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Pioneer Valley Books has a strong commitment to provide research-based 
literacy solutions to our school partners. Our products combine the science 
of literacy with the latest research on the principles of learning and how that 
translates into effective literacy resources that ensure students’ success.

For more than 25 years, Pioneer Valley Books has partnered with educators, 
conducted research, collected data, and built literacy programs and tools that 
support students’ literacy growth and teachers’ professional learning. Each 
new product or program is driven by educational leaders and literacy experts 
to ensure the development of evidence-based learning solutions. We strive to 
deliver better literacy results and better reading experiences in the classroom.

The Pioneer Valley Books Product Research and Development Cycle:

Stage 1: Needs Assessment and 
Background Research 
With the help of educators and 
literacy leaders, we identify 
challenges. After conducting 
background research, we then 
propose a resource or curriculum 
to address the needs of teachers 
and learners.

Stage 2: Development and 
Design
As we develop the solution, 
we conduct trials and testing 
with students and teachers in 

classrooms and schools. We use that data and feedback to guide improvements 
throughout the production process.

Stage 3: Impact
We partner with researchers and educators to measure the effectiveness 
of our programs in classrooms across different settings with                                
diverse student populations.

RESEARCH AND 
DEVELOPMENT 

CYCLE

1
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Phonics Launch has been developed based on the most current research 
on literacy acquisition. Phonics Launch meets ESSA Tier 4 standards. This 
curriculum is built around a well-defined logic model, is informed by research, 
and is currently under evaluation.

Curriculum Overview
Phonics Launch is a research-based, foundational skills curriculum that provides 
a structured literacy approach to phonics instruction. Lessons can be used by 
K–2 classroom teachers; intervention, ELL, and special education teachers; and 
support staff who are teaching children to read and write. Each kit contains 
lesson plans for systematic, explicit phonics instruction paired with beautifully 
illustrated decodable storybooks. Multimodal letter learning and phonics tools 
foster vibrant student learning experiences. The lessons provide differentiated 
instruction in phonemic awareness, alphabetics, phonics, decoding, and 
encoding—all critical elements in a science-based reading program.
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Lessons are designed around:
• a systematic instructional scope and sequence, with phonics skills threaded 

throughout every part of the lesson
• engaging multimodal activities that build phonemic awareness connected to 

the phonics skill
• high-impact phonics routines, such as sound boxes, making words, analogy 

charts, and breaking words
• daily application of phonics skills to authentic reading and writing 

experiences
• beautifully illustrated decodable readers that keep previously taught and 

newly acquired phonic elements at the forefront
• carefully crafted dictated sentences and guided writing designed to reinforce 

and extend students’ phonemic awareness, phonics, and bank of sight 
words, and build and deepen comprehension

The Phonics Launch Kits align with the phonics continuum:
• Ready, Set, Go provides the most novice reader with opportunities to 

develop concepts of print, such as one-to-one matching and return sweep, as 
well as practice in decoding using consonant sounds and short vowels.

• On Our Way provides the beginning reader with opportunities to practice 
decoding CVC words, words with initial and final digraphs, and simple 
words with initial blends.

• Building Up provides the early reader with opportunities to practice 
decoding words with final blends, digraph blends, long vowels, and vowel 
teams.

• Moving On provides the early/transitional reader with opportunities to 
practice decoding words with more variable and challenging sounds, such 
as vowel-r combinations, diphthongs, and digraph and three-letter blends, as 
well as compound and multisyllable words.

• Lifting Off provides the transitional reader opportunities to practice decoding 
multisyllabic words with common prefixes and suffixes, as well as words with 
challenging sounds such as vowel-r combinations, vowel teams, trigraphs, 
diphthongs, and digraph and three-consonant blends.

