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GETTING STARTED

Thank you so much for purchasing my
Guided Reading Curriculum

Reach, lkadh,: LEARN

This unit incorporates all of the research-based
best practices thal must take place during your
Guided Reading instruction for the maximum learning
}o be achieved by your students. The unit includes
© Level O readers ‘o help REACH and ENGAGE your
students and help teach them the essential skills and
strategies that they need to LEARN o become
critical readers! We have {0 help our students
grow into students who are learning ‘o read
into students who are reading {o learn.

That is the ullimate goal of guided reading;
helping our studenits o become independent
critical readers where they can ulilize their
reading skills and strategies to succeed in
all areas of their lives inside and outside of schooll
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UNIT COMPONENTS

G leveled readers - Level O - 3 fiction & 3 nonfiction texis

+ professionaly ilustrated fiction books

« full=color vivid photographs in all non—fiction readers

V leveled texts in TWO printing formats: one -sided and double -sided books
+ fully developed 3-day lesson plans for each book

+ digital books to use on tablets/iPads via QR code

V running records for each book

« reading strateqy fans in 2 orientations - porirait & landscape

v G instructiondl Hrifolds +o help guide your reading instruction

 guided writing booklet for comprehension responses and dictation

 text-dependent interactive notebook templates

+ guided reading binder cover and spine




LESSON PLANS

Day

Book Intro

Preview & Predick

Vocab Introduction

Active Reading w/
Strategy Prompting

Read and Respond

Discussion Prompis

Strategic Teaching

Vocab Instruction

CCSS & TEKs Aligned

TITLE: Braids, Beads, and Beauty

J&P

LEVEL:N

STRATEGY

FoCUs:

¥

guided writing

deeper
comprehension

word study vocabulary

COMPREHENSION FOCUS:
SKILLS STRATEGIES

Making Inferences

Ch e ik
e v e

e e Story Element Problem | Ask ond Answer Questions

RS, RS0, 853 54 LS

DAY 1 S

BOOK INTRODUCTION:

SAY: Morgana loves wearing braids in her hair. All her friends at school love her fancy

style, and she enjoys visiting their hair salon each weekend. One day, Morgana receives

news that leaves her in a bind. She'll have to wear her hair in a different style-one her
friends and teachers have never seen. Will people like her new look? Will they still want
to be her friend?

and make predictions about the story and its characters. Help students understand
difficult concepts or explain specific illustrations.

UGS Follow the procedure in the Vocabulary Instruction Trifold. Introduce any
tier 3 vocabulary words in the text the students may not know. The following words
are examples of some you might spend some time reviewing: (page numbers noted next
to each word) conversations 5, barber 6, surgery 7, statue 8, stomach ll

Be clear and tell students what they are going to focus on
while they read. Review or teach a specific comprehension strategy to focus on as they
are reading. You can reference the below chart for ideas. NOTE: This story lends itself
to options 2, 3,5, 6, 7, and 8.

DAY 2

LSRR Students will read silently and stop every few pages to write down
thoughts they have related to the comprehension focus. It can be a Stop & Jot or a
written thought/idea in a reading notebook. At this point, you are reading the students’
writing and conferring with them about what they wrote. You are asking questions to
help clarify a piece of information or helping them think more deeply about the text.
Use your Guided Reading Instructional Trifold to help prompt students in order to aid
in deeper comprehension.

(LA LI @l After introducing the text, allow students to preview the pictures Use these prompts to guide discussion about the story.

COMPREHENSION STRATEGY (Making Inferences):

SAY: Yesterday we discussed the importance of making inferences to help us learn
more about characters and their traits. We used pictures and text to make inferences
about the main characters in this story. If we weren't able to make inferences, how
would that affect our reading and comprehending experience? What do authors do to
make sure their readers are actively inferring while reading their stories?

COMPREHENSION SKILL (Story Elements: Problem and Solution):

SAY: Fictional stories all have these basic elements: a setting, characters, problem, and
solution. 7he setting is where most of the story fakes place. The characters are who
the story is mainly about The problem is the challenge in the story that one of the
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characters has to face or overcome. The solution is how the problem is resolved. Let’s

_| practice identifying each of the story elements in Braids, Beads, and Beauty.

