. It recognises the importance 
of work experience and practical action in promoting learning. Lave and 
Wenger (1991) explain:

‘In our view, learning is not merely situated in practice – as if it 
were some independently reifiable process that just happened to be 
located somewhere, learning is an integral part of generative social 
practice in the lived-in world’

This definition highlights the significance of workplace learning activities 
while engaged in social practice. It is this which directly facilitates 
professional learning opportunities. The significance of teachers’ 
individual dispositions to learning is discussed in chapter 3. If teachers 
are to learn as an integral part of their practical experience in schools, 
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they need to maintain a learning mentality. Do the teachers and leaders 
in your schools see themselves as lifelong learners, continually striving 
to develop their own and others’ practice? The thinking school promotes 
an expansive learning environment that develops teachers’ attitudes to 
learning – attitudes that in turn have a transformative effect, continually 
developing the learning environment. The reciprocal effect results in 
positive outcomes for children’s learning. It sounds simple and it can be. 
I know that schools differ greatly in terms of the learning environments 
they provide and their propensity to afford quality learning opportunities 
for teachers, and also in terms of teacher and leader attitudes to learning.

Communities of practice
Lave and Wenger (1991) introduced the term ‘communities of practice’ 
to describe the learning that takes place as an integral dimension of 
social practice. Their original work on communities of practice through 
situated learning proposed the significance of active social participation 
as central to the learning process, and challenged the notion of formal 
education as represented by the traditional model of teacher-learner. If 
we transfer this to schools, we can reconceptualise our notion of how 
teachers learn at school and look beyond the formal contexts we provide 
and consider how we can create an environment that supports situated 
learning. 

Taking this notion of communities of practice further, we can identify 
ways in which the learning community can reproduce itself. Working 
and belonging within this community contributes to the sense of 
identity of the workers and they consequently engage in learning within 
the social practices of the workplace and contribute to the learning of 
others. What this means in the thinking school is that each teacher’s 
learning and growth is equally important to every teacher in the 
community, that teachers are learning and growing together, and that 
the community develops practice collaboratively. Returning to the earlier 
example of the NQT, she will have experienced the value of informal 
collaborative learning with colleagues. As she grows and develops, she 
will also provide informal support for others. The culture for informal 
learning will continue to grow. In schools, there is considerable scope for 
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teachers to engage in social learning with colleagues. However, I have 
visited schools where this is clearly not the case, and there is a lack of a 
collaborative learning culture.

I noted early on in my research that the rich learning that therefore 
occurs within the normal social practices of the workplace contrasts 
greatly with the emphasis in schools for teachers to learn off-site or 
during the five in-service training (INSET) days designed specifically 
to support teacher learning. I noticed that it was the teachers that I 
considered to be the most effective who would often be seen engaged in 
informal professional dialogue with colleagues, discussing the needs of 
their students and aspects of learning and teaching. I became curious 
about how I could develop an environment in which professional 
dialogue was promoted and where all teachers had further opportunities 
to explore and discuss their practice. Part of my research then focused 
specifically on how a school could promote opportunities for this type of 
informal learning. I wanted to work in a school in which every teacher 
was like the most effective teacher that I had seen, with a passion and 
curiosity to continually improve, and focused entirely on children’s 
learning outcomes.

Wenger (2008) has since discussed the value to schools of applying the 
concept of communities of practice, in terms of both teacher learning 
and pupil learning, and has cited the value of peer-to-peer professional 
learning activities. He argues that change will take longer in schools, as 
opposed to businesses, because a deeper transformation of conceptions 
of learning will have to take place. My own experiences in schools would 
indicate that a teacher could learn both through social participation in 
informal learning and through the formal teacher learning activities 
described. However, it is the quality of these formal professional learning 
opportunities, and the extent to which they are intellectually challenging 
and provide opportunities for reflection and learning over time, that is 
up for debate. I believe that formal activities (such as PLMs and INSET 
days) should provide as collaborative a learning experience as possible.

Opportunities for collaborative learning are essential. Leaders within 
schools make decisions that create or remove barriers to formal and 
informal learning activities and therefore influence the expansiveness of 
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the learning environment. (For the purpose of this book, I use the term 
‘expansive’ to indicate the extent to which the learning environment 
provides a wide range of quality learning opportunities for teachers.) A 
school can be described as a community of learners, both in terms of 
children and teachers. However, the learning for teachers also has to lead 
to the improvement and development of their practice. Crucial to the 
learning within a community of practice is that the individuals participate 
in the activities of the community together. The teachers within the 
thinking school are working towards a common vision and purpose and 
learn through informal integration in the workplace while also learning 
collaboratively through formally designed activities for learning.

Building a dynamic learning community
My research sought to identify the complex factors that influence 
teachers’ learning experiences in primary schools. I evaluated teachers’ 
perceptions of these factors and drew on them to build a model for 
the provision of positive formal and informal learning for teachers in 
primary schools. This book is about how to introduce and develop this 
model within your own schools. 