See Appendix A for a more detailed scope and sequence for each kit.
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Weekly Lesson Framework
DAYS 1 AND 3 DAYS 2 AND 4

STEP 1
Learning Letters/Phonemic 
Awareness Sight Word Review

STEP 2 Phonics Phonics

STEP 3 Applying Phonics (Reading) Applying Phonics (Writing)

How Phonics Launch Aligns with Current Research
To develop literacy, students need instruction in foundational skills. Each 
instructional component of Phonics Launch is built around standards and current 
research that has established that students need to develop strong spelling-
sound correspondences and solidify a store of high-frequency words to read 
fluently. The primary features of Phonics Launch are alphabet knowledge 
instruction, phonological and phonemic awareness, phonics, high-frequency 
words, and immediate transfer of phonics skills to print (reading and writing). 
Each component is backed by scientific research that verifies phonics 
instruction’s positive effects on student learning and reading proficiency.

Alphabet Knowledge Instruction. Alphabet knowledge is an important 
learning goal for young children. A growing body of research demonstrates 
reciprocal relationships between letter name and sound knowledge and 
suggests that instruction in letter names may facilitate letter-sound learning for 
those letters whose names also include their sounds (Piasta & Wagner, 2010; 
Rayner et al., 2001). Phonics Launch lessons teach the components of letter-
sound knowledge and phonemic awareness using developmentally appropriate 
strategies and activities. Each lesson has students using tactile and multimodal 
tools that provide opportunities to develop knowledge and encourage curiosity 
about letters through explicit and systematic instruction. 

Phonemic Awareness. Students with strong phonemic awareness hear and 
manipulate sounds in words. The combination of letter work and phonemic 
awareness fosters sophisticated skills needed for decoding words, such as 
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phoneme segmenting, blending, and substitution (Adams, 1990; Blevins, 
2019). Phonics Launch lessons include engaging activities that teach students 
to identify, blend, segment, and manipulate phonemes. The explicit instruction 
includes teacher explanation and modeling before students do the procedure 
independently and draws on the reciprocal relationship between phonics and 
phonemic awareness.

Phonics. Systematic phonics instruction is essential to becoming a proficient 
reader (Rayner et al., 2001; National Reading Panel, 2000). It is important 
to develop a continuum of easier to more complex skills (Blevins, 2019). 
During the phonics portion of the Phonics Launch lesson, teachers are given a 
variety of effective, engaging, and research-based procedures that explicitly 
teach phonics using analogic, analytic, and synthetic approaches designed 
to support students in learning letters, sounds, sight words, high-frequency 
words, phoneme-grapheme mapping, spelling patterns, inflectional endings, 
and morphemic units. Phonics is also explicitly taught during the reading of the 
book. To facilitate rapid word solving, children are taught to break words in 
useful and flexible ways (Kaye, 2006; Ehri et al., 2001). (See Appendix A for 
the Phonics Launch scope and sequence for teaching phonics, according to kit.)

High-Frequency Words. Skilled readers are able to read individual words 
accurately and quickly in isolation. When a reader is able to quickly read 
words, they can focus their attention on constructing meaning (Ehri, 2005). 
Research informs us that it is important to teach regular and irregular high-
frequency words so students can recognize them efficiently (Foorman et al., 
2016). Explicit instruction in high-frequency words likely increases students’ 
sight word banks. Phoneme-grapheme mapping can support learning new 
words by sight and spelling words from memory. The letters that students see 
and the sounds they hear get processed together as a sight word, which is 
then stored in the brain (Ehri, 2014). The collection of decodable Phonics 
Storybooks used in Phonics Launch has a carefully sequenced set of high-
frequency words that provides students with multiple opportunities to read and 
reread the new sight words in context. Then, to support the acquisition of new 
words, Phonics Launch lessons include a phoneme-grapheme mapping routine. 
Once students are introduced to the new high-frequency word and map it, they 
then have many opportunities to practice the new words in isolation and in 
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the context of reading and writing. Using this multilayered approach ensures 
students quickly develop a large bank of sight words.

Immediate Transfer of Phonics Skills to Print (Reading and Writing). 
In Phonics Launch, connected phonemic awareness and phonics activities are 
immediately transferred to print (decoding/encoding). Research shows that 
students need daily opportunities to apply their phonics skills to real reading 
and writing experiences (Kilpatrick, 2015; Blevins, 2016).