WORD STUDY INSTRUCTION:
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Students will read silently and will stop every few pages to write down
the thoughts they have related fo the comprehension focus. It can be a Stop & Jot or
a written thought/idea in a reading notebook. At this point, you are reading the
students’ writing and conferring with them about what they wrote. You are asking
them questions to help clarify a piece of information or helping them think more deeply
about the text. Use your Guided Reading Instructional Trifold to help you prompt your
students in order fo aid in deeper comprehension.

Encc ities.
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are

lette

and/ H
mag

Use these prompts to guide discussion about the story.
COMPREHENSION STRATEGY (Making Inferences):

T fam/i/ly @ an/y/thing

SAY: It is important to make inferences when we read because it helps us understand
more about the story. An inference is an assumption readers make when they combine

Z fo/mor/row ® hair/dress/er

what they already know with what they see or read in a text What can we infer about
the main characters in this story? Use text and pictures to help. (This leads into the
next discussion prompt.)

(&) nod/ded

3 be/lieve

COMPREHENSION SKILL (Character Analysis: Inside and Outside Traits):

SAY: Look at the pictures of Morgana or Aiden. When we are describing characters,
we can describe their physical traits (what they look like on the outside), or we can
describe their persondlity traits (what they are like on the inside). When we describe
their traits we need to draw conclusions about them. To do that, we need to use clues
from the story to help us. What are words you would use to describe Morgana and/or
Aiden? Which show their outside traits? Which show their inside traits? How does this

help make the story more inferesting?

Cl'\oose 2 vocabulary words from the text. Model a vocabulary
strategy and have students practice it themselves. Use the following strategies: 1) Use
picture clues, 2) Read on to use context clues, 3) Look for known word parts, 1)
Substitute a word that makes sense, and 5) Use the glossary.

GUIDED WRITING :

COMPREHENSTION SKILL (Story Elements: Problem and Solution):

SAY: Yesterday we discussed the four main story elements in fictional stories. Can you
recall what they are? Today we will focus on the problem and solution. There were
various problems that occurredin this story, but there is usually one main problem that
the story is centered around. What is the main problem in this story? How was it
solved? How do we know it was solved? Let's use text evidence. (Students use provided

INB)

COMPREHENSION STRATEGY (Ask and Answer Questions):

SAY: Good readers should be able to think about a text on a deeper level. Use these
question stems to help you connect more deeply with this book. (Students use the

opinions nervously

provided question stems for this activity.)

©Guided Readers




LESSON PLANS

Day 2

117LE: Braids, Beads, and Beauty LEVEL:N

—\d4 STANDARDS ALIGNMENT: COMPREHENSION FOCUS:
) = COMMON CORE TEKS SKILLS STRATEGIES
SARATESS & TEGLELR R OB T | Croracte b ok
FOCUS: O pa Grode § RLALAL42.RL43 L4642 | Grade 4 I, 12, 43, 1, U5 o Gutside Traite Making Inferences
word study vocabulary PP~ Lot co V0L guided writing Crade e e 56 | i A b4 Be | Story Elements: Problem | Ask and Answer Questions
PR £t TP R TR R AR TR ond Solution

DAY 1

BOOK INTRODUCTION:
SAY: Morgana loves wearing braids in her hair. All her friends at school love her fancy | thoughts they have related to the comprehension focus. It can be a Stop & Jot or a
style, and she enjoys visiting their hair salon each weekend. One day, Morgana receives | written thought/idea in a reading notebook. At this point, you are reading the students:

iy

Active Re-Reading w/
news that leaves her in a bind. She'll have to wear her hair in a different style-one her writing and conferring with them about what they wrote. You are asking questions fo Q_QQV

» help clarify a piece of information or helping them think more deeply about the text. H
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iro‘\ebr;d"s‘;n?r“r::;:ers HEe v gBen Wil Eegi e Ikgthas nEmligak sl heyistil wamh Use your Guided Reading Instructional Trifold to help prompt students in order to aid 4 G"’r q 'l' egv Prom p‘l‘ | ng
in deeper comprehension.