Key features of this model include specific teacher learning activities that 
can be implemented in schools to support formal learning opportunities 
and encourage informal learning activities within the wider development 
of a positive and expansive learning environment. 

To enable this model to work successfully, it is imperative that teacher 
learning is led by learning-focused leaders who are able to work in 
partnership with teachers and contribute to the learning activities. 
Learning-focused leaders judge everything they do in terms of its impact 
on children’s and adults’ learning. Through engagement in a dynamic 
community of learners, teachers in turn develop the skills of learning-
focused leadership. The community itself then continues to innovate, 
grow and develop. I describe the learning community in the model as 
dynamic because my work has shown that the development of these key 
learning activities has a dynamic effect on teacher learning in schools. 
The structures within the model create a culture within the school that 
in turn promotes the development of positive attitudes to learning. 
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All members of staff will become and develop the skills of learning-
focused leaders. The model uses the word ‘dynamic’ to define both 
the system within the learning community ‘characterised by constant 
change and progress’ and the learning-focused leaders who are ‘positive 
in attitude and full of energy and new ideas’. I have designed a model 
that I hope will inform the future implementation of teacher learning 
activities in primary schools, and promote expansive, personalised 
formal and informal learning activities. I am passionate in my belief that 
if you implement this model, you will see a significant positive impact on 
the learning of all the children in your school.

Summary
In this first chapter, I outlined my belief that the single most important 
factor that influences the quality of teaching in schools is the quality 
of teacher learning. I discussed the potential challenges facing our 
profession in the UK over the next few years. I shared some of my 
personal experiences and explained that this book reflects both my 
research findings and my own practical experience of teaching and 
leading in primary schools over the years. 

I briefly introduced workplace learning theories – in particular situated 
learning and communities of practice – because workplace learning 
theories influenced and changed my thinking on effective teacher 
learning. Teacher professional learning has much to gain from workplace 
learning, particularly in terms of creating a structure and culture in 
schools to maximise informal learning opportunities for teachers. 
Essential to the model of the thinking school are the activities of the 
dynamic learning community. These activities represent the findings 
of my research and practice and reflect the strategies that I believe 
need to be promoted and implemented in schools to maximise teacher 
professional learning. At the heart of the thinking school, all members 
of staff become learning-focused leaders and reflective, critical thinkers.

The key components of the thinking school are discussed in depth in 
each one of the following chapters.
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Chapter 2. The dynamic learning community in the thinking school
This chapter outlines the key dimensions of the dynamic learning 
community at the heart of the thinking school and suggests how to 
develop the model in your own school. The formal learning activities 
that need implementing in the thinking school will promote informal 
learning across the school and build relational qualities such as informal 
professional dialogue and a culture of high challenge and high trust, 
focused on pupil learning outcomes.

Chapter 3. Leadership in the thinking school
School leaders are crucial in modelling learning behaviours and attitudes 
for the staff and children. Every action of the school leaders is scrutinised, 
and it is imperative that they lead by example, leading staff learning and 
leading teaching. In this chapter, we see how the attitudes and behaviours 
of learning-focused leaders in the thinking school promote positive 
dispositions to learning amongst the staff. The key is in enabling all staff 
and children to see themselves as lifelong learners, confident in innovating 
and not worried about making mistakes. School leaders set the structures 
and cultures that underpin the successful development of the thinking 
school. We see that distributed leadership ensures that all staff bring their 
brains to work and see themselves as authentic learning-focused leaders.

Chapter 4. Activities in the thinking school
This chapter illustrates the value of particular activities in providing 
powerful learning opportunities, and their potential impact on the 
development of individual dispositions to learning. This promotes a 
culture within the workplace that enables informal learning to thrive. I 
show how all staff will benefit from engaging in research-based practice, 
and how it is particularly important to enable all staff to engage in peer 
learning and lesson studies. The wider the range of people across the 
school who take part in professional dialogue of this kind, the better. Two 
of the most powerful pedagogical subjects are also explored: assessment 
for learning and talk for learning. 

Chapter 5. Developing the culture in the thinking school
Implementing the structures detailed in this book won’t maximise 
teacher learning on its own. Chapter 5 describes how a culture needs 
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to be developed at the school that promotes collaborative learning, 
innovation, risk-taking, critical thinking, and professional enquiry and 
dialogue. Findings from my research identify the factors that affect 
teacher engagement in professional learning in school. Opportunities 
are highlighted for collaborative research and working within and across 
different groups in the school. Learning-focused leaders need to be 
open and transparent in their practice, and specifically when modelling 
and team-teaching. In the thinking school, all staff should be given 
opportunities to develop coaching skills, as coaching is designed to 
empower all staff to become solution focused.
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Reflective questions
1. What challenges do you think your school could potentially be 

facing in the next three years?

2. How would you describe your own professional learning 
experiences during your career?
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3. How highly is teacher learning valued at your school?

4. How would you describe the staff learning culture at your school?

5. How would you like to see teacher learning develop or improve at 
your school?

6. What might be the impact of developing situated learning at your 
school?
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