Applying New Skills to Reading. The goal of phonics instruction is for 
students to be able to read text independently (Blevins, 2019). There is 
clear evidence that students benefit from opportunities to practice new 
phonics skills by reading text that includes the skills they have just learned 
(Blevins, 2016; Duke & Mesmer, 2019). Decodable readers are intended 
to be used for explicit instruction in how to decode or apply phonics skills 
to reading words. Researchers have defined decodability by two features: 
1) the proportion of words with phonetically regular relationships between 
letters and sounds and 2) the degree of match between the letter-sound 
relationship and what the reader has been taught (Mesmer, 2000). Pioneer 
Valley Books has created a collection of decodable Phonics Storybooks 
around which the Phonics Launch lessons have been written. Each book 
aligns explicitly and intentionally with the lesson’s targeted phonics skill and 
a new high-frequency word as well as a review of previously taught phonics 
skills and high-frequency words. The books are beautifully illustrated, with 
natural language structures and interesting story plots that support young 
readers in making meaning.

Applying New Skills to Writing. Writing can be a valuable tool for 
supporting phonics instruction and helping students develop their reading 
skills. As children learn to write, they become more familiar with the 
relationship between letters and their sounds. This helps them to identify 
and recognize letter-sound correspondences when they encounter them in 
reading (Graham & Hebert, 2011). Writing requires children to think about 
how words are spelled. This helps them to develop phonemic awareness, 
which is the ability to identify and manipulate the individual sounds in 
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words. Writing can also help children to recognize words more quickly 
and accurately (Ehri, 1987). As they write words repeatedly, they become 
more familiar with their spelling and are better able to recognize them when 
they encounter them in reading. Moreover, when children write, they often 
use their knowledge of letter-sound correspondences to encode unfamiliar 
words.

Emphasis on Reading and Writing as a Reciprocal Process. The Phonics 
Launch curriculum is rooted in the principle that reading and writing are 
reciprocal processes. In the lessons, students read (decode) one day and then 
write (encode) the next, directly applying the phonics skills they have learned 
in the first part of the lesson. Extensive research has revealed positive effects for 
integrating reading and writing (Shanahan, 1990). The complexities of reading 
merge during guided writing as children use phonics, orthography, language 
structures, and newly learned vocabulary to write about the text.

    Closing Thoughts
Phonics Launch is anchored in evidence-based literacy research and 
effective classroom practice. Developed in concert with educators in the 
field and literacy experts, Phonics Launch provides flexible, data-driven 
instruction designed to support teachers as they help their students 
become better readers. Phonics Launch is an effective and engaging 
curriculum that sets students up to be strong, successful readers.

The goal of Phonics Launch is simple: to help all students become 
powerful and joyful readers who just can’t wait to read another book!!
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APPENDIX A: Phonics Launch Scope and Sequence by Kit
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ACTIVITY PURPOSE FOR PHONICS ACTIVITIES

New Sight Word
Link phonemes to graphemes for regular and irregular high-frequency 
words to support the orthographic processing system

Sound Boxes
Hear and record sounds in sequence to encode new words; left to right 
visual scanning

PIcture Sorting Hear initial phonemes or medial vowels and link those sounds to letters

Making Words
Monitor sounds and letters (synchrony) to encode words; manipulate 
letter(s) to decode new words

Emergent Breaking 
Words

Hearing and recognizing rime in words to foster decoding; building 
phoneme-grapheme correspondences

Breaking Words
Break words into smaller parts to promote efficient decoding skills 
(onset and rime) and to recognize common rimes in words

Make a Big Word
Make and break multisyllabic words into syllables to decode and 
encode new words (syllabication)

Analogy Charts
Hear differences in minimal contrast words; generalize a pattern in 
known words to decode and encode unknown words (analogy)

Breaking Big 
Words

Break words into smaller parts (onset, rime, and inflectional ending) to 
promote efficient decoding

Writing Words
Use phoneme-grapheme mapping to encode new words (auditory and 
visual synchrony) 

Reading and 
Writing Words

Monitor sounds and letters (synchrony) to encode words; manipulate 
letter(s) to decode new words.

Advanced Breaking 
Big Words

Break words at the syllables and blend the parts to promote decoding 
of multisyllablic words

Write a Big Word
Use knowledge of affixes to decode and encode multisyllabic words 
(morphology)

APPENDIX B: Phonics Activities Used in Phonics Launch
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