
GUIDED WRITING: A BRIDGE TO INDEPENDENCE 

G U I D I N G  W R I T E R S :  T E A C H I N G  W I T H  I N T E N T I O N  A N D  I N T E N S I T Y

PROCEDURES AND EXPECTATIONS 
Procedures
Context: Students write a brief response to the story they read during guided reading. At emergent levels, use dictated  
sentences that include known high-frequency words, the new sight word that was taught that day, and at least one unknown  
word students must stretch out to hear the sounds. Once students gain control over a large bank of high-frequency words  
(40–50 words), the response becomes more student-generated.

Purpose: The goal is for students to learn how to apply the skills and strategies that have been taught during the small group 
lesson. By framing the response so it relates to the guided reading text, students are extending their comprehension and learning 
how to respond to reading.

Response Options
Beginner Steps and Emergent Readers: Dictated sentences

Early Readers: Beginning-Middle-End (B-M-E), Problem-Solution, Somebody-Wanted-But-So (SWBS), Compare two characters, Describe 
important events, Identify new facts

Transitional Readers: Five-Finger Retell, Problem (feelings) and Solution (feelings), Somebody-Wanted-But-So (Then), explain new 
facts, write a chapter summary, track the character’s feelings, identify the central message or big idea, explain text features, compare/
contrast characters or ideas, write questions and answers about a topic, write about the author’s purpose, write about your opinion

Target Skills and Strategies by Level
BEGINNER STEPS EMERGENT EARLY TRANSITIONAL

For Students Who 
Know < 40 Letters Levels A–C Levels D–I Levels J+

•  Hear dominant 
sounds

•  Link sounds 
to letters

•  Concept of a word

•  Left-to-right 
directionality

•  One-to-one  
matching

• Letter formation

• Period

•  Reread the sentence to predict 
and monitor

•  Hear and record dominant 
consonant sounds in each word

•  Hear and record short vowel 
sounds in words (with support)

•  Learn to write high-frequency 
words in text 

•  Continue to work on letter 
formation

•  Space with the support of lines

•  Put a period at the end of  
a sentence (with support)

•  Write about 40–50 high-
frequency words in text

•  Apply vowel patterns you 
have taught (with support)

•  Hear and record initial and 
final digraphs and blends 

•  Add inflectional endings 

•  Break a two-syllable word 
and stretch out each part

•  Learn to use handwriting 
paper

•  Correctly use capital letters 
and end  punctuation 

•  Apply the silent e rule  
in writing

•  Introduce the concept of 
dropping the silent e  
when adding -ing (e.g., hiking, 
riding, coming)

•  Write new words using 
patterns from known words 

•  Apply more vowel patterns 
(with decreasing support)

•  Use quotation marks  
(with support)

•  Break apart multisyllabic words 

• Add details
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Response Options for Transitional Levels
Beginning-Middle–End (B-M-E): Students summarize the story by sequencing important events.

Five-Finger Retell: Students write about the characters, setting, problem, events, and ending.

Somebody-Wanted-But-So (MacOn, Bewell & Vogt, 1991): Students use this framework to summarize the gist of the 
story. Example: Clare (the somebody) wanted to tryout for the pirate role in the school play, but she was afraid to do it 
by herself, so she brought the parrot with her.

Problem and Solution: Students describe the problem of the main character and how it was solved.

Problem (feelings) and Solution (feelings): Students include the character’s feelings as they describe the problem 
and solution of the story. Example: Clare felt shy because she didn’t want to try out for the play by herself. She solved 
her problem by bringing her pet parrot to the try out. This helped her feel more confident. 
 
Chapter Summaries: This response works for either fiction or nonfiction, as long as the text is divided into chapters. 
Before students write, list key words on a sticky note and have students match the key words to a specific chapter using 
the Table of Contents (use the glossary or index with informational texts). Then assign a chapter for each student to  
summarize. Students use the key words, chapter titles, and illustrations to write a detailed paragraph about the  
assigned chapter.

Track the character’s feelings for the B-M-E: Students summarize the major events in a plot by recalling the 
character’s feelings and what caused those feelings. Before students write, record several “feeling” words on sticky notes. 
This boosts students’ vocabulary and steers them from using common words like “happy,” “sad,” and “mad.”  Distribute the 
Post-it notes and help students correctly sequence the characters’ feelings on a B-M-E chart. Using the key words from the 
plan, students then write three short paragraphs describing the beginning, the middle, and the end.
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