(LA LI @l After introducing the text, allow students to preview the pictures Use these prompts to guide discussion about the story.

and make predictions about the story and its characters. Help students understand COMPREHENSION STRATEGY (Making Inferences):

dif ficult concepts or explain specific illustrations.

SAY: Yesterday we discussed the importance of making inferences fo help us learn

ITXINER F ollow the procedure in the Vocabulary Instruction Trifold, Infroduce any | More about characters and their traits. We used pictures and text to make inferences
tier 3 vocabulary words in the text the students may not know. The following words | about the main characters in this story. If we weren't ble to moke inferences, how

are examples of some you might spend some time reviewing: (page numbers noted next | would that affect our reading and comprehending experience? What do authors do to 1 . .

to each word) conversations 5, barber 6, surgery 7, statue 8, stomach ll make sure their readers are actively inferring while reading their stories? D |S C u g g |O n Pr O m p _L S
Be clear and tell students what they are going to focus on | COMPREHENSION SKILL (Story Elements: Problem and Solution): §
while they read. Review or teach a specific comprehension strategy fo focus on as they | SAY: Fictional stories ll have these basic elements: setting, characters, problem, and

iw"e ri:dingz. Ygouscgn ;efe;egnce the below chart for ideas. NOTE: This story lends itself solution. 7he setting is where most of the story fakes place. The characters are who
oopTonS & S o L ands the story is mainly about The problem is the challenge in the story that one of the

G characters has to face or overcome. The solution is how the problem is resolved. Let's

| _ | practice identifying each of the story elements in Braids, Beads, and Beauty.
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Students will read silently and will stop every few pages to write down

the thoughts they have related fo the comprehension focus. It can be a Stop & Jot or N i
a written thought/idea in a reading notebook. At this point, you are reading the ﬁ e InS'LrMC'l' |O n
students’ writing and conferring with them about what they wrote. You are asking letter

them questions o help clarify a piece of information or helping them think more deeply | gnd/c
about the text. Use your Guided Reading Instructional Trifold to help you prompt your agne
students in order to aid in deeper comprehension.

SN s fhese prommpts fo guide discussion about the story. M fam/i /ly ™ an/y/thing
g

COMPREHENSION STRATEGY (Making Inferences):

SAY: It is important to make inferences when we read because it helps us understand ) d

more about the story. An inference is an assumption readers make when they combine n +0/m0r‘/r‘0w 3 hdlr/dr‘ess/er‘ W O r WO r‘é
what they already know with what they see or read in a text What can we infer about i

the main characters in this story? Use text and pictures to help. (This leads into the 3 be/lieve @ nod/ded Ins _|_ ruC ‘l_ |O n

next discussion prompt.)

COMPREHENSION SKILL (Character- Analysis: Inside and Outside Trarts): DAY 3
SAY: Look at the pictures of Morgana or Aiden. When we are describing characters,
we can describe their physical traits (what they look like on the outside), or we can GUIDED WRITING :

describe their persondlity traits (what they are like on the inside). When we describe COMPREHENSION SKILL (Story Elements: Problem and Solution):

their traits we need to draw conclusions about them. To do that, we need to use clues . "
Fran the story 1o help us: What are words you would uss fo deserbe Morgana-and/or SAY: Yesterday we discussed the four main story elements in fictional stories. Can you

Aiden? Which show their outside traits? Which show their inside traits? How does this |ecall what they are? Today we will focus on the problem and solution. There were
help make the story more interesting? various problems that occurredin this story, but there is usually one main problem that

the story is centered around. What is the main problem in this story? How was it
Chooge 2 vocabulary words from the text. Model a vocabulary solved? How do we know it was solved? Let's use text evidence. (Students use provided
strategy and have students practice it themselves. Use the following strategies: ) Use | INB)

picture clues, 2) Read on to use context clues, 3) Look for known word parts, 1)
Substitute a word that makes sense, and 5) Use the glossary. COMPREHENSION STRATEGY (Ask and Answer Questions):

O SAY: Good readers should be able to think about a text on a deeper level. Use these

|
ini question stems to help you coppect more deeply with this book. (Students use the
opinions nervously B: i

provided question stems for 1}

N
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NTERACTIVE NOTEBOOK

The CRUSE is

Eric had a sore throat

The B

ACTIVITIES VARY IN EACHUNIT

o |Making Inferences: Leadir

1 /Male Peacocks and Their Feathers®
Writ the EFFECT. Weit 4 ‘l
The CAUISE is The
Eric fook antibiotics Eric onl
and

[ime to Get Those Tonsils Out!

My Sloth
Facts & Opinions

|
)

My Sloth
Facts & Opinions

t Author's Purpose. think back fo

8583 0n what youknow @
the fext you read f

I>>ssSssSssSsremaacaced
I Isthis persuasive, informative. or
| entertaining? what clues make you think so? !

W:Q+ does +h;s Where do sloths T o ndrainio e e de i T 4 S
phrase mean’ spendlmostiof ’ ST
A sloth O’/W"_ys their time? What does this phrase mean? e v s o by ek ok e s o
wears a smile. A sloth alwavs wears a smile
o How does a sloth’s camouflage help it?
«L How does a What -
Why do sloths | = A sl Where do slot o
sloth’s camouflage Wh e e o St ot B i T e B 5 8 il e o o oo ool
move slowly? S helo therm? Y 9 o OB e e i
7] SRANSRS Whdf S
Where do slof] Do you think the life of a sloth would be fun?
A sld Desd
Do you think the Wy < How doeq Why or why not?
Describe a life of a sloth Whe
i A sl Where do slof! Do you think the life of a sloth would be fun?
sloths diet. would be fun? 9 Why d Deed Why or why not?
Why or why not? How does Y or why net:
Whai
Where do slot Do you think the life of a sloth would be fun?
R A sld Desd
Why do sloths Why g How doed Why or why not?
lowly? Where What
meve Slowly:s A sl Des Where do slot! Do you think the life of a sloth would be fun?
esd
essmmrmne Why g How doe: Why or why not?
esyicose 9 solie'g Des. Where do slothszzzmzzmzzs—11 Do you think the life of a sloth would be fun?
esq
Why 4q . Why or why not?
Describe a Do you think the life of S
sloth’s diet. Why or why hot? Describe a sloths diet Do you think the life of a sloth would be fun?
stesoecion - Why or why not?




INSTRUCTIONAL TRIFOLDS

These Instructional Trifolds are your teaching guides. They provide you with the
process and procedures for conducting lessons within your reading instruction.
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INSTRUCTIONAL
PROMPTS

Guided Reading
Instructional Trifold
provides the teacher
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for fluency, decoding,
comprehension and
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TRATEGY FANS

These Strategy Fans will give your students the support they need as they begin
}o learn and use their decoding and comprehension strategies while they read.

vertical fan

paper fastener

|0 inches *all

If you print 2-sels

lo a page, they will
print smaller

that we know in a
to help us figure it out.

Ling ThE | 6.5 inches tall

1 = ‘ (= A
=] N .
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gel our lips (
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to say the first sound in ; A > ‘
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teaches us how to J
Sk yourself .. gel our lips||
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LEVELED BOOKS

Professionally llustrated Fiction Texts
© texis per level

rouch fo s0V€
Sloths sleeP =° their sTPe

digital book

on }ablets
or iPads via

QR code scan

| 3 ficlion & 3 non-ficlion




UIDED WRITIN

These Guided Writing Booklets provide a place for your students o respond
}o +he books they are reading. They can also be used for the sentence dictation
practice that the students will do while working hrough Reading Levels D-G.

full color
bookle} covers

black and white
bookle} covers



ORGANIZATION

Bmder Covers qnd Spines for your Guided Reading Units.
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